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Introduction

On April 20, 2002, CATJ (Central Association of Teachers of Japanese) held its 
14th annual conference at the University of Wisconsin-Madison. As has always been the 
case with CATJ, this year's conference was planned to offer a great opportunity to 
teachers of Japanese in the central region at both the pro-college and the post-secondary 
levels to give or hear papers on Japanese language teaching and learning. When the 
conference took place, it was attended by about ninety people in all. Surprisingly, they 
were not only from the central region but from all over — from Japan, California, New 
York, Massachusetts, Pennsylvania, Texas, etc. Although most of the participants were 
post-secondary teachers, there were also about ten pro-college teachers from within
Wisconsin.

The focus of this conference was on the Proficiency-Oriented Approach, which 
has been promoted by ACTFL (American Council on the Teaching of Foreign 
Languages). This approach focuses on tasks/functions, content/context, accuracy, text 
types, and culture. The conference's keynote speaker was Professor Seiichi Makino of 
Princeton University, who talked about the possibility of cultural proficiency guidelines. 
Other than the keynote speaker, there were ten presenters, who all discussed how to teach 
different skills, i.e., listening, speaking, reading, writing, and culture. Although some 
papers were post-secondary-oriented, most of the presentations dealt with ideas that could 
be used at the pro-college level, as well.

After the conference, each participant was asked to fill out an evaluation form, 
and about two thirds of the people did. An amazing number of people gave positive 
evaluations, saying that the conference was run very well and that they were happy to 
have learned a great deal.

Akira Miura
Professor Emeritus of Japanese language and pedaonoy
Director, 14th CATJ conference
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!ttBf ^— (yy^';x h^/:A:^)
smakino@princeton. edu

ZfcjbI^Z^^bA^^<t#I^^<t^±^^^t^^^'^ Tt^^^t !)^ e> ^#b' 5>#b

^nTV>*V\ ^V\ yyy;^(D±>5±/P T^^'y^—X (1996) l^^jL^

Perspective, Practice, Product 0=00P TC^* b, K-1 6 1^^ LTZ^'lbO^lJ^

^t^WJ*^^bTV'6<DT\ ^T^H^1^I^L(':fc{bt^;bo^ij7g^oW(Z)

^n;^^^:-r^'^H:l*^O7)>^1^Wb' ^ri^!>^;^^^yb^oi5fEH;0^^^r^

^^^Tdo *l^H#W' '4'i@k^#-c:fc<l:/-b*I^^^I^^LTV'6

4^>< bi^/^^/</vojt(L^1i>j^ #^#l^o:^'(bt^;t7 <!r#l^^{4^7:^{Lt^;bo^^ 

tfomi^fektb' >^rt7-^!>^^ybo:^jbt^;/jo^ij^)t^ 8o^R*i^

riil^^ ACTFL o:^{l^l^;bB^^,^,'e'b(^^momi^^^^^^bx^fco
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0PI (= 0ral Proficiency Interview) -^J: <

,^^-C^do rntt OPi ffi7-yi::i^<^n6^V'5j^;0>b6*-cv'^ffi' i^J:

19 t DPI :0>#l^;t° it Ol^tj i^>,,^^jov\-Cv\d;0>bT^^□ J:<^^HTv\d 

J' 7 1^' 1996 ^IcHj/c National Standards (J^T-CIt NS ^ 0^^) Tit i^^1^^

(D
a. Communication [Wl^'B]^]
b. Cultures [tCfL]
c. Connections [^*](B^#|^1^6^oTW:^^*|r1t 5ll,*V' J: 7 /c^^l^a:}l^ 

Tdo)
d. Comparisons [Jt|^^N^] (B^^|^^^^ii UTBI^' #:^il^ <!: (D hs^^,^^,^ 

tdo)
e. Communities [Itili^^t^] (^^^M^l^o-C-^OMl^^!^,^ 1'-^^''^^^'^^^

^(DJt{L* NS -ett(2) (D^<D j: 5 l;:@l:-L' Perspective (^,^0 x Practice « 

n) , Product (^^p^p) <^V>7 3P -CH^O^^r^'Vt' K-16 tZtiL^^^^^ 

(DJ:5lritA, T.v^<<^;O>^^WI#;^0tfl^J:o-C^L^o ^OH^o^^o^ 

t). Perspective ci: Practice\ Perspective ^ Product 0 ^1^^M'l^^i^^^) -O''^0 

t)^^< Perspective ^47'Lt^^-CV\6;6>^t£57;^>' Practice ^ Product O|*]<^ 

iroV^TIt^|r^^|L-C V > Zc^V\

(2)

PERSPECTIVES (^,^7^,^)
<t< 1^, BMm, 1^;^/c^^>

PRACTICES (#^7/#^) PRODUCTS (^J^o^)
4±^^^Z{^^0/{^->> <;4^, 7^^, ^^^, ^^, ^^, y-j^>
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tT'^T (3) r^^7^>|R L^c 4ffi, 8ffi> 12 <^' 16 ¥^(D^J^^Wt{flJ

^^A,tV'^^**;tv\ 4^lci^j^?^l,rv^^)E^;tv^(D|j:, :^{b^^^7^^T/)^^b±

^<h^ ^(D J:7l^^iWII^*oTV^<70>^V'5J^-e^6o

(3) ^OW^II^ffl (Sample Progress Indicators) o [Standards for Japanese Language 

Learning (1997)1^ J: do Standards for Foreign Language Learning (1996) ^ htl^^

^,0 ]

1. ^^^^(^ H ;^:^jl^0W/#^^(PRACTICES) ^^,^'/M,^'(PERSPECTrVES)(D 

mWLTV'dBM^thTo

4 ffi^^^Wt#^0J IB: (d)^ (c)ll ^ T0^(7)TddTiljjno ]

(a) ^^<1^^^^ ^:^s Wtt^^V^oyt^,er *1*^l^j3tfd^ib*^E^

^(D#^/^/^^-^'^#^^ I^^b(identify)^ I^L^7o

(b) ^^^ll^Wmor^1^' I^^r^V^^]1W7^X>^^^^7o

(c) ^^#V^y-2^^ % t^C^fS OaV^T^ (7r>^TKOX 5 ^c^) l^^O' ffijT^^

^#1:^);t'C)(age-appropriate) :^'fb7^BhiC#:WT do

(d) T^^?<ilTt^^{iTO H^|^(D ^ tf-TU^,Wp^^lC^;b^oV\-CV^do

(e) ^7^7' if^/^M' W^rty^l^^7^^^*ii LTI^C^ffiB<D H*A<DM

^A^/(^ ^^±?^(D/.^>^m^Tdo

8 ffi^^^J^^W0J

(a) ^^<(^iw]c^#Ji0M^^/c^ntb/<^->^^^' weX'i^-L^T

(e.g. MfT, ^*o/.^<, etc.)

(b) ^^#-|^^^' 1^7^^^' 51,^' 5^^' {i^(D:kA^j:^2:(D H1^?^lb(D^?b(D

]^W7^c^#l^s ^#l^nib^a^b^l^Tdo

(c) ¥^*ti^ffim(Dy-J> (e.g. y-^-Ol^^k ^ft' ii^;/j))J^^T-7

(e.g. W^> ^^'^1^0^^,) Wl^'^Ot^lh(e.g. /,77W'^T^XV)^ 1^
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U (e.g. #*'^W *>@!M^v>oytJt4L^#^lrov^-c¥U' Hi*

12 #^^^J^O^0^

(a) ^^*ttl^i:ffiO ^:kA&l!k Llilt^>'?*Jt{Ltti:fcjyRt]i^7^j^-^M'^ 

=i^^ib^^^b^7^1%^-rdo

(b) ^^#lt^O)^(Dy-2^^ z4^-'>, M:B^(D,^:/^tb' WJp^^M 

^v'ort:t{L^tft^/j^^i^ov\-cfaiii*^d!)' H^*/^^^;^[]Tdo

(c) #^*ttH*Jt{L-e*iiirft^d^Ef#^(D^,te*lTlb/<^->*l^j^b,

(d) ^^^<1^^^:^{L1^(d :^{L^^,^s ^ tt^A^rW^'nrv\—> 

(Z)^^^(Do /<^;^>9 ^I^:^b, 11^^ Lx WBTdo

16 ffi^^^Ji^O^0J & : A^^lL r^TdlE^V^^*l^)i^(1997)VC-O;9.|B^^

(a) ^^<1^^^ T^c^^i^A^' JtjLOfyJtlfcr]^^*#^, ^#l^nib^^7o

(b) ^^<lj: B*J^{LFk|(D:^{L^t^,^'<1-tt^^r^^'^HTv\dnib/<^ —>

2. ^^^It^^p^uOPRODUCTS) <h ^,^,/^,i^^QPERSPECTrVES) 2: O F^^, ^^# 

ETV^dliEB^^i-o

4 ffi±^^WW0j

(a) ^^^, ^^:a:^tJ^v^o^c^^:fc{L(DW^)^n7i

(tangible products)^ 1^^b, ^^Tdo

(b) ^W^l^B^^(LO^^^ffi:]'^rfn(expressive product)' 0I;<I^' ifc, J/^^L^

#0^3^' I^C^tl^ 10^^;^^^btr/{^dX^^^?p^p 7^c^ ^'^l^^b'^
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(C) ^^<I^I^ C¥d^^7^^^Lt?/{^^X^^^rp^n' {H^ER^^X^d^^ 1^^(DJ: 

77c^t) (D(graphic representations)^l^^b' l^b'^V', j'^do

(d) ^^^<1^^^^?^^ ^Sxj^btx^ ^^te^t@*>n6^^i5'p ^1^^L, 

{1^oTX^0 [^ : rHV^-^IBizl^ (1996) !:tt]t5o -> f^^^tt^^Jt

p^p <!-(D ^'0^-C^^o ->3. ^^^,o]

8 ffi±^^tfjg^W0!l
(a) ^^^<lt ^;z^:^{LO^^^WI^n7i (ffl;<V^^ X^rFu^ XX^ ^:^^W^ # 

^^^) OW^Zc^^O <h^n^7:^t (Z)^mT^^ ^^ I9' BEA,^*0' f^X^ 

Zc9'^^!)'#I^^H^X<)X^X^c [^ : -J^IB^(1996)ri^' rxh;0^b^^ 

(D^i§b:0^Wtt^±ffilr^^6W?^lli'<6j ar^do]

(b) ^^#-|^^i^(D^JpW^±^l^:^^ BXXXO Er^^^tiXl^/^xX (0!l^lf^

^Tdo

12 ffi^^^lJ^^1^^?^J

(a) ¥^*tt^^^*X^i^' (J^I^;6>^!RVcJ:d) X^^X^^-^ Z^X-yX/U;^^ 

rtmb' WT^o

G)) #^*ttfa!^bTV^^^iFo ^ (D^^t^ Mi^XXOX—^^ B#'^^a

(c) ^^<l^^^:^{bo^^p^n^ #^^, ^J^(Dl^E(D^^*mi^LttCdbTV' 

^2rV^7 liE^^^i-o

16 ^^^^J^^1^WJ (=^^4^^) [It : T^T 12^^^0-^1B^:^;1^

|C-#b(V^do ]
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(a) ^^^tttt^' ^i*^ j^f^O^J^^ bT(D ^:2^:^<L0^^W-^t^/c^^)^n^n

^T5 (explore).

0)) #^<tt*,te /x^B^ :^^(D ':;^jr >/V7!)^^0W?^^tr^:^:^ib(D^^^ 

W(D^^a^n^^^L, wmb' WT^o [^ : -^raTll r.....^;yfL' 

FFBTdj ^/XoTV^^o]

(c) ^^<l^i#^^^lb7^XoT<:57^^^>(D^^p^nlbr^bT^(D7--^' ,^^ 

^?^' ^,'^<:I^^L, WT6o

(d) ¥^<ttB*:t{L(D^ifa^ m^^^J^om&l^^i-^o [tt:rni# 

^#tt^^irn a:1^^A ^(D^^*lO LTV'6iEft&^t' ^V^7 2.0 

F^^;0>5Xl/TV^5o ->4. ^#,^,0 ]

3. ¥^*ttffin/#^a:^^ifa ^<D^§R*^l,-CV'6liEM*^to [I^:r 

tbl-Z^x-^Zbikb B^lbO!l}bl<t^lbTV^b)c ] (->20 4^^(d) ^ 

#,^0 )

4. ^^^/^mn/#^' ^^n7i' ^,^J^2:O=^^^*^LTV^^BEM 

^,i^To (-->2 O4^^(d)^^.^o )

^(DW^^I^WJ^I^t? ^, Perspective -> Practice, Perspective -> Product O^;% 

-^^i+l^f^^^)/^ ±ffilZ:BV^T^^^Offiffir^^t>l,V':riE-C' M^^/c^j>C 

WI^, X{E^!^;^^e), J:0#*^*' ^^^^^t^/c^Xlbol^^]^^^ W^^B^ 

W^<!:V^7^nir/c^o(V>do 8^^o |Z7z!!^.^-C^^<!^' ^^l^llTT(b^^^ 

^'^, m;d^AoTV'6ffi' ^<^-C 6I^Cttl(D R^B:t{L*(D:t{Lt^;b^ 

^JtLTV^^o ro^iJ]g)t^^Fy(^T^< 1 ^^^;^> e> ^^:fc{E^^^LT^^c  ̂

^o^^mr^oT, 0j^ii, 8 ffi^-c ^*l^^%-(D:t<L<D#^&ttCdb^¥^ 

*tt*zTv^/j:v\ |lttZ:o:^*ffi:b^W^/j:^^< 4rrW^o^p^^^^ll 

IL'^A^T^XV^b. I^T^0

7



^H-ci^, ^ryy:^-cj:<i^t>HTv^6m(D B*i^^A^-c:^{E/- bo 

oV'TV'6*^#ll ^fA,tet>(Dffi^0^ *A#IST ^A,te/-b*ott-CV'6<Dt: 

.6 7^>0 ^>* ^ 14 < {^iotlX 06 Jorden /Noda O Japanese: the Spoken Language 

|::tt^^<D7-btt*v^L^ >^7/V:^tt>{^i^HltCdbTV'6 hf^^J

(m$$m^±^) l::t^^tHTv^*v\ :^{b/-^001^(1^6^^^^/.^  ̂

B;2|^B*N#^LT R^r^J <h rte70>*JI ti^5^*5^;b>o (4)^r^v^rt

^d'^;tv\ Z:n^H<D4^mtt{ty^6 7^>0

(4) ^/^IMI^^#O^O:^{b/- hOpki^o [[]ocpit^^'O^^ h/U] 

rj:7:-^j Vol. 1!

Chapter !: [Meeting others and introducing yourself] Hi#o ^^Oi^^o

Chapter 2: [My town] ^#0 /

Chapter 3: [Everyday Life] b. ®^O^JL^o

Chapter 4: [Weather and climate] 1^^, ^^o [^Obl^o ^ii^ftO#^;^.

Chapter 5: [Hobbies and leisure activities] ^, 1^#, '?—^/-Y ^, '"''^>'^0^

^(D><7i^-'>o ^^(D^i^o

Chapter 6: [Food] do^o *'7/:^' ^*l^/vo

Chapter ?: [Shopping] @,o ^ bV7:^'>772^0 

r/<^;!)>-^J Vol.l

Chapter 2 : [Greetings and introductions]^ ^1^7 O/j\ ^^{^70;^>o ^^0°

Chapter 3 : [Japanese houses] b^UO^jfcV^;^, 4^MliiOA^^o KTO^ItPRdbo

Chapter 4 : [Japanese towns and universities] ^#0 H^O^W^l]]^ &, ^^b^ 

^) o A^M^o

Chapter 5 : [Daily routine 1] ^*OA^(D^^^I]]^o ^Bo ^0 ^^It ^'il l^-^^t?

<D^>o ^^^0 bo ^76^^0B^o

8



Chapter 6 : [Daily routine 2 J^tHciJ: 6^^(D:^^±(D^^^#o B^O;^!^^^^

Chapter?: [Activities and hobbies] ^^AlW/c^^M^*-t6;0> (^th) oB^O

Chapters: [Shopping] ^ *(D7/<— b^ ^Pt(D^ I9:i:o ^^V\(D:;^i^o

Chapter9: [Restaurants and invitations] ^*A(D*'<6^^O^ffio ^ni^l^. H^ 

(DUX h^^o

Chapter 10 : [My family] ^^(D^i^o ^^|^, W'^ttl^^^5'<*;0>o i^'b^O 

^^J^ 7#(D*£

Chapter 11 : [Memories] ^::^O^ao joOo *)&:o :^—/U^^^^—^o

Chapter 12 : [Health] ^^(D^P^^ HOJ^to 7 ^°il 1-^60;^^ l^i^{^[!^V^?

^*tt*|IIB^|r^^^^Ifd ;^\

r J: 7^^J o:^{b/ — bO^^ZC) ^CWl^#^#Bnih;6^'^^#;^= <b v^ 5 ,^,T^ 

[1^ r/j^;0>^J (D4^Wj:#^MfTlblrbffinTV^6j^-e^6o b^uo^V'::^^ 

*)M^(DA9;^^ F7O0lll^db^ :^^6^^(D^ffi/4:^(D#^#-MfTtblj:i^Jt 

{Ll^fT <>it B ib/W/'^/1,(D it d!>lZ!B^T'^j:(D t(D-C^67oL;0>L^^^tO 

lfc##Ttt:t{LttJt{L7 — biztbrv^/x <Ttr 

I^v^dob;^>t^:^{l^/-bl^^0^(D#|^I^W[cJ:o-C^(D^>o^tt^)i|MJ^;O^ 

^Bbe)Hrv^T, NS (DiiJ^^OMo J: 7 IrX{Ll:^^:(DB^*'^t>^-CttV' 

/4:vt(D;^>-OT^67o r(D^;t 9 ttX{L'>7/<;^(DJ:5 tX' :^{b^'b(D^# 

;0^aj*7tev';0>^9#^ai*7^j:v\7t°57 b^ ;^yt'

UI*^b(D;d>tt:^;0>oTV^Zj:v\ B^^ Wtt:t{L(D-^/j:(Dt^670>5'^o

4'i0^(D^#*(DM^^^ LT^ An Integrated Approach to Intermediate Japanese 

*^-C^J:7o ^(D J: 7/j:r ^lc^ffio<y^57;b>o

9



An Integrated Approach to Intennediate Japanese

Chapter 1: [^B^] Meeting someone in Japan, Introducing oneself or others, How to 

address someone.

Chapter 2: [^V^^O#^] Greetings.

Chapter 3: [^*''O^^] Asking favors. Going to Japan for a year's study.

Chapter 4: [z^—A.X7/f] Home stay. Talking about one's family. Letter writing.

Chapter 5: [±^T] Advisers, Extra-curricular activities.

Chapter 6: [>><h7 ✓'"C] Restaurants.

Chapter 7: [1//? y =— £/^ >,] How to decline an invitation, Respect for the aged, 

karaoke.

Chapter 8: [7/U/^^ b^b] Jobs for students. Job interviews.

Chapter 9: [^# ^ l^] Humble Expressions, Gift-giving.

Chapter 10: [fficfr] Shinkansen, Ryokan, Travelling.

Chapter 11: [7^7 h7y^V — (b O Fp^^I Homestays, Making apologies.

Chapter 12: [^^1^7<^o7-^ ^] Medical and dental care. Food for sick people.

Chapter 13: [^^f^{^^] Errors and laughter. Loanwords, Japanese attitude toward 

foreigners speaking Japanese.

Chapter 14: [^^0^'1^] Man's world, kikokushijo.

Chapter 15: [^^O[^l^{b ^^Lfc{b^^] 3K, Gaijin, Honne and tatemae.

07-b;^^OV>TV^6o t> J: 5 ^W(7)^^#l^l^7^^^t?(Drjt; V^^:^{Lt^;bO 

^j^ffi7teV'(D ^|^CJ:5l^' ro4J>oW4^>Tt, W^W0:^{Lt^;ti^^ 

^^I^#^br/-b;^>#;!)^H-CV^dW;^^7^c^v\ rHll^#oW{f^#7 J: ^ 

II^Ht^H^bny-c a.^I^' H#*W^i:::^<L t^;/j0j^j^^^l^r^,b;^^/c^7!)^o 

^;b>bT*^6 7o

^r6-C\ ^#(1996) ffr?^^ybo#l^^^b^J
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b(D[x j^ijr^!^7:^:^{Li^lTdo ^o<, :^]L:(D^^o:^i^<5ut 2r uo^^o^b 

yl'''(D:^m"5lt&L;tb^7:b\ lrV'7^^^bytv\ to > :t^fix^ LT 

Ityb;0>5!>^''^V'5^l^<5ttt^670>t Lntev^ffi^ m!^;^'^±^W^^/c^d 

oT, 4:-^-cttZ:<D^l^teirov\Tttft^HteV't*3<o ^^^ojt^htt^^/M/^ 

,i,tp,b(DJtWib^JtlLfam-e, ^(D^<h (Z)>j^T biJ-/<T/</vo:^Wlb^l^^iJ 

T^(DT^do ^ii^zkoj: 51^' (5A-1) o<!tWT:lLLjtLT> -yb>^ 

(5A-2)(D <^0yb^^LT(Dnih>' (5B 1-3)0 <^^^^-^|^/c^ yb^ JtjL^j^ 

O^#^W>, 0J:7V^TTl LTZrOffl*WT*3<o

(5)
A: TW^^^OOtytO -yb <ib/W,<,V>

l. ^oe7^^^rTOnib :

^OW^' P^, W' II, B, ^r^, b^K ^m, B^^, t^oN^k ;<y '>/t 

Fro^tf^db, :^#, ;^d^^, ^LAna:^<h AyOttl l,An, ^1^, ^ot 

To^u^fT#, BI^, y^To^^^, W, 1^119;^, <<)6^^T,

7^^^, F^^^9, ##, TWTOTT, ^y b etc.

2. ^oyVk^Zt^D^®):
10^^, ^19^ (^4;^- T:^^/^, W^Ott;^, ^0.^, E^O^V^;^}, 

(>>9o) MR, /<;^#, <^, ^^, (;^, m^, ;^-/<-, ^/<-bTo)

WV% f^n (P>^or^^;^, ^Otid LAH) , r|]^M, ^^^//^Z^#(D;b^^^ 

M^l, ^tt, I^rp^<kll^n^, W, ^^±, ^^^, §^i^' ^^k i^^^, /'°^

y=i>, ^tt, etc.

1. tt^, ,L'm^^:t^b(D*-!7-F<DW(e.g. #X.' *^' Att,^^, ,^,V^

Jp!7, t^^'l^, TtL^etc.)
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2. ffilj^/^#|/ffii^^tet(D:(e.g. l^*^% gcT^^J^' WOJ^^ ^^iriiJ^, 1^* 

^J^' ^*metc.)

3. ^^^t#^<h ^O^,^O^^^:

5^a^;0>OjtNS ^^A^/x?^H<h bT'8^^^^^

V)(D^J^^Wltl^l^!>^^5t<LT^0' 1 2 ^-^gXl^^^/j^y b(]<j/j:^{L^c/XoT 

V'^0 r/^;0>:^J O^|^O^^<;^>z^— J^;<7^b-CV^d7y;7;^V\7^A<2^^4] 

'br|^*j^^L-CV'6(Db, :^^ii9!>^^F^]|i] 70>e>lj^d6d <h V^7i^^,W^^ 

^<1^ ^</^;^^<) Zc;6^^7!'^do

1^±' Jt{LI^;^*^5^5;td7b>**^T*:tffi' ^r-C^^O' :^{bt^>j(D 

^^<!:V\7boffin60^5 77!)\ ^V'5ffid!>TtrT70>LV'^^^&*x.-c;%j: 7o

Nazikian (2002) b^ffiLTV'd J; 7 r, Wtt ACTFL irtiS 0 ^{tl^:fc{bt^>J 

^^/c^dtO;O^^o;^c0T^do ^H^^' Jt<LI^;t7*^?^t|.6£iifcte ^*^,^te 

v^a-V'7^;t^>^^B^I^7^^9, ^O^mtiH;<^o-cL^o(v\/co 41^1, n s  

t>tti*-L;d^o^l^j^tr(D^™**;tdl::^:/t ,' ACTFL V^s^LTt^o/c;6>' 

,1^^^n^^<h db^^ Alien (1985) L;0^^<^Ttb;</4^/j^o^^o (6) ^: LTJtjLI^Jtl 

^m^Tl^tHTO-C' ^TrH^^A,-CV'rt/d^/:V\ ^tb<!r^^-C(D^<(D^ 

I^a-ni^-^^bi+dr^;0^tB^d/£6 7 7!)>o

(6) ACTFL ::^{bl^>j^^

FUNCTION (i.e., BEHAVIOR)

Novice:

Unlimited interaction. Behaves with considerateness. Resourceful in nonverbal 

communication Limited in language. Lacks generally knowledge of cultural patterns 

requisite for survival situations.
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Intermediate:

Sunival competence. Can deal with familiar survival situations and interact with culture 

bearer accustomed to foreigners. Uses behavior acquired for purpose of greeting and 

leave-taking. Expressing wants, asking directions, buying food, using transportation, 

tipping. Comprehends responses.

Advanced:

Limited social competence. Handles routine social situations successfully with culture 

bearer accustomed to foreigners. Shows comprehension of common rules of etiquettes, 

taboos and sensitivities, though home culture predominates. Can make polite requests, 

accept and refuse invitations, offer and receive gifts, apologize, make introductions, 

telephone, purchase and bargain, do routine banking. Can discuss a few aspects of home 

and foreign country (general current events and politics, field of personal interest ). Not 

competent to take part in formal meeting or in group situation where several persons 

speak informally at same time.

Superior:

Working social and professional competence. Can participate in almost all social 

situations and those within one vocation. Handles unfamiliar types of situations with 

ease & sensitivity (also those involving common taboos, other emotionally charged 

subjects). Comprehends most nonverbal responses. Laughs at some culture-related humor. 

In productive skills, neither culture predominates; makes appropriate use of cultural 

references and expressions. Generally distinguishes between formal and informal register. 

Discusses abstract ideas relating the foreign to the native culture, generally limited in 

handling abstractions.

CONTENT

Novice:

Limited in language. Lacks generally knowledge of culture patterns requisite to survival 

situations.
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Intermediate:

Greeting and leave-taking. Wants. Directions. Food purchase. Transportation. Tipping.

Advanced:

Etiquette. Taboos & sensitivities. Polite requests. Invitations. Gifts. Apologies. 

Introductions. Use of telephone. Purchasing and bargaining. Routine banking. General 

current events and policies. Field of personal interest.

Superior:

Almost all social situations. Those within one vocation. Common taboos or other 

emotionally-charged subjects. Culture-related humor. Cultural references and 

expressions. Distinction between formal & informal register. Abstract ideas relating 

the foreign to the native culture.i

ACCURACY

Novice:

Unreliable in interpretation of nonverbal cues.

Intermediate:

Can interact with culture bearer accustomed to foreigners. Makes errors as result of 

misunderstanding. Miscommunications occur, in interaction with one unaccustomed to 

foreigners.

Advanced:

Handles routine social situations successfully with culture bearer accustomed to 

foreigners. Does not offend culture bearer, but some important misunderstanding and 

miscommunications occur, in interaction with one unaccustomed to foreigners.
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Superior:

Minor inaccuracies occur in perception of meaning and in expression of intended 

representation, but do not result in serious misunderstanding, even by culture bearer 

unaccustomed to foreigners.

TTV^T OPI (D^^(D^;^^#^r©l-CV\6;^-t^6o "t-it ^ ^I±7*Xb

V^ar>r^^i±|:^n6o ^Hltt t>6A,#l^^(D r^i3 O ;!i^^d:0>, {^^jQ:6>bV\ 

^B5;0>tt:t{Llrj:oX^te^^>5*ffAfy|cttl^^l^(D P^]BT<b55o ±;^Tll

t^>j^Fp^7-CV^do Jt{L^/j^^y-<DWt^:t7 t>±i0^^^LTV'^. |^^o^;x 

/7 -Clrt-CI^^<:0^^p^^lc Lyti/-^<^/</Uo:^{bt^>7;^^'tHrv^'5o WoJtlbl^ 

;t7T^14^/<^/</t,J^{bt^>7 -CT^^^7^ ^ /c^V'O-V-^ ^0

(J-^dr, :Xtatti^te(Dti55t)% J^{Lar v^^3^4e^(D:^fbvrov^-c L;^^ 

^^*1'07^5 7;^>o ^b^7Z^'c^ b^c e>':^/Et^;t7^#i^i^^|J:^{L^i^/^o-c 

L,^V\ [I]^^/^^<^Tb^^0 ^^aAIWc^:tfLf7^/j^:t7^ J: 5 ^'^H J>,x+-;^^ 

mt^^lC-<^V^r#o(PdJ:7r' ^^±(DM^I^^o-C^' t<T^6^Jffi 

(Dip-ej^^rv'6^v'^*±' 0^9'j^{L^^l^^tij^vi- ^<#±(^^^0 A 

r4(DW^Z-;h,*0y±ti!i^;O>(Dlb$^^Jt&t6r^irj:<>Ti^±o-c < ^0 -^

;^tt^^<Dtt^^^^3^*o<5ttT^^tt^^^#*(D Wilson(1978)*ttA,-e;0> 

BfXttW*^7to Z(DT^\th^L^^(D^^hy ^(7)Wf^^>;<^^7^0(7)O 

J: 7/Z HyAA!>>^(7)X/L^WA^7^^^^T< 6(D-ett/*V';0>2:B7o
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(7) Z^jb^^jliW^

^|7>^j /XBxZ'^4^,EE L7c::i 
h^Tc^, ^;€o(yh^/c^7Kz

:7;^—V/Wrf>7;t—^/^t E#
^TV h^7:^F'^^^^;t' 7K;<h
ZE/M/^/^5c{L (Bfa) ^IbffiHj 
^^0

#ffi^/x=ey^Zc^' t^o(!> 
^A^t:^^^ bib/^^xf /^yPl^ 
;/jo

bib/W/</>:^<L (^'^) fTtb;6> 
H:l*^o

BriE'EEt*5!>^^*it/<

!>^^7:^^^TtoTZ)>(D4b/.<H'/^

ZE^^

^^^:

yzE/yb^/c^:^{L;0^  ̂<9
VC^TrA^^V\;^^/<^V\o

B#*#ii^lb;0^ Hd 
^^0

i>^IV bOOJ*
<:^ni;::-Ct:^7b> 
o-Ct^^^o

-L^:
yb^*Jt{E(D^*!9lc^

BnB;0^1E7E^tL 
v\

i^^^re'HrTt^<

4^;^:
b<'^;<^o b;0>Ltpb70^ 
^^0

^Eizz^^L^t'^E z^^yzE *^A<D:t(EfTtb
V^#h,-cv\;5AV^

^rov^TP/j:V\ #^^/x 
jt{l^fT^(e.g. do^^B) ;6^t)
T/)>v^ad*6B^o

t >5;<tev\
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n^^e)l^m^lctTn^^cV^(!:,^'0 -cv^do r(D^^7^^:^]Lt^;/j ^v>7lf ^^>
rtv^l^;/j(DBmo^-^lC7^c^ ^:-^^^<)Tv^^o tb:t{LI^;ti£W^tH*Hli!'

> <bZ)^^^^tH*^OTlt/xv^;!)^^ ,^'7o 7;^ bllBl^t^>jt:^ibl^>jt)-)^^
?^lL^^<^#^:b^ ^^<|j:^(D J: 7 7^c^7;^ brl^^HdOT^^o

^#±i^

Alien, Wendy. 1985. Breakdown of Cultural Proficiency as described in ACTFL/ETS 

Guidelines in Northeast Conference Reports, Figure 1, p.150

^If:^^, ;A:lf^, ^^^^, tfnjl|^7 1999 Iflj'/v^J , Tokyo: the Japan Times 

ttlf^- 1996 r!>^^ybOB^Jt/L#— ±^*Jt{E-e^^J ^^: 7

Makino, S., Hatasa, Y & Hatasa K. 1998. NAKAMA: Japanese Communication, 

Culture, Context, Boston/NY: Houghton Mifflin Co.

Miura, Akira & Naomi Hanaoka McGloin 1994. An Integrated Approach to 

Intennediate Japanese, Tokyo: the Japan Times.

Fumiko, Nazikian 2002. "Teaching Japanese Language and Culture: from the Point of 

View of Proficiency Approach ", a paper read at Second conference on Japanese 

Linguistics and Language Teaching, Istituto Universitario Orientale, Napoli, March 

20-22, 2002.

Standards for Foreign Language Learning: Preparing for the 21st Century. 1996. National 

Standards in Foreign Language Education Project.

Standards for Japanese Language Learning. 1997. The Japanese NS Task Force.

Tohsaku, Yasu-Hiko. 1994. Yookoso: An Invitation to Contemporary Japanese, NY: 

McGraw-Hill, Inc.

^o- 1992 rH#^^l::.^6 H*(DJt{EJ (tf^^tjVol. 1~ Vol. 5 ^^:
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Wilson, Edward 0. 1978. On Human Nature, Cambridge: Harvard University Press.
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^^^ ryj ^t^i^oOh, ^f^l^jb ^o^^'Uov^r 

hagiwar3@pilot. msu. edu

*^-Cll^^l^ ryj*^tpM:0< ^I^W^^^^^a-^^^d+6 /cdbl^B^^.^^ 

#i|*^rtr^icov'T^<^. ai^t^>j;^>^^-rdi^<)K e'(Dj;5 /c^l^^l^ ryj 

^^trB;^^{^t>jTd(DZ)^^, ^^, ^^^ jE?ilte<D^:0>5ll*Lrt!:r5, ^^^ IE 

*ttlcfc'V'Ttt±i@^|:iitpl^onraJ-LTV'^r ^;0^B^6:04c*o^o ;^^c, WD 

Ikfiewi^^^ryj *^tr^:0< ^(D^P^-e^o J: 5 I^Wt 9 -Llf6nTV'6;bMr 

^V\Ttl^^EZc <Jr r 6, ^^ICOV'TMHTV'^VX ^6vyt^^V^-L,;^^/^^*iTV'
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1. VtCdblc

ACTFL O 0PI TI^, ^l^t^jtJ^W' ^a^ ±>^ ^;t^lC:^<^L, Z.nZ'iuDtiyj 

^'^;<6^>T^;%, h'^;^^]^nt^;/j, lEM^, ^1^ <DW#lc*<5^¥iJI#rt  

do ^OR#¥^*ic  <bO<t^^(Dl^ ^^;<d ^ ch I^-OO^^*̂^-e^ 9, 

±^^^tr7t i5bl^l^' i^^l^Jt**ote^,  f^J!^^<<Tdr(i-Zi^^^-C^do .^o 

^cdbl^^^Oill' ^5tnij!^*W-C3^l^7b^-e*  d J: 7 l^7^XdO7^^lc^^<|^i^^^ 

[^lj-^^+d£'^;?)^^do ta^t^ ryj*̂&l^(D7E^*Wtdr^:0^,  ^I^^o^^ 

<!::<!- i9 ^I^W^^^^^<!^^^^<^^=Bb(D-<)O±t /.^j^#Z)^i9 lc*d^V'7  

^fto^l^x ^l^#^;tJ ;^>^^i-dicon ^OJ: ^ *j^^l^ ^-a tP#*:0^@t>ndO^>  

^^^^, m/t, iE^'b^(D^70^e)#^Tdo1

^;^:, W(D*fi*l*̂3V^T^  1#^I^ ryj*̂tp|^ffi,  ^(DW-e^(DJ: 7 l::lfc 

|? J-If e>HTV'dZ>^l^ov\-c t)#^-tdo rmi' l^<;^>^v^;dl#^l^(D^^'#^ffi

2. li^^^

ACTFL W, &l^l^<DW*4.UX,i,r^lc;^*LTV'6o  t/^t>t>, Wl^¥^U

*L,-cv'do OPH^'^yy b^>-(^v^7B^^<^oT^iv^d;0^^ t^;tj^i^<Wfiffi^ 

tbd^c^ri^, ^I^J:V\7 J'lO trUd r:^<-AB:0^-e*6j ^^;6^^T,L'VC-/c^;5o^ 

O;^=^|l-I^' ^,ffi^(D^,^ (Kondo 1999), r#V\^;<t^;tjJ (:^—V-f 1999) J^^^|^ 

&@V'r/rt$(Dtt^ffi!B^|Cteo-C < do

#*TtttB7Fffl ryj ^-^trl^0{^^(c->,,i^:^^(, J^TO-^^^^^Tdo
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-, OP! T(D i,x,i,fficpa7b>b-La^-e(Dr^' *.^l^l^iiu<Mcj:o-C'^

ox77^Xl^7F D^^^'^t>tl,^(D Z)>^^,ffi^,]E^^(D^:!l>5^ b7!)>l^i-^o

ryj^^trl^(D^v^;^Zi>^##-CIX ^'OX7(^B^nTV^7)O;^^^^l^^^ 

1^#<IX^*1^^^<o^lfiH^^1^±^TClb' (-C

^^T^(D^^MV^O;0>^^^do

3. ^^1^ ryj ^-atrlfO^Q/^^t^lLoV'-C

o-C <do i^*te*t>^6tt<D^ Lr*T*±5n6<D^^^ftffiT, Kondo (1999)

O^^-CIX, ^|^t^y7 ;d>±^^^iltrlC-0*tT^;t d^,1^I^O^;^>i#;<.-rv^< —^, 

^i,Tii^fi^*i^r6e±^^i^R<Dm^ti#iTv^<r^^^^w^nxv'^o

^,^c ^^^oB^r' jt*i:^Mte&6it:e67t de)l::te*>n^ toil, ^itrjtfN^

(anaphora) -C'^ V) (ttl^ • ffi# 1995), %.(Dft^^*6<D^^^^^T^6o ^^|^|X

%'%'^;^>iz^#^,i^ ^Jt^^^l^:^'^^ti^;^>, *ffi'ett:fcllftl#^lrffi^^^T^o

^ff(1973) it, J^A/j(^^{t^l^^ • y•7*^-F(D^lc4>^LTV'^oi

=7-^^iJo ^|r^±*V't(D^-tOl^^V'6n6#'^^^^^^< '-HlX^^c^O^t),

Z -O#!^;)>, ^|^ir»6;0>(DJ: ^ l^, ^^^^^^^i-dH^lc^v\^rt 

dX7-C, ^^(hUr, 0^|lfy^^ft^^^@^^^^V'J: 7-C^^o *0

#^,^L^7yttffiZ.(Dj^^^*J: <fa<>-CV'^^^|r L;0>^V'5n

'-^^I|o li^L^lt^:^^^^^<^oTV'd;^>, r^1^^^>^^^^^X<^o-C 

v\/^v^7^:d7^^,^b/:#^, ^dVStl^L^^:#';^^^:^^^^X<^
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OPT JF^^Orf' y 37 h" -1. --ei^, Bb^ ch IjJj # ^;0>[^ CI^^4b' J: U^^^ ^^^fLTv6 

r^l^^*^l:-#;<^H/ci:V\ J:0-C' :fc|||^^^(D4^T6 T^mI ^^^^^^^^^#^ J: < 

^o-evt/c^V'^dd 7^^j^L:tj y^(Dl^^fflffi=li^<D4i-c^^^n^'^t^teffi^t> 

iliV^<b ^^,^*Ldo

4. lja^;ui^

7—y(^#<^H/c OPI JF^:EtO/>^ b>.—^, !>=:/iK b±O:^—/^><O4^;0^ 

G),^a(DT7!)>e)±a0±^-C(D# l''^/>^^^^^+^^<tbl7A^^^^^^]1 

A/^o ^LT^^>^e"-i.-o^i9]o i 56^11^1'1 (q^^oTo^i 25>r^1) l::^h^ 

It ryj ^^i^^^trlf^>tb^i-^7!)>^^;<tco ? ^1 it^o^^^ai-o

(It)

r-cj It rzrnrj o^^T^da-#;<, r^j t^^i^Atbtco 

^TOtottB^V'^o

—=V>^;9.rtoT^o tcl^-|^(D^i9 )lLlt-[^a-^/<^L tCo

^1 ryj Ml^^i^^ ryj ^Wf^oth^i^ic

( )l^lt' ^IE^^dV^|tT^^(it7t^t#^l^(D^^^i-o
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Intermediate Low

