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Introduction

On April 20, 2002, CATJ (Central Association of Teachers of Japanese) held its
14th annual conference at the University of Wisconsin-Madison. As has always been the
case with CAT]J, this year’s conference was planned to offer a great opportunity to
teachers of Japanese in the central region at both the pre-college and the post-secondary
levels to give or hear papers on Japanese language teaching and learning. When the
conference took place, it was attended by about ninety people in all. Surprisingly, they
were not only from the central region but from all over -- from Japan, California, New
York, Massachusetts, Pennsylvania, Texas, etc. Although most of the participants were
post-secondary teachers, there were also about ten pre-college teachers from within
Wisconsin.

The focus of this conference was on the Proficiency-Oriented Approach, which
has been promoted by ACTFL (American Council on the Teaching of Foreign
Languages). This approach focuses on tasks/functions, content/context, accuracy, text
types, and culture. The conference’s keynote speaker was Professor Seiichi Makino of
Princeton University, who talked about the possibility of cultural proficiency guidelines.
Other than the keynote speaker, there were ten presenters, who all discussed how to teach
different skills, i.e., listening, speaking, reading, writing, and culture. Although some
papers were post-secondary-oriented, most of the presentations dealt with ideas that could
be used at the pre-college level, as well.

After the conference, each participant was asked to fill out an evaluation form,
and about two thirds of the people did. An amazing number of people gave positive
evaluations, saying that the conference was run very well and that they were happy to
have learned a great deal.

Akira Miura

Professor Emeritus of Japanese language and pedagogy
Director, 14th CATJ conference
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TEMEAFEE L SEEE DHAEE LI ETIERAENIOERL, AL
TWEBSTHEMN, ThEIMLiEHE LTEHS D LW IRAZTVELITERL
ENTVARWY, WV, TAYIDF T aFL AZUF—X(1996) XLz
Perspective, Practice, Product D=->0D P TEHE L. K-16 2L TX{LDEE
ERERAZRRLTNDIOT, ETENERF LT, LA DOBIZEEDOEMED
BRANREZIRMERDONEBRF L, TIIZUTFNLY b~Dfthdibd Z &
T 5, WITHAFR, PHRERETL — F2ATMICRLTNS
Fxo>z%) . [enE] & [PREXE] ZRFL. $ 1 voxX{eiEhH e
BAR RPN SNVDOACRES), FEEBOXEEN L EEE %D ULEEN O 5
FORRICAN, REICHI—EVF LY VOULEAORIEE L 8 0ER¥IT

\ZHi7= ACTFL DSU{LEENEHEEZ B S LT, EHOHELRRLZEBTRL LI,



OPI (= Oral Proficiency Interview) T & < BiEIZ A2 B DIXULB BRI TV D
RTHB, TN OPIBT—7RFEFINBEV) ENDHETNBR, X
Db OPIB B OEAEAEBNTVENSLTHD, L<MbATVD
& D1, 1996 FFZ iz National Standards (SLFCHE NS & FER) TIXEEREE
LTRDSDEREL. FOPIZ{LEMAESIT TS,

W
a. Communication [EZ5{5:E]

b. Cultures [3T1K)] e

c. Connections [#](E S84 # - THIEREEITHE DNV & 5 2RI & Y

T3, )
d. Comparisons [M#xFR] (HESES T 4B LTRE. BLL OLBXEE

+3, )
 LEbY #Eo, )

Ok % NS THQ) ORO & 5 12EE k., Perspective (BiR) . Practice (&
fT) | Product (ERk&R) &11) 3P TEOOERILHH, K16 THLFER L
DL AT S EPEBEEIREFIC L > TR LI, IOZOOERDS
B, Perspective & Practice, Perspective & Product DSt % ERAIICHE > TV 5,
8% 5 < Perspective & FLLNZR TV B2 5755 3 25, Practice & Product D B{R
KOWTIRBR AN TV 720,

(2)
PERSPECTIVES (8 4/1.5)
<BU, REE, MEE, 85k E>
PRACTICES  (1BfT//BE) PRODUCTS (55/Kdn)

<HRMEERAOAS—Vs> ok BE, A, R, T F—Db>



P LT (3) KEEPRUCAE, 84, 1245, 16 FEDBHEHT
EFEATVERE 0, BITEEE LTORES OO, JLEERTAL L
~EL DR IHEHIT R TV B EVI RTH S,

(3) BIREEEHEIZ( (Sample Progress Indicators) o [Standards for Japanese Language
Learning (19972 & B, Standards for Foreign Language Learning (1996) & et
B, 1

1. %33 A AL OEFTHEE (PRACTICES) & Bl 4/{R 5 (PERSPECTIVES) (D
BR B L CWASELE BT,

AEERBEERES [(E: (¢ @©FRFBEOLDITEM, ]

(a) ZTHITEK, FiE, HISHS &\ o fokke RIFRIZRBIT AITEI0MEE
FROBMR Y — B8, FIE L(dentify), FELE .