^{± !^± Bli:*^
^n 3(2)

Z:L-C1

Intermediate Mid

^(D 5 (2)

^/vT^ 1(1)

^te ^^ #11: 4'®^
^(D1

^H 2(1)

ici^ ttOifi ^1^: *1^
^O 4

^Ib1
*n;0>5 1

^ix-e2 %:L-C4

*n-c 1

Intermediate Mid
^^:^^ IBte ^^ ^it ^^ -^n^ : ^^ ^te ^^

%:(D 2 %:(D 5(1) 10 (4) ZrO 12 (6)

1 ^Oftll 1 Z.<Dta 1 8(1)

1 7(2) ^h. 6(2) 1(1)

2 Z7V'7 1

7 (3) %:7 1

3(1) 3(1) -e 2 Z:4ir 1

2(1)

Intermediate High

^tt ^^ ^I^: ^I^
^(D3

<h, 2

^r 2

%-A,/.^ 2
^7t'^ 2

7:4
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Advanced Low

^te b^^P^^ m^:^1^

^O 2

Z:n 3

^A,/X 1

%:7V\7 6

Z:7 2

^1^ ̂ ttM @l&: 4=g^l&

^O 1

^rt 4(2)

Z:7V^7 6(1)

Z~nr 2 ^Ur 14 (1)

7? 1

Advanced Mid

J^i± ^/L ^1^:^^^/^*^^ 
^O 3

*A,* 1

■&7V'7 2

^7 1

^te :k^l^M ^1^:

Z-O 5

*n 5

^rt/)^^ 5
%:o- 1̂

Z:^1,'7 4

9^^

Z^nX- I
-C5

^n-c 3 (1)
-C15 |

Advanced High

^i^ ^^ ^I^: ^^^/^^I^

%:(D4

^h, 6 (1)

^r 2

^7V'7 3

I9te :k^lfc^ ^B : 4^®I^

ZrO 6

Zrtb8

*n;0>b 1
^r 5

Z:7V'7 9

^7 1

:^i^ ^^1^^ f^l^ : ^1^

%-(D3

*<D1& 2

Z:tl, 3

•&7V'7 1

%:A,7:c 1

Z:L-C2 

^n-c8 

r 1

*n-e 4
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5. I^^^W^

OPI TI^^o t I^I^^^ ^3lnll>j^^J:a^>-1t?<:ioH^ry^j 1^^^*^tp^(D

icov\-ai, ±>^<^^t?^^oti^^l^Z}^iviT/^iAiij^^tb6t(D'^ffi^Ttii, 

</v^l:J:61l*/x*^tt^5lv/c^:0>orto ;iHI^'Ii*^^A*ffi/|>^^V\;z &: let 

J:^d< ^^O^-CO^n^l^^^tt' l^*<Dl^L^(Dx^4,wpB^l: -XoT^

z^do-c; ry^j ^^1^*^&l^<D*mffi£'TLt>^BI^;^*^i^t6lR-ett* 

v^ebtOT^^o

ry^j ^^i^^^trii(D4^-ci^4ei^ r^Hj r^oj rzrHt/Tj v^^ ^i^i^yj 

(Dy^7i/^rp^t)T^^^^{^t)H-cv^;5o 3ry^j ofB^^tt' opi o^iTi^^^ctH^ 

t^^v^^Xio its i^^oai^Wo rifioj (D:^^i^jQV'(!|ei^$<{^*?H-cv'd:- 

^;^^n^d^;b>l^/4:o t:o |^TIt^o^^^^/^tyi]T^^o

(1) (I^^O l/'<?l' : Intermediate Low f^H: #P^^^j^i'-i^?^/^^#V^OV\T)

;<— <b environment ^7^0^^^LT, environment !^, ToLV'';!<^OL<!-^,^,1/'

(2) (B*(D 1/'<,U : Advanced High 1^^: 7^V;^IZ*^^IZOV'T)

^*icvTcoe, i:^7yy;^^#Jti^^-e*^b^da. T^ ^¥, ^o- 

^Td^zlElCBv^B^tJ^^oOO^T, 7^y;^ic*^b^. ±&C±^^^ T

-yyy'yT-Aow#;^^- • - (^lE^) ^^^,^^^bT<n/c^v'Z)\ ^^v^

1 O^^T, ^(D-l^[^3^^|r*^ bitffi, ^HT^O, T-yy;$>|L^ 

Tl^dt)T^/j:V';b>^V'^Bffi^v)^ l,T, 7V'7lR-e7yV;!7 |l j ^^b^Cp
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^±(7){)lVP b> ryj M1#^l^o:^^^^^i^^^|^;<dl^^^l^, ii^^(D ttlJl^-l:|LOV\ 

Tl^^^-t^ <! -V>7^?5^^l^^t^l^^ I^<I^'ryj^t1f>J<t^^;^j|co qy:yo^^ ah

-C < d;^^ B^±C)V\<o;?)>(DPp1^t^^Hdo

ryj iLj:^-c^^nd^^;^^^^^^-c^^^^'

(3) (|^#(D l/'^/y : Intermediate Mid 1^11 : ^^# H^i^HoV'T)

^O^W-C, ^(D' HB(Z)ffiAHH^COH#^H;^^ 7 A^H^/uTH' 435^^ 

/vHA7^-^±7)ttH^LTv^AHo ^irt:-V';b yy;t/y-7^7^c^r <^;0H)^ 

^LZ^o

(4) (I^^O l/z^/y : Intermediate Mid 1^^ : /<!/= ri^df/yj OpK]^AoV^T) 

tb, ^-' ^d^i^, ^(D cemetery Qtpi^^AoT, ^-^ ^^T-^ ^, ^-^ 

*A,;b\ ;btol^' ^-^ ^-^ l^^tT, ^^, 7^ 1^:^'^^^Tb^do -C%,

^0
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(5) (I^^O 1/^/1, : Intermediate Mid f^^ : ^%7^^^i^^{'^^;^>^COV\-C) 

^(D-, /tV't^cr^ffi' ;0^/j:v^T-t/j\ ^(D, ^(D, ,^^ h^\ ^(D, M^ 

^\ ^^^1^, ^^\ ^(D^ toh, ^O, I^Wor^' ^O^ ^|3^7b\ ^0 

^!:;6>^ 19^To

(6) (I^#(D l//<,l, : Intermediate Mid Telecommunications Ql^^-C Napster (D 

rp1BICoV\-C^oTV';5 7b>^V'7ff^1IC^bT)

^O ^rt\ %:<D¥lj:fa^LteV'CT tf^ ^-I^Tt/d ^O ri^ e^^-^ 

—^^\ Ti/hfO^O^^^V'^^^ 4ll^HL;^^ ^e)7:^V'lt ^%

T#^(D^^^;^T^'S'I^I^ r^7V'7J *^V'ti,l:fifc9k:d^^6^>lc*6;0< rric 

#tf:t^*|j:^rt* r^7V>7J (D^^*^1lbTV'*V'^B*>n^<,

±lc#lf^(5), (6)0{^^^^i^Jr^ ;F#^(D^^6r)47:^^e>4e^(D^a^^T^^lt, 

r^oj (D^l:^^*J^d+lf' jtf*ffi^J5;b>^ /j:6ffi' q=^ttt*;fr<D r^^^a

^^lO iZ^^j ;^^^B-C.^d<b ,^'t)ndo i;iT^^^(D{>-tf-C^do

(7) (^*(D U'^yU : Intermediate Mid ^]^ : ,<1/=^(D^M(D®^I^OV'-C) 

^tl/^-^ ^^V\ ^-, ^nij:, ^-' H*A(DX^',7tt^-' ±^-A

* T^ozAj (DfthtJlr r^o^i^zAj 2:i-nkf^#^^^^B;04r/x6o

(8) (!^<(D l/^7V : Intermediate Mid 1^^ : ^F5*^db^i^l::oV'T)
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^(D, r^^T, ^O, -^(D, telecommunications (D^ J. ^, ^C),•b j:o<h'P

*±iBo r^oj i±, ^n^'H^/c^6l#/^^^^^b-cv^do w^o r^oj it 

iI^^^Ih^ I,, ^{#1^ rtelecommunicationsj %^^ l/TV'd07?, ^{4^0 1%;

(DJ ^ T^OH^OJ <!-THl^*, ^14^0^^^^^ Tr^ttOO^J IC^l9^trr^ 

ffiT*6.

^7l<, 7^#, B^^(1989) 1^, H#(DtB^ffl(D^^*^^t6lC|l f-iy/'j §^ 

^J(D^!*, ^i^o*v\ ^^4#^, I^^^^OjgV^/t^', 71^±o^^, ^1F^|CJ;6 

4#^^a(D5j'^<!:V'7H^^lz:?^6^^7!}>£^^;^:^]Zl!^-CV'5^>, OPI 4^^u^,i,o 

I^<I1, J'^^^l^(D^^;^>#^^H-CV^/tV'^V'70;^^^

@ff)*ffil^T^6o —^, ±^#11, ^a;^^4^:^;0>^4^:^/)>V^J:d{^v^^it;^>l^l^IE 

aic-e^TV'6o l^Tlt±^<V^J;^^W7<^^?^^o^!]7?^^o

(9) (Iff^O l//^,!/ : Advanced Low 1^11 : '^X^P^7?^A,-CV\^^)

(10) (I^#O U^/U : Advanced Low |^^ : J^^bTV\7ttt^Opk^^|::oV\-C) 
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^>±i^^e)^dX7i^' r^7v>7j i^T^e^o^a^^T rh^^j ^ r^;s^?j h# 

^UTv^do 4^a^i^^4e^o^^^^i-^^l^o^^^lJc^d^j^iX r^^>J^

r^c i9j (DX7/4:^^^'^toi+T|J{;tni^^ 4e^(Dl^^^^(D^V'^ttffi¥^*irh 

oTt) ^^^|L7<^ ^ t) O ^ ,^,t>tL6o

6. It##-C(D rLA//j:/%:A,^x/^A,^c^J F^^V'^/'-^ ^V'^/^^V'^j (D

OPI ^la uxyuoB^OfflTJ&tffiW^lc^bn^l^^tt' 1^^Ma;!)^4e^;6^^4^:^ 

7^>lc J: d5j'^;^>m^r^^Tv^/^^V>r <h 1^^^t(D <h ,^^^Hdo1^ C1±ffW^Hf o  TC 

M^^^T r-/u/c^/%:A,/<^/^A,/<^j rr^V'^Z-^^V'^Z^^V'^j ;^^^M

(D|fc##-ett^<DWT*A^nTV'^(Dffi*ffl*L^o ^-F:^^^0-^^T^do

^2

r^T-kZ^Z/xZ^/v/j: ^^V'^Z^^V'^Z^^V'^

1 JSL Part I

IMJ

^+-b!^)
^+AB

/e^;^>^

r^^/:t^^Z?^ZJZr^rrzeZ^-z^^Z^^zz^j r^UTi^^a^WT^o 

±tf5nTV'6;0< fr Z^ZZ^ZZZ^^vZJ r^brit' ^V'tt^b^*) 

-?,^OJ-lf^HTV'Tb, ^^^^^>^4^^C)B^I^^V\^H'5 <hM^^iX-CV\^|R
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7. W(D|fc^#T^^^^nrV'd1#^I^O^V':^|^^V^T

^^o^##-c^|^ ^(D J: 7 *^I^<^, ^(D J: 7 I^^^I^^I^^^ LTV^d;bMcov^r

I^^Zco ^o-^^;^>^3-C^^o II^^*lcAH:tT^-C(D^#>-C' ^^>1#^^

LTO^^fflo^^*—#l9gdb(D:^-eWiO -hifTV'6o —;^, :^fl/R1#:^(!r tTo^?'^

lcov^ri^' ^l^(D-^r^^i-d7^>' Xi'^l^^^^i^T^^v^it^Wb^do ^!)±ifTV'

^3 ^#>-COm,^I^O^A^P^
^^^:t ^<!-I/TOIh t f I^ :^Wa^^ LTCD^^^I^

IfA,* ^-1^ ^+Eni^ (^i^r^b^Uj^ b)

IMJ ^+^1^ (5t^®&IB * bo ^^L'

Supplementary Grammar Notes I^I^^^|^

TB&^^tvTV'^o)

*;0>;*

X5^^ ^oni^ (5ti^B&i^*L)

JSL HZOB^ (^I^O^I^-C iif^^^tt-CV^dOlt^ 

AW

8. •^('rdb

?^I^b-CV^d^<h ^^i^b^Co L;!)>bl 7 A:^>o OPI TI+^ ^i/^^/VMIcjoltd ry

^j 1#^l^(D^^t^yj^—Ax^bi-di^i^^+^T^^o-c, '^^ îz.v '5v '5^c^7—

37-^I^^<V^< £^^;^^^^o

^^I^;6>:^#iri^*i±^t/C bi-Zc ^ IC-M^te&gi]^>^c-t t)oo-ot^6o
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^xv^ott, ^^!iw^>, ^^l^ll^^J^43 J:V±a(D^^#^-C^^, ^dv^V^tfe;< 

te<Xb^ft^lcW^n^t(D^WLTV^T^ffl^Afyi:-7E^j^i^W^-CV'7^j:v^h 

V'7r^&^i^l,XV'^(D-CttteV\rt:65^>o y^^T^O^^l^^t' ^^nK^[^^lJ^ 

(D#^, i^:^<h t-O(D>^|C:k^#;6^^e)Hd/cdb, ^^<^^r(D^V\^^s|^l,-C{^ 

;<6 J:7l^/^d(Z)I^^^T'^/^v^^^j,^-C.^do lei^^^#t%:h,l^^^|^|cjott 

^^^^(D^V':^&a^^lc]fy !?-htfTV\*V'r^**:t^h'$(Bi5{P!lffi^ra^i::^ 

;</<^V^P^l9, #^^ttiiA,Tl^j3 5^ttLteV^-C^55o

<)^i9, ^Bilitt r|gL::^j W^^l^, ^^;^^:^?^^^#b, ^n*iEL<q^5^ 

v^7 r<jo^^dvt-c/^<^ ^^l^jp^^l^^^{^or^l^^<<T^^v^7 r>j 

(Diiolrti^^Afyl::^*^6<^r^55o ^7b/.^V'^' i^^^tJl^-I^IE Lv^r <h ;^^#

^*ll^^^i^^orit^/c^^,^^l .̂^,^I^^^V^^ito^^ttreL<'4^|C r^ 

n-Cj <b r7y;0>5j $BB(i999) ij: rznTj t ro>6j 6 

^i^^^^^^T;^^ r^n-rj tt^^(D4iTWbTl^49n' ^^i^-M^^^H^c r|E 

OjOW^JF^^L^ f^^^Vj-6 Z=d^0^^^ b-C riidbj ^V^^y lyir-S^^line: 

^lci^'5—;^, r7^:;^>^J I^^:^C)^^J?B^^^''':^ r±^l^^c-rt6 Tf^^jo 

IPT^bii,6^IN0^l,rv'^o r(Z)ro(D^p:^^^;<^^^v^' opi ^^^o^ >^ i=" 

=-ttZt^o^f,bn^o o^!9, iii^Obtf^#^ r|K^j ^^<TI^^ iii^Otb^^ 

*i^^^JAfyi:o/j^rf^ r^nrj ^^7O;^^W-e^!7' ^l^^r^^'ol^^idy^ 

d^^T^lt r^:7^^^J ^^^I^I^^7 J:7l^^#Tni^, ^^<^^r0-002^^^ 

7teitV'*j^#t6Wttl::7^j^^(D-Ctt/j^V'^°5 7^v

##^^1:^0 J: 7 irLTlt^niX' ^^<;^>^^r^^W^^;<^ cl: 7 l:-*^;04c
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Abstract:

The Deai photo series is a set of photographic materials about seven Japanese high school 

students. The photos vividly depict the daily lives of seven students, showing how different each 

student's life is from the others. This project presents two types of material development using 

the Deai photo series. One type is a set of thematically organized instructional modules, and the 

other is a set of supplementary materials for the textbook, Nakama (1998). The goal of the 

project is that learners will be able to encounter, deau, the various lifestyles and personalities of 

the seven Deai students, and will gain their own understanding of Japanese culture while 

learning the Japanese language as well.

• The authors would like to express their thanks to Yukiko Abe Hatasa, who gave us the opportunity to do this 
project and supported us the entire time we worked on it. We also would like to thank Ayako Yamagata for her 
comments and support.
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1. Introduction

As is emphasized in the National Standards for Foreign Language (Hadley 2001), 

integrating culture into the foreign language classroom is a key objective in foreign language 

teaching in the United States. Recognizing its importance, the Japan Forum' created a photo 

series, Deai: The Lives of Seven Japanese High School Students, which introduces authentic 

Japanese culture to language classrooms through photographs of seven Japanese high school 

students. Deai can be translated as "encounter," or "meeting," in English. The Japan Forum has 

been working with various institutions and textbook developers to develop supplementary 

materials using the Deai series. The present project is one such attempt at the University of 

Iowa. Specifically, two types of materials have been developed for mainly high school students 

learning Japanese in the U.S. One set consists of thematically organized instructional modules 

that can be used with textbooks that are commonly used in U.S. high schools, and the other set 

consists of supplementary materials for the textbook, Nakama: Japanese Communication, 

Culture and Context (Makino, Hatasa, and Hatasa, 1998). The primary intention of the project is 

to integrate college level instruction into the high school level program, and hopefully foster the 

articulation between high school and college-level Japanese programs.

In this paper, the objectives and features of the Deai photo series will be discussed. 

Following that, the two material development projects will be introduced together with the 

procedure used and sample lesson plans.
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2. Description of the Deai Photo Series

2.1. Four Objectives of the Deai Photo Series

The Deai photo series is made mainly for junior and senior high school students learning 

the Japanese language in countries outside Japan. The main material consists of photographs of 

the seven Deai students in their daily lives with captions in Japanese and English. In addition to 

the photographs, a text booklet, CD-ROMs, and the Deai website are also available.

The Japan Forum presents four objectives for the Deai material: encounter in the 

classroom; daily lives as subject matter; understanding culture through the individual; and the 

photograph as a superior audiovisual aid.'

First, the Japan Forum emphasizes the importance of bringing intimate, familiar, and 

meaningful materials to the language learners. They claim that the conventional teaching 

practice on culture tends to emphasize the differences between cultures instead of the similarities. 

They expect foreign language learners to find something in common with Japanese high school 

students through the vivid presentation of seven real high school students in Japan. By using the 

Deai material, learners are expected to have a real Deai, a meeting or encounter, with new 

Japanese high school students as well.

Second, the Deai incorporates fifteen subjects such as food, clothing and fashion, housing, 

and a day in the life of a high school student. The Japan Forum selected a total of fifteen themes 

for Japanese language teaching and utilized them for this material. According to the Japan 

Forum, focusing on the specific themes contrasts with the usual teaching of traditional culture, 

for example. Sadoo, tea ceremony. Kabuki, and so forth. The Japan Forum considers this 

method to be more effective for learners as they can learn about the daily lives of Japanese high 
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school students who belong to the same generation as themselves. This gives students a chance 

to leam about culture beyond the traditional culture typically portrayed.

The third objective is to use the Deai materials to focus on individual lives instead of on 

stereotypical information. Thus, the Japan Forum followed multiple individuals with varied 

backgrounds and lifestyles. By presenting their lives, the materials are designed to show this 

diversity. The seven Deai students are all from different regions in Japan, and differ in gender, 

age, personality, and family situation. Some of them go to public high schools while others go to 

private schools, each having a different school system and character. Kanta goes to a part-time 

high school, Michi boards at a high school in Hokkaido, Takayuki has a hearing disability, and 

Yujin is a Zainichi Sansee, which is a third-generation Korean resident bom and raised in Japan. 

Life-style diversity is exhibited through the Deai students.

The final objective of the Deai photo series is to exploit the advantages of using 

photographs as materials. Simply put, the quality of the photographs is high. Thus, the 

photographs not only provide a culture and context, but they are attractive to learners.

2.2. Features of the Deai Materials

The Deai kit consists of four materials: photo sheets, a text booklet, a CD-ROM, and the 

Deai website. There are a total of 192 photo sheets. Each Deai student has 26-32 photo sheets, 

and the photo sheets of each Deai student are divided into two categories: profile and "a day in 

the life." On the back of each sheet, there is a reduced size black-and-white reproduction of the 

photograph on the front of the sheet, the photo sheet number, title, and captions in Japanese and 

English. Also included are a set of icons and symbols identifying the Deai student and the 

themes so that teachers can easily select photo sheets.
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The text booklet consists of messages from the Deai students and a "my story" section 

which gives information on their family, childhood life, friends, what they like, and so forth. 

The photo caption, which is the same as on the back of the photo sheets, is also included. The 

theme charts are attached for teachers' convenience for lesson planning.

Two CD-ROMs are included. CD-ROM 1 contains all the photographs from the Deai 

photo sheets and some other pictures which could not be included in the photo series. Other 

pictures from a high-school photo contest in Japan are also included. The CD-ROM has a search 

option so that teachers can find photos of certain themes by searching in Japanese. CD-ROM 2 

has messages from the seven Deai students and scenes from their actual daily lives. Some of the 

scenes have a video message so their real life can be seen more vividly.

The Deai website has all the contents of the Deai materials introduced above. The 

advantages of the website are that it is accessible to anyone in the world and that it has various 

resources for students and teachers beyond those available in the other Deai materials. Mini 

Jiten is a mini-encyclopedia that contains information on Japanese culture, society, and the 

educational system that facilitates understanding of the captions. For example, in the food 

category, there is an explanation about the food eaten in Japan such as rice, natto, kimchi. Goi 

risuto is a vocabulary list made up of terms relating to the photos and the themes. Both Japanese 

and English are shown along with the photo sheet number in which that vocabulary is used. 

Sankoo shiryooshuu is a reference list of cultural issues which are considered to be important in 

order to understand and incorporate various cultural aspects into the lessons. On the Deai 

website, the Japan Forum not only provides materials but also suggests how teachers can create 

lesson plans using the Deai materials. Three types of lesson ideas are introduced one by the 

Japan Forum, one by the authors of Japanese-language textbooks, and one by teachers and
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educational advisors around the world. Lesson plans are continually being developed and 

updated on the Deai website.

3. Using the Deai Materials in the Japanese Language Classroom

From the features and the details of the Deai material introduced above, several 

advantages for using these materials will now be considered. The most important advantage is 

that the photos can tell students about the real lives of Japanese students. Students can become 

aware of various cultural aspects of Japan through these photos rather than by simply receiving 

information from the teacher. It depends on how the photos are used in the classroom, but they 

could be a great stimulus for the students to become aware of and learn about Japanese culture 

from their own perspective.

Emphasizing the young generation of high school students in Japanese society is another 

advantage. There is a growing interest in the Japanese so-called "subculture," such as animation, 

music, and TV games from Japan. Interest in Japanese culture among young people is attracting 

more and more learners of Japanese recently. There are in fact quite a few students whose 

motivation for learning Japanese comes from their interest in Japanese subculture. Moreover, if 

we look at the actual society in Japan, it has been pointed out that high school students are at the 

center of the subculture, and it is said that the younger generation is the Hasshincki or departure 

point for current Japanese culture. As the Japan Forum suggests, showing a culture similar to the 

students and then leading them into a broader idea of the culture is effective in that it helps 

attract students to that culture—in this case, the culture of Japan.
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The emphasis on the individual is also important. There seem to be few materials which 

consider the importance of the individual in learning culture, at least this is true of material in 

Japanese language teaching. Also, there seem to be few materials which show a variety of 

individuals. The seven Deai students vary in many aspects and they show us considerable 

variety in their lifestyles. As described earlier, it might seem that their life is not common, 

however, the reality is there are many students in similar situations in Japan, and thi 

clearly shows the current diversity in Japanese society.

The Deai materials were not especially made for the Standards for Foreign Language 

Learning; however, depending on how the materials are used, in many ways they can meet the 

five major goal areas of the National Standards: communication, cultures, connections, 

comparison, and communities. Besides satisfying the standard of cultures in gn

language classroom, the other four standards should be able to be integrated into the lessons 

using the Deni materials. This can only be done, however, by properly utilizing the materials. 

Just showing the materials to students cannot lead to the kind of classroom activity the national 

Standards suggest.

meeting various teachers' needs, and The flexibility of the materials is very important in meeti g

in that sense, the Deni materials are very flexible. Pictures are considered to be flexible 

materials because the use of photos is not limited, and lesson plans can be created to meet 

different needs. For example, teachers can use the same materials both for a cultural lecture and 

for a communicative activity. However, we can imagine clearly that the problem with flexible

-1 * r u;fttear2te the materials into their lessons. The materials is that it is not easy for teachers to integrat

r frkA Aracire tn introduce the Deai materials to teachers of motivation of our project stems from the desire to inir

Japanese, and also encourage them to utilize these materials for their lessons
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4. Material Development Project

4.1 Developmental Focus

Two types of materials have been developed: theme-based materials and textbook-based 

materials. The theme of "family" was chosen as a topic for the thematic lessons, and Nakama: 

Japanese Communication, Culture and Context (Makino, Hatasa, and Hatasa, 1998) was used for 

the textbook-based lessons. For both lesson plans, the goal of the project is that learners will 

encounter, deau, the various lifestyles and personalities of the seven Deal students, and will gain 

their own understanding of Japanese culture while learning the Japanese language as well. More 

specifically, the projects focused on the development of communicative-oriented and 

contextualized task-based activities.

For this project, a handy version of the photo series was created so that students can 

easily see the photos for brainstorming. A handy version of the photos can be made by color- 

printing the photos through the CD-ROM or website and then laminating them.

4.2 Thematic Module (Kazoku: Family)

Thematic lesson plans were created so that we could utilize the thematic concepts 

suggested by the Japan Forum. In addition to the interest in utilizing thematic concept, we 

wanted to create lesson plans that could be used by various programs with or without textbooks 

to meet individual needs.

To create these thematic lesson plans, six textbooks were selected which are commonly 

used in high school programs and that were available for use. The textbooks were Adventures 

(Peterson & Omizo 1998), Genki (Banno, et al.1999). Kimono (McBride et al. 1990), Kisetsu
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(Tsuda & Shimano 2000), Nakama, and Yookoso! (Tohsaku 1999). Analyses on each textbook 

were conducted in terms of overall progression and specific treatment of the family theme. For 

each textbook, an analysis was done with the vocabulary, structures, and function in the chapter 

in which the family theme first appeared. In order to identify materials that students are assumed 

to know, linguistic and content coverage prior to that chapter was examined. Tables 1 and 2 

compare the core lexical items and grammar presented in each textbook.

Our textbook analysis revealed that some textbooks introduce the theme of family at an 

early stage using only easier structures such as name, age, and the number in the family. Other 

textbooks introduce the family much later than in the former approach, using more complicated 

grammar items, such as the description of each family member. . Based on our analyses, six core 

lessons which are applicable to all textbooks were developed. Besides the core lessons, three 

supplementary lessons for more advanced proficiency levels were further developed. In order to 

help teachers with various styles and needs, many optional ideas for games and discussions on 

Japanese culture were created. These lesson plans are developed based on the six textbooks; 

however, the plans are flexible and should be applicable to other textbooks as well. The 

materials we developed will be made available on the Deai website (see Appendix A for sample 

lesson plans).
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Table 1: Family terms introduced in the chapter on the family

Adventures Kimonol Kimono2 Genki KImono3 Kisetsu Nakama Yookoso

Ch.3 Ch.7 Ch.4 Ch.7 Ch. 1 Ch.3 Ch. 10 Ch. 5

S^:7^A, h^^^/v S't:5^A, h't:7^A, h'^ 7^4, st: 5^4,

tSt)'^^4, S'h'^^X, fc'fi't^^A, ^t!)'^^ X, *)i)'^^X, *Srti'^^X/

6l-l'^A, SIZOVA, *>l-l'^A, ^l-l'^X, Xlzi,'^X, ^izi'^X, tSI-l'^4, SUl'^A,

tShi^X, *>hiA, S'h^^A, fchi^X, Sh^^X, htai^x, tshZ^X, ShZ^X,

h't:7t:^X, tsh?^^^ tSt:5&^A, tSt:7t:^A, h'^74^X, tS^:5^^X, S'^7<h^A, St:5t:^X,

I'td^^X, I't7^^X, l't7t:^A, l't,5t:^X, I't^S^X, l't5t:^X,

tSCl'^Z, tSCt'^X, *^CU^X, h'Cl'^A, *>Ct'^X, (SCl'^A,) SCl'^X, ^Cl'^X,

^tf^^X, h'lX^^X, (^tf^^4,) If^^X, *>lf^^X,

t,^ SS t>^ SS

lift itt tit IfIt lilt

^1= sit Sit

^ta trh ^h ^ta ^h Sit Sit

*>k7^ *)^7^ h'^5^ is ch 6<^ tSt:7^ *tt:7t: S^54: St:5t:

l't,7t: L't,7t: ,'t,5^ .'t5t: I'tdt: I't5i: I2t5t:

b'f< b'f< b'Z< b'f< b'Z< t)'€< b'Z'K fi'^<

ri'f< :rft'f< rfi'¥< ri)'Z'< ^:rt)'Z'< Cttl'f< trt)'Z'<

*J:5t=l' ^J: 5til' (^ J:5til') ^J:5tit' ^t7till

(*&) tX.

(+1^) ^1^ flf

Cr^idtil') r*t5til' c* J: 5til'

cry J: 5 UX, try J: 5 LX,

=£6

yj:5 LX,

(Lto CA,) L#>ex,

(Sot:) SoS

(i'tjl') b'txl'

(o^) t>^

(cUmex,) -Lex,

(S<^A,) ^<^X,
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Kisctsu Nakama Yookoso

Ch.3 Ch. 10 Ch. 5

SI^ Stf

sc sc SC

(SU) (SU) (SU)

(^i\) (dbl') (toU)

(Stf^A,) (Stf^A) SIX^A,

(SC^A) (SC^/v)

(Sl'CT^A,) (SUCT^A,) (Sur^A,)

(dbl'Cr^A,) (&!)t'c:^^) (e>u=^A,)

(I'^C) (0^3) (U^C)

(Sl'^C^A,) (Su^c^h,) (SU^Z^A,)

(LX,i+^) (CX,1+^) LA,t+^

(=LX,e^) (tLA,t+^) rLA,1+^

(^VO) (^00)

(^-) *c:

(S^ZT^A,) S^C^^A,

etc

crab

t-tc^A,

t'TdO^A,

A'd&

(S.k 5 At A,)

(^J:5 C.k)

(-Sj:5 t4A,)

(-t>*5Cj:)

(J:7L)

(^< LA,)

( ):supplementary vocabulary
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Table 2: Relevant sentence structures introduced in the chapter on the family
Sentence structures / Textbooks AD KS KMl KM2 GN NK KM3 YK

__________ Chapters 3 3 7 4 7 10 1 5

Showing a family picture 
Zhljibt- L(D/)'f<OL¥LATt.

* ★
Describing the number of family members

Describing the number of family members 
(-l-^i'f<rt. ) fi'f<ttJ:l-4,ri'Z'<rr. 4:

Describing members of the family 
('-rt. ) (Z)'Z:< l^)_^^^!^^'^7(!:rto

-*

Describing components of the family members 
r-t}<l\^t. ) ± i^ <!:lj:l^^*)^7/)<l\^T.

Giving the name of the family member 
(Dtf%it'>V707:"to

*

Describing the age of the family member
*>±>|j:4 5^urt._____________

AsIdng who the person is (in a picture) 
C CD h% ^40) — I4t:il (Etft=) rth'.

*

Asking the number of family members 
(CX,I-X,) ::fof<lj:CA,l:A,Tffi ★

Asking the number of family members 
(4%l:^fof<) C -Zi'Z' < tt7t/ul-A,f)\-F < rr7!)\. 4:

Asking the name of family member 
t >^7^A/(D*)7&^ZItfd:A,rti)\o

* *

Asking the age of the family member (7^A, ^1')

Asking the age of the family member (^l\<O) 
l5&7^^ttjSO<oCTfo.

Counter for people
* ★

Talking about occupations *-,') >^A/O^ShZ^A,lt^ •*

Talking about occupations (O^BbTl'^T) 

o^Bbri'^t.
•* 4r

Asking and describing family members' hobbies 
^hOLm<^lt^AjZ}<<rto

* 4r
Describing a resultant state, using the T form t\^ Z^— ★ 1>
Describing physical appearance and skills
Using(^lt^i)<-rt)l\Lft:^A,ltdb75<^ftlir-<-o

* 4r
Describing where the person lives, using TA,Tl\'6 t)t- bit 
h5^4^l-TA,ri\^to

4r
★ : items introduced in the chapter on family * items introduced in previous chapters

AD: Adventures, KS: Kisetsu, KM: Kimono, GN: Genki, NK: Nakama, YK: Yookoso
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The goal of the lesson is to have students talk about their own family in Japanese. To give 

a context for the lesson, a specific scenario was created in order to induce more meaningful 

learning. The scenario is that students are going to Japan and will bring their family pictures to 

share with their host family. Students are expected to satisfy the goal by using the Deai 

materials to look at Japanese families.

The most important point of the project is student-centeredness in the cl 

Students are expected to select which photos to use and decide how to use them 

tasks, rather than having the teacher select the photos for the students. Students are divided into 

small groups, and each group is responsible for one Deai student throughout the entire family 

lesson. The instmetor is also responsible for one Deal student to be able to show examples of the 

tasks. Students use the handy version of the photo sheets for brainstorming and preparation for 

their presentations; however, the big photo sheets are used for their presentations. Students may 

also use more photos from the website or CD-ROM.

, , encouraged to complete their final project.To achieve the goal of the lesson, students ar g

their goal, students can create the For example, to determine how well the students ach

cthe visiting. Students can also setting of visiting a Japanese host family and they c P y

create a story of the Deal students, focusing on talking about each Deal student's family. 

Another idea can be to have the students talk about their own family with Japanese people 

through letters, e-mails, and video-letters. As discussed in the stated objectives of the Deal 

materials, the goal is to create a real deai, a meeting or encounter with people. So this project 

will be a great opportunity for students to create their own deal in th

Lastly, creating a web page can be another option for the final project. Students can keep 

adding new information on the web pages throughout the academic year, and, if there is personal 
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space available, students can create their own page on which they talk about their families. See 

Appendix B for detailed information on final projects and a sample script for a role-play. These 

projects may not be able to be done in all the programs. However, since there are now more 

opportunities to communicate with native Japanese speakers in some way as well as more 

opportunities to use technology in the foreign language classroom, it is not a difficult idea 

anymore. Any opportunity should be taken into consideration for the learners.

5.3. Textbook-based Module (for NAKAMA)

This project is an attempt to incorporate the Deai materials into each chapter of Nakama: 

Japanese Communication, Culture and Context: (Makino, Hatasa, and Hatasa, 1998). This 

allows us to introduce aspects of authentic Japanese culture in addition to the cultural 

information in each chapter of NAKAMA. By looking at pictures of the daily lives of seven 

Japanese students, students in the U.S. can better empathize with the target culture, because they 

can picture the life they may experience when they go to Japan.

The basic premises of the lessons are the same as those of the thematic lessons. For 

example, NAKAMA introduces daily routines as themes in chapters five and six. After covering 

basic vocabulary and structures, teachers can talk about daily routines of Japanese high school 

students while using the Deai photos. Working in groups, the students first brainstorm using the 

pictures of one of the Deai students. Then, they can create a chart of that student's daily routine. 

Using the pictures, students are encouraged to imagine what the Deai student's life is like. 

Students can talk about other Deai students' lives with other classmates, and see who has a 

similar lifestyle (Appendix C). This project will also be available on the Deai website.
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6. Future Plans and Conclusion

In a future project, the development of thematic materials will be expanded to cover 

various topics, such as friends, hobbies and favorite activities, food, and school life. In terms of 

the textbook-based project, the material development for NAKAMA will be completed. Also, 

college-level instruction using the Deai materials is being considered as a further project.

Through the Deai photo series, it is hoped that teachers of Japanese throughout the world 

can share their ideas to improve their teaching both at the secondary-school and college levels, 

and to integrate authentic Japanese culture into foreign language classrooms.

Notes:

The Japan Forum is a private non-profit program-oriented foundation established in 1987. 

Their projects, including Deai, seek to foster mutual understanding among young people 

throughout the world. Specifically, the Japan Forum has supported Japanese-language education 

and foreign language education in elementary through secondary schools mainly in the Asian- 

Pacific region. The Deai project has been carried out with other programs, such as "The daily 

lives of Japanese high school students photo message contest," "TJF photo databank," and 

"contest on ideas and examples of how to teach culture in Japanese-language class." 

For more information on the Japan Forum, please see their website: www.tif.or.ip/

For information about the Deai Kit, contact:

The Japan Forum (^|^:^1b^:^"7 4)
Shinjuku Daiichi Seimei Building, 26F
2-7-1 Nishishinjuku
Shinjuku-ku, Tokyo 163-0726
Phone: 81-3-5322-5211
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Fax: 81-3-5322-5215
E-mail: forum@tif.or.ip

(giving the subject line: Deai order)
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Appendix A: Sample lessons for Thematic Module

Activity Ideas Using Deai Photo Series
Theme: Family (Zl'-^O

[Features of the activities ]

The following activities for the theme of family are designed so that they can be easily integrated 
into commonly used textbooks. The target learners are high school students in the United States. 
Instructors are encouraged to modify the activities according to their syllabus, instructional plans, 
and other specific needs.

The Deai photo sheets are used not only by the instructor to show examples to the students, but 
can also be used by the students to practice their language skills spontaneously. Students are 
divided into small groups (3~5 students, depending on the class size) and assigned to use one 
Deai student's photo set in conjunction with the textbook's chapter on the family. Each group 
uses a handy version of the photo set (color printed, laminated) for brainstorming, and large 
photo sheets for presentations. Students may use more photos from the CD-ROM and web page. 
The instructor also uses one of the Deai students' photo set to show examples. The instructor 
will use 07's photos to show the examples.