() FTFIFHRELHNOZ LE, BEZLITLEOREEY 2D,

©) HEBEIF—b, K, FEEBOBRVE, WEEEDXS57%) MEY, By
£ 4B D (age-appropriate) SLIEBIC &MY 3,

(d) FEFIFEHESOAFRFEOR L —F LLRREICERONTN S,

() ATF4T. BIEE, BRENEERREELBELTRLEHRBOBEADMR
R AEERONRY — R BET 3,

8 4£4 AR EERIES
() FBHIIFACEHRREOHRENRITH Y-V 2EE. KW LT, FELEI,
(e.g. FEAT. F22%L, etc)
(b) FHFIRE. RRE. BH. & MORKARELOREEBOLDD
WEIREE, FEFTHEBRELEET 5,
© FHBEIFEBHEISOS — b (eg V—F—DFE, TR, BH)YRLRE—Y
(e.g BEIS, SEREDOHLR) PHBREOTEBe 7 7 7HEE. BRIV, B



U (eg BE, FVv A, ER) OB E VT SHUEREBIZ OV TEDR, H%
OEEL, BNTS,

12 4 REEERERY]

() FBEIFRUCERE L RAATBRUHTHL RUEOURCEN L EE, 3
EEARERELEIREET S,

() FEZIEBEEOS—b AR-Y, BBEO7 T TE, HORHA
Vol ERIEE 2 ST oW THmiZ2 ER), Wk LBMT 3,

() HFEEHIBAETEEBCEE 2HEEAOKL 2T T - 2RFEEL.,
SHL. HET 2.

@) FEHFIZEFEADOILHRR L HERHIIERIN TN BTN F —
OEDSRBYEREL, BEL, BT,

16 EABIEERER (G : XKFAEITHT 2503 B AER (1997 D 452k &

hTns, TR, )

() FEHIRARAESH, USSR TEY 2 EFE, ESHITHET,

) FEEIBERUENOIULHR A L HSOIIEREN TV BTH 7 —
OHEOORBY EHTL, HEL. BREOENREZTT,

2. FEHEIIERMEPRODUCTS) & 8 5/4% R (PERSPECTIVES) & D BE{% % B A7
LTWAGELE R,

A A REEEEEN

@) FEERBLLR, KR, K. &P LV ol BAXILOTTAESER &
(tangible products) ¥ RIE L, #ET 3,

) FEELBALDORRERTE (expressive product), FIZIT, &K, REX
FoR, ALFEH BOFHSE LLMED TEEMRREZRAEL, &
BL., Bl



© FEEIRUEBEAL LteMED TEHEMS, BRAOZIES, IHOL
5 72 D(graphic representations)Z FE L. ELAWV., {ES,

@) FEEIAHERE, BHORLLO, RARETEDNDITAREREL,
o TH B, [EE: Zhid—hrEeik (1996) L&D, > [FEHFITHLEX
DT —~, BEE RAERHT D, | Lib, THRTATE &5
fn& OBRTH D, ->3. &5H, ]

8 A MENEERIER

() FEFREEAXLOXRBEMER B, ISR, X% RESF, &

BEW) OEAMZLO LREAMRLOERRT S, 2FD. RALD, B

b, Ry, EBICRo 0T 5, [ —REBAG)ITIE, TEhnb, £

DERSBVBHIBAHASSEBICEX DHEBERAD) £H D, ]

(b) FTEHEIZIHHOFRLMIEHEITH B BALD B ERRTERE (B2,
AR—Y A&, FEAR, BE, &, KE) OBEEZEL, AEL, %
T3,

() FBFEIBBL TV IERGEDOT —<, BEE, HAZREL, ##T3,

12 4 AEZERES

() ¥EERGHROZTER, (FEIERICLB) XEOEL BRI v in
LOHE, BREN. BEERE2ELEAVLORESHEREZER L.,
HEL, T2,

(b) FEEIIHELTVDERS L OBET, BULDT—<, BEE, &
REFEL., ZOMHELRHFET S,

(© FEZFRZREXOTMA, BE. REAOCHEOEFRLXEMELIIUDTN
5LV )RR R,

16 FERBEREES (SRE4ELE) 3 T RELERO—BE®RE - -
BELTWS, ]



() FEFEIHS, BE. BIROHIE & LToBAYLofkEn R THE RS2
ZREEL, L, 21TL, ThbDHIEL RAYLOB R L OBRERE
F# ¥ B (explore),

b) FEERIFRLREWN, XEOSY AN OERRE ST BALOREE
WomMBZHRL, SEL. 2T 5, (B —RERoR Lo L.
FHT D) ERoTNS, ]

© FEFBIHABHE 2> T AW EFEOERGECELTZOTF—<, B
Zik, RAEXFAEL. D773,

@ FEEEBALOTRS, BE, RAOBREERT 5, [F: hid®
BEIITERD L BARA L OBREERE LTV AERETT, &) 2.0
WERL AL TWD, >4 B, ]

3. FEHFLETEE LR & OEREEM L CWAIELERT, [F: 2
TR IC D BEREORRIZORITTWS, 1 (—>20 4F4£W) %2
B, )

4. FTDEIETAEE. wRE. BEARLO=ZABREEEL TV S
277, ((>204FE£QEBE, )

Z DFEERES % Fite & . Perspective -> Practice, Perspective -> Product (D 5
BhHIZEP LT, AKITBOTETEFOERITSSDOLVEET, RGHRI
K78, STk, & 0HSe, MORTRERIEORIERSRE. 1R,
HEL VIR RoTV B, SEADTRERTHS L, TIIXITTITHE,
S, BERASTVEN, < ETHRAUEREDBERTLE O LRES &
A LTWD, = OFREREMITT1EED»SBEXEEFELTEIE
BOBERTH-T, Flxii, SELTAFRBLZOYLNFEZEILOIFEE
FREZTOARY, EETOILERLEEICRZAE, 422 TREOMEIE
YbALRWI L2753,



ENTIE, T AY A TILFEDLR TV BIRO BABHBL UL, — + 0
DNTWEEREILARLORHY BARTEAR/ — 2 TWB0E
5, 22V IEL fEHN TV 3 Jorden /Noda D Japanese: the Spoken Language
WMD) — ML, BE7T AV A THEDRIZILHTHS [FA ]
(BBEAEERE) WH2RETWRY, b/ — POV TV B REH YR
BAEEREL LTI 2] & TRPEIBEIESEI 1 @ETHEWE
&LV, ENERDFEBITFAIES 5 hr,

4) BARSHEREZEOTOXK,—FOARF. [[ 1DFRIEREDFA b

FX5Z%] Vol. 1
Chapter 1:  [Meeting others and introducing yourself] tH&. BA&RDKE,
Chapter2:  [Mytown] 3%, HAODER, |
Chapter3:  [Everyday Life] 7V /31 b, 5, EBROHA,
Chapter4:  [Weather and climate] &K, #EK, WOEHE, FROEZEH,
Chapter 5:  [Hobbies and leisure activities] 2=, i, =—V %> RF>ra, R
EDAR—Y, ABROEIE,
Chapter 6:  [Food] 8%, X. 74 A, TiZhA.
Chapter 7:  [Shopping] &, A MY v 7 U RF A,

M7Z2h& ) Voll

Chapter 2 : [Greetings and introductions] Z4£ 5> D 2>, #%E{E D Oh, AR,

Chapter 3 : [Japanese houses] b LOEWVE, BREOAYF, N7 ORTHED,
SENLE,

Chapter 4 : [Japanese towns and universities] 2%, HADOEEFRIE B, ZTEH
B o ANERER,

Chapter 5 : [Daily routine 1] BADKZEDZEMEIE, F¥, &, FEILX kD
Dh, BES, TAAL b, ThbOBEE,



Chapter 6 : [Daily routine 2 J#i3HZ £ 2 BADOKELEDEFERE, BADOKRELE
DRZYA M,

Chapter 7 : [Activities and hobbies] B A& NIXIRZ &2 50 (Bigh) . B0
Ry TANVF ¥ —,

Chapter 8 : [Shopping] AADT A— k| KEDF Y, TV DOHFE,

Chapter 9 : [Restaurants and invitations] AR AD RS L X DFIE, FoiE/, AAE
DVAFT Y,

Chapter 10 : [My family] RADZKIE, BEFFE, MFFRFILMEE > <&, LD
#"E, FHROEE,

Chapter 11 : [Memories] BADR A, BEA, BR, T—AFrvL—2,

Chapter 12 : [Health] BADHE, ERHE, 7Rz hb00, EFRRIT?
EFIRABEIFLEET5h,

(&5 Z%] OXE/ — OB - IS ETH P EERL L WO K TH
D, TipE] OFBIIFERTRICLANTVWAIETHSE, M LOENE,
BAREBOAY S, FTORITHAD, §8)5LEDBE R Y OFEFTHIXEEX
AT b FNA NV DI DI BEFARDEDTHA D, LAL, §ETO
BRETIIULIIE, — MZHTWRLS Th, A EPLFORFITHTET
35, Lbb, Xk — MIZOBROEENAI L > TEOFH OFHNEFA
BB TNT, NS OEFEEHREFO L ) Ic LB OEREELE TN
ROOB—BETHSL ), OB UL TARDE D 72, AL LOES
BHERONPE DBREERNES S L, Fh, LY TAABRIE LTES L
HEBbODEHPo TV, BE, SEILO—EDTHDINL, £D
ZoRELIELIT I LI FAETHS S,