[Contents]
• Activity ideas can be integrated into the chapter on family in most Japanese language 

textbooks:
- Activity 1: My Friend's Family (<!. tt^t>0)/)' -^<)
- Activity 2: My Family (t?t- <)
- Activity 3: How Many People in the Family?

- Activity 4: Introducing Deai Families
- Activity 5: Introducing One's Own Family
- Activity 6: Japanese Family Names

• Additional activity ideas can be used for the chapter on family, including the following 
grammar items in some textbooks:

- Advanced Activity 1: Physical Appearance (/)\LMt A,)
-Advanced Activity 2: What People Are Wearing (^-Cl'^tO)
- Advanced Activity 3: Stative Expressions

• Final project ideas
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Activity 4: Introducing Deal Families
(Estimated time: 30~40 minutes excluding optional activities)

Objectives: Students use Deai photos and create their introduction script about the assigned 
Deai student's family.

Situation: Students have gone to Japan and stayed with the Deai family. Now they have 
come back home and would like to introduce their host family to their classmates.

1) Introduction of a sample script:
The instructor introduces ^"^ L^1^'^ 's family with a Deai photo sheet as an example. 
(Please include other adjectives or expressions depending on what students have already 
learned.)

Example:

*^z^A,it^A,rt)<rt)<r*-eto

(MY-P05)

The instructor shows the script on the OHP, and students read it.

2) ^ing a script in a grou^: about their assigned Deai family. Student groups 
Students work in groups and p^ai student (handy version), and pick some photos to 
receive the photo set of their g Students may create some information about the 
talk about the student's family members.J
family. The instructor helps students if necessary.
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3) Presentation: .Each group comes to the front, and introduces their Deai family using their own script and 
the large photo sheets. Other students listen to the other groups' presentations and take notes. 
If the class doesn't understand something, the group members are asked to repeat what they 
just said. After each group finishes their presentation, every member of the group asks the 
class a question about the presentation, and students who were listening to it answer the 

to it answer the questions from their notes.

Activity 5: Introducing Own Family
(Estimated time: 40~50 minutes excluding optional activities)

Objectives: Students introduce his or her own family.

1) Introduction:
The instructor introduces his/her own family.

Example:

±> 7^ ^Ij:1#:^^ta J- ^' <!- 3^TT/TbU'^f□
i^7^(Dt^%tt(tx,c-e-to 62^i\-c-to Zb'Tb^rti^-tt-e-to
|j:|j:O7^4^Zlt^<h <^-eV-o 59^l\-C-^o 7—XTb^-t ^Tt-o
^ta(DC*%|j:^ii'-ero 35^^7-13^0 ^ta(tfol\t(D7b<t:l'r^-ero
*>'^7^<Dt^%|j:^^^-e-to 27^1'73-^0
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2) Interview with a partner:
Students work with partners. They introduce their own family members to each other. 
The instructor gives them a worksheet and asks them to fill in the worksheet.

Sample worksheet.

7^A,1^4,? *)/j.d:Z 'tj:A,^l,'? tj:iZ7b<'^^-e'^rt)\? 

(for each member)

3) Writing a letter: (This part can be done in English.)
The instructor first talks about letter writing. If this information has already been 

introduced to the students before, this part can be skipped. The instructor then asks the students 
what they would write in their letter, such as name, date, etc. The instructor gives a handout of a 
sample letter to the students and talks about the common style of a Japanese letter. The instructor 
may introduce new vocabulary as necessary.

Situation: Each student is going to host a Japanese student during the summer.
Everyone will write a letter to the Japanese student to introduce his/her family.

The instructor can supply some sample Japanese names to stand for recipients of the letter.

Example:

If the instructor plans to make writing a letter to a Japanese student part of the final project (item 

c below), this activity can be used later.
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Appendix B: Final Project Ideas:

a) Role play:

To achieve the objectives of this lesson, a role-play activity can be integrated as a final 
project.

The instructor indicates all information that should be included in the role-play. Students 
work in groups of 3~5 students. The instructor introduces some useful expressions, such as 

^ii<or<t£^l\ I'txti^^r, C-t)^5^^T LZ -etc., if 
these expressions have not been introduced to the students yet. Students write a script, 
practice, and present their role-plays.

Situation: One of the classmates is going to Japan and will stay at a host family's house.
Each student group plays both the Japanese host family and the student who stays 
with the family. The group may pretend to be the assigned Deai student's family 
or create their own family. Although the person who plays the visiting student 
will have many lines, the other group members who play the Japanese family 
members should have at least three lines in total. (Please refer to the sample script 
below.)

b) Creating a story about a Deai student's family:

As a group project, students may create a story about the Deai student they have been 
working on. Students use as many expressions as they can, using some Deai photo sheets. 
They can either present their stories in class, or make a poster with some Deai photos from 
the Internet or CD-ROMs.

c) Write a letter to a Japanese student:

This project can be used especially at schools that have an affiliated school in Japan. If 
Japanese-enabled computers are available, students may write e-mail messages.

Situation: Each student is going to host a Japanese student during the summer. 
Everyone writes a letter to the Japanese student to introduce his/her family.

d) Video taping:

This project can also be used at schools that have an affiliated school in Japan. The instructor 
videotapes each student's presentation about his/her own family with a family picture, and 
sends the tape to Japan.

e) Making Web page:

Throughout the academic year, students keep adding new information they learn in class to 
their own homepages if personal space is available for everyone at school.
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Sample script for a role-play:

(Scene 1: Arriving at the host family's house)
A: Visiting student B: Host Japanese student C: Host father D: Host mother . ost sister

(At the entrance)
A:cA,|^.^|j:o I^C^^^UTo
B,C, D,E:
D:^^, iy 5 %'^Z)<oT < tf^l'o (The visiting student takes off his/her shoes.) 
C:*)*>tC'X—'XT-XT:-^taZo (The father carries his/her suitcase into the house.) 
A:<!:5t^U/)<<b 5 zr^l\^ro t)^'tnoC^t (^'t=<)

D:^' ^edr-t/i'o
(In the living room)
B:^^, (i-'dZ-'-t^or </£^L\o
(On a sofa in a western-style room / on a zabuton in a tatami room)
D:^° 5 •&o (The mother offers a piece of cake and a cup of tea.)
A:^, ^5t^U/)<<h-^:r^L\^^c f\^-^-'^^-^°

(The visiting student eats the cake.) ^Ct,*>t'Lt'-C^o <-^*7' -° 

(Scene 2° ThA•—^e next day, showing a family photo to the host family) 
ni^btr LOilxiF < (D L <5L^rto 75 t, cb ttlt^^1=^*>' <!: 5 <b -e-To

A. *>±>1^4 0 ^(,\-e^ couraged to use some new words that they haven't
C: 4 0 ^I'r-tTb'o^22^7:'^^° (Students are en 
learned yet.)
D:^hl\tcf *);5\^^A,r-rfao
A:^, Z^-Cr/)\ ^U75<^5C:^t'#-ro
B.^'lzi\^4,|j:e7b<t-7b'l'r.ttao

E:*J <h 5 <h:^ A,t, c 535t+t'-e 't 7b'o 4+,y /j-(Di+A,LtoT-t
A:t\l\i, ±)m 5l5<<-ei\-C'to tto7^<< 2toA'e

B:^'Ic (,\^4,I^2 5c^ei'-e-tib'o
A:lj:l\,^5354ta/Vt±L\rTo
E:io?4taA,t+l\-erX)'o
A:i^i\o 7JU^(Dc5c:5i^4toA,-eto /4ta^

E: ¥-5 -C-t75'o
A:A,itt^to 5i)<<ep-e'tfo.
E:ttl\ t>m 5rt)<<ata^-t+t'-e-to
B:C(DU^|j:t=n^-ri)'o
A:^OU<hl^^l^(D±f—JUV l/> F-e"^°
D:/)\bl\l\T7tao
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Appendix C: Sample lessons for Textbook-based Module

NAKAMA Chapter 5: Daily Routine 1
NAKAMA Chapter 6: Daily Routine 2

Deai Activity 6: Talk about Daily Routine of the Deai Students

(Estimated time: 30~40 minutes)

Objective: Students talk about the Deai students' daily routines by looking at the Deai 
photos and become familiar with the daily lives of the Japanese high school 
students.

1) Students work in groups. They look at the Deai students' photos and discuss what his/her 
daily life is like. They can use English for this discussion for a few minutes.

2) Then the students draw a chart and write descriptions of the Deai student's daily routine on a 
worksheet. Each group can discuss and imagine what the Deai student would do if the photos 
did not tell what his/her daily routine was. The instructor should encourage the students to 
use as much Japanese as possible for their discussion.

3) The instructor divides the students again so that each group has students with different Deai 
students. Everyone in the group introduces his/her Deai student's daily routine. The 
students listen to the description and fill in the chart on the worksheet. Students may write in 
English for this activity.

4) The instructor asks the students to think about which daily life is similar to theirs, comparing 
the various lifestyles of the Deai students in English.

5) The instructor may bring up cultural topics such as the school system, school life, part-time 
jobs, and so on. Each group discusses the differences and similarities between the students in 
the U.S. and Japan while looking at the Deai photos in English. The instructor may lead the 
discussion in class based on the topic the students came up with. As another option, students 
may use topics they have proposed for the cultural presentation.
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A Study of the Typing Process in Japanese 
Using College Students of Japanese

Kazuaki Nakazawa and Kazumi Hatasa

(Purdue University)

khatasa@purdue.edu 

nakazawa@purdue.edu

Abstract:।

This study investigates the typing process in Japanese, using college students at an 

American university, and reports on problems that learners of Japanese often encounter when 

typing Japanese characters. In order to investigate problems encountered by learners of Japanese, 

participants were asked to type their hand-written compositions, and the computer monitor on 

which they typed was video-recorded. Errors in kanji conversion, long vowels, double consonants 

and other processes were observed and analyzed. The results of this study provide evidence of the 

problems and implications for a) instruction on typing in Japanese, and b) a modified input method 

editor (IME) program.
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Introduction

The opportunity to type Japanese text on a computer, such as in an e-mail or a composition, 

or on the WWW is increasing rapidly (Kubota 1999). Previous studies indicate that the use of 

word processors is beneficial in the writing development of European languages (for review, 

Pennington 1993, 1996a), for example, by facilitating the quality and quantity of writing, reducing 

affective factors, encouraging revision, and by serving as a memory storage (Cochran-Smith, Paris 

& Kahn 1991; Greenleaf 1994; Kern 2000; Kuechle 1990; Lam & Pennington 1995; McAllister & 

Louth 1988; Neu & Scarcell 1991; Oliver & Kerr 1993; Owston, Murphy & Wideman 1992; 

Pennington & Brock 1992; Phinney 1991a, 1991b; Poulsen 1991). However, there are few studies 

showing the effect of the use of word processors in Japanese (Chikamatsu 1998; Kubota 1999), 

even though teachers of Japanese encourage or expect learners to type in Japanese. Instructors of 

Japanese notice that typing in Japanese is not as easy as learners expect or as instructionally 

valuable as in European languages, and that teaching students to type in Japanese requires more 

time because learners need to learn how to convert hiragana into katakana or kanji, as needed 

(Goto, Fukazawa & Hamada 2001; Kimoto 1995). Furthermore, as Taylor and Taylor (1995) 

pointed out, the users of Japanese word processors must have considerable knowledge of many 
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aspects of Japanese text because of the complexity of the Japanese writing systems.

Typing Japanese characters on a computer is a two-step process. A user first types 

Japanese phonetically using the Roman alphabet. The outcome is brought up to a piece of 

software called an input method editor (IME) program which converts input into kana syllabaries.

The input can be a single morpheme, a word, a phrase, or an entire s

r, cnnence into kanji. This process is
The second step involves the conversion of a kana q

re two possible problems. The first 
again achieved by the IME program. In this step, there

word boundaries are used when the 
problem is to determine the correct word boundaries. Since no

breaks up the sequence into words and then looks
user types more than one word, the IME program

them up in its dictionary. However, word boundaries may

mole when a user types '^Ij:Wl^^^ 
unwanted word sequences converted into kanji. For exa p

• honetically, which is to type 'h-a' five 
t=o (My mom's teeth are durable.)', the user first types it p

|j:|j:(*l#:lj:', by the IME

be incorrectly recognized, which causes

, such as'

the IME program to convert it into a kanji 
program. Then one presses the 'space' bar to reques

, u Ahiematic for the IME program to correctly 
sequence. However, the series of 'ha can be probie

ted kanji. In this case, the user must change 
recognize word boundaries, and it may result in unwan

times, and it will be converted into a hiragana sequence 
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the boundaries manually so that the program can look up the correct word sequences.

Another complication is that the kana-to-kanji conversion process does not always result 

in wanted kanji due to a large number of homonyms in Japanese. As Hatasa (2001) discussed, the 

word '/)< <#l,v has three homonyms, such as '^^ ■ i^^ ■ !^^]', and a user must be able to 

choose the correct one.

Given the complexity of typing Japanese characters, regular IME programs may be 

problematic for learners of Japanese since they were originally designed for native speakers of 

Japanese. In other words, the users of standard IME programs are assumed to have full knowledge 

of the language.

Only a few studies have been conducted that examined the potential problems of Japanese 

word-processing (Hamada, Fukazawa & Goto 2001; Tsuchiya 2000). Hamada, Fukazawa & Goto 

(2001) found various errors in compositions that their students typed. Kubota (1999) also reported 

that students had problems when typing Japanese characters. Tsuchiya (2000) studied typing in 

Japanese and discussed potential problems that students often encounter when typing Japanese 

characters. The participants of Tsuchiya's study were mostly Asian students studying in Japan 

whose Japanese proficiencies were relatively high and had knowledge of Chinese characters.
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The present study collected data from English speaking learners of Japanese with low

proficiency.

Subjects

The participants of this study were students enroiled in third and fourth-semester

Japanese-language courses, including 24 males and 10 females. They received a 50-minute lesson 

in typing Japanese characters on a computer in a third-semester course. In addition, students in

.H kanji ! vocabulary exercises (Hatasa & 
Japanese courses are required to turn in computerizea k ,

on a computer as regular
Hatasa 1997) which require them to type Japanese characters

The participants had been asked to do that 
assignments through first to fourth-semester courses.r

• this study on a voluntary basis. All of the 
since the first-semester course as well. They took part in

P cipants completed the experiment during the fall and spring semesters of 2002.

The
participants were asked to report gender, year in school, first language, Japanese

g nd, and frequency of the use of a word processor in Japanese. There were 4 freshmen, 13

sophomores, 10 juniors, 6 seniors, and 1 fifth year student among all of the participants. There 

were 25 native speakers of English(18 males and 7 females), 4 native speakers of Chinese (3 males 
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and 1 female), 2 Korean native speakers (1 male and 1 female), 1 Indonesian native speaker(l 

male), 1 Tamil native speaker(l female) and 1 Arabic native speaker (1 male). Their Japanese 

backgrounds varied from four semesters at a university to four years in high school and four 

semesters at a university.

Data Collection

The data was collected on a Macintosh Powerbook G3 connected to a VCR in order to 

video-record all of the activities on the monitor. The computer used the IME program called 

Kotoeri to type Japanese characters on a computer in the present study.

For the typing task, the participants chose one of the composition assignments they had 

written in the third- or fourth-semester courses. They were asked to bring and type it on the 

computer. In order to explore what kinds of problems the participants have when typing Japanese 

characters on a computer, the researchers adopted this task type rather than assigning them a 

translation task.
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Results

The researches obtained 17.hourlong video recordingof the participants' typing processes.

The length of the participants' compositions varied from 355 characters to 819 characters, wi

average length of 528.97 characters. The time they nrquired to type their compositions varied from

27 seconds with an average time of 33 minutes, 2 seconds.
18 minutes, 18 seconds to 56 minutes,

Thus, they typed approximately 17.24 characters per minute.

Analysis

.nmresses were identified. Errors were
From the raw data, typing errors and other typing p

Ah the space key or return key. Then, the error 
counted whenever incorrect strokes were followed y

data was analyzed to determine the types of errors. A taxonomy of errors was develop y 

examining previous studies (Chikamatsu 1998; Hamada, Fukazawa & Goto 2001, Kubota 1999,

Tsuchiya 2000) and includes 18 categories. It is presented in
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Table 1: The taxonomy of errors

Kanji (K) Overuse / miss-choice of Chinese characters and use of Chinese 
characters that the participants did not use in their hand-written 
compositions, Miss-conversion due to miss-placing word 
boundaries by the word processor 
e.g. ^^ (1^^) - ^^I] (5^±) . (j;^^)

Double Consonants (DC) Deletion / insertion of double consonants 
e.g. ®T (^tt) . fljir^l (1 i^f^)

Glides (G) Misspelling words containing glides 
e.g. ^0^51 (^@) . j^^ (^^^)

C^ti:i\ (C^tl')
Long Vowels (LV) Deletion / insertion of long vowels

e.g. J^I^ (±^) . ^^ (^ffi) . ,J>Ll' (J/L)
Multiple phrases (MP) Attempt to convert multiple phrases or words at a time 

e.g. tilte, *L (ft:Ite, ^A) 
^^^ij^^^r^o (^^.r^^^-e-to)

Miss-typing (MT) Errors caused by miss-typing
e.g. Bi* (H:^^) . ^7:-l^ (^I'CTI-) 

l-^-e^NTfoG> (I=ttA,-ei'*L*:rt)'B)
N-sound (N) Deletion, insertion or mis-typing of N-sound 

e.g. 4'Bit (Z^I-iblt) • @^ (:t>)
Conversion without 
okurigana

Attempt to convert hiragana to kanji without its okurigana 
e.g. P^^b ($t-LI') .i^ (Ilf—e)

Over Capacity Attempt to keep typing multiple sentences until the word 
processor stops processing the input

Part of a word Attempt to convert part of a word 
e.g. ^-^ (fc'51-^A,) • ^( H—^)

Sound e.g. V*7Z (y*c7)• ej:^5 (^*^e)

Particle (P) Mis-typing particles or mis-conversion of sentence particles 
e.g. ^A^ (^It) • i^tteW (7b<-^)

Voiced Consonants (VC) Incorrect voicing or unvoicing 
e.g. 11^ (>;!^)

ft:<0!l ^ ^Lt-o (^^^^^^^1^bo)

Retype Revising errors that the participants made ____
Strategy Using strategies to type desirable text 

e.g. !^^(D^l,' (^l') > ^^O^ (erase '!,'')

1 0 (type numerals) > +
Others Errors and typing processes which do not belong to the categories 

above (for example: copy, verb form, and wrong reading)
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Eight hundred forty-four errors and other typing processes were identified by examining

the 17-hour-long video recording carefully. The errors were categorized according to the

taxonomy of errors, and the distribution of errors is presented in Table 2.

Table 2: Distribution of the errors

Category Subcategory Participants by native languages _____Subtotal Total
E (25) C(4) K (2) 1 (1) T (l) A(l)

Double 
Consonants

deleting 11(3) 3 3(1) 0 0 D 17(4) 20(4)
inserting 3 0 0 0 0 O 3

Long 
Vowel

deleting 
inserting

66(13)
27(1)

11
6

21(1)
2(1)

1
0

4
0

2
1

105(14)
36(2)

141(16)

Voiced 
Consonant

voiced 9unvoic 
ed
unvoiced »voic 
ed

4(1)

2(1)

15

10

3

6

0

0

0

0

0

0

22(1)

18(1)

40(2)

Kanji overuse 
homonyms

23
7

2
1

9
8

0
0

2
3

0
0

36
19

121(2)

failure of conv. 39(2)
2

4
0

14 
0

0
0

7
0

0
0

64(2)
2wrong reading

Mis-typing i-e 11(2) 0 0 0 0 0 11(2) 128(13)
U-O 8 1 0 1 0 0 10
i-o 4 2 0 0 0 1 7

64(7) 10(1) 20(3) 1 3 2 100
Conversion w/o 
okurigana

30 3 4 0 1 1 39 39

Particle boundary 
wa

31
13
7

6
3
1

2
1
0

0
0
0

4
3
1

1
0
1

26
20
10

56

WO
Sound 5(2) 0 1 0 0 0 6(2) 6(2)
N-sound inserting 2 0 0 0 0 0 2 28

deleting 0 2 0 0 0 0 2

mis-typing 10 1 4 0 9 0 24
Glide 35(24) 11(2) 4(2) 0 1 1(1) 52(29) 52(29)
Multiple Phrase 16 5 4 0 4 0 29 29
Part of a word 21 1 0 0 2 0 24 24
Over Capacity

—--------------- 5 0 0 0 0 0 5 5________
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Retype
—47(5) 3 3 

7
1
1

6 
o

0 
0

60(5)
77(3)

60(5) _
77(3)_

Strategy
Copy __________
Verh Form

59(3) 
2(1) 
4

lU 
1 
0

O 
0

0 
0

0 
0

0 
0

3(1)
4________

3(1)_____
4

9 1 1 0 0 0 11 11
wrong |Total 844

*The number in the parenthesis indicates the number of loan words.

Discussion

Kanji

There were 102 instances observed in this category. Thirty-six instances relating to 

'over-use' were observed. Among them, there were 30 instances using kanji for words which are 

not normally written in tanji, such as '^tjte (#;^) '. There were 6 instances of converting 

words into kanji which did not appear in the participants' written drafts. This is not an error; 

however, it is uniquely observed in word processing. Nineteen instances were related to incorrect 

choice of homonyms. The instances of failure of conversion were observed 64 times, and they 

were not analyzable.

Double consonants

Twenty instances were observed in this category. There were 17 observations of deleting 
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double consonants. Only 3 instances of inserting double consonants were observed. In Tsuchiya 

(2000), deletion of double consonants was reported twice as many times than msertion of double 

consonants.

Tsuchiya (2000) reported that Y is the most frequently obsernd double consonant, with 

'k' being the next most common. In the present study, T, Y and Y were observed equally often.

However, both Y and Y appeared the most frequently in the participants' compositions. 'S' 

less than those two consonants appeared 2309 times, and 't' appeared 2518 times. K pp

but still more frequently than other consonants. It appeared 1798 times. Thus it is hasty 

conclude that learners of Japanese have trouble typing double consonants of

compared to other consonants. Further research will be n

Long vowels

and 33 participants with six different One hundred forty one instances were o

,involved incorrectly omitting a long vowel, native languages committed this error. 105 in

v involved mistakenly inserting a long vowel,and the rest of the instances—that is, 36 ins

while the 36 insertion errors included 2 loan The 105 deletion errors included 14 loan wor ,

words.
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The participants deleted the vowel 'a' 7 times, T 25 times, 'u' 35 times, 'e' 3 times and 'o'

71 times. We found that the participants tend to make errors on the vowels 'u' and 'o', even though

h cunencc of 'u' and 'o' in the compositions is less than that of 'a' and 'i'. Tsuchiya (2000)

also reported the same tendency.

Mis-typing

It is difficult to identify this type of error since it is not possible to distinguish mis-typing

of words from the video of the typing process alone. With this in mind, 31
from real errors

ri' pants with six different native languages made 128 errors. Among those instances,

u%' and 'e' was observed 11 times. Only English speaking learners made this 
confusion between i

error It is probably because the sound TV was recognized as the letter 'e ( [i:] )'. Confusion

observed 10 times, and confusion between 'i' and 'o' was observed 7 times.
between 'u' and 'o was

Other mis-typing errors were not analyzable.

Tsuchiya ('000) conjectured that the confusion between 'i and o' and 'u and o' is because

fa physical constraint, that is, on a keyboard, those three vowels are located close to each other.

However, further research will be needed for empirical evidence.
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Conversion without okurigana (inflectional endings)

fc:BUV Without its okurigana 'Liv. This type of envr was not reported in Tsuchiya (2000) 

since the researcher only collected phonetic errors. However, this eiror was observed frequently in 

the present study. Nineteen participants with five different native languages made 39 errors. 

Without okurigana, Chinese characters do not form a phrase.

Particle

In this category, 56 instances were observed. Twenty instances were related to mis-typing 

the particle '1^', and 10 instances were related to the particle '^'. Those 30 errors were caused by 

the discrepancy between hiragana and its pronunciation. However, interestingly, mis-typing of 

the particle, 'e' [✓$?], was not observed in the present study, even though the particle has the same 

kind of discrepancy between hiragana and pronunciation.

There were 26 instances relating to misplacing word boundaries. For example, native 

speakers mostly set a word boundary between '^' and ^ in a sentence like *>tL^l^^ 

tl'^^' to convert 'dS t, I'^'t’ into a Chinese character. Those who made errors set a word 

boundary before a sentence particle. Thus, in this case, they would set a word boundary between
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'l'' and'h'. This often results in false-conversion such as '^tbdl'F/^'l,'^^'.

Voiced consonants

Forty instances of voice consonants were observed. Among them, there were 22 instances

of incorrect devoicing and 18 instances of incorrect voicing. Chinese-speaking participants made 

a disproportionately large number of errors of this type. This phenomenon can be considered due

to L1 interference. Since several studies reported that Chinese learners of Japanese have difficulty

distinguishing certain voiced and voiceless consonants such as k-g and 't-d' (Sukegawa, 1993).

Implications

Typing Japanese characters on a computer

These results indicate that the learners of Japanese dn dpanese do have problems in typing Japanese

characters. Those errors can be classified into three groups

The first group of eirors consists of mechanical errors u. 
ch includes conversion without

okurigana, confusion between the keys 'i' and 'e', and incorrect
entry for the particles 'I^' and

'^'. Those errors were caused by insufficient understanding —
ot the conventions used in the IME

program. These errors would be corrected by giving the stude
nts basic instructional material.
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The second group of errors is the performance-error group which contains mis-typing, the 

inoraic N, glides, and double consonants. The participants knew the correct pronunciation and 

spelling of words, but they could not convert the spellings correctly on a computer. Errors in this 

group are similar to errors made by native speakers of Japanese.

The third group of errors is the cognitive-error group. The participants did not know the 

correct pronunciation or spelling of words. An example in this category is voicing errors, for 

Which typing provides conclusive evidence. The typist must decide between 'k' or 'g' before typing 

the Word 'gakusei' for the word 'student' in Japanese. It shows that the users' vocabulary knowledge 

IS incorrect. One pedagogical implication drawn from this finding is that the omission of voicing 

errors is not different from other types of errors.

Need for systematic instruction on word processing in Japanese

As the researcher mentioned in the previous chapter, some of the errors could be avoided 

through proper instruction.

Takayoshi (1996) pointed out several potential changes: changes in writing processes of 

creation, drafting, and revision through computers. The researcher asserted that these changes in 

Writing processes necessitate a corresponding transition to computer-assisted pedagogy. In
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Takayoshi (1996), computer-assisted pedagogy is defined as the use of computers in the classroom 

setting and their integration into a traditional language learning environment. Establishing 

word-processing instruction in the curriculum is definitely a part of computer-assisted pedagogy in 

the Japanese language.

Furthermore, Pennington (1996b) addressed the effect of instruction and concluded that 

"the effect of instruction—including the teacher's attitudes, beliefs, and overall teaching 

approach—on students' development of writing skills on the computer is undeniable (p.138)." 

Therefore, establishing instmction in word processing in the present study is influential.

Basic instructional materials with a series of step-by-step exercises are currently under 

development to be released on the WWW.

Modified IME program

The present study also suggests that a modified IME program which handles incorrect 

input may be helpful for learners as discussed in Hatasa (2001) and Tsuchiya (2000). A modified 

IME program has a dictionary which contains possible errors that users of word processors often 

make. If a user's error input matches one of the stored possible errors in the dictionary, it triggers 

the correct output. Therefore, the use of a modified IME program may help learners reduce the 
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cognitive error group discussed in the present study.
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Abstract

New research in psychology concerning the relation of gesture and speech has direct 

relevance to the field of second-language research. A speaker's gestures may provide us with 

insights into what is going on in his or her mind, something which we otherwise would not be 

able to know. Gestures made by L2 learners can therefore provide useful information to 

language teachers. This paper investigates the gestures of Japanese-language learners and 

discusses how language teachers can utilize gesture as a pedagogical tool.
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1 Introduction

In the context of second or foreign language learning or teaching, language teachers are 

most likely to see "gesture" as a form of compensation for learners' inability to express 

themselves well in the second language (L2). Yet, this view raises more questions than it 

answers. If gesture assists speech to convey meanings, why do people sometimes move their 

hands when they talk on the phone when they can't see each other? Do L2 speakers not need 

gestures when they are fluent in the L2? Of course, we know the answer to this question: people 

do move their hands when they speak their first language (L1). Why, then, do people use 

gestures?

The assumption underlying these views is that gesture is non-verbal while speech is 

verbal: in short, gesture and speech are different entities.

In the field of psychology, however, researchers have been paying more attention to 

spontaneous gestures accompanying speech, and have shown that speech and co-occurring 

gesture are inextricably intertwined temporally and semantically. They also expect gesture to 

serve as a window into the speaker's mental representation and processes. Theorists attempt to 

explain how exactly the two are related to each other. One hypothesis suggests that gesture and 

speech are two synthesized channels that are generated from a single mental process, 

representing one idea (Kendon 1980, McNeill 1992).

These claims concerning the relation between gesture and speech have direct bearing on 

the field of second-language research. First, if gesture and speech are interconnected, gesture 

should have direct relevance to learners' oral production. Second, if gesture can be a window 

into the speaker's mind, the speaker's gestures may provide us with insights into what is going 

on in his or her mind, which we otherwise would not be able to know. In the field of second 

language acquisition (SLA), recent studies have shown how co-verbal gestures function in L2 
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discourse (Gullberg 1993, 1996, 1997; Swabey 1997; Yanagimachi 1999). In Oda (2001) I 

investigated how speech and gesture are related in L2 Japanese narratives, and how the relation 

differs from that in L1 English narratives. The purpose of that study was to examine the role of 

gesture in the understanding of the cognitive process involved in learners' speech production. I 

have suggested that the differences are attributable to the learners' ability to express their 

meaning in L2, and that the learners' gestures therefore may reflect the degree to which they have 

internalized L2. I have further discussed how gestures may provide language teachers with 

useful clues for assessing learners' developmental stages in the target language.

The purposes of this paper are two-fold: (1) to provide some data to prove my claim in a 

previous paper that the gestures of L2 learners may reflect their command of L2; and (2) to 

discuss how language teachers can utilize gesture as a pedagogical tool.

2 Gesture—Overview

Before examining gestures of the L2 speakers, I will give an overview of key issues of 

gesture to gain an overall idea of what gesture is.

2.1 Types of Gestures

First, because the word gesture can include different types of gestures, I will clarify what 

I mean by the term in this paper, so as to avoid confusion or misunderstanding. This paper 

excludes pantomime-like movements, which are produced to express meaning by acting. An 

example of pantomime-like movements is the speaker 'acting out' a character pretending to be 

dead by leaning his upper body toward the side while saying "koo shite doing this" because he 

did not know how to express it in L2. Also excluded in this paper are emblems, which have 

specific meanings associated with specific forms. An example of an emblem is the OK sign. 

The form and the meaning are regulated culturally—if the circle is made with the thumb and the 
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middle finger, it would no longer mean '0K'. Notice that pantomime-like movements and 

emblems can replace the corresponding verbal expressions, so speech does not need to 

accompany the movements for the meaning to be understood.

The gestures that are examined in this paper are mainly spontaneous hand and arm 

movements that accompany extemporaneous speech. An example is the hands trac'g 

circle in front of the body while the speaker says "the man puts the baby on the cab- 

movement by itself does not have a specific meaning: without the verbal expression, the gesture 

is difficult to be understood. This gesture is idiosyncratic: different speakers may produce 

different gestures when they describe the same scene, although they may be very similar. McNeill 

(1992) obsen^es that native speakers of different languages make gestures similar in shape when 

they describe the same scene.
Among spontaneous co-verbal gestures, some are representational. They depict or point 

to an Object or event, which can be concrete or abstract. Others do not present discernible 

meanings but simply consist of short and quick motions, which often highlight what the speaker 

believes to be important in the discourse.

2.2 Gesture and Speech Y
Since gesture and speech together represent a single idea, they 

a single event into 
they express the same meaning in different ways. Spoken language 

segments—the person, the object, the action, the direction, etc., and

•hniicticallv without 
segments into a string of words. In contrast, gestures present meani 

Anrntagonist s action of 
undergoing segmentation or linearization. For example, to express 

,. from his chest down to 
putting a baby in front of the door, a speaker may lower both his an

1 CTa;cni2VS all elements presented in 
the floor. This single motion of lowering his hands to the floor p y 
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the speech instantaneously: As his hands are apart with the palms facing each other, the speaker 

indicates the presence of the baby by means of the space between the hands. At the same time, 

his arms represent the protagonist and how the protagonist is holding a baby. In addition, he also 

displays the information that his speech does not provide. For example, the hands being lowered 

down to the floor suggest that the baby is put on the ground, while the speech expresses 'in front 

of the door'. Speech and gesture thus express the same meaning in a complementary fashion.

Due to this difference in the nature of speech and gesture, one gesture usually spans over 

multiple words that construct a phrase. Kendon (1980) claims that each unit of gesture is 

produced for each 'idea unit,' a unit of meaning to be processed at a time. McNeill (1992) 

observes that generally one gesture is contained in one clause, and multiple gestures in one clause 

usually accompany disfluency in language production.

3 . Prior Research

In my prior research, Oda (2001), I investigated the gestures of several learners of 

Japanese in L1 (English) and L2 (Japanese). The focus was on a segment that contained the 

same content in the two languages. I then compared the gestures in the Japanese and English 

narrations.

3.1 Differences in L1 and L2 Production

The results from this study showed that the learners' gestures in L2 differed markedly 

from those in Ll. Major differences are summarized below:

1. Learners show discordance of gesture and speech in timing and/or meaning.

2. They often segment gestures corresponding to each word or sound.
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3. They often exploit rhythmic quick motions to help encode and produce oral production, 

rather than—as McNeill (1992) observes in L1 narratives—to highlight a salient part of 

the discourse.

4. They sometimes produce pictorial gestures that clarify the meanings of the co-occurring 

words, instead of describing the target scenes.

These differences, more importantly, are incongruous with the nature of gesture that I have just 

described. I have observed that these phenomena are likely to occur when the speakers have 

difficulty describing their meanings verbally.

Now let us look at examples of each case. In the transcription, underlining shows that a 

movement of a part of the body accompanies the marked segment of speech. Below the 

transcription the movement is described verbally. For the purpose of comparison, head 

movement and non-gesture (e.g. self-touching) are also described. (For the transcription 

notation, refer to the Appendix.)

In the first set of segments the gestures look similar in shape in L1 and L2. Comparing 

closely the L2 segments with the corresponding Ll, however, subtle discordance in gesture and 

speech can be observed in the L2 segment.

(1) Bob: akachan (.) to, inu to, asobimashita.
(i) (ii) (iii) (iv)

(i)-(iv) occur slightly above right thigh
(i) right hand moves up with index finger pointing
(ii) beats with middle finger opening at
(iii) beats slightly
(iv) opens ring finger and beats

(2) Bob: they begin to play with the baby and the dog together
(i) (ii) (iii) (iv) (v)
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(i)-(v) are made with palm facing up
(i) extends index linger of right hand up in front of body
(ii) right hand beats with index finger pointing in front of body
(iii) right hand beats with index finger pointing above right knee
(iv) beats to the left with index and middle fingers pointing
(v) beats back to the right

In the Japanese segment (1), the movements of Bob's hand look awkward since beating motions 

co-occur with to 'and', and the number of opening fingers is not consistent with the number of the 

characters. In English, in contrast, each beat co-occurs with each content word, and the number 

indicated by his fingers is consistent with the number of the characters—the baby and the dog.

The following example shows segmentation by different pictorial gestures. (4) is the 

English segment of the same scene.

(3) Betty: ...akachan matte sono ofisu no file cabinet(.) no ue ni ((pause)) a:: oite.
(i) (ii) (iii) (iv) (v) (vi)

(i) both hands are drawn toward her with palms facing up to express holding 
something

(ii) both hands cross and make circles in an outward motion with palms facing 
front

(iii) left hand draws toward her face to express opening the cabinet drawer
(iv) right hand covers left hand, which is facing down in the air
(v) left hand pushes her glasses up
(vi) left hand facing front makes semi-circle consecutively in front of face

(4) Betty: and he picks the baby up and he tries to put him on top of the filling cabinet
(i)

(i) both hands extend forward in a circular motion above her lap to express 
putting the baby down

In contrast with (4), where the speaker made only one smooth movement, in (3) her gestures 

segment the description of one event into phrases as her speech does. Her gestures, except £1}, 

do not describe the character's action in the cartoon. The series of Betty's gestures in (3), instead 
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of depicting the scene as in (4), gives us the impression that she is spelling a sentence using 

gestures along with words.

In the next example, the speaker seems to be tapping out each sound.

(5) Mike: ano(.) uh(.) ski- shi- shi nu noyoona ko to o suru? ano(.) soshite(.) ano (.) 
(i) (ii) (iii)(iv) (v) (vi,vii,viii)

a- a- sonto- shinu noyoona koto o suru toki
(ix) (x) (xi) (xii) (xiii) (xiv)

(i, ii) left hand taps at the level of chin with index finger pointing
(iii-viii) left hand moves to the right in a small circular motion across his chest

tapping at each segment
(ix-xiv) repeats taps as above

(6) Mike: and he went outside and played dead
(i) (ii)I

(i) left hand with palm facing up, thrusts toward left-front
(ii) left hand thrusts again to left

In (5) tapping is timed regularly to each segment. His hand looks as though they maintain 

the rhythm of the utterance. The hand seems to help the speaker tap out words, which shows his 

effort at constructing the clause.

In the following (7), gesture (ii) looks, at first sight, to be describing the cartoon scene. 

However, compared with its English counterpart as well as the actual scene, its iconicity raises a 

problem.

(7) Dan: sono ato nan ka (.) oto ^a(.) kiite ano...
(i) (ii)

(i) right hand taps gently on lap
(ii) right hand moves toward right ear, cupping it, to show the action of hearing

(8) Dan: then (.) I gathered he heard a sound.
(i) (iii)_________

(ii)
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(i) ring finger and little finger of left hand twitching outwardly 
(ii) head tilts slightly to back-left and returns to original position 
(iii) middle finger moves quickly

In the L1 segment (8), the speaker displays the scene in which the character hears a noise 

behind him. In (8), however, he does not depict the scene as seen in the cartoon, in which the 

character never moves his hand toward his ear in a cupping fashion. In addition, the directions of 

the movements are not the same in (7) and (8). In the Japanese retelling, the elaborate movement 

to mimic hearing suggests that the speaker is attempting to describe the meaning of the word kiite 

'hear' as opposed to describing the actual scene.