FRRDOEHEDREGIE LT, An Integrated Approach to Intermediate Japanese
FRTALD, EDIIRTILIZENBOLEB I M,



An Integrated Approach to Intermediate Japanese

Chapter 1:

Chapter 2:
Chapter 3:
Chapter 4:
Chapter 5:
Chapter 6:
Chapter 7:

Chapter 8:
Chapter 9:

Chapter 10:
Chapter 11:
Chapter 12:
Chapter 13:

Chapter 14:
Chapter 15:

[#8J] Meeting someone in Japan, Introducing oneself or others, How to
address someone.

[ EDEHE] Greetings.

[ A A~DE*] Asking favors, Going to Japan for a year's study.
[F—ARZFA] Home stay, Talking about one's family, Letter writing.
[X%:T] Advisers, Extra-curricular activities.

[VAR T T] Restaurants.

[V Z VY =—< 3 ] How to decline an invitation, Respect for the aged,
karaoke.

[7 /w234 REEL] Jobs for students, Job interviews.

(B Y 4] Humble Expressions, Gift-gi;/ing.

[#%417] Shinkansen, Ryokan, Travelliné.

[RRA M7 73V —&OREE] Homeistays, Making apologies.

[FE&IZ 72 o 7= ] Medical and dental care, Food for sick people.

[ B A<ZE{&5R] Errors and laughter, Loanwords, Japanese attitude toward

foreigners speaking Japanese.
[ B A& %ciE] Man's world, kikokushijo.
[B AR D ER{L & BIC{LEEEE] 3K, Gaijin, Honne and tatemae.

IThH, MRAFEERELRICLLIIC. TOROEBARITI N T
D)= BE2NTND, b D EROEREITRMNE U@hmbtim EHD
BEARVWOLRILEL I, ZOFROBERETH, TRkL PROULEESN % H
BN LT/ — MBEDLN TV AR RV, THREZOBELEI &Y
IERBMEL R L T, BARBEERICUL BHOZRBERICE LN 2>
b THA I,

L AT, #MEQ96) (Y FLY POSHEXLE] TRELEZER L,
UF LY POEMBHITLEN THIH, BEAULR LMW oFLry

10



FORFNCBURATULIZRT 5, #oT, MEOFBOFASIF L LTYF0b
Y b ~OFASITE LIS ESp, LOSRER LEV, bol bAEAL LT
XY PR UFALWIFMST b H B S LW, BRPKEEMICD
DT, 4TI TREDHRMEIL OV TN AZNTRE L, YFOX{bITH /34
NPLOIITE L LB T, TOH L DFER ML NN DLATE & KB
TI20THD, TNERDLIIC,  (5A-1) DI/ ZERRTF LY bs,
(BADD <FDY + & EZTOITE>, (5B 1-3)D <fEFRAEAER Y MY LIRS
DEFRLHF>, OLIVHELTEZOFEHETTEL,

®)
A MBEYZERARDF LY b <AL 0

L.RZOUFLEZTOITH

FoWE, M. B, B, B, ZB. b L, B BRESR. KROM. Y w3,
K7 ORI, RE, EAER. HLARESLADHLAN, RER, Rof
TOEPTE, EiF, VFTOMRE. SENTE, B, #HivF, <25&%,
BIERE, FREY, #£E, FETOMLH, Xy bet

2.RDY bEEITOITE :

EOHE, BOW (A H—, TBEE FAOHH, EoF EHORWE) |
(BEVD) B ARfE, EHh AR (F B X5 T RT)
Eﬁ%\ﬂﬁ(ugwﬁéﬁ\&@mbln)\mﬁﬁ\@ﬁﬁtaﬁﬁwma\
REE. . B ERETS, KT, S R WE, B FRE 57

vag, &, et

&%ﬂ*ﬂ%&VF%Im@ﬁDE%kﬁﬁ'<ﬁ1%ﬂﬂ4ﬂﬂ>
Lﬁé\bﬁ%ﬁim®#~7—F®Eﬁ@gﬁi\$%\A%\*ﬁ\Eh
R0, BEME, HREEetc)

11



2. BUBE/BAE A2 b (e g IRPFHAN, BOARIE. BUCHE., ERHE. 154t
B, REHARE etc.)
3. EEMER L EOBAOEAE

EEEDPSINS bLSFHMICRTHD L, EXWRTENE LT, 8E4ELE
D DEFEERZITITEVFHUETH Y, 1 2FAELESY M3z 5T
W3, [ehFE) OSEOBRABF—LATALTHET YR LI EALEF
DICEZEBHALTWAD L, XFEY VFERALLEED D & S (R GR%%
BEILSEEPo b TH S,

PlE, XEBENR YD L bR DMEEXTELEN, ZITHED, XkiEHD
BEELWHIHLORHBEDEEI», LWVWIBHTHLTMLVWEEEZE L TLLS,
Nazikian (2002) H#E# LTV 3 & 512, FEiF ACTFLIZIX 8 0 FEMUTIT{LEESH
BEHELDILORDHST=DOTHD, Thdd, JULEAR L EHIBEEREH VB
WEWIEZNHEMICRY, TOEELHEHIE>TLES>TV, 418, NS
LR ENR oA TIORMBEEZEXBIZHIZY, ACTFL IZEELTH 5o 7= 28,
BERENEE LD Allen (1985) L3E - TH B XM oz, (6)& LTITILEEH
BE#ETFIHETOT, FTIRERATHEEE Y, ThEdEToEEDE

HEEHELER I EBHEDES I D,

(6) ACTFL X{LREH EHE

FUNCTION (i.e., BEHAVIOR)

Novice:
Unlimited interaction. Behaves with considerateness. Resourceful in nonverbal

communication Limited in language. Lacks generally knowledge of cultural patterns

requisite for survival situations.

12



Intermediate:

Survival competence. Can deal with familiar survival situations and interact with culture
bearer accustomed to foreigners. Uses behavior acquired for purpose of greeting and
leave-taking. Expressing wants, asking directions, buying food, using transportation,

tipping. Comprehends responses.

Advanced:

Limited social competence. Handles routine social situations successfully with culture
bearer accustomed to foreigners. Shows comprehension of common rules of etiquettes,
taboos and sensitivities, though home culture predominates. Can make polite requests,
accept and refuse invitations, offer and receive gifts, apologize, make introductions,
telephone, purchase and bargain, do routine banking. Can discuss a few aspects of home
and foreign country (general current events and politics, field of personal interest ). Not

competent to take part in formal meeting or in group situation where several persons

speak informally at same time.

Superior:

Working social and professional competence. Can participate in almost all social
situations and those within one vocation. Handles unfamiliar types of situations with

ease & sensitivity (also those involving common taboos, other emotionally charged
subjects). Comprehends most nonverbal responses. Laughs at some culture-related humor,
In productive skills, neither culture predominates; makes appropriate use of cultural
references and expressions. Generally distinguishes between formal and informal register,

Discusses abstract ideas relating the foreign to the native culture. generally limited in

handling abstractions.
CONTENT
Novice:

Limited in Janguage. Lacks generally knowledge of culture patterns requisite to survival

situations.

13



Intermediate:

Greeting and leave-taking. Wants. Directions. Food purchase. Transportation. Tipping.

Advanced:
Etiquette. Taboos & sensitivities. Polite requests. Invitations. Gifts. Apologies.
Introductions. Use of telephone. Purchasing and bargaining. Routine banking. General

current events and policies. Field of personal interest.

Superior:

Almost all social situations. Those within one vocation. Common taboos or other
emotionally-charged subjects. Culture-related humor. Cultural references and
expressions. Distinction between formal & informal register. Abstract ideas relating

|
the foreign to the native culture. |

ACCURACY

Novice:

Unreliable in interpretation of nonverbal cues.

Intermediate:
Can interact with culture bearer accustomed to foreigners. Makes errors as result of
misunderstanding. Miscommunications occur, in interaction with one unaccustomed to

foreigners.

Advanced:
Handles routine social situations successfully with culture bearer accustomed to
foreigners. Does not offend culture bearer, but some important misunderstanding and

miscommunications occur, in interaction with one unaccustomed to foreigners.

14



Superior:
Minor inaccuracies occur in perception of meaning and in expression of intended
representation, but do not result in serious misunderstanding, even by culture bearer

unaccustomed to foreigners.
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Integrating Culture into FL Classroom
Using the “DEAD’ Photo Series’

Chiemi Hanzawa and Yoko Kawano
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Abstract:

The Deai photo series is a set of photographic materials about seven Japanese high school
students. The photos vividly depict the daily lives of seven students, showing how different each
student's life is from the others. This project presents two types of material development using
the Deai photo series. One type is a set of thematically organized instructional modules, and the
other is a set of supplementary materials for the textbook, Nakama (1998). The goal of the
project is that learners will be able to encounter, deau, the various lifestyles and personalities of

the seven Deai students, and will gain their own understanding of Japanese culture while

learning the Japanese language as well.