3.2 Relation of Gestures and L2

This observation of the learners' gestures and speech suggests that their gestures in L2 

production are linked to their ability to express meanings in L2. In order for a speaker to express 

a meaning by both speech and gesture smoothly and casually, his or her speech should be 

produced as quickly as the corresponding gesture. In other words, if we take into account the 

hypothesis that gesture and speech are two synthesized channels generated from a single mental 

process to represent one idea, both speech and gesture channels have to simultaneously present 

the speaker's thought. However, this is not the case for L2 learners. They have to construct 

sentences using their deficient competence in L2, and this may interfere with their gesture 

channel. Assuming that a learner's gesture improves in parallel with development of speech 

fluency, we can conclude that the learner's gestures reflect their command of L2.
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4. Present Study

4.1 Purpose

Does gesture really reflect the speaker's command of L2? Do gesture and speech develop 

in parallel? Does gesture improve or become more fluent in tandem with speech? To answer 

these questions, I observed the gestures made by an intermediate learner of Japanese while he 

was telling the same story in Japanese three times repeatedly. If indeed gesture in L2 improved 

in line with one's command of the language, gestures in the later rounds of his narratives should 

be less L2-like, if not Li-like, since he has rehearsed his speech.

4.2 Methodology

The learner, named James here, is a student in the fifth semester course of Japanese at a 

university in the U.S. He was shown a two-minute line-drawn animation without sound. Then he 

told the story to three native speakers (NS) of Japanese whom he did not know, one after another.

I have compared gestures in sets of segments that contain the same content. Since one of 

the criteria of Ll-like gestures is that one gesture spans multiple words, if a set of speech 

segment contains very different expressions, it is excluded from the data, though the same scene 

is described. The analysis focuses on the four major points of L2-specific gestures described 

earlier. I have checked whether or not any L2 quality that appears in the earlier rounds 

disappears or abates in the later rounds.

4.3 Results
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Since James tries to use more complex expressions or describe more details in the later 

rounds, not many instances are found to be appropriate for comparison or discussion. 

Nonetheless, some instances are noteworthy, which I will show below. In the transcripts, the 

second number in each index number indicates the round.

Each of the following segments in (9) contains gestures that represent hanging up the 

phone. This example shows his movements are more coordinated with speech in the second 

round.

(9-1) James: ano: kaishain wa e:to denwa ni e:to a-(.} e- ba:n to shite
(i) (ii) (iii)

(i) both hands thrown to left moving in an arch
(ii) both hands, facing each other, wave up and down rapidly in front of chest
(iii) right clenched fist moves down to side of body to express putting down 

receiver

(9-2) James: e:to ano kare wa: e:to ((pause)) ano receiver o e:to tsukue no ue ni oite
(i) (ii) (iii) (iv) (v) (vi)

(i) right hand makes downward chopping motion in front of chest; left hand rests 
on left thigh

(ii) right palm turns downwards
(iii) right hand pulls back to upper-right position ("receiver"?)
(iv) right hand lowers to thigh; left hand moves away from thigh touching right 

hand gently in mid-air
(v) both hands facing each other wa^^le [?] horizontally with palms cupped
(vi) right clenched fist moves down to side of body to express putting receiver 

down

(9-3) N/A

In (9-1) the movement looks awkward: it appears as though the verbal expression laps behind the 

gesture, giving the impression that he does not know the correct literal expression and decides to 

make do with onomatopoeia. In (9-2), although his movements are not very smooth, each 

movement is timed with each expression in his speech.
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The next example shows that he repeats the same movement he used in the first round to 

indicate picking something up . In the later rounds, he does not. Additionally we can observe his 

verbal expressions becoming more accurate.

(10-1) James: akachan e:to totte ano e:to
(i) (ii) (iii)

(i) both hands move down between thighs with separated palms facing each 
other

(ii) both hands move back toward chest
(iii) both hands move down and up to chest quickly

(10-2) James: ano: akachan o totte e:to
(i) (ii)

(i) both hands 15 cm apart face each other in front of stomach
(ii) both hands rise toward chest

(10-3) James: ano: sono akachan(.)o totte: e:to:
(i) (ii) (iii)

(i) both hands move away from thighs
(ii) both hands moves in an arc away from each other
(iii) both lists [wrists?] are flicked up toward body

Since gesture describes the idea in the speaker's mind more straightforwardly, in (10-1) 

the speaker makes a movement of picking up a baby ahead of the word, while he still says e:to 

'um.' Then he repeats the same movement when he comes up with the right word. In (10-2) and 

(10-3), not only did he make an upward movement only once with totte 'take', the speech is also 

not broken by e:to 'um', and further contains particles.

In the next set of segments, the main pictorial gestures span longer phrase with more 

complex sentence structures.

(11-1) James: e:to lampshade eto atama ((giggle)) atama ni ano kakete ((giggle))
(iii)(i) (ii) (iv)
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(i) rigtht hand rises and is flicked slightly at chin level with index finger pointing
(ii) right index finger moves to point at right temple
(iii) points to temple again
(iv) both hands facing each other move forward in front in a semicircular motion

(11-2) James: ano e:to lampshade o (NS: hai) totte akachan no atama ni ano:
(i) (ii)

koboshimashita
(iii)

(i) right hand rises grabbing at air
(ii) right hand grabs

(then stays in the air)
(iii) right hand moves front and center

(11-3) James: e:to: ((pause)) boosk ni nitteru eto lampshade o ano: akchan no atama
(i) (ii) (iii) (iv) (v)

ni oi-(.) okimashita (giggle)
(vi) (vii) (viii)

(i) both hands face each other in front of chest
(ii) left hand rises upward
(iii) left hand slaps rapidly at air close to right hand
(iv) right hand rises toward face and thrust forward to grab

(right hand stays in the air)
(v) right hand moves forward slightly
(vi) right hand jabs once
(vii) right hand jabs three times in rapid succession in front of chest
(viii) both hands rest on thighs

In the first segment, the speaker points to his head while saying the word atama 'head' twice. In 

the second, his hand keeps the same shape and stays in the air while saying the entire phrase, 

akachan no atama ni 'on the baby's head.' In the third, his hand keeps the main shape and 

position during a longer sentence that contains more words. This set suggests that first he has to 

construct a simple sentence, word by word, but later can deal with more complex, longer 

sentences.

Now I want to raise another important point. Please notice that the speaker describes the 

scene from the point of view of character in the story most of the time. However, in the first
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segment, he fails to do so when saying atama 'head' and pointing to his head, since the head 

should be the baby's. If we heard only his speech in Japanese, we would not notice these 

implications. The gesture in question suggests that at this moment the narrator's gesture 

describes the meaning of atama rather than the scene. This shift of his viewpoint also gives 

evidence that he is constructing the sentence one word at a time.

5. Gestures as a Pedagogical Tool

I have shown three instances of the L2 speaker's gestures improve along with speech. I 

believe that these examples can provide some evidence for my claims that gestures in L2 

production reflect the command of L2. If this is true, gesture has a great potential for providing 

language teachers with useful clues to assessing learners' developmental stages in the target 

language. Gestures can also be very useful to teachers since they can tell us what is going on in 

the speaker's mind. In the rest of this presentation, I want to suggest what teachers should pay 

attention to and how helpful learner's gestures can be to language teaching/leaming. Here I list 

seven points.

a. What does the gesture depict? Is that what he is saying?

Since some gestures are pictorial, through them we may be able to know what the learner 

is attempting to express. For example, we may detect the gap between what he or she really 

intends to describe and what is really described in speech. Gestures can also offer useful clues to 

determine if the learner fails to talk or does not intend to talk about a certain thing.

For instance, in the next example we observe a strange movement, which does not seem 

to match any words in his speech indexed with (vii) and (viii) in the transcript. We can guess 

that at this moment the speaker has a certain image which does not appear in speech, in his mind.
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(12-3) James: uwi. e:to ((pause)) o-o-ojiisan to obaasan wa (NS: un) ano doa no- doa 
0

(i) (ii) (iii) (iv) (v)
e aket (NS: un) doa no- (.) doa ni (.) itte akete (NS: un) e:to otokonohito
(vi) (vii) (viii) (ix) (x) (xi) 
wa e:to inai ski

(xii)

(i)
(ii) 
(iii)
(iv)
(v)
(vi)

shakes head
both hands thrown toward left with palms facing each other
both hands thrown toward right
both hands moves approx. 10 cm from center toward right shoulder
both hands tap twice in front of chest
both hands move toward right shoulder and move back to center in a 
semicircular motion

(vii)
(viii)
(ix)
(x)
(Xi)
(xii)

right hand with palm facing out moves forward and away from hip 
repeats (vii)
right hand outstretched, wrist bent with fingers pointing downwards 
both hands move from right to center in a semicircular motion 
right hand facing front moves from side to side of face 
right hand facing front pushes forward slightly twice

There seem to be no equivalent expressions in his speech. The way in which he starts the 

following expression also suggests that he has decided to take an alternate way instead of 

describing what the gesture portrays. Gestures thus can, at the very least, signal that the speaker 

fails to describe a target idea, even if we can not guess what he means. In this case, from the 

preceding negotiation with the NS and the actual cartoon scene, I guess he probably wants to 

convey the meaning that 'they looked outside through the slightly opened door but did not 

actually go out of the house.'

The next example shows the learner's confusion with transitive and intransitive verbs.

(13-1) James: ano: e:to ((pause)) cabinet(.) no ue ni ((pause)) notte e:to
(i) (ii) (iii)

(i) cupped right hand facing front waves back and forth at face level
(ii) right hand waves back and forth
(iii) both hands move forward tracing a semicircle in front of chest
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In this example, although the speaker says notte 'get on,' we can detect that what he 

means is nosete 'put on' instead. Probably he knows that there is a transitive version of noru 'get 

on' because he does not just use oku ' to put,' which he uses to describe the character's putting 

the baby on the ground.

In addition to misuses of transitive and intransitive verbs, a speaker's gestures may be 

useful in assessing the learner's use of a passive construction since, as I have indicated, gestures 

can reveal the point of view that the speaker takes. For example, if the speaker raises his hands to 

protect his face while saying A wa B o tataite 'A beats B,' it is likely that the passive sentence 

would be more appropriate. However, I did not find actual examples of this in my data.

b. Does the gesture depict a specific word or the entire scene?

Even if the gesture and the speech appear to match at first sight, we also need to pay 

attention to whether the gesture depicts the speaker's idea, in this case the cartoon scene, or a 

particular word, as we saw with atama ni 'on the head' in (11-1). Example (7) also has the type 

of gesture in question when the speaker says kiite 'listen'.

This type of gesture is deceptive, but one good way of detecting this type is, as I have 

shown earlier, to check the speaker's point of view. Another way would be to compare his 

gesture with the actual scene. In the case of example (7), the cartoon character does not listen 

with a cupping hand close to his ear. When we detect this kind of gesture, we can suspect that 

the speaker is constructing his utterance one word at a time. Now I want to warn that we teachers 

should not, contrary to our tendency, simply interpret that the speaker is so unconfident with the 

word accompanying the gesture in question that he or she needs to reinforce the meaning with the 

gesture. I have observed that this type of gesture often appears with an expression that does not 
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seem very difficult, and I have suggested in my previous paper that this kind of gesture may be 

signaling that the words adjacent to it, rather than the word currently being spoken, are 

challenging to the speaker. Therefore teachers should be advised to suspect that he or she is 

struggling with the whole phrase or sentence around the intended expression.

c. Does the gesture co-occur with the verbal counterpart?

Since gesture should appear together with the corresponding verbal expressions, when we 

detect a lag between his or her gesture and speech, we can suspect the speaker has a problem at 

producing the expression.

As seen in (11-1), L2 learners often make gestures in advance of verbal expression. This 

suggests that the speaker cannot retrieve the right word or the correct form quickly enough. In 

the later rounds, as seen in (11-2) and (11-3), his movement was better coordinated with his 

speech, so we can conclude that later he was able to express the target meaning more smoothly. 

In (12-1), we also observe the same phenomenon when he says notte. In contrast, he later makes 

his gesture of putting something down with the word oite 'put' without a time lag even though 

the word is said for the first time. This suggests that he probably is more familiar with oite 'put' 

than notte 'put on' (in the wrong sense) and totte 'take.'

d. How segmented is the gesture?

McNeill (1992) claims that usually one gesture is contained in one clause, and multiple 

gestures in one clause usually accompany disfluency. My research suggests otherwise, in that L2 

learner's gestures are often segmented: (3) shows an example of segmentation. (5) shows 

segmentation into each sound. I suggest that by observing at which levels gestures are segmented 

(e.g., sound, morpheme, word, etc.), we may detect at which level the speaker is working to 
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produce the sentence (e.g., recalling a word, combining words into a clause, etc). For example, 

in (5), interestingly, the speaker repeats the same clause shinu no yoona koto o suru 'pretend 

dead,' and his hand does not move as frequently the second time as initially. The tapping 

movements accompanying shi- shi- before shinu 'dead' in the first round show his initial struggle 

in searching the lexical item. In the second shinu and koto were not segmented by beats. This 

suggests that this time he does not have to search for words, but yet he has to make an effort to 

construct the clause word by word because of its complex structure, which resulted in 

segmentation of the movement at each word. In example (11) the speaker produces one 

movement for each word in the first round (11-1), while we have observed that he does not do so 

in (11-2) and (11-3), even though the sentences are longer and more complex. This suggests that 

in the first round he constructs the sentence word by word, but later he can produce sentences 

more quickly or deal with multiple words at the same time.

e. How much speech does one gesture span?

This question is related to the previous one. Kendon (1980) claims that each unit of 

gesticulation is produced for each 'idea unit,' a unit of meaning to be processed (1980: 218). 

Taking his claim into account, L1 production contains one gesture in one clause as McNeill 

(1992) claims, because the speaker processes a single idea instantaneously both in speech and 

gesture. For L2 learners that is not the case since they are much more restricted in their speech. 

Therefore, their ample local gestures may indicate that their idea units are very short, because 

they have to work on each shorter unit to construct a clause. This encoding activity may 

intervene with the speaker's mental process as his or her mental imagery is broken down into 

each segment that his or her attention is drawn to. In (11-1) James produces a single movement 

corresponding to each word in the first round. He may have to combine single words to make a 
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clause. Later he produces fewer movements over longer and more complex clauses, and a single 

hand shape span more words as (ii) in (11-2) and (vi) in (1 1-3). This probably suggests that he is 

dealing with longer units.

f. Are the hands in the air or at rest?

When a hand makes a movement, it departs from one rest position and reaches another. 

The following set is from the last part of each round. Please pay attention to the timing in which 

both his hands land on his lap. You will see James's hands lower onto his lap earlier in later 

rounds.

(14-1) James: e:to tabun eto minna wa (NS: un) e:to ((pause)) ureshii(,.)ni natta (NS: 
un

(i) (ii)
un) eto yatto ano sore wa owari ((giggle))

(iii) (iv) (v)
(i) left hand cradles right hand with right palm facing chest
(ii) right index finger makes two circles and lands on left palm in front of chest
(iii) both hands move apart and make a small chopping movement
(iv) both hands are clasped together in front of stomach
(v) both hands land on lap

(14-2) (NS: a soo desu ka)
James: e:to tabun eto minna wa ureshikatta desu un un sore wa

(i) (ii) (iii) (iv)
hanashi no owari desu 
(v) (vi)

(i) left hand cradles right hand with right palm facing chest
(ii) right hand facing down makes two circles above left hand
(iii) both hands together with fingers crisscrossing each other in front of chest
(iv) both hands land on lap
(v) right hand rises slightly
(vi) right hand flicks to left and goes back to thigh

(14-3) James: e:to: tabun sono toki ni inu wa ureshikatta desu ne sore wa hanashi no
(i) (ii) (iii) (iv)

wowari desu
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(i) right hand cradles left hand with left palm facing chest
(ii) right hand moves away from left hand
(iii) both hands make an arc-like movement from chest level to just above lap 
(iv) both hands clasped together land on lap

In the first round, he finally rests his hands after saying 'that's it.' In contrast, in the third round 

his hands have already landed while still describing the story line. Assuming that he is working 

on the immediate story line when his hands are up in the air, in the first round probably he is so 

occupied at every moment in describing one event after another that he does not know when and 

how to end his narrative. He may not be aware that he is at the end of the story until he realizes 

that there are no more scenes to describe. In contrast, the fact that his hands land on his lap much 

earlier in the third round suggests that he knows how to finish the story in advance. In other 

words, he may have a bigger picture of the structure of his narrative.

g. Does the speaker highlight an important part of the discourse or tap out a word?

There are gestures that are short and quick flicks—typically up/down or in/out—and do 

not describe a discernible meaning, which McNeill (1992) calls "beats." He describes 'beats" as a 

motion that highlights what the speaker thinks is important—not for any semantic content, but 

for its function in discourse. Beats tend to take place when the speaker withdraws momentarily 

from the narrative plot line, for example, to repair a lexical item, to introduce a new character, or 

to add new information about an already introduced topic (McNeill 1992: 195).

On the other hand, as seen in Oda (2001), L2 speakers tend to produce abundant beat-like 

movements, which appear to be exploited to tap out verbal expressions or keep rhythm. If we 

take into consideration McNeilTs claim that beats signal the speaker's departure from the 
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narrative line, these L2 speaker's movements may show that the speaker is not engaged directly 

in the story, but rather in encoding activities.

As I have demonstrated, the L2 speaker is usually engaged in immediate tasks, like 

retrieving a word, describing a current scene, or encoding a current idea. He or she cannot deal 

beyond that level, and so is not able to address discourse cohesiveness or other structural aspects 

of the narrative. If we observe a L2 speaker using an authentic beat for discoursal or pragmatic 

functions as McNeill (1992) describes, we can conclude that the speaker can operate in L2 at the 

discourse level.

6. Conclusion

In this paper I have demonstrated that gestures can be a useful tool for teachers. Gestures 

may provide teachers with useful clues as to what is going on in the learner's mind. Gestures 

may even provide clues as to how L2 is being processed and formed. Observing how fluent the 

learner's gestures are may reveal if he or she is describing his or her thoughts with native-like 

fluency or just "translating" his or her thought into L2. By observing when his or her gestures 

break down, we may know which previously taught materials the learner has 'mastered' and 

which he or she still need practicing. Gestures thus can serve as a valuable pedagogical tool.
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Appendix: Transcription Notation

The following notations are used in the transcripts.

(.) short pause

((pause)) long pause

omitted part

: lengthened syllable

glottal stop, cut-off

falling intonation

? rising intonation

, continuing intonation
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tadsaka@nanzan-u. ac. jp
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Lt, Lj^iOtLAoT<^<!-t-%LrtTV>6o <)^i9, ^^ib1^, ^^=-X, ^^# 

^JpIt^t^T^^^, ^^*<D£1*(D:|^1^*^ffi1*^7 4,i,^-*mb, tO7^

^r^^, tOrEOjL^^/c^^^rp^lit L,rtV\'bJ^A^*^^V'5 OV^^^^O/F^, 

^^, X H,;^, tbr, TT'UyS,*—*2ft^6o ^Br|i^>^Fn1 LT, ^^<^^tttt 

^t^^V^7^^?^itttt^''^^ItV^0 t^T5ft' ^^ ^*'b]*A^*mffi^^/=6 70 

M[^^/xl!^,L7t^^Br|]|^^tt#>;^>^<, -:i^^*^*i::*v) ttv\ ^7T^<h, tit 

LoHT, #^*(D1**74,1,$7—;0^^'te |c*^<7te,, ^;0^5O#l^4 >7°'>b^>x 

A—X|CAOlc< <*6(Dttt*V';E5 7;^\

trr, ra-if>w—0, '>+!/, *H#^Wic^0An6o —^(7)75tt^^

v^^*II^^^^^tJ^ott:  ̂< Klkt^otlt^V'^57;^\
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i/^^EWLTv^t)/c^< -CI^^'7 bX5t7^c^v\ Z-nt, *T^*^(DS,+

i/O!h^^^^#;<'M^^dl;:^^mL^ Il^^ii l,(^(D j;77t^'>+i/;6^^^^|^#-C^;5O

;!)>^^'^L', ^^lo^W1^ jolt 1/(DM^^:^;<-C^;^c V\o
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1. V^CdbVi-

l^^^^^i-5^<^t^HdZi>^ rr-C.|lf^<(D^^^^|r#,,'^,^js^^ I^^ile^do ffli;b>6 

^<^iLZcBI^-<>y; bl^^^^<(D|I(D 4^|l-T^r^^{#I^Ao-C <d49ltr-|^/<^<, 

¥^*;0^Z-<D^^T^oTV'6l*^7rf A^—o^^v'^iiur, Ii(Dcp|c-Ao-c<^ 

^^X. G)*l,-CV\^ (Dulay, Burt, and Krashen 1982;Krashen 1982)° 0^9, ^^ 

tb^'^^=-X\ ¥^*|ftZ.<D^|^;0^^^nTV'6tt^ir*t+6¥^*(Dj&!!^^' 

¥^l^(D¥^*(D,L'<Dttl^* ^:0^l*^7rf /U^-^f^^ b^^07 rf ,l,^-;0^J¥ttntf 

¥V\V^a-\ ?^;0^6o#fr^M >yyb;0^;^A-X|cAo-cr*V'^V'5*>tt-e^6.

^ -^-evt, o^ V) ,b]^^*^*nOOlcLrtv\ 4>^

^*^a:V'5<Dtt¥^*(DT*, ;^b i/><^^bT^ :/i/'>'>+-*^T^5o

^i^^*^^±*<D^*tt, rHe>O,L>^^/Z^:b>^#;<^^' Itor5*V^tO;^^^ 

^o^BOiiO^ffnnLT, ^^<;d^^HI^^;<^<^V^7-;^A^7^c^^^?^tb r-lt^^<ltV'O 

t>^#^|C^Tbna^tt« ;%A,*;0^^TV'64=]E LV'#:;t * ttl ^*ttdT,lfV'tt*V' 

<hV\51^^,L'^^:M^;!)>^'5o *^^*^Wl^'b*@fcBifil^^' H*M;Ett-e*<,^;z^ 

J^IL' R**^^ H;^OEi^ - lifcZ^ • i^**^lcB^L-C t>*6'<<@fc^X^tf^V'2: ,^ 

v\ ^ft^^^±6W*d^*<' -^^*8t*lr*V) ttV\ ^7i-^^'^Hiroji 

-C, ffn0lc#;t 6^*tt(D^:^<D^*&^tt6r^:ir*6¥^*<Dl*it74,i,^-7b^^& 

lcj:*<' J^<*,, tM>6o=^^^<^/7^y b;^^A ^9l^< < 7<^^o

^^*01*^74,1,^— ffij>b-et^l^L*< /c^^ J; 5 *^tj*t'<*T^^o ^*-o 

Ji i? O|f^ifcB0i^^(V^^^'*^-^^o-C, ^t-H^^oy—y^Wo(||{^|c^
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n^^TI1-^^^^<(!:#I^^^^^-C' 1^^^^^db^^^il]^>v^d7^^(b ,B7 ^, 1^^[|^

^^blcb-ct, <!>LTt#^*(Dl*^74,V^-(DJ^^*|!LlhL, ^^^^b<b^

^;^>b(D#I^>< >7°; h;^^J>LTtxA—Xlz^tDcp IdAd J: 7 1^ bJ: 7^Td^^Zd

ffi*ti^^*;0^5Z-(D ^^56T**V'(D« r^ titj^iro—0^ S/+1/^ ElAMo

^^^Tdl^l^^ iO AIirv^do >+>^^^4^I^^V^dr^ICJ: !9, />bTt^^<

<D^j^7rf,i,^— JF^J^^^Vf J: 7 (J-TdO-C^d^^, ■^Tlt>+ u%rOb(7)boV^TA

;t(^do

ret' i?!i*^v'5::^lf*^aT^lv'T;%d^'

(r^;^I^A^^AJ)

7B^ = ^Ofljv>7t#mo ^V^^^d:7^0^lJV'^c#ifyo #*(D|^*&^j^ Lrt^fa 

l: ^^Zdz^'^o

ar^do ^7^C' ^nic- rttj /i^'oi^^c, rit77§^j ^^i<<!r'

BAA= ^^e>/<^v>¥B^o (rH*B*^aj)

it7i¥^ = o^5*v>L*no ( re5t*®i^^#j)

^*orv'do >^, l/Z)>o^ b4H^/bbE) 7b,bbTA^t\ r|^^^^ij^ Lz^:' #V'^;<j

2:V'^^W, ^^1^, t^m^^^oZcBbl^^thlf#' fflhz^^ozt^^v^dv^d^

TALT rAEbZ^bj Tt^P^LTV^do ^(D^?:^^?^^LT' -^O 7 blC^^l^lCO^

I^^^^^^iGdOL-A^ <^^td(D-Ctt*V'rt^5 7^¥
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^:t©LT<DJ: 7 l::H*l^(D^^(D^tH b*^flc&J:< i/^, i/;^^^v^e)H6o J: i7^7c

oi^VOZclb l;it) >A, co^^^It^Itmnv>^,^^49rtdo

ry '>yj r-yy^^^< <tt^j^^l 997. 5. 23^flJl ^>

7^7>K^ 'fry=i!>A^ <R*i^*^^l 997. 3. 19 ^^fO 1 8 ^^ttl L>

=+>^t) . ••<#^^r^l 997. 3. 4^flJ 1 5^>

m^:^ r;ty7>J ^tlt^^<7^>^^ <^Hli^HW2001. 8. 2 1|^TIJ>

'>+u*'^o-C, ^^^^dv\ >,L'i^(D J:V'^ra(D J: 5lz:b;tv\bttO< ^Tlt

¥^*lC'>+u*]^ffiLT6Bt>*<Tti^5LJ:5b*v\ L:0>L'^^Mt'^* u 

ffit>:b>^^V'^:-^:tiZ.A,*|cffi#*r^-eti*V\ %:nT,^T^*l^(D '>^r i/(7)!|e

1tfc<bV'7tc>^^x.-c;%^oI

2. '>+ UOMt^t^

—^l;s>+ i/^#t)HTv^dt(Dl^lt—ii io^dJ: 7 tc:o

1) I ̂ C#^*^lt@l^#*i^07Et

^y : ^ttrnti|^B*A,:/^o

^LV't<D;d^*3V'T^o;t6 bV\

2) milEbtir a.^#7

ffl : ffiBOiSo^A/ffiffV'l^ r*a;J
1&>(Dj8o ^A,ffim|.A,dE ri;7;t;j
r<Di^tt^ffiC*^*TC 7-h<l>U

F;^^^ XD^oTV'V'taoJ r^7 t:tao ^^OV'V'^oTV'^ Tb^bnoJ

ro^^r, 1^^'^W©l^**^J^Lyt'>+Uffi^mJ:!?*<{^tonxv'6^.E
^3^607^ 1) O>-Y l/|cnM;^LTB*iidt>6o

3. ^^<l^'>+U(D4etl^^^;<J;7o
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-Tit' i|y#L;^=->+ i/^^^^iJi^, :^/C' ■^oa;^'e.bi+^ijiL^^br;^do i*

^• r (D^*(D6^mafc#t6^^ffi^<*oTfc'0'^l^/^T<D^^(Dj>^T^6.

(A) -^^(D^^-e-

1) ^^(D;^^
(^) ^(D4^lt>i^l^ 7 -5 ^V\7Z=^%
(^) ^, W1ffll:<i!rt*V'!: BA,C**V';0>!

(^) /'>,y7^^-;^>^^oT<^(Ditsi^^CBV'y^.
(^) :^^-r—^^^H^^c^-o

(:^) ^LV^B^It< Olt^^/do

(:^) ^rr'^^o 1^^, ^7tf-,l,ffi:tt>J-ffi-6o

2) {^^ ToJ (D<^

(^) r*^(D7J' Jpo^W;tZcJ:!j rjj, W;<rM;!)>ort/^—.j
(W) mt' ^^T*<' >t{^^T^;0>o^;0^*.
(<) ^•;0>5^;0>*;d>o^A,rt% ro^r^, ^oT*v\
(W H^T-P^ltr :-;0>^i^v\7!i^v\?

3) ^,^JF^

^o ! ^r<T ! =!>, K,i,:d^^A,^a.
(^^<D^^) IIX<D Hti' J:<1TTA,*».
ert,-7'>'U*:t(DI^' *^>*;b>if 7 ffi Hi A,.
=7 :n >;b>^HT^7^^o
r#oi^^A,;^^/tv^ !J r^;^>^^^c^/doj ri^7b\ ^/tb'lf ^^toj 

yy C^p/tv^ ! ^Zc, rf^^7>O#^' ^l^oT^O?

^H-^' '>+-7'<>(D;E';d^*V'A,y^tt^,ooo. ltZ)>^^/tv^?
*;t-^n7tJ:—or(D,l^;^>:;k^l:-{bitA/;^>/t- !
r<D &A,C+j^*ttBl::tJp6A,o t^bOt^Cjp !
;^|^;^do r(D^A,^^^7^>^+^2-!

±9 —^Ttt,<>bbTt^IfA, ^:,^,7to

4) </=lt/=#V^;^

rt)7 1 2B^!j r+Hlt, ^^>-T^^^L-!j
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^^b^7/:ta^o .eo^a:n, t) J: ro(b < HX?c

<^l::roFp1B;^^/7y7-btf^;^c e>' U'o<^^^o

4H (DJ|Sk^^A,*?^*:^><)yhta^o <;0>V>^il*X,T^oyh;0>V^?

r0i^^i^rffi**^*v'Affiv^6A,y^oToJ r^o^'-^^r(DA?jr,<>/^-

r;x^<—;^';+h/voupO^OM^Ati&^k^^TteVtbLV'J:] r^5LT?j r^5 
^ (^^) ;0^*VWrtfo-CoJ

^> v^ot^ii''^^^7;^>e);^^I^^V^v^^o-|-o

Tro^^, v'<e)?j ri:^R-ctoj r^<)' iiitt-!j

5) ^3^1^.^!^
r^fflti*^LTV'6A,Tt^>! J r;<.;<^ /—, Tt>7*>^!J [king]

^OA[^^V4i^^;6>^o(V\7t J:o ffi?&^X,''> ^ LZcXo [hat]

V'V'o<^;6>^MjV\^L,^i-'5^° • •*^—o [horror]

ri!^R:0>5]^ffi^ta. tt#O^ll{^^l^{±id-Tj ri>.;*=-j

fX yO^^^QV^l^AV^Tt? J r;^V—oJ [three]

r4o^;to:^^^o(Jp^ ! J rrf+-!j [ear]

^(D$^|i|Mffi^|C^^o M'5^-CltS/^'-^^+A,o [cinema]

j35^^A/, ^^'t^^O(Z)lhdb( ! ^>ffiyy^+—re'db-CTXo [butcher]

! 5t>C>-F, ! [Oh, my God!]

r^lt^^iy^h—oJ r;^do-C, ^' V'Ot^f—rf^/^-^rf ^=—:^b(DoJ [going] 

rr<D^A,|C*^tt>*Jp^A,^^ ?Jr^^tt^x -^Xo^ -b^^XoJ [toy] 

r*^i^0 ^Z,7tt,(D^^oT, afZ,*A,^5 74q ?J rtbdA,, =iyT'^^XoJ 

[cop]

^, ih^ =7t2, A^#! [dice]
r%^ ! —A;/^ttT*^Lv\t>(Dft<ic^o:ft!:(D ? jr^^j rt>7'^'/vi^o !j 

[gourmet]

rttot, :z^^O^H(D:k^^l^7^d'tao rOJp7^V\! [Korea]

i^3@:0^^|^T^^*<>T^i-o ry^y^y-y-J [sorry]

rflf4]]^^<:>T' ^'7V\7^^-CT;^\j r^te;/tllt>^<-ett*V'-Ct7b\ ^\,'7 

^^T-I-J r (!:f 7 b-C7?-]-;^^o J "Aren't you Mosaku?"
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roErri^'Ja^^^^-^-cv^^^AT^iH^d/i^ ^nit^^r-c^o(v^;5/<y^y>lJ--

Z: ! [back dancer]
~P>—F±^*CTo ffi>;^>^6 Looo [healthy]
rrric;^,<4:0H'^o ^(D/,=e" !j r^^br?] rx,<rf:E— !j [spy]

ItZd- !T^^^A/itto Jr 6 oil? [kettle]
'>/<y 2-—^(:j^6 5 lo [swallow]
ro^l::!>±*;^>v\—do? [eel]

ttt, rO/hW^oV'-Cj^^dr^lCt^i-o [novel]
^^#^>*"^77' ^o'^|C^d'- ! [crew]

r&^Oj370rfl±fiir? J ry^^X—oJ [Friday]
^A,/1;^>tT< 1:^^l^^{itb^i-;^>^, *±*CTo [equip]

6) ;^#
rOi^^K, ^A,/cCl^l#±>^A,&fo

^, t)7^*+l-- 2 BerAE]t]^o(v\dJ:o ^#Jp/i-o
r^;^^^vtj:!j r^*rt<Jr'tLo *:/brt!o riLt>jpA,hdb—lo/p— ! j

U^->?U:^->/1A,7^^L,r /lV'lo ^A,/^r^B7b^#5^-A,?

r;<^<h, #, :0>**o^?^&^-F^v\j r^dbA/h^o 5*>*>oT*v'o.65'

7"^^A,^^o j
te><D jJ >5t,')l,ib^b*1tA, l/'A#A,7P31d !

rH' t,J:o <^^J]^L-C^^A,lt^?

r^—, 7^ Ki/a—ll-thX<HoT^^H7tO !J r^7 /^^A/Zd1° *>V\ ^'—L

r#^^A,]^tt, t^) /'y^>TD0s11t) ^{^io™ii+^/j^?J r^7 K/<j

rodZ^To,!: (^A) A^ rrtA:Ai-o <[:o
^OA, ^^tXTAAA^^o ifc^<)(l^C>>lz-o

7) BoThBV'S^

^iJ]Hll^*A>^oT/iA>/lA>;<^l7o

-b^BOl%mttLt,db A,t> J: 5 <^V\ [-b^^J:M:V^]

yi/-i^>Ml^ ^V^^^|c-]i< 151^437^19^-^^-0

TA^iz^' ^^A^/iv>o?j r<A^iL-ioj

107



r^^^o;^ i/-i^^7 ?j r^v^r< ;b>n-Ttoj

Jpo <hS/=—rrfffittiT^^teo rH-C=i—^#^t)*)Lv^ 7^V'o

8) I^^O^^^

r^±, ffiiJtttX,-CV'rt:y^tt*Lrt;d^j r7/vo Tt'#(D|^:^ltF'^^;^^^v^X 5

7^^:^oooJ r;<<>?J
r^, 4^y^^^^ci'oToJ r^^o;0>—J [soccer]

r*te:O^ib0^;d>6j^lf^A,^-oT !J r,-^>b! ^HIlMOCJpoJ

43^^A,, t5^T7=i|l:0>*V'-eLJ: 7° ^O;^7^^, ItTTrj:^.
r^(D*+y^+—'^yh#foT*V* lJ r^!,^HV^^O ^t*v\j

<^4^^^^ ^^/.^V^t^T^vv rrir:^V'^;d>V'^-ro

r^l^^t7^;<^?j r^7^ cti^oj
r;^?^ 7l::74,i,J>*An^<D*:^nT^bt>*o;fttj r^n, yj 7-yrf/UA?j
r^:^' AO^]^t>;d^*<:^';^>'5A,^^XoJ r^^:\ ^:t0^5taoj [0tiB]

rv^v>^^CTta;< !J Tv^v^x.'-J
rX/Zc^^V'l^, Mv'^^ti^vMc< vs
r^^^I^l^^o^;^^^]^^-^-C' ^V^J: ! J r^d'7!)>^, ^^v^Bi^oT= 5 Zv/ti^X ! j

r^rfo-^lBo brf uttj^ttt>*tet>l^c*A,;flfoT.j r7<)^7, ^'7b-c?j

ro^'^'l(D^^pn< A, r^7/dtao ^^^ i^'> (^^s)
^ffio>5nx.o j

>V'MC)^, ^^X^>^|:-|^|c=<^/=r ^:V1% r^' zk-•-j
tb!^|^(7);^; b-lr^ Z)^7c^/)^/<^Z)^zk— Zt'^^ l,^i+ Ao -^HT^^Z)^—^I^ooo r^o

riEfc7^^oT:t^o<^y^t6ot>*v'tt*v'(D?j r^i^dby^db' Zd'o-c, ?^^#[4:
(43^*^) l^/c^ot)^ 7 CJp7<^V\J

^zk(D:^^(<b#) tti^Nc-tin-eto to<b^<l^llT^^t'bZ=o l^tTlCilL^ 
tto

r^^c, #, BTAC^o(kAoT^XoJ r*4L]^@<D^^^t^Zg^oj
r;<;<^o^ Jp< ^;0>5*3^tBoTV'6(D?j r%:5^J:o B^il6r|]oJ

r;z^—,<-1^^o-C' i5f^^<)-c^n;<o i-rrv'A/d'taoJ rg^itt>;b^An^aWE
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(D< ^v'/i>7:^^?J r|+/^—-t>HC4^/j:v^?j 

rW(DjsffivM±?j r^^-ci-j 

rrH,H?J ru^>oAnv/vj

9) ;^/^h^

r!>,i,b^v;Tm?J r':,=,''>^j [18]

!>4-y-OTo/t1*^^(D<tt? r/7rf^>j

r;t-! n#|-efc'^^^Lt<D?J r^A,^ u^ny^j

^O ! ffi;b^6XzK;ffiJi|r**>jt ! rx*-; ! i j

^(DA^/ci:l^^^i9 ;d>^v^Zco rKea-!j[±^]

yB;7:^v\ ! ±0>ffiMilH**>T*;t ! r f $,+- ij

^(D;^B^A,I±, ttlJl^^rV^A,Jpl^A,Jp(D;^B^A,/d'J:o

10) I^^f^o^^^i? (4^lcil(Dj^(p^>5)

=<D#^-^ffi^n^J:o teV'i-**^-o

AfliV^l^^^^ ?
tax-, ;t7 '7 ^-^oyt^ ?

rcO7^ h, l*V\ta±o7^ bVtB^V'<!-lt B^:J:o

r#^(D^:^e'7 LJ:5;^>7^<^^o J r/^rf>y-^n%il-v^v^A>A^Xoj

r7=;^LJ:7?j rv\Jp^dJ:o ^^l^i-jTVjCoooJ

r^(Z)b-^:^^, /h^V'te^oJ r^A/o ^ob±;^^|j:±A^>v\? j

r;t7 7 >j-'frt7^>/c^V'?j r^^7^:;?)>^OK-Ci- ! J

r+'7'7*ij:X#i^^j9/^#^taoj rz:5Tt^»j r^?, '^o^jpTv'/i^bjQoj
x*yy<Dtij!*v\ lb*o,^v) i:tt^V'o;tj:!

^^(D^Zi^-yu ! ^rt*>tt{^t>»;0^6(D !

r^^^-eik&(Dij:(^Ttv'V'<D?j rv^^pv^-p, j3^(D%j

^^[p, 7^ K/VO^M^^T, ^M'^6(Dtt#t-!