* The authors would like to express their thanks to Yukiko Abe Hatasa, who gave us the opportunity to do this
project and supported us the entire time we worked on it. We also would like to thank Ayako Yamagata for her

comments and support.
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1. Introduction

As is emphasized in the National Standards for Foreign Language (Hadley 2001),
integrating culture into the foreign language classroom is a key objective in foreign language
teaching in the United States. Recognizing its importance, the J apan Forum' created a photo
series, Deai: The Lives of Seven Japanese High School Students, which introduces authentic
Japanese culture to language classrooms through photographs of seven Japanese high school
students. Deai can be translated as “encounter,” or “meeting,” in English. The Japan Forum has
been working with various institutions and textbook developers to develop supplementary
materials using the Deai series. The present project is one such attempt at the University of
Iowa. Specifically, two types of materials have been developed for mainly high school students
learning Japanese in the U.S. One set consists of thematically organized instructional modules
that can be used with textbooks that are commonly used in U.S. high schools, and the other set
consists of supplementary materials for the textbook, Nakama: Japanese Communication,
Culture and Context (Makino, Hatasa, and Hatasa, 1998). The primary intention of the project is
to integrate college level instruction into the high school level program, and hopefully foster the
articulation between high school and college-level Japanese programs.

In this paper, the objectives and features of the Deai photo series will be discussed.

Following that, the two material development projects will be introduced together with the

procedure used and sample lesson plans.
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2. Description of the Deai Photo Series
2.1.  Four Objectives of the Deai Photo Series

The Deai photo series is made mainly for junior and senior high school students learning
the Japanese language in countries outside Japan. The main material consists of photographs of
the seven Deai students in their daily lives with captions in Japanese and English. In addition to
the photographs, a text booklet, CD-ROMs, and the Deai website are also available.

The Japan Forum presents four objectives for the Deai material: encounter in the
classroom; daily lives as subject matter; understanding culture through the individual; and the
photograph as a superior audiovisual aid. '

First, the J apan Forum emphasizes the importance of bringing intimate, familiar, and
meaningful materials to the language learners. They claim that the conventional teaching
Practice on culture tends to emphasize the differences between cultures instead of the similarities.
They expect foreign language learners to find something in common with Japanese high school
students through the vivid presentation of seven real high school students in Japan. By using the
Deai material, learners are expected to have a real Deai, a meeting or encounter, with new
Japanese high school students as well.

Second, the Deai incorporates fifteen subjects such as food, clothing and fashion, housing,
and a day in the life of a high school student. The Japan Forum selected a total of fifteen themes
for Japanese language teaching and utilized them for this material. According to the Japan
Forum, focusing on the specific themes contrasts with the usual teaching of traditional culture,
for example. Sadoo, tea ceremony, Kabuki, and so forth. The Japan Forum considers this

method to be more effective for leamers as they can learn about the daily lives of Japanese high
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school students who belong to the same generation as themselves. This gives students a chance
to learn about culture beyond the traditional culture typically portrayed.

The third objective is to use the Deai materials to focus on individual lives instead of on
stereotypical information. Thus, the Japan Forum followed multiple individuals with varied
backgrounds and lifestyles. By presenting their lives, the materials are designed to show this
diversity. The seven Deai students are all from different regions in Japan, and differ in gender,
age, personality, and family situation. Some of them go to public high schools while others go to
private schools, each having a different school system and character. Kanta goes to a part-time
high school, Michi boards at a high school in Hokkaido, Takayuki has a hearing disability, and
Yujin is a Zainichi Sansee, which is a third-generation Korean resident born and raised in Japan.
Life-style diversity is exhibited through the Deai students.

The final objective of the Deai photo series is to exploit the advantages of using
photographs as materials. Simply put, the quality of the photographs is high. Thus, the

photographs not only provide a culture and context, but they are attractive to learners.

2.2, Features of the Deai Materials

The Deai kit consists of four materials: photo sheets, a text booklet, a CD-ROM, and the
Deai website. There are a total of 192 photo sheets. Each Deai student has 26-32 photo sheets,
and the photo sheets of each Deai student are divided into two categories: “profile” and “a day in
the life.” On the back of each sheet, there is a reduced size black-and-white reproduction of the
photograph on the front of the sheet, the photo sheet number, title, and captions in Japanese and
English. Also included are a set of icons and symbols identifyin g.the Deai student and the

themes so that teachers can easily select photo sheets.
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The text booklet consists of messages from the Deai students and a "my story" section
which gives information on their family, childhood life, friends, what they like, and so forth.

The photo caption, which is the same as on the back of the photo sheets, is also included. The
theme charts are attached for teachers’ convenience for lesson planning.

Two CD-ROMs are included. CD-ROM 1 contains all the photographs from the Deai
photo sheets and some other pictures which could not be included in the photo series. Other
Pictures from a hi gh-school photo contest in Japan are also included. The CD-ROM has a search
Option so that teachers can find photos of certain themes by searching in Japanese. CD-ROM 2
has messages from the seven Deai students and scenes from their actual daily lives. Some of the
scenes have a video message so their real life can be seen more vividly.