109



^A<Djs^*^A,.r, ;^/U7#<(D, oer^1Z)>Z)^do-c?

l:!|^^#r^;<v^Hlf' #6AM^lC7teH6J:o

11) (lei^, :^^) ^1^

:h,ffl-V*<T' B'M^(Dttj:^o-C^i;!i^v^?

Ik^^, ^J ^I^/c^V'0 ? /c^A,;^do 4-^(D;^7!i^v ^?

:R^:^r7-(D!^M^ 4'^Wo;^ct>-0

r^^O^^mt?J TB^fXoJ r; <! ^A^>V^?J
rro^NozK^i)-, B;0>^ord?j r^^-oJ

rWf>^-?{^[^^?j rwm*i^^7Ei®J:-oJ

12) nwi^

7 ir/u;^^Bo/^2o r^, ^tdj
rro777—, 4oi^±^o7''i/-tfy bTto ^^b-c<^^'^v\ I j r^O' V'V'X

Tittle, Ifo, ^,<=1/:!1
13) t> J: o^ CTt^^ib

^7,Vy^T^^^o<o
14) {J)l(V^d^

^aooe, 7^7'^-:d^*< (, ^^^;tbt>*o;/tJ:o

rro-!^>7>^v^< Bb;t(D?j ra F/h

#i] i9 B^=o-C ?^^<To
r5t^lL/.^o/^ta;<o ^ri;s^o-C7t(D?j r^—n;/>°j r^5o a—ay,<iOT

rs 2:t^i-#°d <J-, &lC'>!7:0^i#;tT*6A,CT<kJo r^5b-C?j r^^b-fo 

T, >732 (4X8=32) oXW^-ebJ: 7oJ

(B) r^^^^^t^tr^.^

1) <WO<^> + <]^^ ToJ O<4e >

r!)=-3?-tt^r?j r!>=-^-i^±^ort-j

2) <Bi^(D<^> + <^^^^>
r^01^/c < ^A,A;6>^^TV^^o 7-y>^^<6<D*dbJ:5^\J rv^Jp, ^^^

^^-dbA,oJ
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r^^HcD^^'it^Tv^e^Lv^taoj r^7?j r/d'or, r—B*^^' TLi!j
3) <^<OM^> + < I^#i^O^^^ ^ >

r^t^><^y-;d^aj6^v'v>z,Ti-ffi' ^i^v^;f^^^^^-ebj: 5° 
r(D^?^T?-=/ /Ul^t^H—do?

r|t;!)>^^'>—P92A/7^:?j rttv\ t>^c-< L-TtoJ

4) <^^O;^^> + < (#1^, :^^) I;bl^>
^o;^—, zk^il^^V'J: 7o

|^mo-C<v\7te^—o d:dd:d;ls:|^:^>^^cV\J: 5o
5) <^^O:^^> + <^*^• *M>

r^-^oi^—^;^(D b7(D7UtfHi^ffi**o;it J:oJ r^HT^ A?^K7-vo(V'
5A,^*oJ [tiger]

r+, jo^;^>7c^V\(D ?J rT —oJ [money]

r^lt^Jp^^'^^^^^o M^^^fJ^-^^^taoJ rd:d/d:tao ltor5, 1^-^— l;::*<>Tdh>J 

[summer]
6) <0^* ToJ O<^> + <^W>

(<) ^rtt) It ^H^>^ <)r%/'4'T^01^1^|CAo A < o
7) <1;^^: roj o<^> + <l^#ifo^^^ 17 >

(<) ^OA' :^^T,utfc^*^^5{OT^>&oTdJ:o
(<) r^^^^^d?J r^^, ^5o t5WoT*^oTti!^o*j

8) <{]^^ roj OW^> + <^^l^.^!f>

(^) r4WtiO:^ti^^^!jr^^^^ ^'>3 '>^j
«) rrottm'V'TLj: 7?j r^il^!j

9) <{>^^ ToJ O^^> + <{^TV^d^>

(^) ^(D:0>yhotp O lj:i!t<lcjQttfc(Dlr, ^o7:ot)O^J:.
10) <,^,^JF^> + <[^^1^0^^^ 19 >

rv^o>;^/:^dO?J r^^T^t^/fto V^^>IkiAr—AbA^oJ

d:A,/tr^ LA6^'^^—':>+—Izi-^n—C*A,o

Z -A/^r^, ^'ULTTt^^^^Zc^V^to
11) <^,W> + <A#>

^A&^i':'7i;:i^V'li^d!>:to t)5^if*i,A,T !
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TCT;bvJ T*7¥l1thk-^^tf.b !j

12) < < /d3t7h#v^;^> + < (!^ir, :^^) |b^>

^^, !>* '>;^&^&No;0>o

r$>==7l±V'< o|r/<^o;^c (D?j ri 2Jpo !j

rw^ra;d^^v'A,CToj r^i?^, v^/^^^^'^oJ

B^iBTl,7t:i:^ VZ^Oa^^^rTti^t^lJJp ^o m'!

rX/^RilfT, ^-k,tf.t)\ ^6At)^<^A/V^^-CLio

13) <#5^^^.^;1^> + <:^#>
^mil' <^^7/)>^' j^^A/Tvs [Sunday]

HRllz:<^^IC^VMC*;t6' fF^A/Tvs [Sunday]

.^^tt' :^I1!^^A,-C—' $/^l^^<o [Monday]
r5E±lc/<i/>^rf>(D5^a =^ 1/- h^ l,*>tfTtbc±*ti-7b>oj r:k±*,

t) Vt*rtA,^cV'A, !J

14) <^1-31^1^ • ^I^> + <|f[o;fcMV'^>
^]^^^L(L^oT, TV''^ bV^/uo[machine]

^(DmA<**A,-C-:^'<To [candy]

"Do you know?"o-C, ^^pn-C ^7 — © <7)?
V^V'^LT—'/'^T^->Z)>/1< XzK^", MV'Tv''-A,? [high teen]

6 5-^ < ;^>, —;^, 7k^<i^*^'> K/l'o [candle]

15) <^3l^|f. ^|^> + <;e-7-rbX>
^—^' ffi<D*;0^JI||CttA,-CV'<-o -^'yO^ -fy?7^ •^•,0' ^'>:^ooo

*3*7*A,70>*^/j::0^6#lKA,t*ttA,-ev'6^:^'>/'7'y^lc*6^ ! [book, 

book]
r^ t>(Ddo:5^^A,^7^:^';^fT b/=<!:^l^' 1^oTjl|l^#t>^A,;^XoJ T;^^, ^"^v

7^7^^?J rs>+/<—^J [Japan]
r=—7^>< b*>^*b;tJ:oJ r^5v'5^^i^?J r^<7'>!j

r#<l^-]t^]^^;h,;^c ! J r¥+—!J [gear]

ro*)^^ zKT'><!-LTr, *!*b^5^h:to [potato]

16) <l^^O:^^^> + < (4ei^, :^^) ^I^>

r;^7:^7' +—J^V^l !J r%o ? ImI^ X-7t^l^Xo ^' ^V'itM'?j

17) <r^1]^|^> + <|^#(D:^^^>

77:^yj^ToT, <C^^|V^^:e>' 7^<^A,^ [^(b' ><:^ !J
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rv'V'^iEn^t !j r^A,, vn^^^y K*mH^*ffiB, ^^ iiib !j 

18) <rp11^l^> + < (4^1^' #) i|b^>

riE*^CT^>oj r^x,, ^7JpoJ

r,<-T4-<D^l^i^, ^rfTolt! *V\ ^-A,^ 7<^V'Cj:^!j

19) <rpi^i^> + <^*ffi.^^>

r#, ^^A?{^:t^d?J rc^, X>!j [Japan]

20) <1^^110^^^ I7 > + <#^]E.^t^^>

JpO (hi^:^>^;<^c:tao t>J:O (h]^n< J: ! [lake]

rMOtt#limdta-oJ Ffc'I^H^^- !j [summer]

^, :t7>/AO^^'>^7)^7t< ^M>^J;o [Dutch]

21) <[^^lfo^^^!9 > + < (4^1;:, :^^) ^|^>

(C) HM^^^^t?^-^:

1) <^#(D;^^> + <<lEtt;tgV';fy> + <|^*ffi(D#*0> 

r^-41^ y £>+-5ieLCT^v\j r^d'dbejp-oj

2) <^i:(D;^^> + <^3i^if.^i^> + < (4eic, :t^) m^>
^H, W-CT<D—o [snow]

3) <^i^(D:i:^> + <^*M • ^ff> + <{^(V'd^> 
^^^^oT—Mo r;teA,^>=E->'*—^^^> !J [monkey]

4) <^^l^-^lf> + <Bo7t#v^:^> + <^w>

ffi*tt)^^ffi(D4^fe^ t)*:d>;te:0>Wlil,V'A,o [train]

H^ 11A^6:757>;^;^n/-:i; ?^^<!:'7/)>7^<^^?J r±^^'mti:|^6A,tJ [France]

5) <B^(D;1^> + <|^#M<D#^!?> + <:^^l^.^lf>

■^/=#A''o t)7^^< ^A,yc— ! [thunder]

^Ic'ffl^>^t)/^ ^, ^'1^^—! [thunder]

6) <;^#> + <Bo/-c#v^:^> + <^,W>

rK^==e—>,. Z^AzZi^jlMhH LT'-!J r^'^), ;<'^bA>[HbT^a7:)^J

7) <f^Tv^di^> + < (4^lC' #) ^|^> + <%:(D{ta (^1^^^) > 

rA7;^^^'yb, :^bTtaj oa-#o/:o

8) <1^^110^^^ V) > + <3$j^|e  . ^|K> + < (4^1^^ ;^^) ^=^>
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T^Orny^b, t) j: o!:U^V'ta;toj r%:7^:tao ^^V>7 =^ y >blt^|oj2^?b

A,^000J [comment]
-V 7y>071^?^(D#i|9l^l^^^l9 *^A/7^c^-o [runner]

9) <|^i^|^C)^^^ 19 > + <B^(D;^^> + <^W>

&ll^*Tlrti, r/b/c^MbV^tt#' t,J:o a-tH*A,J;7c
10) <R^ifo^^^9> + <^^lf. ^l^> + <;^#>

4 ^ltX^;!)>V^V^^,f,o Zc e), @9 Zdo ^^Tt^' @i9 -CWte>7 T—0 [cloudy]

4. 1/07b
ffi*(DMb^LTV'6j:#(D±a=t-;%(D^*« 2000 ^a.2001 ffilc^*lfO'/+,i/

lCOV'T l l^rciff**L^r: a-Z)>^^;^< ^O^-C, >^U|r<)V^TO7/A--b^^

<>^. ^Ol^^^J^TICS^To #^*tt 2000 #tt21&« 2001 ^1^24^'H45^-C 

^^0
1) E];zb:S^O r$,+ t/j Ol^^lt*>t b5^>o/^-ei-:0>o

ItV' (27) >to|: (17) VH^;<(1)
2) ^/^AcO® (^-? ) -Ct T'^+l/J ;^^^0t-tA\

4^® (19), 7^9;t7 (17), #11 (2), ^^^ (3), ^>K4'>7 (2), 74!)

tf> (1), 0^19, r^i9j

3) ^/<^7hit rs/+uj ffi^*-et7bv
^t (28) ^^^^ (13) V^v>;<(4)

4) J^I9O^;^A^> r^+uj *#oXV'6(D*BllV'yt=a:^^<b O*i-^v

|j:V\ (27) (17) 5j A^67<^V^ (1)

5) ^*-C^o^H*M(D ry+l/j ttilU'h,^V'*l,^^

ltV\ (10) ^o|C (17) (18)

5-2) <ltv^> &jlA,;EAtt2^7 b-CffLV'^,^V'*l,^^^o

JilMb^^<v\ J:<*Vj:V'a:5^;0>B*v\ (3)

^riC'>+ u:dtAoTV'6;0>6>^>B*V'o (2)

:^# (2)

(2)

WTIt A^v'o7?,^;6>ddo

H^:^{L <b ^1^A^^dOTitooo
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6) ^/*Z:lt, H*^T rs/^l/j ^>#^^ 171^7^^ IO /c V\TT;^\

tiV' (27) (16) (2)

6-2) <I^P> *]^A,rt:Att^7LT8;t6J:5l:*!)^V'^,i^V'^t»>o

L,5v\;)>5o (8)
^ll^^^i7 ±liV:V';(i>e)o (3)

;%Z,*&**>^7tV';0^6 (3)

^^A^C)3z ^ ==fr—$,B >'^^to^;:<J>—X|c T^^^,^7^>6o (2)

^i^;0^T*^;^^5. (2)

^IfTt%l^^^/&*O>5. (2)

H*A<D*:^l::t^oT^rtV';0>6 (2)

H*1^O^itl^Mj^T^^> e>o
H*l^(D<lcttnT * yh;0^5.
^^o/:^(D '>^r >^^;<-r#yt;0>^o

^If;0> ^(D^^HT^Ott^^^^Ao (V''^ ^>5^7!)^^ />>5°

'>+ t/;)^AA/t6, H*^ffiT^6J: 7l^^;^AI^M^rt'5Z)>e)o

H*n^^ t) o^ Js^lcfi^ L,rtV'^>^o

i):;9.^oBeic^;<d;)^e)o
7) t)^^^*loO rs/^i/j (D^^;^>^o7h:7^;^^V\V\<!: ,^'Vt^i-;^>Q

I1V> (22) <O|C (13) v^v';t (8)

T'>+ U;^^#;<^X 7I^Tc^ I9 ^V'^,EoTV'^¥^*ffi$V'r ^r ;^>^Z)^^o

5. ~>^ UOWt Xh

2001 #(D±^=i-X(D#^* 24 ^1^11, EI^#l^lr'>+l/*BflV'-C t>BV\ e'(D< 

^V^>^7 tx;^c, O^I9, -O(D#*^^^!*raff-e*TV'6;0\ H4i r.1^^L, ^)g^

A;^b^n<^Ao #^*i::it'>+U(D#ls^*I^^L, ^A//j:^!*;0>*H*^-CTv'Tt

e>orto ^<D ffitt^^B* !:4'®^l^*(D ¥^*:d^Z:nZ'li,9^V':/t <D-e'%:(D 2^,v
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->°l::;^,,^^^-C' l^bty^ #^T^o

<ai> lE^^c^IE#^ (%)

lE#^ 

308

^J^BB*

jEffi* (%)

83.5

59.1

24.4

<a1 >;0^e)^'^>d J: 7 1^^ ^{*^|z4^[^|f|^<J: 9^lfl^<oi^7:0^]Eff$ffii#iv\ 

IE#^-C#7<b' 24. 4%l^^(D*ffi^5o MBI^ttib;^c-'>+ i/^J: <^^LT;%6^, 

^^^I^ 41 Fp1 [E 30 Fp1 ;^>^Jl^lf 7^>^^^'b-CV^^r<h ^>^;^>o ^:o ^^-C, :^^II0^5

;?j>^^^l^^^^l,rv'd^t^'l^;^>^do-cit <h#;t' r^^*lf^-W^A,-CV'/c^v^Fp1II ii

nn^^*ii*'^A,-ev'6ii,™3o Mo, z.n^H(DiEff^^iEW**db:to

<a2> ^*ffi&^1* *V'rp™<DiEffi*^jEffi^ (%)

Eff*
83

69

lE#^ (%)

83.8

69.7

14.1 (^)
CpEIIfl^#

<^2>|CJ:O, ^*B*^**V'fl,™(DIEffi*(D***db^2:, 14. 1%Vl Zc^<>-CV^5

^ ck 19 , ^*l^&^*/j:v'MJ^izfe'V^Tt^^#B*(DI  ̂7;^^4^[^lfl^<J: 0 IE#

<a3> **l^&^OIb™(DIE#*^IEffi* (%)

IE#* 

225

lE#^ (%)

83.3

4=1^1^^*
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28.1 (W

<^3>rXi9' 3$^lf^-^trFp^O(D]E^^^(D^^7jtdb ^2-' 28. l%^L/c^o(V\d^^

J: 19 *I^I^*(DI^ 7^^ < lEWffii^v^r. a. ;^>H^J^^ bZeo

J^±^^2-db^a-, '>+uoWl^O^LTtt, r(DH 18^(D^^*lc^oT^^tit'

1 ) ^ffiA^l^^lfIB^0V^ 7 7!)^[1^liBI^<X 19 W^ffi*V\

2) **^*^trr.™i^*>'V'Tt'^* /j:V'F.1Olcj3V\Tt>'*^1^*01^ 7:d>4^[lB

3) [p|l!fl^<l^^^bTM^6 <!-^ ^*^&.^**V'r.1B(DI^5 ffi-^W.^^J: i9IE^^^ 

ffii^v\ -;^' ^I^I^<lC-|^^LTM,d a-, ^^If^^trFn^^t'^^ /.^v^Fp^^t)±b^c^ 

;0^7tev\

<^4> ^**^lJ<DIEffi$ (%) 

1^^ 2^m 3^^

^1^1^^ 87.3 87. 1 68. 1

4^[ll^t^< 66.7 63.2 36.1 

^Ift^#' 4=®^B^Z:H^Hlcfc'V'T' >+U|^r^i9;5#^O^;^U ^^a-2^^O

^-^11^*0IEWI^*ffi*V'7b< 3M^I^/c^d^'*^B*t[p^ffi^^t>IEffi$^^

6. 11#^(D{^V'>+ U(D0J
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rrTtt^^l^*^4'®^B#ffi#lc^ji*^L^t,+ U,>r^;^^!|^lc^^^,^^L/t

'>-Y l/^^T^do i^' [E2/C3] lt^lfl^^(DIE#<:^>2^, 4i[llfB^<(DIE^^<;^"^ 

3^<hV\7^^**t)i-o

1) ^l^#^<t4^BI^I^<t)^I^^B^,i^ Uc'>t'U

- [E4/C1] ^omVX^&^IC^do I,d^7:-It^ta^-I+A,o

• [E5/C1] ::A,*Ri^TC ^-k^t-:-f)\ ^6At^<^A/V^^TLio

• [E5/C2] a^ffi^oT-^o r/c^/vj^^tA,^-^^^^ ! J
• [E3/C1] rK7=z—>o /z/vA^^Mthb-C--!j r^h'G), v /v LL' UTK-^^A^J

• [E5/C1] r;^;^^^^;b^ ^b-Chj o^#ofco
• [E5/C0] -r7y>(D^^? Z:<D#iJ 0 lCtt^^!?*BA,*-o

< LTV'6<3:5^0

2) cp^^^*^^!^lC^M*^L^'>+U

• [E8/C2] lf7:^-r^/|;s*Ac<Dr, /^;0>/^:^>b"7 ;d>mA,o

• [E7/C2] re%^-^-rJ:^r?j r!>=-$?-tt±ffoyt-j
• [E7/C0] ^OAs A7?^>fj(A74:-^^6MA<<:>T6Xo

- [E8/C0] ^m^ *ttBE*A,T-' ';Aim<.
• [E8/C3] r:3-7ffi< Ljp^^LZcXoJ Fh''7 V^ 5^71- ?J r^A>! J

• [E7/C3] tttti^^*(Dt#J^ret>*7b>*;0>^nV'A,o

rHe)O>+ t'-Tit^m^^oi^^oiE^^^vi^v^^^^^ [t]Bllfl^<c>:;^l^iE^<^3

70^do

7. '>+U^ B:^l^^w

rr-ctt'>+Uffi R*^^Wlc^ •^;rcl^^ n*I^^WI^^(D J:^*^ikffiT*6(D7b
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1) BI^^^t:^ :̂

a) y:57#I^!^^;!)>*;<^o

^^-c>+ i/^^7^^i^X 19'^^l^<!rv\7#lf^^^i-6^#^^/c^, IMO^^^/c^M:^

,^^tv^Z)X 7^^4^^9 , r^l^*^W,L>^^o-C, ^^c^ ^^^^o(' >!B^^|c:{^7r 

^ILX !9y^#lf^^;!)>W"^o

b) If^yj;!)>i^;<'5o

±lcic$k(D^/d^6l^¥l^^yhtti^{a<l^*^j^ LT^tu^iy^o-C' ^^01^#:^^ 

@j:>n;t^tt, Z:<D^^(D^Bffi&^J^LTj@t^?^^^^*^n, ^tt^iib-C' ^^ 

<(Z)||^;^7;^I^^7)>^o

c) 9^^*^(D#v^:^icMh,, i|i^i^V'^^!f;ti^^o<o

U-ett^J^:^l'*4''b^ t7t:fci^'7/7ir>b^^v\ H*I^^Wffi*^HTv^a

OT, ^^#l^ii^^^ 19W(D:;^#|;:^Hd^^^>7t^v\ ^r-C, Wo;^#^-^^ 

y^'>+u&^v\^r^lrJ:oT' ^o::^#^^5±01^1^^779^/.^ <(t' ^(D:^#o ±/.^ 

W^^^=^iO^T*' ^^T^^^^^/c^ B#lcm;tTW;^#icoV'(O^IBt 

Y^^it, i|]^/4V'B^i^^j^^o <o

2) 'L'^^^/ci:^:

a) ^V'TA**L^^' ^vi ^V'V^mffif^n^o

AlinO^^*^*l,T;%^^^ ^V>(D$V^r^^^V'7Olt^ V'V'Annm**^bTV' 

6'^;til, W^b^^^d^^-^T^^^v^ |^^-e^^^rn^^A/7^c^t-,^^^^7ra-icx 

19, tMj^McDMI^^V'V'^zK—,V(rapport) T^i^-^it, V^V\A^^^1^^^^I^^'^'''^°

b) ^0^o#I^M^^n^^^o
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h°—^/J:^i9 l^db ;^c^^L,Zc^|^^(D^^60 4i(.,|fc^ifi;^^'>Y >^#7^^I^J^-^T'

W ^^Fk|(D#|^^^^e)lfdr^Zi>-Ct^o l,o:^^i?^ rMl 

V'Tl^bV^<b ,^'7 B^M^>;^<^ttlt>< l^^#^^tt^^L^nt>li* 6ffi' ^r^^^tlT?

rntt^^l^*¥A,^*l^$^o^^A*BllTt>l@C^r^^*^,^5^< *^I^-er^ 

Vt-W^^MLZc i9, ^Bfio^,T6<Dtt;b>teoreLV\ ^:^/v-C:^^^6Tm^v ^T:^/)^ 

^a-#o-Ct$< V±-O(D>^;^>5^;^>d <^V>7 :-^< ^(D{ttyr^,^tL(V^d't^-

0^^Afylctl^^ff)lct, *^ra#ff)lct^^ffi/*V'2:J^Lv\ b^^b, ^ol^bV' rr

(k v^'ilu^j I^t)#;bn-CtdX77:^^*!f;/j;6>ot'^;z^|f^lfl^<2-|B]bJ: 7I^^;<' 

^V'<D ^|IO *#<T^6J:5ir*nti!' ¥^*tin##^(Djc* /j:#l^!&, :^J^^^

!^bdr^/i^T^^-C^67o

8. *3t>0 ir

^bv\^;^lf^W^^7 l^ttV'5V'6*:^i^ffi*^5*1,6 <!-,^'7 ;^>, ^b^7^c^;!)>5 H 

^li;/j^tl^Vl-T^#^'b^(D^^'>t,u|^ov\-c^ ;^|^-C4^^^l^^mb^ ^jq^m^^ 

^/•^o -nic">+i/^>7" ^#<)Tt' H*^^W(D*0ffitt>#l^l^^*-e^ 

;<6 J: 7l^/c^6I^V±, ^6^(D^i|i^;0^!B^T^5 7° "^W t̂ ^J:" '^t- i/:^>4^;<6X7 

l^7^<^6 V:-lt' H^I^^^#(Z)|^^^|^ (li#Jp^^/<^ ^) ^bo;^^i0 ^tib, ^H^V

,Hc?^^i-6r^ffi^'^T^^. ¥^t-<D ^#;tilcj^bit' ^ff-^l^*>+bffii^H 

6J:7l^7t^*m\ 4XV )tJ:!7*bV'H*|^*WW5^^ffi-C^6T;b65o ^tc.
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i/^I^Bif];^^l:[^^^l^4^'^^^f^o^^^f^^^^rt£'^T^67°

+1/0^^^^' l^i? ^i-v^^>+U|c^b-C' n^l^^^#^^B^^I^I^^T^£^^;^^^

^^<1^^^^^ l/'>+ 1/^0-°^^^fo'V^X t^j3 7^i-67!)>t) bn^V'ffi, '>+ l/(D{^

^IL r*^T^i^^,';^t {^lt;!)0 ;trjo <0

1) ?l^^J/<^t^^brv^^>4]^, m*W-ettteb*V'^a:o

^t j3#^

2) 1^^;^>^I^L<v\dr arlL^^HZc^v^r ^o

ffl' <|(D^v^AI^ T'^^^lt^JF^ [M^l XW-etn^oJ T^c^^'o

^6^' >V 1/@^(D^+-^ LT^ #*I::^^6^^-C^57o

<-^lL' ^^-U-^-^^^lL L/cifc^W^mb/LV^ ^T^ff^W^^^^-C^t-  ̂

^^-^^^I^MoIE^:d^^^#|L ^ LT^oTV'dt(Dltl^^A,^^e)H/^V^r>, rys; 

+Uj ^V'5**-o^ttTV^^4i ±i^*|Al tt(D$[A*:0^^^o irn:^l±^^1^J] (1998)

T^do H*l^(Dl^*-effll3E^|L$,+ U*^|L^oTV'6;^**V'lOTffiLytV\

(^) *ffitt'2000^11 ^ 25 ^,26 ^IL^BV !>/VTn[^^^'^^>:^^t'tTt)H/L^il

^;^^^ .n*l^^*^^#{^®l^'>:/*':>!>^irj3V'-c q^^*L^t<D 2:^*

(2002 ) ^t cJr lLb^ 4eiL^^^^<^:)<^<;!)n^{^IE b^LtO-C^^o
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Listening in Context and Improvement of Proficiency
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Abstract:

Listening has traditionally been considered secondary to speaking comprehension 

(G.H. Bower and R. K. Cirlio 1985; G. Brown and G. Yulel983) in that listening tasks 

tend to be viewed as supplementary to reinforce grammar learning. Recently, however, 

many psycholinguists and second language educators have been addressing the importance 

of improving listening skills. Listening skills are obviously important as (1) a good 

speaker needs to be a good listener and (2) real communication in the classroom should be 

based on effective input through listening or reading. The real challenge is how to 

systematically develop listening skills in the student. Before addressing this issue, basic 

questions need to be addressed: (1) How do we define listening proficiency in Japanese? 

(2) What are the features of meaningful and interesting materials and activities? (3) What 

listening strategies should be taught? (4) What type of listening situations should be taken 

into account? (5) How should teachers present listening tasks?

We will discuss these issues referring to the generic concept of listening 

proficiency as discussed in the AClLL guidelines and to the five taxonomy for structuring 

listening activities developed by Lund (1990) (function of the message, listeners' response, 

text type, topic and method of presentation). In this study we first identify Japanese 

learners' difficulties with listening. We then present some pedagogical suggestions for 

listening, referring to listening materials and activities which are currently being developed 

at Princeton University.
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1 Introduction

The classic study of listening conducted by Rankin (1930) suggests that adults spend 

42.1% of their communication time listening, in contrast with 39.1% speaking, 15% 

reading and 11% for writing. This primacy of listening was confirmed in more recent 

studies by researchers (Weinrauch and Swanda, 1975, and Werner, 1975). However, how 

much instruction of listening activities is given to learners of Japanese in and outside of 

classroom, and how are we teaching listening? We assume that the listening exercise itself 

is assigned to students' homework because of the following reasons.

1) curriculum restrictions

2) lack of class hours

3) difficulty with dealing with the listening materials addressing students' various 

levels.

Many of our students in Princeton University, especially at the elementary and the 

intermediate level, expressed the difficulty and reticence in listening homework because 

these exercises are very monotonous without pre-listening activity or visual cues. 

Moreover, the listening exercises usually fall into a second category to check newly 

acquired grammar points or expressions in textbooks, but not to enhance listening skills. 

Consequently, many students who went to Japan for the summer language program or 

internship encountered a huge gap between real life listening and classroom/homework 

listening activities.

In this paper, first we would like to discuss the problems of listening based on o u t  
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students' surveys and comparisons of the controlled textbook dialogues with videotaped 

authentic conversations in order to gauge the difference between listening materials and 

authentic conversations. Finally, we will suggest how we can improve listening materials 

and introduce the current project for elementary and intermediate level learners conducted 

at Princeton University. This project focuses on developing authentic and natural video 

materials to enhance the currently used textbook, Nakama by Makino, Hatasa & Hatasa.

2 Authenticity

Many students feel a huge gap between listening activities in the classroom (or 

homework) and actual situations when they go to Japan. This is because most listening 

materials, including dialogues in textbooks, are very grammar-oriented and controlled in 

many ways with a few professional speakers. The speakers read script with perfectly 

controlled speed, voice tone, accent, and correct grammar. However, this is far different 

from real life conversation. In actual situations with native Japanese people, the students 

encounter various people with different gender, age, accent, speed and voice tone. There 

may be improper grammar usage, incomplete sentences, redundancy, contractions, overlap 

and so forth. Thus, there is a huge gap between controlled listening materials and real life 

listening.

In real life listening, we depend largely on visual information, including speaker's 

facial expressions, posture, movements, and appearance. Nonverbal communication 

researcher Albert Mehrabian (1971) estimates that as much as 93% of the total meaning of 
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a message can result from the nonverbal, visual cues (p.43). When a listener engages in 

listening, the vocal message filters through the short-term memory system first, and at this 

time, the listener focuses on the auditory and/or visual stimulus/stimuli and concentrates on 

the message received. Their attention span during this activity is very limited, as short as 

20-60 seconds (Norman, 1969). Therefore, the visual stimuli play a very important role in 

listening. However, we wonder how many teachers provide visual information for a 

listening homework activity? Despite increasing modem audiovisual equipment, we think 

that many of us still use an old-fashioned cassette for listening homework. Thus, not 

having visual cues also make listening activities that learners engage in for homework very 

different from our real life listening.

3 Arguments against Authenticity

However, there are some arguments against using authentic materials in listening 

tasks, especially at an elementary level. Authentic materials are too difficult and may 

discourage learners, and also there is skepticism about exposing the learners to improper 

grammar usage, particularly at the initial stages of language study. Penny Ur (1984) 

stated that certain difficulties may surface which cause listener frustration and 

demoralization when using nonscripted, authentic language tapes, and it is particularly 

difficult for the beginning-level students to disentangle the thread of discourse, to identify 

different voices, and to cope with frequent overlaps in segments of authentic language 

presented via audiotapes.
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Although Tosaku (1987) pointed out the importance of exposing learners to 

authentic speech from the early stage of studying, he mentions that teachers have to be 

very careful of authentic materials. This is because they have so many natural elements 

that are, not only high level expressions and structures, but also some cultural and social 

information elements. From his experience, learners who used high level materials could 

obtain strategy to understand with their knowledge and ability as much as possible, but the 

materials would not become a sufficient input necessary for language acquisition. In 

addition, because of the difficulty of context, it may decrease learner's motivation and 

cause loss of confidence.

4 The importance of authentic listening materials

We conducted the survey of 11 students who are currently studying Japanese at 

Princeton University and have lived in Japan for more than 2 months. Most of these 

students went to Japan for a summer language program or internship after they studied 1" 

and 2nd year Japanese at Princeton University. That means they finished Nakama 1 & 2, 

and studied up to Chapter 8 of A,z Integrated Intermediate Japanese by Miura and McGloin. 

All students except one (this student lived in Tokyo for 9 years when he was a child) 

answered that they had difficulties with listening comprehension when they went to Japan. 

We asked them what kind of situations they had difficulty to understand and what were the 

reasons. The situations we listed on the survey were in the chart below. For each situation, 

we also asked the reasons which caused the difficulty and asked the students to rate the 
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difficulty from 1 to 5 (5 is the most difficult). The reasons were: (1) speed (2) unfamiliar 

vocabulary (3) dialects and different accents (4)speech mode (gender/age) (5)length of 

speech (6) content (lack of social/cultural knowledge) (7) omissions. The following chart is 

the result of the survey, and the percentage shows that the students listed the reasons 4 and 

5 for the most difficult situations.

The situations of listening environment %
Watching TV 28.5
Overhearing the conversation by host family 26
Listening to a lecture

21.5
Participating in the conversation with host family 21
Overhearing the conversation by Japanese friends 15
Announcements at a station/airport/department store, etc 11.5
Talking over phone

10.8
Overhearing the conversation by others 10.6
Participating in the conversation with others 9.8
Participating in the conversation with Japanese friends 8.6
Overhearing the conversation by Japanese teachers 5.9
Participating in the conversation with Japanese teachers 5

The result indicated that the students felt the most difficult situation was when they 

were watching TV, and the reasons that they listed were speed, unfamiliar vocabulary, long 

discourse, and lack of social/cultural knowledge. The second difficult situation was when 

they were overhearing conversations by their host family, which were attributed to 

unfamiliar vocabulary and speed. When the students were not participating in the 

conversation with host family or friends, people seemed to pay less attention to their 

speech style. In other words, they didn't control their speech for the students. Listening to a 

lecture was also rated difficult because of unfamiliar vocabulary, the length of speech, and 
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lack of knowledge. Surprisingly, phone conversation was not rated that difficult, but speech 

mode and inability to see the speaker's face made it tough to comprehend the conversation. 

When the students had difficulty to understand what they heard, all of them answered that 

they tried to guess from the context. Some answered that they stopped the speakers to 

repeat what he/she said, but sometimes they just pretended to understand since they did not 

interrupt or discontinue the conversations. From these answers, we can say that unfamiliar 

vocabulary, speed, and cultural/social knowledge were the largest obstacles for listening, 

and the visual information helps them to surmise the context of conversations.

Most of them expressed that they felt a gap between the reality and classroom 

listening when they went to Japan. Many of them claimed that listening activities which 

they engaged in and out of the classroom before going to Japan were not helpful. Some 

students said that Japanese teachers' speech in class was very easy to grasp compared with 

people in Japan, because instructors were very clear without accents or omissions. As for 

audio tapes in homework, many of them said that they were too basic, not reflective of 

day-to-day speech, too homogenized, and not up to the same speed with vocabulary and 

grammar that are studied in textbooks. Some students said that listening tapes were helpful, 

but TV programs and videos were most helpful because of visual information. Most of 

them indicated that lack of visual cues makes listening homework difficult and boring. 

Interestingly, some answered they didn't really study with tapes before going to Japan. This 

indicated that they may not consider the listening homework with tapes as a listening 

activity.

129



The survey also asked, "How do you think you can improve listening skill?". Most 

of them answered that the best way was to go and stay in Japan or to make Japanese 

friends. However, some answers indicated the following suggestions.

• Practicing listening at more advance speeds.

• Hearing a variety of different Japanese teachers, because I got very accustomed to 

my teacher's voice, and have difficulty understanding other people's style of speaking.

• Listen and interact with more native speakers.

• Gain more exposure to spoken Japanese by listening to radio broadcasts through the 

Internet and watching TV programs.

From this survey, it was understood that the students prefer more authentic 

listening materials which reflect real life conversation with various speakers and would 

like to have visual cues that provide more information, as well as motivation to listen. The 

visual cues are important not only because they are natural in our actual daily listening, but 

also because they can become a good schemar for learners.

6. Pedagogical Implications

We now come to the question of how to organize listening activities which enhance 

classroom activities as well as learning strategies: and how to design listening materials 

which fit into the current curriculum. In order to develop listening tasks, what 

considerations need to be taken into account? Lund (1990) presents a taxonomy for 

structuring listening activities: (1) function or aspects of the message that listener may 
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attempt to process (eg., identification, orientation, main idea comprehension, detail 

comprehension, full comprehension and replication); (2) listener response involving one of 

these nice reactions such as (a) doing (physical response), (b) choosing, (c) transferring, (d) 

answering questions about the text, (e) condensing the message as in an oral summary 

outline, or written abstract, (f) extending the text such as providing an ending to a story or 

solving a problem, (g) duplicating the message in another modality, (h) modeling a feature 

of the text such as intonation or tying to create a similar example of the whole text such as 

preparing a weather report based on a radio newscast and (i) conversing by responding 

interactively with another participant regarding the content of a particular oral text (3) text 

type (4) topic of the text, for example, food, clothing, train travel, shopping in a department 

store, checking in at a hotel, going to the movies and (5) method of presentation, through 

the use of such means as a pre-listening activity, video, audio recording, or written script. 

This taxonomy is useful in identifying important components for designing listening 

materials. Lund's taxonomy can be reduced into three main categories: (1) the type of 

materials, (2) topics and (3) tasks in the text as well as by students.

Based on Lund's taxonomy we will now introduce the research project which has 

been currently conducted at Princeton University in collaboration with Dr. James Rankin, 

the senior lecturer of German Language and the Educational Technologies Center. The 

purpose of this project is to guide students towards global listening proficiency by creating 

video materials (1) which are authentic or semi- authentic (eg., spontaneous free speech, 

news, announcements, etc.): (2) which provide skill-based listening activities (such as
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problem solving, information gap, etc.); (3) whose topics/situations are appropriate for 

students' proficiency level to provide social and cultural information; and (4) which will 

enable students to access to the Japanese-speaking community through internet. There are 

three factors to be considered in structuring student-oriented materials: (1) those which are 

appropriate to the level of students and fit into the current curriculum; (2) those which are 

relevant and interesting to students: and (3) those which are organized and structured from 

the viewpoint of the students.

In order to enhance the currently used textbook Nakama by S. Makino, Y Hatasa & 

K. Hatasa, this project is organized along 'a proficiency-oriented approach. Topics of the 

materials center around those proposed by the American Council of Teaching Foreign 

Languages (ACTFL) guidelines. According to the ACTFL guidelines, topics for 

novice-level and intermediate-low-level students would be 'survival' topics such as 

'greetings and introductions', 'Japanese houses', 'Japanese towns and universities', etc. 

Functions/ tasks include 'invitations', 'shopping', 'ordering food', etc. Each chapter 

consists of four components: Information, Contact, Internet and Focus:

1) Contact: Students can listen to natural spontaneous speech by a variety of native 

speakers (female, male, elders, young, etc.)

2) Information: Students perform a variety of information gap.

3) Internet: Students can access home pages to get information relevant to the topic of 

each chapter.

4) Focus: Cultural and social aspects of each topic will be presented.

Take Chapter 2 as an example. Chapter 2 in Nakama deals with the situation of 

"introducing and meeting people", focusing on college students. New vocabulary covers
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nationalities and languages, year in school and academic status, majors, etc. Language 

covers '- wa -desu', '~wa -desu ka' and particles 'no', 'mo' and 'to'. Centering around 

the topic/situation of the chapter, the four components will be organized. For Contact 

component students will listen to 8 or 10 college students who will be talking about their 

name, the name of college, major, nationality, etc. For Information component, students 

will perform information gap tasks such as matching pictures with what they hear. For 

Internet they will get into the home page of a Japanese college student to collect relevant 

information about the student. They will be summarizing it either in Japanese or English. 

Focus component deals with cultural aspects related to greeting and introducing such as 

exchange of meishi and how to bow. Here the task will include the summary of 

differences in greeting between their own culture and Japanese culture. This structure of 

the four components clustering around the chapter topic as in the following figure:

Focus

(Culture)

Video Materials for Proficiency Listening Activities

Topic/ Situation

Eg., Introducing 

Meeting People।

Internet' 

(Reading)

Contact 

(Messages)
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The control of speech in terms of speed, vocabulary, etc., will be as minimal as possible. 

Here students will be exposed to a variety of fillers, hesitations, speakers, facial 

expressions, gestures, etc. For Information component students will be performing 

skill-based activities. In parallel to reading, such activities involve skimming and 

scanning skills as well as top-down processing. Listening tasks can be organized according 

to the proficiency level and text type as in:

Level Text Type
Listening tasks

0 • Spontaneous Free speech • Recognize memorized materials

1- • Announcement • Skimming/ Scanning

1+ • Instructions • Comprehension of instructions

* 0: Novice 1-: Intermediate low 1+: Intermediate advanced

Internet component enables students to access to home pages of Japanese students 

to get information relevant to the topic of each chapter, where students will scan and skim 

relevant information to answer specific questions. Focus component deals with cultural 

aspects such as bowing, exchanging meishi 'business cards', casual vs. formal greetings. 

Students will develop cultural awareness of their native culture and Japanese culture. The 

following chart on the next page is the summary of (1) topics, (2) social factors, (3) 

listening tasks to be performed by students in Chapters 2:
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Project: Interactive Flash Modules for Elementary Japanese

Topic Contact Information Internet Focus

Introducing 
& 

Meeting 
people

• Self-intro, 
by 8~ 10 
students: 
(name, 
hometown, 
name of 
school, year 
of school, 
major, 
nationality.)

• Matching 
pictures with 
descriptions.

• Listen to 
information 
and infer the 
type of the 
addressee 
and/or 
situation 

(eg., female 
speaker, 
family 
member, 
friend, etc.)

• Home- 
pages of 
Japanese 
college 
students

• Exchange of 
meishi 'business 
cards'

• How to bow.

<7hsk>

• Describe the 
differences in 
the way of 
greeting (eye 
contact, 
physical 
distance, body 
language, etc., 
between 
Japanese and 
American 
speakers.

<7hsA->
• Choose one 

student and 
write about 
the student.

<7hsk>
• Listen for 

specific 
information.

• Complete 
the check 
list about 
the speakers.

The project aims at providing a variety of listening situations. By using authentic 

and semi-authentic materials, students will be exposed to linguistic and non-linguistic 

elements of natural and spontaneous speech that textbooks normally fail to present. 

Students will also be encouraged to make use of contextual and visual clues by performing 

a variety of listening tasks such as information gap, picture matching, etc. The objectives 

of the listening tasks are to teach how to process the audio information and how to make 

use of appropriate schemata.
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8. Conclusion

In this study we addressed the question of how the global listening proficiency can 

be developed through everyday classroom activities. We first suggested to include (semi-) 

authentic listening materials and task-oriented activities from the beginning of learning. 

The importance of such materials and activities can be easily explained by taking into 

account the differences between natural free spontaneous speech and controlled speech in 

textbooks. Natural spontaneous free speech may be characterized by fast speed, false starts, 

omissions, contracted forms, etc. Considering time constraints in everyday teaching, 

desirable materials in many cases will be organized in such a way to enhance the existing 

curriculum instead of introducing materials which are not related to the currently used 

textbook. The use of listening materials which are not related to the current curriculum will 

not be practical. In this study we introduced a project which is currently being developed at 

Princeton University in collaboration with Dr, James Rankin and the Educational 

Technologies Center. This project will be able to serve the functions of enhancing the 

currently used textbook and developing global listening proficiency. Complexity of 

language may need to be controlled to some extent, according to proficiency level of 

students. However, even for the novice or intermediate level student, the exposure to 

skill-based listening tasks will be useful for 'surviving' in real situations.
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TV'^-^oj |zJ:,, ^1^^^[^(D|^(!: h h°;:^ ^75^- (I^l #,^,)o ZfcV^ Preliminary
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Activity "C^^^I^^^Ta^O^i^^^^T7 (|^ 1 #,^,)o

feck 7 — Microsoft htemet Explorer ^Qjxjl

Internet Activity:

^*5(^,.d^AXD^°5,S"OZA,(= Z00)^>>T^ll,*5.
rc^Z: 3'.S OA.^4^-A^—>(http//www. pvs neiij/ tama-citv/tama-zoo/auslra lia /3/3-feniilv.htrnU

Hint: ^7. = maIe, >7.= female, ^^hO^h) = bom (in")

Ansv,er the following questions

1. e^e<D**:7^/U#fc-nTri)'.

r-

r

3 .t:M-^7-^<Dc<>:-&Dfd^;i(l. tdA,rTb\

4•>3-]'^(D^j:^rdi 4jrfhrTb\

5 . eu-<Di)'Z<(X tfA,sredA,(ZA,CTi)'.

* Need help? X,

|^2: ^;^|^2 M-hil rf;$7—^'7 b•T^rTrfETrf— ^^^

$^gb!^[lOib>< Mcn^':n77O^^r^^.^^-C^ I5^^1^5|c#t6 (1^2#:

Wo *^#b4^lloii-^ h<!:37^/7Qi^^ b*|^i^lz*^T^^ (l^2#Wo ^T^^e^/c^

-jy^^ tfrit-7^^41^74-11' -iir^l::-^(D b(DffiO^nTj3,, EJf^Be

r^ii3 o^^^^j^^rt' :i^T(Z)j:7i^#ji^^HTv^do
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(1) Topic: tfT;d-(D|^^l:^j^L7t*— 7— K

(2) Pre-view Task: r^L;^>^^6 h"7;t0Fk]^^^,{^^t+^7t Bb(DMB

(3) Background Information : I^^Olx^Ol^^

(4) Video s#

(5) Post-view Task : E'T:tTt#;tWl^*-5< ^p^JB ^I^A^*^?^

Topic (Jr Pre-view Task 1^, ^Zi>^^^ I-'^^OFJ^^O E>'I'^7^^J'7 f#^Ht v ^ 

do ^>7-47b•7:^7^ 1^74-O Preliminary Activity ^i^V\ Pre-view Task 

I^:^7^^^j: !9 6tPl,5Jt{L^7^j:^r^|r*oTV\6o E"7^1^ 1 ^75^ ^ 2 :5j -^^<^ 2^ 

^^;^>rfcvt(l,^ 7#-^^$^';^)!)' H'T:t4^*(D^|r Background Information T^O 

^^;^^/c^^Hdo Post-view Task ti^ hV::^-C^47tl<^^^V^ bt^X-d Fl^JB}: IE# 

(D /c^ V^{iA^^/c^#±^izli^ d Fp^BO-^^)^^ ^ /cCoTV^do
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>7,4lb® V-J^D ''JV^^ M
Video Task 2 

"In Search of Funny People"i

Pre-View Task

1 Ifyou travel in Japan, what kind of places do you want to go most?

<~Big cities, eg, Tokyo and Osaka

r Historic cities, e.g.. Kyoto and Nara

r Small rulal towns and viUagos

Why?

2 During your stay in Japan, what kind of people would you like to interact with m

rElder people with knowledge of Japanoso traditional culture

rMiddle-aged people with knowledge of Japanese business and economy

rYoung pooplo with knowlogo ofJopaneGO modern culture

1^4 : H*B1 1^411^ tf^^•7/77^tf74- RU*

^-f Topic Tin Search for Funny PeopleJ do J: O' Preview task (D^MFp^I^J: ^O , E"

7:';t-(D F^^^(D^W^W^^^^Td (1^4^Wo

I^Video T«K & in Seth of Rgry Peepte ~ HerwoU htamat Expteref"^

7H,tE> *><E> *t .G0 8MJcA0<^ ,-)ta) ~t7Q0 iu»»wa

Background Information

Some TV program sent their director to some places in Japan to interact with local people 
There was no camera crew for ham, no location staff, no assistant... All he was given was a 
small cam-coder.... Will the local people open their heart to him?

Now watch the Video!

115 :H*B1 ^4i^^ e7:t.7/774^74- ii7':tO
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Background Information TI-'t -^^P;37°C)'n:l:^^A,^'^ I-7^^^^° (1^5^ 

.^,)o

|^h"p //teOTU'.cedu/tept/lAS/LAI&5.CTPym,lbn/|*»re*120/VidrojCOTazk/vd*o2>itm ' —

---------------------------------------------------- ^:^^^---------------------------
Post-View Task

1 When did the director meet the frist three people?

Ist Person iMOTnitf

-nd Persons (men)

Srd Persons (womenXMomne

2 Where is the director from?

cKyoto c Tochigi c Tokyo

3 Where is the second people he met from?

rIndia r Indonesia C Malasia

4 . Which greeting can the 4th person's dog say?

cGood morning C Good afternoon c Good evening

1^6 :^*|^1 1^411^ hV^-• 7?7^ tf^rf— ^*

Post-view Task t-'7;d-7!)>^^#7^tR^|C^<5V\T<Pp^l^^X-^Q (I^6 #,^,)o

^/<^^^T l,/c^^l^, ^^'O^^^IEA L, ^B ^ (Z)^^i|]^5^^b;^c^, Submit

^'^>^^T (l^7^Wo
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| 7,rf4<P UK© *T.G0 bX^AOW '7-JVCD ~^7&
.IOIx|l

III. Report

Your IVame Fuka

Your Email Fum«di0usc eOj

^1

Your IntriKlor'^ Namo |ium«di 31
suexn | RESET |

1^7 : ,1f^^0 ^zK-b

ahtW/fflffliiscjedu/i

Hello Yukal
For this activity, you've got:

Question Al Wrong
Question A4 Wrong
Question A7 Wrong

Tty Again | Submit New |

1^8: ^,^;ii^:^

^rA^/c^v\^^V^, ^;t^x^|z]^<>-C{^,^-et^^7?*6 (l^8^H^)o

^(DZ^T^ l^V^-V^^ H#1'2#lr4OTttet>b20 02^#^^7^s^,

#I^IOT^^L-C^J^%^/t^db-CV'6;0< ^±7^>e)^#7^.^7y,/-b^^o/c^;^>, 1^^

Av^O^^T^^ rro^B^^b/u-C'^o<V\^J Jr[^^b-C^7co

Zrom^^b-ewbnxv^ytott, r/77^T^A,^d'- ^^#^(D ^*^WTi^

^t*^j' r*^(D H#^lif<D^tf— KI^Mtibti^j, r^7;^-,lt¥'<)^^V\J:7/^
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:fc{L(Ditv'*ffi^i-6^^ffiT^^j, r|fcN>^>6^n'5:-^i^^^^*'^c^j' r^ 

*Al^ttl:f^5h,;tb(D*i^tWT^6!:V'5r^ffi4)^^>o(^f^^^^V'^j Z^e

*i-6-^(D±^^tt5^^>oTV^ytffi, ril,*-C^^^te^J*^J-/j^^>*^>-C^ Zj:;0>o;t 

(D-C' r(DJ: ^ fdi:^tt^!)ffitV'j' rroi^^^OArtXt)'^^(D;^V*-t 7 J^ 

^i^a:A,^^MbZ^< TTtrj' r^^(Z)|fy^{^ij-|;2&j^^^ ^^;^-ctd3t i,6V'ffn^ 

;^>ti^dJ 7^x ^"(D,^^;^>^iJ,^'<Jr LT^tfBdxrto

^Jf^l^^r-tt' />^^^^y b-7^7^ tfTrf-OflJ,'^^ b('^'^^^^^y b:^

/*^, ^Bi|i (Dil[^1^**^i-6?^iblrj: V)$<(Di^^&^jtt6^V'ojt, ^Bf ^^^o ^ 

^{L^' ryxyzbxf b0!|eti^±Z)^Tr ^I^J:V)'^^;^^^ ^rfrB7c^^^#^^^H;5 

r Or Z^T^e-^ 1:V^^/t,#XZ^b,|^=^;h,/ao ■^/c, ^{B^HZc ^'I^'^Mt ^^' ^ttr^^^oiE 

^-^<!r LT<^y-/UT^BiFl;z7^^ndZc2e)' tfcBfFl^^j^(D^r^:0^^>^>B 7^4:v'^v\5 

fij^t^^iJ ^ tiZ^o 7></- b;^^j^Z^^it' ^;taT^y^*^O 0^iJ,^ZiM> ^HZe ^^;^^5>

fB^^a/^

Zf;^>, M—1^' Vocabulary Control (D^L,^;0^^lf5jl,^o "f >'^—^^ b •7:^7^ 

e^74-W, ^±Z^'^;2|^AI^J:o-C{'^^nZc^^0^^l^(D !>=7W bl^noT

r^rZtoTV\^ffi' ^^b 7^V^^^7^>I^Z^i[2#T6-tZ7 b-C^B^T^^W
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/:lj-^Mo^"^ ^ (Dlt, ^^(D^^lr &:oTtt^||(D*T^!?, itrfb&^V'yty^ttTE 

^J^ii<J?^^^^<)<l^^ 7'ffi7H7^>^^o ^^071^^ l^^l^d^^o^c^^O^i-^^ 

Lr:^>^7^>^^W^<t)i+d^v\7Wt)^<)<^d;^^' ::(D;^^-CttWO#l^ L 

-C^^^ii<\'''^ Y^^I^I^^^H/c^V\±^ ^(D^;6>$i-^'d^^T,L'(D^z^^±lc, ^^ 

>;|^^(D:;^l^-^^r^^;^>>Jp^H'6 r a: Ir/^^rtdb'*>1^ i9 ^^(D:t*.^ft;0^^/|>t^<

(^V;::^^7^c^^^^^^^' ^iJ^T^!>^7W h;^^v^^^-c%^ri^^6^l^|s  ̂e>/<^v^<!-v^

±7'4^^ br^r5^L/t:^^ TNot FoundJ 0/ '>±:—:>:0^tlj-C*T^x;7 ;b^-C^/j: 

;^^ofc^ *^^V^o^rbt;^^ 9^#6o ^/C' -^^^^1^1^^ b0||(Dit-,<-ffi^!>y 

LTb^V\ il^o^^o^rp^ir 1^0TT^±XT^*V'!:V^Oytffltwi^l^^ort.

^;^C' /'-K!>^7rov^T0Fp^^t#lt^^An7:^Vj-HI^/c^  ̂/c^v\ ro^y^- 

^^y b•7/7^-r L'T^—' hV;^•7^741^74-1^' ^t1^^ use 07y^-::>•

^, T7^.^t)t) CPU ffi^te< ^1)40 OMhz l^-EOtO^yp— 

F,<:/Fl^i^-C^^LT4^ffii-6t(D ^^'^b-Cf#^^n-CV^6o ^O^^Bb' ^±;!)^^ 

^.O rn >U^^7 ^^ (^^o T^l^Tn^n:|3 ^ ar-tdier' ^"^T/m^T^^LTV^d^^-^ 

;^d'(h , tfr:^ • 7 /7T^ U7<—O^'!>>r— Flr^rp1;0^;0>;0> !9 T^'Tb^ 7^V'7 0^1 

^7^^H:|T<^o ^/t, ^^^^0]iV\:n >tf^-^^{^o/t^'^^ W^O|b^;^^>^A- 

Xir^^teV'^td!)' +5^|r hV^^^:^T6r2:;0^T^tev^^v^7r^t#^/c^ltHli 

/x^7td;o^<)To :-<Dm*ffi*i-6^db^ ihW*^;tj<< L^O^ WM^^^u^c^T 

6r^1^ J:OX^^rf X*I|^<t6*^or^ffii^'^T ^ 0 Z^o

J^m' Wl'^^B^I^B^' *ra^n^Fp1l^^^:0< ^^r'^oT;y^c^^;0>i^^^ 

^fi^*nn]B7b^V'< o^>*lf^HTo rt^±l^, b^^^bi^b^ b;^^ty^7c^VL r^^Oriy 

1-^ln(D|^^#^;^^T^7G^V\J, Tmovie O plug-in O/C^/a >;^>-^<T
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. ISP ^1^ 7^M
tb;!)>7^<^v^j riP 7 Ki/><W;0^;0>^>o(V'6^d!>'

^^IJ^ 0^^^^ICI^ CTtHT < d^^^T^^^#^^°

^^2^ ^^f|i0t];^^e) lt, i^0(D*tti;^*i::ov^T<Dl^M^*H'5n^o e^^ffi/j^^ 

V^rn^^T^llli' e-mail mttl^-^Tt>^^)Blj:7^*V>^< !^^^ ^^^ 2 -^^E^^c d R,, 

^;^^$;0>^^cr:db' e-mail maj^itd^ <!: ^O^t^-r, ^^rW^^7^!J >b7 e7B 

bZ:t(Dr^;<^I^A^i+-C^tti^i+, ^,^'Td^v^7^<bl^7^^ i?'^OiJOtt^^^±l 

^drarlc/XoZco ^rt^ :til (h l^#^/xv^iP^ H,70>^o^^B7^<^^^<>^^db< ^^ 

(D#IIt^>J I^Hs^-C, ^^^|^t)?7^;^>W-C'^^^'^'^*l^^^'^'b ^^^Co -^Zc^ 

^^<h [^^^ *^(DOI!J 6^^;0>B7^-text6^^l^' ;^tfA-X|ribiii^^^5H*VA,j^ 

^o FpW^^ t̂^o ^e)V^, ^^^re^ffi^i^'e^-^l^^l^V'j^ltttt^V'yt d,)^ 

^^^;^>^ttM^/c^rp^^rr*^ LTffFp1;0^Hi^n^^^1^^ ^*l^*t^-C^ ^4^70^^ ^c a-V\^ 

r^ib^o^o0^9, ^Boiooiot' z-n^noz/^-^'^ h^ri^^erx-^^ijfflcD 

^,Wir;t;CTatiT < 6rp1]B(D U^<,uffi^oT<6J:V'5:-^-C^^o

^7b-C t)^^oer^^lC^J,^^;^>^d^^' ro^>^-4yb7/7y^ E"7^^BUT,

^7;%(D:td!>(D7/,7^rf bf74-tf#^i-6:-^&^^i'-ci''^° L-t^^i^' ^^I^ou 

^,i,ffi±ffi^ron' ff#<D ^-te;;^t:^#i:*o(V'*, h'T;tt J: I9>v^i:7 y^y^ 

Mttdr<^v;:/c^d/cdb, 4l^±(Dtt^afy/^rpW^ttlT< d^^^^^^^^^7^H6o ^Zc^^ 

|^O^7^0^t^Vc^^o/:^z^^!^T7t^ril' ^|^|c^^l^i£<^-CV\d^^i5 ^, 

7^7^tf74-(D^^r*b6b(D ^(D*7^j:^*:0^^^:fcO< ^r^^*^J^**;t 

d^r, rntt/j:^>7^j:7b>^^/j^r^Ttt*v\
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^;^:-, -t-TCV^{'^^i^'^(D7 /77-< |C-^L<I^^yy/7;!)^^^(v^/c^v^7^><!:v^

^T^^o

4^(D^;k:o||^BI^, I^i' H^r^^^ *^/j^^<D^B*1@;t7^4:ffiB, yy-Z±>;^^v^

{^^A: ^B^ 1 • 2 ( ^^1^ 2 1^ * ^PO^^^ICl 1/^)

II

J1 (Nakama Vol. 1 Ch. 1- 6) J2 (Nakama Vol. 1 Ch. 7-12)

iternet Activity Video Activity Internet Activity Video Activity

1 1 7 ^^

2 1 ^^-C(D<Fp5 1 tBm 7 ^g^ *7 ^}^/<^^^!^

3 2 BBi^^ 8 MV^!^

4 2 2 ^Bm 8 ^V>!|^ *8 ^v^4^

5 3 AA<bMl 9 l/><b7>

6 3 ^#(D{!l ^ 3^A07/<-b 9 u;^b7^/ *9 UZb^^/

7 4 B4^ *10 ^:^

8 4 B!^0{\£:^ 4 ^^0j^!^ *10 ^:^ 10 ^^

9 4 M^T^J^tO 10 ^^

10 5 H^r^i 5 ^*^0-^ 11 Bv^ai 11 ?^bxol.v^^^

11 5 11 Bv\m

12 6 6 ^7y?^lb 12 W^^^ *12 ^^

13 6 11AotaA41 12 W<^^M

14 6 6 ^AO^A-# 12 #^ 12 ^^
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m^B: ^^If 3
J3 (Nakama Vol. 2 Ch. Prelim — 4)

Internet Activity Video Activity

1 J2 ^^ <#O,K)^

2 J2 ^^ ^^ J2'^W ^:ti^(D7ii^^

3 1

4 1 1

5 1

6 2 I^^TIflW (##^^(D ^"^-Y) 2 X(:i<^(D:^tT

7 2 ;^^HW (zky/uoT^^)

8 2 M^IFB (^^^(D^^^m) 2

9 3 I^Wito/i'—7>

10 3 NH^ t^e/tf 3

11 3

12 4

13 4 OJ (11^) 4 ttRIJ (^B^)

14 4 ^WJ (^JB^)
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—?^W (Temple University) 
:k:iij ?5b <";9. (Smith College) 
^JIIMI^ (Tufts University)

kmiura@astro. temple, edu 
meoyama@smith. edu 
kkagawa@tufts. edu

^:^^[^i^^W^^ (American Council on the Teaching of Foreign 

Languages ^^ ACTFL^ 1967^Ix^Z) O Written Proficiency (D 'jjX K7

ni^7:^^7^c^\/'' <!rV\7^^;6>/<^^H-CV\do ^or/^7:7'7 7 L/^/H -C#<^ 

^(Z)^#?^^^d7c3b(c^ B^I^{^^<0#v^rt r,<7^^7j ^H*B¥^^ 

0#V^/tt>O^W' ^liE L^o :-O^^^^^;<' 2001^^ K/V^p-M 

^tt4i±a-ci^' i^^7t^B<?^?o 1^^#^^L723 ^T^ ^^M^^*rJ:oT 

#70>n^^>te 7te,<7/^77*tt^^+T*^(DtEt^?^^o:to ^(D^'^^'r^j:^*

(^^^^ :^^' h'7>^^1^^) oq:i-c%^^^A^(crol^^^^i9A*t6 J:7U 

L7co ^y^i^\ iti^oT^^-ett^ :ti^*#jt-ci:;b>^6b(D(Dft^' ^o5ci^^/^ 

7^77(Dq^-V-^^oT, 1^^^^ ^]d^^^<d^V^7t(D^^[^^l9An7Cc 

et#' i:V;a-O^^Tt^ ^^^^^^^7Zli^^dt^/^^O^^/7^Atb^r(h l^ 

Xo(, r,^7^'77j *#l§l#;0>-te6J:7ir i,^o ^^1^' r:^o^/x;^>i9 7^^ 

jS;b>LV'j r^^=K;^^!Q^x^j r;^#;0^;^V^J /<^^0^^ >b^^ItTil^btCo
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1. ^^o^^lJ

ACTFLO Preliminary Proficiency Guidelines — Writing ^^J:6^' _k 

r^^j 7??^, "narrate and describe in major time frames, 

using paraphrase and elaboration to provide clarity, in connected 

discourse of paragraph length" (Breiner-Sanders, et al. 2002) ^V^^^X 

^;^^C /X-±d C<h lc/c^o(V\.5o tfi^u^/u^o^^Z/^V'lj:' 4'^i/'<,viffi, 

r^u^/uj T^^oir^L, -hj^tt:t&^;%^beT' r/<7/''77j ;^^>it 

6UX,|,T^6^V'7r^r^6o B7^T4)/.^<, CC-C#5 r/'°7?"77j 

^tt^ ^;*lf^^<O^^' B;*^|Cfe'tt6/<7:/77*tBi-t>(D -e^V), ^^ 

^oMili^ot)O^1^;^^4,i,^lrfe'V^T^*d#^^^^o

H*^^Wlrj3V^r, ^^^;0>^_h^^„^(D^tTl^, r^tpj Tf^Tj <Jr V\5^<!: 

l^j3V^T!|^lr^,^ffiE;0>iiTV'6J:7lrBbn^o ZriiBM^ J: !?*V'^^M(D 

^^, ^-tr arlrjstt^BtO^^ #^;:j:^(D*^/j:^lrft*^nJ:5o b;^^b r> 

<jC^:lc*iv>rit^ ^ii^TB^^O/^^^r^T'^tt' ^Z,*t(D-c^670\ 

^7t' B*f^-e,<7^77*>< i^lrtt, ^A,*r a:r^<i-^^^^^v:-^,i^^^ 

^V'ltf^^ffi^^ 19 4^^HTv \7^x v \ J: 5T^^o

^Wr/j:^^Ts rj4 ±aO^^^|LX7^'771/^/F-e:^#^#^^-i+x ^H 

^WT^C<!:I^J:o T^ W*l^^(D J:^/rt<t^*;0^i^y0;b^**^L^o ^ 

ZC' ^O#^|^^^T\-C ^ K/F^y-±^M^*2001^' 4i±>(<^V^T/^ 

7^'77^#< ^V'7^**^0^Z,:t°::t7 y *=7Jx *iBA,^o ^O,^>^^(^-

2. 4^^^^<l^i^ltd^^

El^^^^^<i^^ ¥:^i/^/i/T:^;^>#^-t 6 i/^/Ft^d7^^' ^(Z):^^M'^'^t)i+ 
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^^✓blZ' ^^B^^^^i^<!:-t ^A^(D#V\rt/s°7/77<^ ^^|E^^^^-7^^;:^n

:-(DW(D/c?5b V^^ ^^>^BI1I^!^<1OA^^^1^^^^# (4^^^) 50X1^ 

r^V^^-Kj (D^^-^t-z^^^i+X^ ^(Dl^^^tv^rt^orto r;^y

-lA— FJ (D=1-^—S/t'/v^l^o/^OI^, Zfc(D^^;^>^r^do 1) I^^ffi^ 

^^ >^I^ r^Aj ^^OV^TV^^. 2) A0ir^(D^l^d^^^M<2' ^T^AI# 

^(D;5^.^<^<></'°7^'7 7^#;0>i+^H6o

Zkl^' H*l^#®l#l^^(D>V\;t,<7^77(D0j-C^6o

(7^# 1)
=1^—y+,>(Dji^db(D^:@-e' U:t±,i, F • 747!7yV;ttt, ^^^ftffi-CMBfy 

^btv^do ^9AHA^;^o?^amgT7A 7t7yy4-^?^*^-?#^?^ t-cv^ 
;5(DI^' ^-Ct>=—=e7><T^6o

ftty|c=—=e7;^/c^r ^ll^ y^A7°y;t(D^ofc^;0^&^^^BT' ^;6^/=A, 
AAM^iH^Tc^o Ts ^^Mlin.:5^t) {^oT L,^7^V'7^<h ^^i'o ^I^' {^^4)1^^ 
&^^i-^70< v^or5lc^^c^/.^V\ L;^^b' Ao^HE7)^ilAA ^^^^o^ 
^!^;^>^t>6o AAAAyAll—B^ rx^oAj ^v\^*1*^^-t-6d< >< It 
i^;0>*V\ ^T^o(V^^c7^;6^' r^oA! !J^#oT^U°±;^>dO^>,-C 
^^^^^^<!r byt(Dtt^6>Ttt7teV'^5^70>o7t^>B^o

^(D^, ^<D JIIL;0Wttt>>*oTV'^&:r 5;0^i^^K M^O^^^oTV'd 
i^^77:^*^'^^*^A,;6^' ^'rfAyy^V^^o^ilxW^^To ^&ffiJ@:!)te<7^o^ 
A^AAVA^l' r^y=i;;ty— Kj ^V\7/Z U$>; bA—K^^b' r:ty =i:^ 
-b\ OK?J^^<o

mti' r7v^7WA^^Wit0M^^>-Ct{^A6A- Ky^^V'5r^*^ 
^-|-6 (D|r^Tb*b^a^te =i^-'>+,l,yt°^B^o -^/C'A^(D7>;^yy:t^ 
^o/cr ^-C' ^QA— K^6^5 A;0^tH^^(D-ett*V';0>&:,^5o

zki^' ^^I>^^^< (3^>^/i,) (D#v'^b(D-e^6o i^s #1^1^' ru^

(^#2)
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^5t;^^^^=ii-C b^oTl!(Z)^;^^ rjpo^c!j(h#7o^r;0>e)>^^>^^'^-'  ̂
:^y9:trMI^;^>>v^-C ^d^£^^^lfT, TrfsbT'y*^ r;ty=i^— Fx O 
K?j^i;^Xo

rne)o^#¥^*ffi>v'^t (D ^B;?^I^BI1II^I^<(D t(D ^ H:ty' WL

#^^irfi:tt;0^*,-e*>6^**^liE i,to (:^^0>^^1^#^ z^'^or^'l^v^it

1) :tff(D#r^

i^ar/V^o^mf^i^#^^, r^^^z^i^j ^nw^/xv^-^tt' rj^i^' ^i^, 

,^r^J ^V'^^*^T*V^TV^60lr^L' lia:A,^O^^#V^' ^=^=\ #^^ 

i^o-cv'60^-e, ffl^**itlcv'h-CTv'TV'/j:^>o:/ho ler,:^#O:^^i^ 

^#20*51^ r7rf;^7:/y:^ffi r4-y =i;b— K, OK?J^^KJ T^c^ ^'^V^o 

^mff r^^H b^,zKj ^7^c^ 7b (D;^^$<^^ji,^-o

2) :^<!-:^ar0W

^#20*7^' r^LTj r^n;6>^j /x^'o^^|^;0^:E b<'^;t 7:^v^/cBb

Jt^5t2:(D^!*ffj^i^;0^;^J>-;^l:-V'orv'*V't>(D;0^*<^Bnyho •^;^C'^

3) 1^^

TP^1}_ (Dl,!^ffitfc^lr ;:fcoTV6V'5t0:0^1^ ^ A,^-C^^^0
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3. ^F/v^cV-cp-L^lrdstt^Xt^*

,<^/^7^W<ic^^0:_H^o^^!^^^^<i^^9^^t) Zc^r^m ^*/l:
V;£A^' 2 00iffi^ K/u^y-j:#H*IMM¥ttlz:*3V\-CT<1^^^tfoto 

3—1 ^F/xy —:A;^^*|^M^^4]-h^

^F/V^y-*^ICfc'V^-C, #^8 <)0#l^30^r|]^^tt;!i>r^;^>H(V\;5o 

;ec)!4]O—oT^d2 00 l#|r|llffi, 2^^ 3ffi^ 4^^ 

5 ffi(D 50(D U^,l,*i;^^l,^o ^^7!i>a^b7t 4^O>^</V|^, r^±aj^ 

^fl^ ^n^'HO±^tb<I^^H^^mTdW^<\ 2^t)b<l^3^(D^^  ̂

*^;t:/t¥^^^*^o^o -^rt, 2 00 1<^Ml^^i't)H;rti^^B^ifi(D;^c i5b (D-ir ^± 

—0—^<Jr bT' 1yjBb(D 4^rH^I^, 4 A(Di^tt^Bi|]t^-l-70^(D^^^^o^Co 1 

j IFa^ ^I^' 1 5At^o:tffi' ^^(D^^;^^±(D U^7V^±;^^o /c 9' Tot/^ 

/Hrl^O^O, -^/^c, ±OU^/V;0^b^^^^-0 T5k-/tyL/i^^ >^^/<^^^0i(lt 

1 S^t^o^Co Pk||Rll%fc0ii i9 -V'^^o y^^^4^, A^[^^2^^ tt^A3 

^' itiWBi5 4^o-H l:-43tt6^*l^n^lt' 5 54^(D^*ffi4l^^-e<bort-o 

I P^^A^ ^ I^' ^{2^T!^M(Z)^^^b' 2' 3Per^^ ^ ll^ :fc'^^ Ky,V*2t^'>

3-2-1 ^jqi^

I^#o|^#lt' ^^^ri^^^#^i^o;^Co /X6^<v>5v^57^c^^W>i^ot
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Iiir^^^o^d^lc, lz^;^j^l^' ^,5^1^^ ^I^om^^^^^^'bl^' ^^1^ 
c>x^oW^(c-#H^<6Zc2^l^, ^(DJ: 7 7>x:fc#^l^^-^' rj^n^' ^n^'^

(W^^3)
^i^' H*lt^ ^Ml^b^6T>1El::^LA,-ev'6o ^(D^^^^' ^^\ ^^ 

^<zed 7cbT;la^nTV^6o ,<^,UffittCtt-C^>5' 4tTC ^^a-^oTV^ 
v^l^^\ ^^;0^J: < /j^6^^L;0>°^;t /j:V\ ^(D^f:M(D^c^V^' >^'^^±O 
;td!>lcm^T^^tlt*M^;tt^db ^</j:<-Clj:*6/j:v'^V'5dte*t^^o L 
7^>b, r(D7F^(DW?^^ttrv\/j^v^dk*t>^6o riooR'>3 '>yj /j^'^o 
{^JT^6o riooR>E^yyj ^1^^ v ^;5v^6/c^^^?^I^^'^7^c^!|^^-^^<-^ 
100RT^6/^T^6o ^y7°, ±^7^ 7;^-^/c^ ^'^I^C^' i^>^'7>< 
f'^'^^^^^ri 0onTM±dor(DJ:5*J;^^< ^';Ic A^V^7^c^^(v >5o 
AM^^E^I^, A-oTV^^ toffi, ^V\;^^^<>±7:^V\, ^V'7^-(J-I^^do 1 
0oni/H^rTWo^ity^7><*db:0^;ta^^'j^omo-C^^*BBv\7t 5^ 
r3 000R<^v>i^^^dj ^#t>n^2:v^7 ^>K- ht)^^o 1 ^I^1;5A

A6100R'>h '>7°t^d^V^7o T^T, A^^^^'^^^^7'c^\''J' 7 I^7c^o 
;t;0>6^Z-' 7v\7^v\M^TV\v\^;^>^;<d V'5J^^^ti*'^<D-c^5 5°

ro#^' ^;<r^ r^^j ^^itTr^^r-^^ r/^l^, ^t^^ ^l^j

9 fl^?^lrro^;^^o;0>te:to ^I^Jt*^^^A,^*^l^t, ^Oj^^l^J^#^ 

ffi^W^-l+T' :^^^ IfT;t//^<D^*t(D r,<7^77U^,H T#<ra: 

l^^^^-6r^^^^L^Co

I^#O^^T0/<7^'7:7^#< ^;:<^ <h LTI^' ^^ i9^< I^AH^H/c^t ^^

<!-^ 9(D^^tH*^^^Z,^Wl::tttT' Ji[<^i^<^T;F^^^;^^-i+' ^o^^^ruA 

^^oTp*y^*^W^<;t!) L/co

3-2-2 Jt^. FU/u
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^F/i'^!?-M^^T'l^#^:^'^(D^^rAl ^2 r7v^lt> !^^%/jl^A6^l<^^ 

;^v^^7t^^li^#^^\ ^^c^#^i+6 r<!:^^^^ b/co ±/^i :nv^r:^i^o

l^fco ^B^^I^I^'# ^tt:|b^ ^(D 4i|^:^i'^(D/-^^->^^o<#<^V^{'^J^J?,

:^7^oaBV^^^r2 4^19, ^07^)1 9 0i#^|;-^V\{tt7!i>^9' 200 

^Wlif>^7t*tt*>;d>i+^o -#^^I^, ry;z, Ml L/c^v ^T, /•^7/^77^#

^V'o J <!^ I'' N^(D#toO<D;^-ett, 1#^^AH/c^v^J; ^rt;^:.