The Deai website has all the contents of the Deai materials introduced above. The
advantages of the website are that it is accessible to anyone in the world and that it has various
Tesources for students and teachers beyond those available in the other Deai materials. Mini
Jiten is a mini-encyclopedia that contains information on Japanese culture, society, and the
educational system that facilitates understanding of the captions. For example, in the food
Category, there is an explanation about the food eaten in Japan such as rice, natto, kimchi. Goi
risuto is a vocabulary list made up of terms relating to the photos and the themes. Both Japanese
and English are shown along with the photo sheet number in which that vocabulary is used.
Sankoo shiryooshuu is a reference list of cultural issues which are considered to be important in
order to understand and incorporate various cultural aspects into the lessons. On the Deai
website, the Japan Forum not only provides materials but also suggests how teachers can create
lesson plans using the Deai materials. Three types of lesson ideas are introduced—one by the

Japan Forum, one by the authors of Japanese-language textbooks, and one by teachers and
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educational advisors around the world. Lesson plans are continually being developed and

updated on the Deai website.

3. Using the Deai Materials in the Japanese Language Classroom

From the features and the details of the Deai material introduced above, several
advantages for using these materials will now be considered. The most important advantage is
that the photos can tell students about the real lives of Japanese students. Students can become
aware of various cultural aspects of Japan through these photos rather than by simply receiving
information from the teacher. It depends on how the photos are used in the classroom, but they
could be a great stimulus for the students to become aware of and learn about Japanese culture

from their own perspective.

Emphasizing the young generation of high school students in Japanese society is another
advantage. There is a growing interest in the Japanese so-called "subculture,” such as animation,
music, and TV games from Japan. Interest in Japanese culture among young people is attracting
more and more learners of Japanese recently. There are in fact quite a few students whose
motivation for learning Japanese comes from their interest in Japanese subculture. Moreover, if
we look at the actual society in Japan, it has been pointed out that high school students are at the
center of the subculture, and it is said that the younger generation is the Hasshinchi or departure
point for current Japanese culture. As the Japan Forum suggests, showing a culture similar to the
students and then leading them into a broader idea of the culture is effective in that it helps

attract students to that culture—in this case, the culture of Japan.
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The emphasis on the individual is also important. There seem to be few materials which
consider the importance of the individual in leaming culture, at least this is true of material in
Japanese language teaching. Also, there seem to be few materials which show a variety of
individuals. The seven Deai students vary in many aspects and they show us considerable

variety in their lifestyles. As described earlier, it might seem that their life is not "common";

however, the reality is there are many students in similar situations in Japan, and this material

clearly shows the current diversity in Japanese society.

The Deai materials were not especially made for the Standards for Foreign Language

Learning; however, depending on how the materials are used, in many ways they can meet the

five major goal areas of the National Standards: communication, cultures, connections,

comparison, and communities. Besides satisfying the standard of “cultures” in the foreign

language classroom, the other four standards should be able to be integrated into the lessons

using the Deai materials. This can only be done, however, by properly utilizing the materials.

Just showing the materials to students cannot lead to the kind of classroom activity the national

Standards suggest.

The flexibility of the materials is very important in meeting various teachers’ needs, and

in that sense, the Deai materials are very flexible. Pictures are considered to be flexible

materials because the use of photos is not limited, and lesson plans can be created to meet

different needs. For example, teachers can use the same materials both for a cultural lecture and

for a communicative activity. However, we can imagine clearly that the problem with flexible

materials is that it is not easy for teachers to integrate the materials into their lessons. The

motivation of our project stems from the desire to introduce the Deai materials to teachers of

Japanese, and also encourage them to utilize these materials for their lessons.
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4. Material Development Project
41  Developmental Focus

Two types of materials have been developed: theme-based materials and textbook-based
materials. The theme of “family” was chosen as a topic for the thematic lessons, and Nakama:
Japanese Communication, Culture and Context (Makino, Hatasa, and Hatasa, 1998) was used for
the textbook-based lessons. For both lesson plans, the goal of the project is that learners will
encounter, deau, the various lifestyles and personalities of the seven Deai students, and will gain
their own understanding of Japanese culture while learning the Japanese language as well. More
specifically, the projects focused on the development of communicative-oriented and
contextualized task-based activities.

For this project, a handy version of the photo series was created so that students can
easily see the photos for brainstorming. A handy version of the photos can be made by color-

printing the photos through the CD-ROM or website and then laminating them.

4.2  Thematic Module (Kazoku: Family)

Thematic lesson plans were created so that we could utilize the thematic concepts
suggested by the Japan Forum. In addition to the interest in utilizing thematic concept, we
wanted to create lesson plans that could be used by various programs with or without textbooks
to meet individual needs.