^^;0^#v';^cto^^-c;9.J:7o rntt' r+^-eo^^o^jbx (^^^^H

(W4)
;|^^^(DR^, -^^^^o TE^Ill^^^^^Tdot) V) -CL^o ^7-tHl^x tlO^J 
|i^to!:^<±^|rte6^Bv^*l,:/to ^^^c#v\^:^^ T^iiO^Ioq^lM 
iz^,i,;0^imi:it;%^ bZco 2 ffirpiri<ao/77;^-^T^^b<7y y:^~lo
Zc^;^^^ t^(D >^/u;^>^^ 9^t):^cb ^^^/c^v\^,^'V\^To

W4-cv^^ rj^t^j Ir^^6^^^ r^liij r^'/cdm;0^/G^<' ^^I^t) 

r^7THIt*j I^^tt^ionxvttev'o Zroytdblr, :tAljt;0^;%^-Xm7^<^

r/^7/7^'7Oj ^iqz^6&(DW7tev\ ^rT\ :t?^^itt^l^Beir, W!^^

m^' ^^1^00/4^7^^19;0^J: < 4^6X7b^ :^^^irb;^Co ^LT^ :^0o40j^
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32^ybarb-csv>(, i^^L;rco
r0J:7r, ^^^^LT' z^^rn^c^ 1) B^t^ 2) :^a-^(7)o^4:;^^

3) t^^^ a:V'73otf±|:-fttj^l,TV'o^o

3 2 3 ^^ • b7-3^

*O^lb!: b-C4;<, ^H^^^I^#v^/c4^ar b-Cl^a^-t ^^^^^^^ bT

g^< ^r^it r^Mj r^Wi^j '^b-y-o^^ii r=i^>^J r^^^i^j /^^ 

^B#a- b-C5;<^Co
E’T^-O^^tt^gi^-C, 7Ub'O K7-'7*2*^-^^o ^*(D 75^*1I'd:' '^T 

^±rb7;^^M-C< ^^ar^i^^a: LWL' ^^0^^|j:±rF^^^#V^r^ 

-r6<Fp^r^^dto^5^/co I^^F^tl^^ b-y-(D^^ • ^^A

!^oniblc^-r^^^' • ^^oB^C)^ar;b[]^' f^op^^ar r^^b^c b tf'>/, 

|roV^T(DBL^V>teaf*fTV\ ^^^^^^r^^0^^^b-C#V^-Ctb^< 

Zco ^^^-te^t tfr^tmobeiz ^ tt' r^/ita:tt>J'ri^^ord r^;^^

^±0/h{^:^lc^^H^-^^/xrn^^,^J.^^^(Dil 19 ;^=7^^' ffi^r^^^^^

:^(7):W^,^J^^iibc/<^^Tv^^ffyb !U-F(Db(D-e^6o

^Zlcaro-C^ ^^>/j:^^tt*3@ffiyt< ^A,;0^^6(D;0^C**V'CTo frbara
AIzo V'T, ^^'(Dtt#l^tt^Vc^5^ott^^br, 1|XA^t^A,7:^±WCjp /<^V\
TTo $^\ '>=-,<-e, ±^^v>6(Dfl!rT?tW^^(DM>;0>*±^^BoT'
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(^=o;^^t^o-c^ ^4ttr(D#^r-^^;b>T, ^1^/j:ACTo

rnij:'r^^'l^<!r o -C^7^>/<^±?^^I^^A/Zx±?^Z)^I^^^^+J:j ^v^^l^^^:' 

>;0>^;/t/hf#:fc-e^6o ^olttv^' ^A(D^^<7^>/c^<, -t<*ir*^irAoTV' 

;5^p^^^vj-6o -^rt^ rfo'^tt^^-ett/j^v'j ^v'5ra^tt-KbTv^6ffi^ 

,:^l9^b7^>^<' -^ ^^oTV^/c^V^ ^rt^ r^>/c^t (Z)l^{^/<^O7!)>J <hv\7r

^^Oi-^ ll^r' :^o#^^J:<*^^J:7^c^tb^ ^^^^#^^^lr?^6^it 

|;S/X6J:^^ (DWA r^4lr ^oT>;0>te^^^tt--Cto J @:le^or ch I^^V> 

cFjo^V^—o J ®.®tt#' W'^A' ^^o:-^?^^^:^-C^^b-C#<0 

®)^^ ry^^>5' ^I^\ ^4ttr(D1H:^-e-#>:0>-C^1^teACTo J ^v^75o 

(D^fi^-e^ffi^^ <!: d6 6 J: 7 Affi^rW^It L(D^*^b^Co ^O!^'^l^x

EV':^(D^4 I^^(D^^(DW^ (^311) ^b-C!^b/^^(DT^6o I^^^D/bl^ 

sfccDii^^^^#' Jt^#tt>i^i^#p^^^^db' =i-:xffi^^ort^lgji^Jt< 

^^o W^^#;<6^v ^7 r^Icr^Td^^;^^i^^^-Cje9' ±0^^(DJ:7l:-± 

ffi^*ffi^l^rp1J^ffi^6t>011)^0 00^0^^^, te;d>7^j::0>^i^(DKBn*^>o

(W6)
#lCc^oT^ rJ2I^^^/4:4£?Aj 0^*1^' A^op^^rXoa^o Vj-H^ts

^1^' 19 I^LV^CTo
A{^A^V^#o-C' m#^l^>70>^tts ^M^^^^^^j^O^tl /c^^f^^I^^ 

a:v\v^^igr/c^^^V'7^(hTTo ^frAI<^LT^ v^v\^^^otc^r^ -±^  ̂
|c^^Mb-C' ^^rt*tt^' #I:j:V6V^6^^O^^^/:I^l5^0A±^t)o}:i  ̂
<^'!^-C^dO;0^ ^Tb^tbLV'CTo ^MI^ov\(^ fAtt^;EA^^±td;0> 
^' V\^t'ltLV\O-C' #^l^^i+d ^,i,V\^To -C*nii' t>o ^v^^i90^

r/^i9^To r^r^ '^Bo[;!^H^^^^>d^7t;:r ^/j\ ^7!\ v^v^^^^^^^^7:fj j^ 
^I^J: < #t>H^L^Co
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{^^;^^^^;^ 9 /c^v>r^*^ttl^' WA^J:<-C#-CV>d;^^ * 2: dboJt^O^Zj^V' 

rt?^, rL!9^nb>^'j 4^1^1^/c^o-Cb^oTV^do ^Ht^^V^ll^' ^1^0 

:^^ r/dVj^e^^J T#;<6J:7l^^?^^^bL^ Jl^b/Co |^^(D/>°^->V1' {til 

(D$< (D^^^(D{ttl^t^^H^Co

roJ : 7 T'cC^^^^Itt^^, I^^i^7 ^''^ IC-^^O^^ • ^^^ t>^^[^^

3-3 ^f^(DM<

,1f^>^^l<^ IE^¥^O><l^;btt 9]^|^-e{^Utrth#;t62:B5o b/j^L^W 

^it b^^/^LT ^b-e^HbVj^obb}: /j^^#,LB <9:/^o M^^I^^^:^^-^V^>< 

tf— FT^A/TV^#, ^bV'b L^b/v L%Lrb{bbTV^Ab4Tttbb7T b7bv\L 

V'^r^-C' ¥^(D:^^?^*;tyt^M' ^^ 19 bbTTTVbxT#}^jT#^libb 

L^LbLbLLLTTbA ^^^^ >h^#v\-Cii^i-^o;%a-b/to ^o;i^M^ 

^n^w^oxi?'yb^*<D^|C-&^Trt;b41' ^>^(D^^(Z)^!^^^T^

^/C' fli^<D^^(D Pp^BlL^);t;Td Ac^^^^-A-Ai]^^-C\ {liA^#^L

TV^oTL^ J: 0»^^-e^o^;b>^,B^n6o ^e^VL, #<rLv^5r^IT^^

^-CI^L-^^Tt>!B^7^c^(DW*v>^6 7;^\

4. ^^^-4^0!^^

b±TX5b^ 2 ooiffi^ K,i,^y-H*iMM¥tt[p±^i^*^v'-C' r/^7 

?'77J ^l^{^7^^^V^7b^^^ 1) W^' 2) jtLZTLOoLrA^ V^^ 3) B^^ 

^:V^7ra:lrlA^^T-C^^L:to ^±a(D^^r43V\r^ ^;!)>< ^ii^^h,
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^^O7^:t^{;^-tr (h lc JzoT, ^^(Z)|^^!^^i^i^^ i^^teW^t'^r <h ^,L'

[^, '^[§11^, :^ffi:^7^ Advanced l/✓<^/l/(Z)^#^t) <!-l^^^^^l/)yt;^>, 4"^

11' J:O*i;0>v^ityi/^<,i,|cfe'tt6 re<j::<h lc^^[^lt^r<! -t £^^-C^d

^,^>t)Hdo 12^1^, ACTFLO Advanced-Low (DJ^#tt?k(Dii !?-C^6o

Writers at the Advanced-Low level demonstrate an ability to 
incorporate a limited number of cohesive devices but may resort to much 
redundancy and awkward repetition. Subordination in the expression of 
ideas is present and structurally coherent, but generally relies on 
native patterns of oral discourse or the writing style of the writer's 
first language. (Breiner-Sanders, et al. 2002)

ro:^#|C-t^d J: 51^' rj^!^^ ^1^' )^aj O#^:5j<I^4o V^T^ £^^OM

< cb v^5 r<h l^^'5v^7r<b 70>^^Bb;^=^l^^ Z-n^noWlcj^ib, J:^ 

i^v^>^,izr(Dj^:^t^;t7^f^7X7r^^Tdra:76^£^^-C^do ^Z:^-o±

Oi^7'l/'</l/-C^^ Advanced-Mid l^4oV\-CI^, T^^J ^^1^1, -CW<, t^-V'

^V'Fty^&BE^lc»^A^lcffi;t 6n6;0>!:V'5^^o^*b' 4^o !^^t c ^;5
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i§*^|:jsv'-c*tt^^^.^t>n6K r#<jx*,L,(D;9^^#^rc:^^' 1 ffio^^^nnffi 
120-150i^nn-e^6^lcttM l *#ffim' ^2^ffil;j:rp^|:-^i-^-C^57o^3^
#tiipi@' t)L <lt, *i@k7b>6±a''(D#lT^-e^6^l^bn,^o

2^1^, c<D:=-r—y+zi'tocpTo^iftt, :^o^(D rjpoZc!J ^u*±,uK • 7'4 :^:/y* 
CD"0rico Card, OK?"OZ^-C^^o
'T^erK +®% 77^';<i^, K4'>B, ^t57y7i^' b*b , n'>7i^, x^^^^fto 
8#I^ -C^^o ro^t), 77>;<I^, K^'^I^, ^^y7II, ;<^^>ri?Hl, 6iirp^, ^O 
tao^^H' 9iii^^*q=='-xt^^. ^ K,>^y-M^^(D4emh b-c, B^^nnii, ^^ 
L-CV'a#l^l^^<D^i^(D^^*^ll: l,, %:(D#|I(D;9.-C(D =i ^^—>/—i/a >n^>jO[^±^^

Breiner-Sanders, K. et al. (2002). Preliminarj' Proficiency Guidelines—Writing revised 

2001. Foreign Language Annals, 35, 9-15.

Kim, Sung-Ae. (2001). Characteristics of EFL Readers' Summary Writings: A Study 

with Korean University Students. Foreign Language Annals, 34, 569-580.

Raimes, A. (1983). Techniques in teaching writing. Oxford University Press.

Wohl, M. (1978). Techniques for writing: composition. Newbury House.
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(University of Massachusetts-Amherst) 

aikotoyooka@hotmail. com

ACTFL o 0PI :^^ K7^>I^J:d^> ±iBku<,Hr*d!)6n^l^7b  ̂I'-'' I^UV^t^

BR^ ^^Oh{I>j ^ WWrB<6l^y7' ^=K^|^^o=7yhn-/P(Dt^^^>iQ^'M^^ 

h,-cv^^o U;6>U'^rt^o|^>7^W^-|-d^^;b/c^^H#;^i^^>' ^^^-C(d^rd^^ 

^I4^h,-c*rt^ij:-^v'^v\ ^orp^^rMT^-oC)#^^ UX' ::(Di^^%*ttt  ̂

7*&5^J^ bytX 1— y—.7\) Z,y(DW^^^'^TC>^^7)'^d—^(D^^^^t.o

ro;^ b—y —•7y>/,(D^ibtt' y v/—^tt(D*i;^Niiz.i^&B^0Mv'-ev'<o 

(D!|e^^[^^^, ^(DW^;^^%^ rjsBy i/- (Chain Story) J &:ngi^o

^o r*5|^y u-J o #R}-LT'^o(D,^^^^vt*^H^o (i)WW-C(D^^ • St 

^<Di^^^^^|^-C <b6^ (2)l^#^^^l#^^^)i<IU^'^^^^-k' |$(Ol(D^l^i-^^a^* 

cp'b^ LytBft^ATO^fr^^' (3)¥^*<DBft(Di#jm' iMI^(Di|:bnlC^^[O' (4)^^O 

^m/XBit7!)MJ^i^t^' Morn ^ ==fr—ya >,(D^?^^^rp^r]^y -hVft:^-<!'^^

:^^-cit' rjoi^y u-j ^^^^^^/^^^^^-  ̂(Dr^^:^/^!^

^t^(7)i#^:^i^o-oh UT^^i-do

*^^?^^^i-^i-|^-^UV^1^^^-^:tT </=^<>^=' ,1^^^' H'MB^^Ic^'^;^n4>
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1. llC2;bl ।̂ 

American Council on the Teaching of Foreign Languages (J^T, ACTFL) <D

OPI ;y4 F7^>1^' i''</i,J^iJ<DWig^|^:/7*^L:^t(D-e^0'B^ (1990) ^O^izli

^-cv^6 J:7l^' zyy;!7 (D:^m^^Wl^;i^^ /<^^W^#^' A-^'^~voBi^^-;^| 

(DS/7/<^ • Ttf^^, l^tflJ^^ntV'^o'

ACTFL (D OPI if4 F74>l;:J:a^, ^^I^(D r±^l,^<,l,j tt]^T(D¥iJj^£t|lr

2) ^M^b-CV\/X/)>o 7t^2^/c^4)t^|^^);t'T^^o

3) ^l^^(Df^&Mft^^^4^^IC =i> bn—/VT^^o

4) ^^^^#I^Utn-CV'*V'Wl^^lc-|-5^C6jEa^:d^^5o

5) ^/<^><tf-^l/^/U;0^{t;<do

6) ^^^#^^>^dr^I^^d^>' -At^^^A,tf^+6o

7) ^V'<5t>' #V'^x.;6>-C^do

-hi^ i,^<,vr*db Bh,Tv^6il^l^;b <D^^&i^lr' ^>7^^^^{^^i-^^^'^1^ 

^4],b^L^=i-XTtt, ^t^ (<^;^?) ^LT' ±OiJ^^moi) VC-^^, ^^1^

:7 ^^'F'y-e t^T^toi^^^rr^ ^^ti^oWl^ojp o 19-e^do

Jp^ LV>2:BodtA,-ei-;0>o

^^ifi: Jp^LV^^,
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1^ ^15: z^^O^^t), E|z^o;^^O^Wt)O-C, ^'7V'5^1^b7^<i:A/°Ct;b>o

^±B : ¥^I^' ^^fT^^or^?J^(Di^^(Dl^^ctToZc<!:^'^^^^JpoXM

T' ,1i^^tL^cV\r <!^|c^db^b/:o ^b-C^ ^043^^A,I^^ ^J:^^t<:#

HV^\ *5^^A,(D{t^(DMft6^V^V'^t^o

roX5^^' ^^O^I^Vj:2, 3:fcrp>^H-Cb^7#[^]z^'^^6o

v)^*V'r^^t^^^:!:ffi,>te<te<']E*T, I¥bv^^^^t^^^^^^^^(!:l^^^ 
-c^do L^c;0>o-C' ^##&-e<D^^ • &0HOffit6:td!)(D^^^^^^><i'i-c^b 
h,*tth,H*6*v\ Til,^017teqffi^^l^^*l^-E^^6rtdbl^lj:, ^'017 
7^1Ib^^tr X.11 J:V\O;6\

%:rT,;^^TI1, ^<;!i^^^ • Ilt^(D n^*^<Dm±.|cM;^&^-CtTo^' ^^b- 

y — •Ty^/z'O^^lb ^ LTO r:jo|i^y U—(Chain Story)j *^ftl,, ^(Z)!|^>(D# 

^<!r, ?^lb^^^^^^i-'5o

2. =!-xaM
^o^ib&lToilhott, ffi^ffia^b^-'7i>-'^=—±'>'>:k¥7v—Xbtt(D6^M0 

iiris It ^, B#• q^*^&cp,i>2:b^^^^-C^6o ^^11, 7 5^t^^;0^i!^ 2 ® 

Gj^^T^oyto ¥^<I1, 7^ (^te5/^, *tt2^) T, ^^o^-#lll, #^ 

I^Ol^^l^^, ^;0^^^T^oyt. rO^^XIl, *^UX,i,(D0^*^ttE<5tfb 

nT*;0, ^0=1—;z.^o r_ha^:^|fj 031—/<Jp^^<V ==z.-/<^B^^iJ^bt::^ 

-><^(Di#{j^^p^^/4:;5o ^^^oU^/VIl, ACTFL O OPI ;^'^ K7^'/-CV\7^^1/ 

~VOJ^ . tp . Tlrb^o^o

3. i^tbpAg^
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ro#Ti^^ f^lho^^, {^^b^c^M' ^b-cl^^0^|iii;2^v'T5d^^do *^-e

#@^^^;<' ^T rjel^y U- (^I^-Ctt Chain Story) J ^T P^^r ^ V;si-do'

3. 1. f^BO^^

ro;^h-V--TV>^'(Z)?^lhJ-LTO FjeBUu-j 1^^ ±;^j^i/^/vv<-^^^h,

. ^^WjtT'tt^^^O^^Jp^^^ I^l^ffi-C^:5

•^^/.^*^-Cl^^nrtH*l^(D^|^(D^^ffi07b^db^

O^BmO:^7^-C'^^r<!:^^<|cB^' ^*' fflc^^^B*(DWtit#L:/t.

3. 2. ll^J^W

^:d^ • I^O^*^-l+6^d!>|ctt' I^T##^^^^M^/c^do ^W#^^^^^^^:td—^ 

^<h LT, ^I^I^1- 7^^,^V\^T^ IL 1/^0 Liskin-Gasparro (1990) ;/)^^^-CV\^ 

4:7^, hV;ttt:^^^-eb77'a-^Tt*<' WM-^^a. o^9,^^00;^^^ 

:^T^^^l^t^oT, ^'& 7^j:/,7X(D*^^^-^|^*(DT*>6o

^;^c, bV^I^, ^^^^J^^^A#7(D^#Z)>^^^/c^,i^,, TLX, ±^=7,v.x 

e-FT<D^^;0^^tt^,^' ,^97^LWT^6,^,;)^^WUo{i:rt^^i^dbdo ^^ 

T, F^'vOtfy:**^ b-y-•TV^^'O/cdbOttWar LT^^ L^c.

+l^^^L^bf^:*lt' r^ffi(D!^^-Bl* ^<hifL^0MJ <hV^7, 2000 ^ 

|r TBS -CM*^n:tffi^^3<7l^(D#ffi-e^6o ^Mo^^rt^d J: 5(l , ^#m 

R:**1^(D^^^(D|^T^!?' i^ft(D|^{b^#I^IE<L b-C*7t*1^(D^^, ^^':^# 

^^CD^r y — '^^^V'^tbort^^o rO|^l^3#(C^;6^HTV'd^^ 41^1^^ LT 

01^, Ml# OKi-^^D (D^T^^o
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3. 3. ^^O^m

m*ti' ?^(7) J: 7 T^^WT^db/to
(D <tb1*<5tt> ^7X^{^-c K7-^(Dm^57Vdlt^Wtdo ^^>A!^^^

iL^'nor*%¥'^^^L, ^^W(D#;B^n7o ww^i^(7)^^^^^t^^ 

^(;2j: i9 ^ ,^^^^;^cV^<!:V^7lb^^lj-^t^o
@ <^#^?^> ^^^M^rAMI^^^t^o i^x ^^71^, ^*i^r^^(D*d!> 

^H/=^o;^l^^^l^^#^ LTi^lfh,6r^irte6.(9tT' P^li^^c^y?^

®<^{i> lffiB(D^#&M^WUt^ ib^-^tf-C^it K7-^(D^^C)W^
1 0-^1 54>^W^-I±6o ^CDI^^ ^#ttX^*^oTJ:V\ ^(D^I^C 

^^^:^V^^i+6o 2^i<DW^>Blt, ^*l^±TI^^(Dt^|l&' ]ai^^^^-± 

do ^o^, ^Bi5;0^l^&^^*ffi5' ^#l^±(DFki^^^4^#Wdo a^'CD 

:^4^^^' ^1'\''Iq ^JP^^^^B5I' 1/' -^ix^'l^o-CB^^^-t^do 1^^(D^^, 

;^^^1^^# • ^^'^T(D±t?Bl^^^ 1 ^I^^^-C^do

@ <^^> ^oi^^T' ^7><^ffi*2^,v-7^i^^itdo ^H^°n(D/^>-

^^/Xd^^Vt' ^H^°n(Z)^^r^^r<Pp^bTJ:V\

®<TrfX^'>';B;> ^^^>;^^|^^^Bti brt^':^7><^ffi:-C'^#^^l^(D 

ZillIB' 7-^/<^— b7^^^ff5o

© <^^'> ^O^^:^;6^^l,^^:^^0 b"7^^#^'(D ;^c ddWi-do

(?) ff^c7:^^T^^#<h b-Cm^W' ®^(5)0^0^^19 ^To at' WM 

[^tT:b/c^V\o

±0^0^^19' :^^^2)^To ^'^^^^, ,K)2 P^rF^^O K7-v<D^*NMlcM!?i^V''T?

V^;9^i+rto ^0 rjel^yu-j omi:-l^b^c^^Per^1W' ffiJ 12 i^^T^6o'

^cD rjsl^yu—j <Dl*^*e^*lcJ:dffi^W^7-7'I^J:de<I^J:oTfc^lOT
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4. ^Ibo^^^^ a. #^- ^>^ b^=x-|^^^^^l^^^T-

ro#-,^' rjs^yu-j 4io^^(D^=^, ^<li:J:dm^<h' T;^b^T^v;!^

j}^L^2^^^^^<<ho^>^ir"^- ^^l^:z^^i^^WTdo 4

W(D^^^, ^TO 4 ^(D!^>;^^^Vf e);h,^o

1)^^^ttrollt^ •^W^O^^

2) I^^O71^/c^^^0^^

3) l^#O^^/<^^^#O#i^

4) M(Z)=^^==^—>3 ^^^O^^

l^T-rtt' #^/O^^:^^cmLTri# L<^^TV<o

4. 1. ^*#tt-C<DB&IH • ^^*^0#^

r:k3l^V ^-J 0^-(D!|e^<!-L,T^ *^lb(D±B^-e^^^#:W-C(Dl^B^ • ^^ 

W(D|l^ffi^lf ^Hdo >^V^' T*^bo^- ^#:w-e^^^>- ic-i^^b' ?fcV^ 

1^^^ • ^^offi^;0^*^nTV'67b*^6o

4. 1. 1. i^*Wt(D3^^

^T' ^*W-C(D^B(D^^tt' ^^^Jp^^ft^^O^M' E^Jp<P&' II#I^ 

J:6W(Di^^1±lrJ:o-c±lc^;e^n6o rH^o^^vi' 1^0 r^^,|^j 5:^^T

6(D-c^0' I^*WtT(D^B*^i-o ro^ir^^b' r^aj o^To^^o^i^

^^OI^;^>B^I^{^>^ ^H'^ftlc J: ^^ ci- Jt a: <Dil^*11^^^^nTv'^iR-c^;5o

^^^1^, r*^M><#^iI^r^;^lc:^^t^H/c^;^^<2>;tco^Tiii rL(v^6^^-c^^do

^#C :(T)^0' ^^±^£0^-?' <2^;^' :0< y^ttf : ^H(, ^7/tO^^V^^^

Lti;}^^ ^^h,7!)>b' ^1^^-V\ ^Vt^±<h <2^±O^jtO^cdbr#^^{^
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O^b/Co ®^0, ^!^^<^6oei^' ^;(s:i^^ ^(D i^^' ^Wtd^^'

^d^, ^;t^tt^' ^I^V'Jp;^>9^b^C' ^(D' V^^;6^9^L,^Co ©^Ulj:^

^l^j^dLiO^^jj i9 /c< *V';0>BCTo ^tt^;t(D^T^^o, ±^i9^byto

±(D^#CO^I^^^ ^TOj:77^<^^^l^:J:^<^i^^'^^7^^t)/tH-CV^^o

(D<h^: Z^IIOWI^ r^n:^>^J '^ r^;^(D^j

@c!r® : 1^^ r#^j a: rr^^lt^dP^J

©a:®: tB^^ T^HIlJ ^^V\ 3:^^(D^^^^

ffiji^^bn^ J: 5 IC-' :tiM0^^i^^' ztq^o^i^^' ^T^C' i#/5^i^7^^{^^nTv^^o 

^^C' :-(D0Jtt' ^l^(D-^-c^d;^>^ ^(DJ:7 7^ce:^(D

^a: ^^;0>V^<^t#^^' ^#O^^^t#)^bTV'rc-0 ^^19, ^#<D|^lrttl^*tt 

7^^^ I9, ^^W^-C^^;^>^H-CV\^cr ()-;^>^^^>^7^xdo

4. 1. 2. I^P^ . ^^0^^

t^lci' I^B^ . eZ^(D,W^;6^/c^^HTV^^C-^>2::' 7 70>^V^7,'^>^#^Tdo 1^^^ • ^^7^^ 

T*^^tt^ (Di^l ^t^^^w iii^^o t i^t ^^' ©^[^^-6^aT TO^rx^^^iL^t^^

^^^0 2 O(D*#|:&#^b-CV^^^IMa- L/Co

^i ^l^^o ^'^TO^^^'^rT^y^Wi i?' B^itBb^^v^7 ,i^J^' ^^o^^^B^
THlt'— ^R^^or a:/d'o;^c7^^, Bb#^d!>-C;0>BB**^;t^^« ^^^^l^orjh^

(turn) ;0^£*^ir^#|Cj:oT{^*F^HT*30' Tm^^^V^^V'-^-^^7o^i^T^o 

^^r}-^^-%^ (^^ W^^n-CV^rt^#;<do

o^yoj:^!^' rHl ^^o^'^l^^-r^MMl^^^^^/JWV^^^o Clo^^ £*Afyr^
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^' #D: ?k(D ^'^ItlB/)^lj-J: 7 ^,^'OTV^.^ bt:o L7b>b^V'^^tH^^V;S' 

^[^l^^^<!r^dJ:7l^ (<h d6J:7^) i^^B^b"^ b;r^o ^^^ ^V^i 

^^<OV>;<rn^T, T<r^BoT<^^#V^^bfco b;?)>b'^(D

^#D: ^O^Ol^-C de) ,^tt^±(DV^;t-ei^;^^^V'*l,:/to ^1^, <2^

^#:D : ttV\ ^:kle*3@*;0>l,-C <nTo ^HT\ ^^* Lytr a: ^^#^&

ftA;^>7:^v\J: 7le bZc-o %-HleloT^ ^#^^d^— (DWM^*^:tdb' B^^IEB^e^ 

)tTdM{^^^7o ^O/edb, ^#le^^j^^;0^±^n' ^^(D;tJTl^^^^(V';^c a: 

#%.X7o ^^e, rHlt OPT y/^K7<>(D±^^l/^;i/(D^lj :^^^r^;5 fo^dr^ 

t^6;)^ U<h !?-e ^A,^A,tt*^+^j ^v\7^^^^(Z)^^^let^;^>^ T'^67o

(D^P^-CIIB^H^o MleJ^^J ^^e^^^lei>^S^^'OIE!^rp^^^^-±;^c a: rd' 
lE^^;!)^ 88.4%T'^bo/tr^;^>^ t^J^T?^ 6. 6

^7t' ±(DFycD ^'^D0^^^.^-c t>, Ji:^^/^rav'it^db(D(D' rH^^^lej^;<

^-C^6ita(D^^;0>Bffrp^*^tt' I^^^^LIt^ /c^VtHI^7^c^ ^-r, ^[^Tdr2:;0^^;<

O^^^ It^^T ^nrV'Th (Jr M X.do
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/d\t-C/X <'^^^^I^^^HZCo V^:bl;frH^(Dffll^^W!t-C'(Dl^B^ .^^&i^tM

^ffjTtefflt^^o :-O0iVj ^^B;<^ J-7 l:-' rje^y u—j tt^Oftroi^iH • 4^^

4. 2. I^^O]lW/c^^^O^^

rdoi^yu-j o^ro^mi^' i^*<D^*70^ i,Jpi-v^^v^7^T;b^o ^-i^,^ 

^^O^^B/^^l^e^-t+^^-^ cir ^ /c^ ^^ r*s|^V i/-j (D^^tt^BOi0ll ^¥^{Ntflc1^^ 

^av^ov\-C (Z)^ii (D^#;6>^i^T'5 /c-Bb' ^^;^>#^I^IB^-9 ;^c^^, ]^^#v^tcV' 

O;0\ ^'O J: 5 Zc^r^*#*37^L-CV'd(D;!)\ -^LT ^°(Z)^^;^>r^^^o-CV\d(DZi>;^> 

IfcBiliV^IE^^C-^76^ 19 ' ^^/c^li^ • a^^^7^>^^l^7^c^ ^o

^-v^, #v^^%^LTLB^ êI^TJc o T^ ^^;/j^l^#Ti^ 4e^^^l^^^^]L^it^ 

T ar;6>WI^T^do Y^I^MI^#0'^^I^' 0PI ;V4 K74y|cW6J:ffiux,i,i:J|q] ^ 

^HLT^O—^^-C^O' ^H©^' 4iai/^/i/(D^^r^oT, ^B(D^1ltt£'^ 

T-^J^CT^^O Tti^ 0j*^v\ ^(D J: 5l^^**^5(D^\Affi^l^®&^bTV>r5.

0-y^i^\ b-y-.TV>^"o^^^r^^^L' ^^'^^^11' i^^^^ottffi 

r^v^ F-J <hWo^Co ^LT' ^;^I^ F^J ^#oTj ^V^7^^T!^^it^^r^-C 

^o^Co ^rT\ r>(ij OI^IC^ ¥±;0^%:<D J: 7 te^-e#&l^^b^^^|::tt, ^ 

tLlM'TLTV^^O7^^<h v\^T^^^p^VT {ta(D#*ir1^;t6J:5l^1]^bto 1^711^ Z: 

0—^JT^do 

^#:B : ^^(IT'^T^o ^-L^^roT^ jo^, ;6>b-C' I^LV>^V\V\^ l,;to 

Ifc aiF : C^'^O=V^^L/cl^? *)W 'Td^=^^L> 

* I^ : I^V\

:-(D J:7l^' ^^^#;0^MI^&^otf6Hh,l1!J:V'ffi^ %:7-Ctev\^^tt' lk^i5;0>ib

5%.dT^^:-J: 0 T^l!^^^Bbrt
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1^ ^i5 : ^^l,^r2:*Wlf* L^o ZbT' jb'^^;6^LTV^bV\ 43^^^;9i^ 

L^ctao {^0^O*d'^?

#B : ^^^^T^O [*^^o

Ifc Bifi : L^A/' ^7^'7^!^ : ^i-l^j^t^/c^V'Otao ^oT^ ?

^^*^7i-6^>.( )^#^^t : y^tt^t, 40^0^^^^ 436i-=

^#B : =43 [6^0

^^±0* 7l^b-C^#Bl^-#V^^;<^^+/c r^trj^ML<^AL^c r^;5-j-j j^V' 

7l^^l^' ^(D:^>[J> l9 TI^/^<'^(D ^#:7)^{ljl (D^^|C|^^^;<^ r^^j 0^7:%{^ 

^^tL^=o J^Ti^ r^^j (DI^<d ^#B(d^^(D-^t ^^.

^ 1i:B : ^0^0^^' ^tt^:k<DV^^r^;6:2:^V'^Lito ^vt^ ^±lcte@^

^' #B : ttv\ ^;tclz*3@?^;b>L-C <nT. Zrrtt^ ^^*L^r^a:=F#*fe'6

1^19^X439, ^ft(D]^^/j:^*:0^#^^nTV^^r ^;6^^;6^^o

4. 3. ^^(D^/3:^^(D'^

4.2. t^y^J:51^' ^^:0^^*&M^1#*T6(Dti^1i:(D^T^^ffi, ^H^OI^^

1^' ^'#^d'i:t-rv.^<, ^#;b>BB*^v^Tv^^Bfl^^(D^^rtW^n6o roWfc

^BiF^^^#l:^ALTjsV'y^^fta:V^7(Dti' *^l^a:A,^(D¥^l::2:o-C^^-e^

6^' ^^I^^^^HT' Bl^i^^n^ I^^^T^a-V^7^>^^^$<^^^Hyto
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^#:B : V^V\ <2^;^V^*s^i^;^>b-C < li,-Co %:n-C, ^^^^Urt^^ <!-^^^^ 

^-r^T-^^oVf^ t^Co ^^^b^UZc. ( )^;^I^^ ^^*^'6^0^'

^#B: 7#^:-dT:-^o ^(D^-^tt, 436^-0 ^.^t&jedtr^tt, ¥^

^^e: ^,5-^0

^rt' {t^O^^^;^>^e>/c^V >-^t^'|^;^^^6#lfl^^ ^#l^{t^(D^^^7^>^^^b-CV^d75<

^0(^^1^# ch ndWr-imvj#F;^^#^^LTV>^7-?^z5^to

^#D : ^O' 5|Z^:0^F#(D^-e^^l,^o ^0' ^(D^ei^' ^(D^ ^Wl^^^ 

IdJloTV^d^^^adbXKT' ^O' U<)hBb : IfnC^bto -^t^. 

HoTV^^Oll' -|El;Ett^-C, ^(D' ^^l^4^6rhCTo bZi^^^

^#DV:i' r—^'|^,HJ ^V\7^^*^^te^#^*-ettV\73>*V\ffi' ^±^#0^1^ 

^^,^19 7:^;6>^l^^^^no(v^do roJ:71^' ^#^Bffi' ^dV\|trx^^^;^^e)r^^Z}> 

H-CI^^CDI^^,^^^-^ <h V'7^^l^*<<^^H' J>/c^V\^#-Cl 1^, $V^^#Tlt8 

[^' ¥±^5 [^' r^aj ^IC-#^.a^O^a^LTV^Zco

^W*l::*^tt6W^^m5 J: 574:^ ^I^#Ol^^l^^iF ;6^^^lrI^P^^-l+;5 ib 

oa-l^^v', ^0X774^ r*^'I^y u—J TfibHTV'^Wo^v'i^^ • i^B^it' ^t^ 

T^^A;^>^^^lc-r^< Ao^ci^b^c, ^^v\|^rM^#^;^^:^^i::^;6^bT' ^OAo:^#
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*<D^?'^O^t^t>n^r 2: li-T^X do ^^IC t^^T*^ LT^^c r^;0^^VL^^^V^

7Z^;0^#!&-e*rt-ttTT*>do

±(7XyR\ ^#I^J:oT^*^lrj^Hil^*ffi*A^n6r^ffi^;0>o^ffi^ I^#^A 

0±]i^^^-^(7)mi^l^i^^ b-C^-CV^<o I^TO^OI^^ mr|];0^^H:l¥l^a-LT ri^l* 

Tdj 2:V'7^*^#Al::^A L^I*(D-ii(D*^-e^6o CD^lMOI^^O r^^j r ^.

B^^LTV^d r^4>'.;^'y>H^/J OR^Ol^^T^do

0)

^^^ : rii,<D>lgjlr (^1^) {^T#V^^L/c ? {^C^/c^V\

^^: I^% RL^ <^"7' T\ ex 7 11^1*01*0 1^1*0Tfao-CV'*-t-;0>o

^#C: 7€0 9 ^-eA,o

([^ 1^)

1^ ^r^ : ^^;O>5 ^°5 -C LJ: 7o ^7V'7^^^W^^TVt ^0

^#A: I^ttl^' ;6>t?v\^7' [^v\7r^t T;0>o

^' #A: ^Zdo ^Jp;0< ^c, ¥WV^^;!)>' ^7^'701^, ^^(Dl^lWt^cD,

^^f: /^V\ t>;0>!)*L^o

^^A : l^l*T6TV'7Oti'
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# gr5 : ^O4q ^7:\ -^rfT<o ^</'7 b^IoTtao W^^oW< <!:# 

v\*b:ttt^, ^;^>Wlil^fT< (Di^, (TW;^>) ;^>:bV3-^7' /)^hid 

^5' ^,B^;i ^^{^^#v'*t^>o Ii7b>(DB*-eo

^^c: () I^1*i-6r^o

^ Bill : 1^1*0 1^1*0 l^1ltyi-^^#V>^i-tao ^tti|ZWlc|^1^l,^;b>B' WHlr

^7/<^{*TC:^,^^|C^i^'  ̂b-ev'yt (®) ^, ^^c C)P^>^ r[^t#i-6j ihv\7^ 

^M^P^lrMa|-c :-*;0>o7t 6(D<D' ^^^;0>B^V'7tW^!Q^'^lc,^V'ttj l,' Ob 

J: 7^LTV\Z)#7/j K^#^H/^o b(±(Z)^!l^^'^ <!:' ^lh(D^*ffi^^;0>B^^, ^i: 

;6>^no^^(D^^r/^;^>O-cn<^-^^W>60

:n—7<#Ti<#(Z)q^V^J:^7>^- b« ±>on;^^^;i(Ddb'|^y b-^nto^ 

^^l^7:^-^ ^= <!: <D<^;^^rH^7^>n/Co ft^(D¥^70>6»t^*^ltTi^:fr^nrtl^^v^5(Dtt'

4. 4. MO=:i ex =<>-—$/ a >^^(D^{^

^(D =1 ^ -L =</—>a b'^:^^!^' l^l,^2:B^*^(D0(ffi^7^d^WleJ:oT{#!? J:tf 

^U'do 0^19' I^L^;0^^L' ^^^:0^^lbff)le%:(D|^^ffl<2:V\5^?z-ett7te<, 

^^^;0^^ L,^le+j>r^^^*4V^teffi5' I^(DWI^^?^(V^6^^' ^^^^^{11]^^^

teA,5^><DJI^-C7 rf— K/-<'>^^>/c^^Hd^^^V'7o 7

^(D^^'At/c^^ ^ ==&—'>a >0^11' rib'lly u-j iej8V'T#^^|^T;borto 

rjsl^y 1/-J le#^n LZc^^^l^' ¥^e-A7^^!^b' Bo ^^^FmK ^v^^r^WlT

9' I^TI1 t' BA < <10t'><^om^^/c^^^-Ci^lbl^^ya^TV^;tbttT<b^o 

ro^>|^(b^l^rtO-o^LT^ |^b^(Z)ltW^i9 7^c^V^Peie' r^^^^m^b FB
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//?jri^a-?j /cC ^0<rp1 (D^;^>BPI^l:-^;^^9, ^±/<^W;0M#^tb^^Tl^^>^;0^^

^d c

(D

^#A : Z-n« ¥^I^' ^(D^W^^O^^, ll(D^#^CT7b>a:^*^b^o^ 

1^^ r(D^Wi^*yt<D^#T-rJ:^^;t^Lytlt ^'¥11^^10C/x;^^o 

T,^^;^^<2>;^07#^d' <!-,^,o -CV^^-ro

^^f: |^z)>^5BV'^i-^>?

^A : ij£^^>' B^(Z)-^"^ C-p : 7^V'}_^t) o-CV'"^-^o

^^f: ^^'

^^c: Tb, I^A/<!rl^¥^(D7^=

^#A : = 7 A/, I^Ax!-l^i^-^O^#^-C"-^o

(2)

^#B: ^V^ 4^:fclr*)@&;0>LT<nTo ^Ht, ^*^*L/tX^^^#*335 

i-Tj^&oif^b;to l^^>^L^brto ( ) Z:^:;^I^' ^^^^s^TtD V^,

^^f: *)^To(m-T;^>o

^#B: ^f#^^dT^<!ro ro^^lt' *35to :-^t**35tr2:lt' -¥#^

^t^<hCTo ^tti, ^ni^' V'*!:,i^o-CV'^;0^5^

t^e: rdto

^#B: ^.5to

r0z^0jyj^^ni^s nt-(Dit^^-e^6^^^^6(Di*^*£iz, rx^^^^o^^b-y

^Jii^^^^^^n^^^-C' ^^[^±6D|^^^Jp|^^0#V'^;<oM^^A>n;<^clR-C'^do
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b;^^b' rx^^^-C^^^±;!)>^'l:(D#<?TV\^Fk;i^;^>:^<Zi>6/^v^^^,^,Ti-<I^(^^i] i9 

^A,Tffrr^;0^-e* ^<D ti' |^l,^;0>|^Bij] -ei^/<^<^ I^Woit^llc^^^^T^o^c;^^^)

^:'^v\7B^t>^^;0>H^Co 2:%*^^-Ct*^l^^tTtt^^ffi'blr/j:^ytdt>^ MIfJp 

Fk|^7!i>^;6>o-CV\/c^< a: t' ^^iU^tiil^b-Cl^rxl ^i^-t-r ^;^>$V'(Z)-C'^67o ^Hv^

^^ 1^^^O^*/P-y^^V^I^^70{^^^?^^t6^^>'b^^^^-C^Cdo

:0>^5H*V'^:V'5W« i^*ffi^^v'^V'5^B*^Lytr^lct^b^rV'^o

l^Crtj ^#^:t^tiV'*;0>o^o ^^r^ ^*^*tp^^^^^>#ffiota-e^oto

^^OM^ij ^ O^^^Vj:^ a 6(D^^yt°tt-ete<'^^(Dl^^T%^o^Co ^#|^M 

^Jlr r^^i^vu-J ic^v)ffl*^6j3;t*;0>o^^tv';t6o ^Hl^, ^MZi>|^(D^^ 

^^0 ZcV^^,^,o (v^d;^^' Wffi^^d^6<Dti^#(D^y^^>b-e^^o ^^^d'ltl^^

^fa^/j^:^>/j^^ J: 7 l::B^*ttntfvMt7^j:v'^, ^#-C^6*^(Dl:k:^^J^Crt^(DO

^OJ; 5 7:^^^t\ ±^ffiN^i|l^4±Bn^^^^l^^!)iB% ^;^c^bA,-C^(Z)^ 

)WlC-^db-cv^Zco I^L^' Tx^^^, ^;^orol7*ffi^^*Wtt' mWj:=i^=

='>— i/a>0:^^|^ 9 ±lfd±^7^X^^-C^o;^=<^#^J: 7o

^-E^^-C ^^J: 71^' ^^<D^5*V'r^*#lrfaB^f6Wrij:7^j^<, f^-tr ar

i-(Dtt' ^^Ot^^TI^^BT-^do ffl;tl^' W^O^^|/^^^jEM/cB^WO|^^^ 

-te^c^^-^' iQS-rLt^^^±A:0sm*Wt>^ *4J l,T^<^ttl^B/j:v\ ^t, ^o

^iJ^b^c^^^, ^1^^^/.^rn ^ =x ^</-'>H >;^^^ i9 ^Zo rt^^T'^^^^^;^^T#6o

5. r43|^y U-J rj;d^^(D#^
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^[^, ##ij|j^^a-#^i^^^nv\ rjsByu-j o^ih^iiCT^ox 7/c^,^J^^ 
^;^^';%e)n^;^^^WLyto I^^I1^ ^[^{^^b/c r^ffioil^l^j Ol^^^;^q^V^

roj^^oW •Wc)/^:^, rjo^yu-j 11^ ?fcir*tf6 2-o(D,i^0^^#^{^i, 
Zc^*^6H6 : (D mom'@^^0$1^{I^

lyyi^, ^d^^#(D#|ij (^#^|l^^|z:j3Vj-^[^F^^^:5^(Z)^|^^J:btyLk-'b O-C^^o

<^:^b >

##ij II^^ : ^1^' :^;^I^, ^td^l^' ^7V^o;o^V\ ^^oTt>^oki^OX^^V'

^0^0;f^^, Bv^T^O^L^o

#^ri^^: ^I^^^'CD^ r:b, #l,(V^k:^^<^^^b^c. ^^#l^^rt^b</X 

ort^7 (J:7) kro;^Co ^^^^<!r, attlrffioX, ^^^L^

(;^>V'TV'^L^) o ^O;t: 1^, ^O, ^0' i^^*oyho ^It^H^l,

.*/^V\;b\ (IrWV^^bk-o

W^^iD^^-eti' *^^^J:0b' I^b^^rra^ r^Hj r^^j r^cDj /^^^ 

o^^l^o{^^^>t#;0n L-cv^^o ;^/cB#^^^^'^Jt-ei^^^t(D*±Bi^+6 (i^ 

MW ^' Jt^(D^:^tt^^^<^t>n-cv'6o rH^i, *^lb<Dia^-e^^' ^^W

^2 (DftJ[^l^^ '^^ ^^V'tt:t(D^i^(D*^{Lt^^o #^l)i^-CI^, V^I^^^±I^ 

J:o-C rrjF^j lzJ:6^i^;0^$^^nTV^^ffi^ #^|)^^TIt T^^^j ^^(D^>t*^
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^^^^ : ^1^ :, ^0:' ffli^t':, ^0:^ ( )t::,^o, .^Ij-^ltTV^ 

( '^C>:'^^roV^T^ ^0 :^ if OftllOllllr, V'^, 1^|j:, ^o, :|^ 

:d^)^7>iV'>V'di^<?^#oyttt^'^1^ :, 1f^:,,^^^^ 

^!1^' jHlr: :, 1^1^:, ^O:^^^^ItCi' ( ) 1^0

^^<^^Vt* 7^ Lititz, ^^^/v^llhy)T (bBoT :^(D:. 7:: 

A,^ ^^/ult:' ^I^^Vj-;t;^>^^ ^(D' ZrO^^Ett, ^0, 4o^Jplf 

-ci-'(h^^r, 7 : zb' ^, ^|j:J^#*<Coyt^>B, ^O:,^|^^

^:'#^7 ar L;tlt^ (^67 ar to '^-^^ L^Co ^n7!i^b' |^|j: 

^^^V:t^ L,^:o ^(D, ^n^l^' #1^' ^^^^^ltJ:7 arb^L^:lt 

^' ^I^x ^*!hB!>tbyte 7tc-^4^b^ ^|-t-Ct)bo/c;0^e>, ^^^^^

M;tif' ri^^^^otj ;^^ r^^*v'*>n7t(Dirj 1^^ r^-^rj ;^^ r^-^tb^Co 

^H;^^e>j arV^7t7iriC^0^^l^(Z)^^ar#r^{bb-CV^do

^[^oi^^Tvf' i^-^^*#t^.*^ii^ri^^bytytd!>' w^i^^i^Mtt^mn

<DW<D^|^t^;d^*x.6n^o ^^' ^OJ: 7 7|^Fp^^^##J^AH' ^/c^d^#^^v^

yt^^^i^ffib' ^^i^i^Mbrtv\

6. t ar d^ . ^^011^0

b^Co ±ai/^/u^^|#L' ^^>^/^-C0ll^^^ .^^^^^i+^;^Vc^lrr(D r^'^ 

y Iz-J ^^^^Co ^ITIt' r(D7^T4E'7rf-(D<^1t*tar dbT^ytv\
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R^f^^^v^/cZ^7)^2Q/^^^c-/x i9^Tv\ ^(Dtz-ib^ I^TI^r^^^mT6^^^r7:^ 

60 ^^C' Ita(D#^l::iE?i|lr1#^*1^#l,7te ttni:f7^d^5teV'^V'5W1^;O^^6:/tdb' 1^ 

^^ • ^^0^^^>Wt^c!r /Xdo 1^^^ • ^^Zi^'^^<r/c^ ^HTV\/^v^:^'^|^' ^pj^Vc<(D

^l:-I^:^0W(D$^jb^v^7,^'T^^^#v^-cv^do

Ikv^T, I^O]o!^^ . ^^0^A • tB*ffiIEItklrT^^ ;^^C^7^H^ctO|^^# 

^ii i:-c#±^(Dl^-e*#i^^*^ti,TV'<;i ^t>4>^>oyto ^^^ol^^op^v^-' ± 

;r^ U^/1,-e^'^ Jr /^^O Tv^ < ^^>^|^^^if]^D^<drt^0#V^^;< ^^I^t^d0 

rjol^y 1/—J (D>^(Z)^iJ,i^i^' #^l^±(Dai^^*=i ^-x^-fr— $/a >^{^T^^;^^

T^dr^J-T^dc b;^^b, ^(D J:^lrfToTt^^-t6^V'5IRtl±/j:<' J^T^Z 

o0^E#;^>^'^/= (^ Bbn^o

^-r, hV:t0il^o l^^^lt-CV\< ^V\7,<^T, Xb-9-j^o^d K7-^'^ 

l,T^^^^^'L'?^j^oJ: ^te^#1ir^^**to btf 'jy ^ ffi^dl^^^XV't^d 7o

t >Z^;^^^do M^^^6(D;0\ ^^;^>^/:V\^^^;^^,^'7 J: 7 '►^ ^rdT^OHO^^^ 

^ikd^dOt' 4[^^^;^^(Do-C^^c^^-U'^o/ca-tBton^o

(^^9^^<D^^Bflt-^**v\?^n:d^^do tfc^-C tfT**^i+*V'r <!: t^^^c># 

[^;t7 ^i^Bb d ^I^T'^do

^±O,^^^l^^;<' rfc'^yu-J ^-^(Z)^^;^^2rLT^iO And^iJ,^';0>^;<e) 

Hdo ^^^^O^;t7?^*d±^l^#6;^=Vt-C7^X <'#{2^^7:^^^'^*X-C(D$l 

i^ - llt^2:^^^^ft(D:7>,bp—/u^^lt7c#^^;^L' ±ai/^/i/l^^it>^nd)t^ 

>j(D^^#(Z)^r' :ic> rfc'^y u-j *^^^*#^:^^(D—o2:LT#dt>6::^;0^t 

^do ^^^' ^(^ rjel^y 1/—j ME-T^^^^J^t^^^O— JF^^,^ LT t>^^-C# do

*ffi-ett, ^lbo¥W^*L^ qll^^t^;!70W^(Dj^^7^^t>^L/co ^^^^ 

^;^Ton^L^ <W(Z)^o^^#Wl:t' q^^^t^>j^T0^>^I^L<^-C^J: 7^ 

,^.7o TTT;LT^^Td^/^sFEL4F^TBi^^L^v\
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'*lj^£^|IM' !BC^ et al. (2000) &#*lc l,*:.
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r^^#^o^m-$^t^(D ^5^*B^#oi^^^^^bT—j 
Teaching Materials based on Contact Situation:

For the development of multi-dimensional Japanese teaching materials

S*EB {i^ Osamu Kamada
(^#|3^IHIf:;^^ Kyoto U of Foreign Studies)

o_kamada@kufs. ac. jp o. kamada@dream. com

Alice Omaggio Hadley /^proficiency ^#Eili-^^illf^W^t7 7 it BblCH, 

#^*;0^^^#l^:t{Ll::fc'V^-CTiit^T^5^^W^^t^ (:^;^^) ^?^,:^ 

L;t|^W^^7'<^-e^d a-V'^^^f^^-Mb-C^iii b-CV'^o ro{^|^;0>IE 

bV'^i-H/f' proficiency ^1^1^ L/s H*I^^W^fc$tf^ 0 <DM;^I±H*^¥^ 

<;)>(^H;)>^'(D 1/^7U(D^^<T^H) ^^-r6-C^55H*B*^^^b

^<!:V'oTt, ^H/^n^^7^d/tTll/c^<, ^^^T^c^tot-^tfo ^^

t^do^^1^' ^(DJ: 7 /c^^^^^^^, ^* 7 ^#iLT^^7)>l^^7^::^^f^r^ 

^0!^^-C'^do ;*^*tt' ^>^ /c^#l^^:^{L^^-td ^'}H^±o^;^l^ifcW 

^^i:joV'T#*;0^^t^-e, ;)><?, ^^^/c^l^jtj u^yv - Bl^ttt^o^^/LilJt; 

W*$7ete(D^dH*^*W^lt(D/<:/  ̂1^^:^^^bit#W^^T^P i/= 

/7b ata, B[U>)O^t^ ^(Z)^:z^m'-C^^W^^^^(Defc#{l^

|zoV'T¥iJ l!^l,TV'6rH^T(D^:^*1t^£t6o r(DJ:5*^,^^>B7y y

io 1^43 It dR*^^WI^^^or^^^#;<d r a: It^ ^^^^^Ti^F^^ J; i9 i^^db^
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1. Introduction

Proficiency <bV'7,^l^^^*{^Vt^(DI^^#7?l^7<^V\o LZi^L, ^;<-CbA 

hf^ r*xr(D i/^<,U7b>6j^'5M 2Wlz:*;tt^:^^==;^7rf 7'. -^ytf?y 

^j ^#;t*V'-e^55;0> (Hadley, 2001: 2-19)o ^:z^!l^'a tfl^ 2 =||^ 

W<D^^;^>Z-CD proficiency l^-hl^^-^Cl >:I^B^Lt)^7^1t!!V^74:V\o ^*ln 

^^^(^ ^:5>B>O proficiency ^{^IfTT^db lc: B#(D#^^T^OT  ̂1?, 

^^fQ^W^^^:^^^0 proficiency l^-h^^^T^:^?ib l^:-^(D{^f^^:^7 L 

J : 5 ^:t6<D-e^6o r(D^ 2 Wll^Woa*^/,^ ^^"C^d proficiency 

development 1:2^ L, Omaggio Hadley (1986, 1993, 2001) tt500(^1^^^^L 

rv'do ^o7-i^> to^tffi^^,^j^n62o&rric±tf^. (43?y^/,

Alice Omaggio Hadley's Proficiency Hyotheses (1986, 1993, 2001):

HYPOTHESIS 1. Opportunities must be provided for students to 
practice using language in a range of contexts likely to be 
encountered in the target culture.

HYPOTHESIS 2. Opportunities should be provided for students to 
practice carrying out a range of functions (tasks) likely to be 
necessary in dealing with others in the target culture.

rn^) Id: Omaggio Hadley ;0^^#-KL-C±^, ^LT#^^(ycliTV^Z)(^^T

^do ^^T^^ra:ld:^%^t r^^j^([^|^:k>V^Tj ^1^5,^'?^^^^ b,

Z:;^T#^<;d^]Iiii-6-e^d5#  ̂(context)^ ^/L^Td^'^O^Cdl^t^

(^^^) (functions, tasks) ^^^^T^ <!- V'7 b <!: T^^o

^^ t̂O^-^H^^^O^M&^o ^^* r^M:i'Ej <!-V'7:^>' :^'%:^<%: 
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o^lf^{^o^=^\ ,>*<^t>' ^o^lio^^^i-zkt <>^b^c;t'C7;^ hr

rB*I^^W(D ^^^7)>, B*ffi&^@A<DBL^l:tet>*6-^lc^6*6, ^®A 
(D!^b^Z)>#l^l^^(D J:7l^{^oTV\dZ)^^^^Lr;%6{ilil;0^^6l:i-rt^6o tr 
1,6, rrtl^^*II^W(DHi^,^7?^!7, »>o^*;^T?&6;b>t Ln*V'. • •-J (4' 
r>Z by-— 1995: p. 186)

*^^I1 proficiency &M 2 b iil:-4oltd^& /<^ 1/^71/;;^^^ 7<^6 =^ ^ =%. — yjy 

rfy• r7y b°7^/y<h t-C^;<^^, ^:2^I^^W(D^^^^^/^^^I^^;^II^^

#;d>^;^lf^^:^<h t^^^^tb&XOxJx-xri^tT-e^6l^;t7&*^i-6 

r<L 2i /e^9, %:<DytdblC|#^*:d^^ali-^T^d7'^dV^ll^^^;^>]Iii 

T^^^^^^^^I^1^^\ ^^^, ^n^^^l<L,Zc^#{^9l±af'O J:5V^TH 

tfJ: 9 -/^^^^^I^:lt;< ^Hd^Olc*^;!i^ a. v^ 5 i^j^lc^t^q=^a^*#l^ 

-C^do *fc\ w^lt r^:^:^^^^^^B^^^ A(2)!^,/^^ : $7crt^ 

(D ^dn*M^*^$t?^^^U:f^^—Ik'Jtl lt ffii^tOte^ ^^^b 

t-J (ZD -^I^^^Tdo

2. Contact Situations and Teaching Materials (^^^:^^(h ^#)

r/^bdbl^J T^^-hlt*^ Omaggio Hadley (!-^!^/< hT"——^^^iiB -t-^^^^ 

:^^{^^tt3*^*Wlzjsv'T^xr /^ffiii%i/j:^2: l^^lz: r^<hb yi:j t)Wi- 

^0 ^:^^7^^^*lfr O ±if6o
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1 . 1. Charms and Pitfalls of "Contact Situation" Research (^^:^^^ 

^o^;tJ <h ^<!-LX)

A Charms (^X)

^^:>;xhy=^ (1995) i;:J:d^ r^^^^^j <bv\7#Tl^i^^:^ll^ trit 

||l|^;^(D.^V^itlf-C^^<^P7 (p.216)o M&7te^#WttafClCt>/x^nT 

v^/zv^J: 7T^^;^L MVl^lfl^<[^±C)^^^' <)^i9'W^Bo-etttj^<' 

^®A:^>#;!7n L, ^ifi^<^^^^^^<)^>^^ r^)^^:^^j ^^^t v ^;^. 

Omaggio Hadley (D{^|)^l^”in the target culture" (^#BlfX{L) L^^^;^i 

^;^^nd ^ (J-^^^^a. LTV^d,^-C\ I^L<' ^^^>^ HT'^-O r^^!h^^J

^*:*afylc|^C-C^6^#;t6o ^LT, ^*>b<D±#l::6#iit^z^tt> W

"C^^0 Hadley ;^>"teaching language in context" <!_V>7^^"C^M^Io^^^ 

j:^^^^V'6<Dl^tt-Ltf-CV'6(D t>, -^^c, ^!>>< I'7'=-;O< ^t-^Htf 

Wa^{|iJ ^lC(D3^?^^^^,bffinoTL^ 7r^^1^3b' ^^W^rit^LI^ 

±^*#^^^^' ^dV'^, ^#|^^^^;d>$< ^i9' Z:(D <k 5 7ti:W^^*l^ 

tt*V\70>^°!)'^^^/^W^:d^-C^^V'2:V\5(DbZ-(D:/t d!>-C^^o Hadley liltr 

idEO Hypothesis 1 :0>B<D:W^ffi (corollary) 0~oL"authentic language use" 

<D!QS^t^^_hlf-CV\6^< %:ntt^E^^^Wi:*3V\-CN:Wti:^>^!7 authentic 

materials ^'^^i-'^^T^d^V'7^^I^il:^o^70^ !? ^^==^74^• 

7yn—'^(DJ^,^J;:t)il Ld,^-C^^o ^^^' V't)©^' proficiency-oriented 

instruction ;0>T * ^6 /=' Vt ^ ^/^^ #^^ ✓^7 /% Z b (authentic language
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context)^^^0^^7^^e)^^i-dOt)^n;^^^^-V^do

*>^v>-r^n(^^ii L/c^llf^<lt^p^^/^<, ^dv\|irp^O;^>^o(t^^oft^ 

^;^^ (^b7^4 C/-) ^'L'^tr, ^r-C^'^a: ^Hd^t^ (^dvst^;^

Z -7 IttT/)^/c^V\^Vt7^^T^do -^bT' #^|^*|^±(D4 >^7/7>3 >

(^M) ar^l^l^<<!:^^lfl^< (^^^<) ^O<>^7^'>3> (^M) IC 

l^<^^/c^^;^>^ 1? , Hadley tt.&n*^®^l^^^^<D|^,^;d> b#^L, ^!>;^ 

7'h=-tt*^^l^#^1^,^;0>5Z:H^?^^LTV'6o ^tt:^ffiOP I Icg^b 

o-C^rt;d< ACTFL Proficiency Guidelines ^1^, ¥:^#^>^^/X^^#li^^

^(D;0\ <1:V^7 rar ^IlldE 1,^6or^d, a:WT^do BI^I^</e^ ^11^^ 

WI^ (r$7 ><r>) ^^O:^IC^^a7bV';^^-Cl^nT^d(D IC^L, ^BI^|^

#l^^(Dt^;^IC *O(^^a. r6^tL;^^n;^^7:^v^ a. V'7 r a: ;0>fltir^^^^ft 

rP6/^^^T<^^c 0^9'li:n!^B#^±O^>?7^>3>O)#nn&)^0^, 

<)^!7^^e^/uari,' ^ftfe#^lcfc'tt6##l^^*(D =^^==;^^47'. =i;

^dV'l^, ZOi^lci^ig L /c^V'^oar^/^ToT^

>^lr, ^^|^|^#, ^^^^ ^^<;^>ifiiT^ (T^67) ^)^W^^^ 

I^l^lfcW0^^lc^±da: , zni^^;H^°tLO^^<;!}>^tb^^H(D±?^)F^Blc 

43V>-Cr^®|f^^^T^^^^^^Td r^ic /c^ 10 , ^^<{iA^4i^L'lr^< 

^W (learner-centered teaching) ;d>-^t^lC7^^o 00^1^, ^^^*Iq^^^ 

;)>^*l^illc r^,L^^^^!9' ^OW' ^dv^l^l^{^^^^c^^^^<!: b/cn^l^ 

tt^t'^Ot^nN!' ^^, ^O^^^^^iIi^T^ (^dV'l^' 7lilbrtV\) 
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^^^11^11^7^0^^arv^7 r<^ 1^7^* 19 ^nmcDt)Oi^rp^^^/<^o/^ 

;^> I9 b:0>j^yh*V'^ ar lr/xZ)o '^^ (2001) O ir^lAyj±l^/^<'^^l^7)>7 

^V^O;d^J M^®A>j±<D H##^(D<!)#*l^ffll:IBj^trtxX7777 

rf-t^d;^^ ^^L<,^ni^^*lf^^<7)>iIi^tdO^^^l^l^b 

t, ;^>7^ !0 O l/^</U|r^7?yn 74'>±y'>—^1^^^^:^^^) LV'^7/^'^^ 

b(V'do ^®A;b±(D^^' ^L<'^on*l:^-^rtH*ll^^ffiebH 

;t<D-CM*<, js;d>;%^A,*tii:d!)^ 0(Db(Dffi' ^'!7 7^x ri(iW^^j '>7/<;^ 

^^^LTV^T' ^H;^>^5l:^6<D ^#t^^^i<d!)^1^7te^^lc/j:oT 

V'd(b^^'^^H-CV'do O^t)'|^W^^,^'^>^ r^^<^>ilil-t'<t^^^ 

^J t)^^'>7/<^;<l^^^^^ndr <^I^J:<)T' (^9 (D/^v\ %:nTV'T¥ 

^**41^'^ LrtH*^#W:0^WlC7te^(D-e(b6o

rtD J:5 Vc#^BIff!^< (^^<) d^ifiit^, ^6V'tt#W*ffiligt<^ 

^^^:^^^H;^|f^Wo^^|^^;<d r <!-(D;i:^ltzfco 3 ^IC^^ 1^ ^HdO

(1) ^^^MH;0>5 J:!) ^^7te H*I^W^*fl^iiT^6.

(2) ^^^-^Bfl^^o^i ^ ==fr—'>3 >fl^;Z7l^!^^Td^^;6>-C^, ^^

<l^l^o# 19 a: L^#b^ftfttffiWI^7^j^^o

(3) ^^^^^^n^'H^[^,L^lL^^;t7^c n*l^^^.R*^*WdWT*^.

B Pitfalls (^arUX)
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^, #i^^ldb-c^^,jL^H7t, ^dvsi' {^^^*t><DT^^r^t*^t^

aH^:^{b^F^>;^i-6t^^:!^S!i]^(1^7v^7t(D*(DT^577b\ ^I^^BIf 

^T^7>y;!7A(D ^*|f^^^^S^>V>d^bJ:7o ^dO^, ^^/ci: ^1^#l^ 

:^{L^:^?^r==z.-H-:^Z)>^^^^?^^^|J^ i9 ^z:o ^:^i-'5o ;^;x,^^^^ 

#iii9^it' ^ffl=^;^yi/xrB^;^(D$T^^'^rt^,*V':t^t^o M^ 

OlR^tHT' ^rT^tOI^{^r^57o ^|3Jt ^< IC^^Jpd^-, ^:-ll7y 

P;^Zi><!:^rA^]l±dJ:7 /c^W{^i9 -C, ^U^^7#^t) R*l^a: ttPRB /j:v\ ^ 

IC^oyt ^;2^l^^^<S ?^^-C ^ ?^tOV^V^jo^+o;!)^V^/<^7XFo^(D q^^l!'|± 

:0^^*>J: ^teTOT#*'^ r^r^<A,-C;tj ^#7^^t> LtL7^;":V\ ^^V'lt, 

^;2^E^^2#lf a:Td^[iA^>r<hr^n#^^T/)^J a:l^b;!)^Vt d 7^^t)btL 

/c^v\ S ^I^C<6V'(D H*^l^;!7L;b^j^^/j:v':t-x b^PTA^^ r^r^-r 

''tT—**-t;0>j ^v#7;0^v L*i,*v\

^(D* 5te^:|^*^% 7z> (1995) l±^^^^^lt?^OH^IC^<mT^ d 

^T^o

(1) Cognate variety contact situation (CS, ^il a Bf^^^M^^)

(2) Partner variety contact situation (PS, t^^ml^l^,^^^^^^)

(3) Third party variety situation (TPS, ^3#Blf(^^^^^^^)

C S tt^:t{Ei:AL*;0^ B &l^:^B^*^t>' ^o=|f-cW^^7^^' 'B^y

<D;b^l^ i:*^t^ffii*^6#^t*>6o ?fr^OPS/l±V:-)z^^/=zy yA
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^#^*sffi^:^TH*ii^^if*^ ^*|Ei^j:^^^^^i^^^^-c^^o ^. 

^1^' TP S a: tt*D'EV^<DWWi^fl^ffi^ffiT^/j:V'tdt>, ^3<(D#II^ 

#jltE <).|_(^±j^j^^l^^, 0iJ;tlf, ^;*^^ll^<^ r1n [i||^|K|^<^^^ 

ifT:^,^i^il ^1^^^^/.^ <h';^>^nT^do

(1) Partner language (host language ^ t)M7) ^^Z-^"'^^^i^(!-I'C

2Blfa: bT^:bHd:^^0 V':t?©dJSL (Japanese as a Second 

Language) ^ LTO^;*:1^01#:^7?^9, Z-;^^^ !?^<itlL^^M^* 

Jt{b;^>±t^^o

(2) Partner language (host language (ktiM^)

liTV'/xv^iW^o 0^9,#^^ll^^l::^oTZ.nffiM2#^-ett*<'

^BI^^ b-C^t>tl,TV'd^^o V't?v^d J FL (Japanese as a Foreign 

Language) ,hLTOB*il<Dlt^T^ 19 ^ *1^1^43tfdP*W^<DX7

1^' ^H^^i9 ^<^^|t^^^]b;^^^-C^do

^(D <k 7 I^^-CV'< ^, Hadley (7)#7"in the target culture" ^^:lottd^ 

il^^^^!>x by=-^ r^fi^:^^j <D#ffitt*O*7^j:i*ffi*^i-t(D-e 

^dr}-;0^5J;9^do J SL(D#|t*t^n,, J FLO^^-C^H, ^^^*tt, 

V':bu^d, 7>t y±-b-/,T#^BI^I^<^M)t'Td-C^d7o JSL^JF 

L <D#t^t^^d#^#MB*(D#^l^*l^^d^;t'l::t*v^ffi;b6o -I^lc 

J F L<D^^-C tt#^WB*(Dj^ffi%:r.-C(DW^^CXV'T' T^^J IClLO

:b< J SL(D^^-C'(t#II^l^t):^(LA^l^t r^'^j (^[^^0 ^dV'tt, JS
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L, J FL<!-V\7(DI^4^^^^(! -V'7 X 19, A#^^**V'-e^6^>t Lil/XV'o 

H*i:fi!r^;b<i^LTV'6^, ^1:-^ yyV;t7A^^^^^^t), ^;^^l,T/<^ 

A,6H*(D±^&31#^Tl^^^i-^7y V;^At)*V\ ^L(, Z(Di^^^ 

<^^At$v\ ^< LT'^^,^t)/<^ ^^#lf^jLO^^*^^^,^/c^BIII^^ 

^(D^^f,^t)7:^^^^^>^^v>7 toit, ^t)?^<, 1^?^A^*t(DT;b6^#b^ 

d^^#7c^V'o

ACTFL Proficiency Guidelines H 1999 ^I^±# < ^lE^tlrt)^^, -^(D^;^cd 

^I^(D—^I^"educated native speaker"(Dtta;t)^ superior ^"^^ ^V'51^^ 

lCj8tt6"educated" !:V'7a'^:0^#l^*1^yt*V'r^t^o^o ;^C-/d\ ^lER^I^ 

joV\T"educated"()-V\7^^1^7^ < 7^0^t>0 (7), native speaker = superior 

^1/1 7 I^^I^I^ CT', -^O^^I^^ 5:d>-CI^7^c^V'o ^h A/<+—0 generative 

grammar O^^lj; idealized native speaker intuition T^-5/^T TH^kT^ 

<<D#I^##' 2-l9:blt, *^#^^, B/^l^:^?^/c^^l^r*1:bdtO:^^^Oltt¥lJ 

/C^POI14T^TtoTr^W*V\ ^t)^t, BI^I^^, ^LT, .^11^ 

D^I^4b'V^TP^-(DWt±^^?(b ^OI^^^T^5o ^CTJp, 7;ty±-b- 

?!: ^J^w*j^:fr^L^^ffi^^l:*;V'Ttt^je^*W* ^^ 0 ^*V\ 

t>t>6A,, {^6^>(D^ffi1±;0^*ttnifAr^tttTlb*]^ti,*V't^5 5°L7?)>b, 

%.ntt^2#^^W^;d^^i-J:^l^*^T, ^^o, Mlb^^^ffit^t^^^

3. ^fi!k^^(D ^$t{L
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^^r^i^^/c^^^l^^<5< ^(Z)7:'^^^#;<J:7o b;^>l,' ^•;b^B^V'oT, 

r^/I^^^J <!:V\7^,^;^>^;!7O /XV^t)O-r^d^V^7i:^lt-Clt/^V\ ^, t?

bd, Z-H7yttlr^t*tffi>!7^/j:t(D-C^^^t#^^o ^^lf^t(Dttl^

1^' Wil^lr^^(D-ett/£<'^rtZ-^n(D^^!^#^^^t(Dl^^d^#;<  ̂

V'7^>o ^Hl^a- IC-t;^^< irb^r^^^lf' ^LT, r^a^Jt^bJ <!rP^^'<^b(D^ 

Wdb^r!:r^0' %.H6ffi, Corder (1967) ^>^^^^*71^ r>I^J ("^ 

0 r:Q:{l^j r^^r^*Bd!>6'<*'C»'5^o

ACTFL Proficiency Guidelines ffireDi7*^#l^>5*^^n7t^><r ^;0>tt 

^;0>-e*V'ffi' proficiency ^ti^ra±(D^;!7T^ 9^ Z-(D{j£lO^lt;)^^^ 7^^ 

#lf^i)j(Dli#^l^j^ cr/.^^lLrv>^r^ I1>W-C'^^O ^^/c^ !? (DWw, 

Z-nBttTo^ (1) <D J: 5*^^*<IFi^ibtv^oHV'(D7'-,u^ L-C^;<^ 

r2:;0^T^6^,^5o ±^?t#lf?^ifyC>^t^^lBi7|!^, T^V^^oAffiffl^^ 

-to Mffi0i-y <b it#ort, ^n^'n(Di>^^i^(^ib<^ ^^|9, ^®m#^*(d  

ffiAfi^*ffi^*^ifet6b(D-e^v)' ^r*T:-(Di^-etBJ^t6=&:itT** 

v'o ^*i^¥^*ffii^tt±-e^nif' iKtt±7te t)<DWffi^o^*n' ^^v\ 

It, *^^T;bnii*¥^*0(D%:n70^^0]a^^N6=^rte6o o^o, ffi 

^ij|L-e^6o Rf^/^r^it, ^i^#;^^tB< bi->^^nuo7^/4:bi\ ikW^O (^ 

6V'ttM 2 #B^^(D|^;^) 7!)>^^^<^>tH <t>i-^^T^^^m^^^^l^'> 

7''^It(tbtiTj^^ttbliV^ b ^4:v\ b^—o:k^te^tt' ¥^*ffilH<bi-  ̂

^lc*>tf^W?^lbttn^^lctt|s^b/j:v\ 7ve,7i;t, ib^V'it^y^ 

—^'^hx ^^t^^ T^c;:/ 7'47*^^t6%(Dt^^o W^^(D|k#(Llcl: 

oTM^^^^tt, ^Ot7l^^^75b ibH^o

192



^c, tH<49i-^#r^d^^^^>^r43it d#l^?^ib^^^^i^:^i9 -Lifdo

^ni^^^^<ot^;'j' I3^,b¥*2f*^i*.t'<*t^v), ^^C' #11^' #^ (^

51^^) #W^^lW^^^A,/d#lf?^tb±(^^^^i-do

1^1 : r ^la^1^07°—Zl/^:^OlM/^J (based on ACTFL Proficiency Guidelines)

.^l^CSunerj(lij...........Jr^IAAWf^l ...........^.^(JVlemq^iMO,. ZireCypyi^sO. ..
^##il/7:xx/, B*
(form, -m^ffit

&ffi±-C 6ni5. :Rr(^Afy
*^N^bta&ff,*I^Et

^0 ffij ; ^m^51, *ii

ffl ;M#oa^^, l^i^j^ a:*&^, I*A''<D
ffiNtN, aJEoNfll,< ^' (1^0 ^0

ffi*g*#,

^^/j: 9 l^^foii^M'l ^^orfc'^, Hi
;<, X<^oTV'^ Rbti^'#]'#
^ECoV'Tffi**
ffRD*#±ffi-e^ *^A6^-C(d ;9.=i
^. Mft*ttE*, ^==;—>3
Jp9 1: 0irMMT*

0!I ;
0J;*»«, ^#1l.

0rfDfo*';<&-.:,= 
—/u&itrd. 1*110 • 11^ •^

193



4. 7>-h" '> ^;;< .*=_y*^.$^^<j ^*=e|^^(D {^^

^^^:i;^ O^#{|^ l::|j: ^ |i^ 0 z^;^>- 9 ;?i>^6o^n^:it l^#^(D <) 

;^>/g^ V\>^lc^l^ 9 ^^t6;0>6 LH*V'o ^;z^l^[1^a (D><^;^^^ 

0ijv^^d^^i^^TzyV;^icjov^r^*if^^^^^db^ Ifc^-co 

H^1^ ch 0^)1^;^^, ^^, fttO(D#^!:*^-e^55o ^*A^^ 

^^b^ ^^cb^ !7^ 7 (h TtL/^\ ^^|C^7h /c^#^^^^^>^^^^° 

^^^;^c ^ ^;z|s:|E(d ^ tf_^^y^^ Bffi^;0>n^ r 2: l^/c^ !9 ^^

-C ^ftt (D 7 ,l,,<rf H ^-f- ^ ^ /^ ^^^ ^fc^ ^lJ (D ^)9^^^^^^-^ 

^oJ^^I^I^^#!:: 2 ^^ (D^cp^j^&^tfl^ff< ;^>?b L^4^V\ 

Mo m^^^^^:Rf|3^ ^'^6V'ttit&^&ffifft6-e^6 7o 

roj:7lc, |^|]M (D^jt^^^^^;< ^x^tti^ra-t^-c^5 7o^b 

t'^n^°no^M^^lt ^^^-^ /j^WlfA^^ ^^v^il^#I^^M 

^;6^b^)^^H, %:nb^^>^^><^ic ^o-C:;k^4^^^#^^^ T^^^o 

r7b<^^;^^<Dffibic£<5V'itx ^z^H^'(D ji J^iJ ^ T^c^ ^#^ 

^^db^ rhtt-^t^T^b^ffi' ^t^t' ^#^lt{^^il^-cb^^1^ 

B^!^-^^' 0^19' r^w^^j t ^<i: ttnti! r^#j ^ It#^^4:v^o 

IkU h lt^iJ^#{^AI^ <hoT^^ob^to-c^^^1^0#^^' B(7) 

^|J ^<I^ t>>^C) ^%OTtettHtf t^ ^ tev\^4h i:^l^*37b>ti,-c 

V'^0^^1^' ^(D J; 7 ^4:-^'l^lt J SL,JFLhV^¥^^^ 

o ^7^j : ^T^ ^^J^^^#^ [pa¥^*hv^5l^^ivx,v(D*^jpllG
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^0 j:7l^$< (D ^ {4^^^^c i-(D ll ^|^O^-C ^d7;^^ I T^ 

ff^Oix^ lc j; 0 %:Htt^l^Tlt*V';b  ̂^#^do T(D ^ 2 lt2U- tf 

y^X.*=—yffi{^ 5 ;b>(D*t±T(D*=—y*^A, -cV' 6 J:d 

I^^,!7 7^c^ ^^l^^#-^#^/^^#/<>^ tf^^^l^Ttt*;b>5 7;^^o 

r(D |g| |j:^>te (D ^M^^*IE ffilC' ^LT^ Z: H ^'tt O^^O 4= # 

^^^rlz {4^^^U^bZc toT^do,1,- 1^; :^^• * =i. — 7^'Z)>d: 

5T^dJ:5k^i^lc j;t; CT' iE ^l]^^;<d r a -t^t^-C'^do 

0J ^ lf, ^M^^^^O t)(D ^^J^Td^7^ K^M' Z^ib 'lt^' 

y^/^-z^/u^^, ^I^iJ-^y/v, :t^^^' If^y> <b' ^>!?, 

%:H%:n(D ;b T =r y -Ic L^ffioT^'  ̂/j: t>(D ^ttIE ffilc#FoT< 

dr^ ffi^l^r^d7o ^^C' rr-^^1^;^ i/^yvi^ov^r^^tt-c 

ttv\*v'7b^'^tt ^'ti (D i/^yviL j;t; c-c £'^ 7:^^]l^t^(D ;9.^# 75b
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1^ 2 :/l,— E';>t • * =z-^1#^

US-based

I/I✓✓lh,^

Each drawer has compartments

Video. Pictures

Grammar

Culture

Conversation

Some situations heavily 

US-based, 

others Japan.

Collection of Drawers

^MJ>^O#^I? (^±1^)

Contact Situations ^

NYC <D

i^^ds

Japan-based

196



5. ^V'riC

Z^ib l^it^Td^^^ r^M^^^J ^L,T^;<, ^O^^^^^T 

^dt^;t7 ^ proficiency ^#;<^C-o -^b-C, ^2 #|f^ bTO* 
I^I^WOtl^^^/c^ ^^tJ l^-^O j: 7 T^c^ proficiency ^{^1^-^^ ^"C^ 
19^0^^^ r^fi!^f^^j I^^< r ar ^1t^b^Co L;0>l,, ro 

J: 7**;t (c it^dt>-C 5^i;^/j: r ar a., '^rt, r^&arbAj ^c d t(D 

t^dra: ^#^L^^o <^lc^j^:^^ ar V\7^1 ^-C >^^7?)^19 7t^^ 

>7:^ 7<b^^-c^^iLT^;^^ ar LT, 71/— if '>^7<• * -x—y 
^^i^ # L rto ,i,— bfr,^x.*=—yffi%:^t^6J :5 l::' r0 
J: 7 /<^I^#]L I^{^^<OB^ici  ̂C-C^^ /<^JF^^]^d r ar ttt*d 
;^>' Lt ^i^L, ^oJ: 5*^lr*6ir-i+J:' ^^^:^^ i;:^'<btv^d 
raai-^T/j^, teA,B ;b><D * -e ^kfnTV'6 r. ar *?*|g byto

^lEB/iT 2002 ri^J'HitWT^^^t^/e^ r^#/<^>r^ror^^—^0^^^!^ 

Ba:^!^^Wl—J 2002 ^ 3^ 20 ^--22 R r4?V7^^11^#]^^ 

^{W Il 2 [^^r^|^° ^r^lf^W^^J (77°y) 77

eM^firfill 2001 r^^fl H:^l^^#yP ':>=r; ? hm^^—*^t^(D^6 H^If 

^WW^^^W^—J m^J ^8^
^^^^ 2001 r#[lA7±77-7lB M<7;(^ ()7V^O;0^J ^*1^^%^^^

7'!>7yb=—, J.V. 1995 ^9^ LV^B7B^' ^T7777J

E^#m7 2002 r^fNitW-e^^^l^* [[^/{^'^J or^^ar^o^^^^ 

I^MJ Journal of British Association of Teachers of Japanese
Corder, P. 1967. The Significance of Learners' errors. International
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