To create these thematic lesson plans, six textbooks were selected which are commonly
used in high school programs and that were available for use. The textbooks were Adventures

(Peterson & Omizo 1998), Genki (Banno, et al.1999), Kimono (McBride et al. 1990), Kisetsu
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(Tsuda & Shimano 2000), Nakama, and Yookoso! (Tohsaku 1999). Analyses on each textbook
were conducted in terms of overall progression and specific treatment of the family theme. For
each textbook, ;cm analysis was done with the vocabulary, structures, and function in the chapter
in which the family theme first appeared. In order to identify materials that students are assumed
to know, linguistic and content coverage prior to that chapter was examined. Tables 1 and 2
compare the core lexical items and grammar presented in each textbook.

Our textbook analysis revealed that some textbooks introduce the theme of family at an
early stage using only easier structures such as name, age, and the number in the family. Other
textbooks introduce the family much later than in the former approach, using more complicated
grammar items, such as the description of each family member. . Based on our analyses, six core

!
lessons which are applicable to all textbooks were developed. Besides the core lessons, three
supplementary lessons for more advanced proficiency levels were further developed. In order to
help teachers with various styles and needs, many optional ideas for games and discussions on
Japanese culture were created. These lesson plans are developed based on the six textbooks;
however, the plans are flexible and should be applicable to other textbooks as well. The

materials we developed will be made available on the Deai website (see Appendix A for sample

lesson plans).
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Table 1: Family terms introduced in the chapter on the family

Adventures Kimonol Kimono2 Genki Klmono3 Kisetsu Nak Yookoso
Ch.3 Ch.7 Ch. 4 Ch.7 Ch. 1 Ch.3 Ch. 10 Ch. 5
BE3E4 _ BESEA Mseau BE3EA  BESEA BE3EA BESEA BESEA
lﬂ-"‘ﬁ?h EnbEA  ishbEL  BhbEs  [snsEa ErsEs BB E A Eh®HEA
(L Lﬂ:uzh |:s|:uzx/v slzhsh  |BzvEs BlznEs  BlzbEs lsizvnaa
Bhizh  [Bhids  [Bhazs  [bhizh  [Bhidk Ehizs BhiEa BhiEs
BE3Edh  [BE5edh [BESesa [BESEh [BEStEh  |BESE3A [BESEEA BESEEA
Mb5EEA MbSEEA WbSEEA  ESEEA Wb 3EA W5 [WbSEEA AT
BLLEA  [BLnds  [BLLEs  [BLLEs Lok (BLLEA)  [BLLEs BLLEA
BESSA  BEHEA  BlEbIA [BlEBZA  [BiEEA (BIEBEAL)  [BIEHEA BEHEA
5% 55 1) 33 5% 55 ) 5%
[E4ES 13 (1% 1313 [e3ES [E4ES (e4cS [e3ES
iz A 5ic Hiz Bz Hiz Bz hiz
bt 5t hha Is,u lf:h ]&h Bh Ezic)
BESE BE5E BESE HESE BESE sE5& BE5E BESE
A2 W 5¢E Ld5& L5 h3& L5 BE5& b5
hEC £ < InE ¢ M < € < INE < EL
SHEC ZHEC hES ZHEL hEL =hEC “HEL
E 1510 &£ SEL (FeS5EW)_ [FESEL EE S0
5 25 (£3) 25 (£3) £ 5 £ 5
215 1z (Z) iz (218 kaE3 ka3
(£ 3L [CEESE CE xS0
CY&SLA SHESLA
zEd
YeS5Lh
(L LA) LpLa
(E2&) B0k
(BLY) Ly
(2%) EX3
(ZLrLA) CLwL4
(BLEA) BLEA
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Kisetsu Nakama Yookoso
Ch.3 Ch. 10 Ch.§
512 12 512
5L Y 9
(BL) %) [ED)
(L) LY (L)
(BidE ) (Bi2EA) BIEEA
(BLEA) (BLEA) e
(BLIEA) (BLWIEA) (BLZ&EA)
(HLZEA) (HLTEA) (LT EA)
(Le) Leg) (LET)

(BLETEA) | (BLECSA) (BLEC2A)

(LAtE) (LAtH) LAtE

(TLALE) (CLAEE) SLAHE

(FVD) (FYm)

FD) Ed

(BEZEA) BFECEA

1 s

xR

(5x3%4A)

(Bx5L&)

(SH£3%64)

(SHE5L4)

(&5L)

(ELLA)

( ):supplementary vocabulary



Table 2: Relevant sentence structures introduced in the chapter on the family

Sentence structures / Textbooks

KS

XKM1

Chapters

3

7

IShowing a family picture
ChEhELOAECDLYLATY,

@«
*"z

Describing the number of family members
(~12ATT, ) AECREICATT,

Describing the number of family members

(~IZADELTT, ) DECRELTANESTT,

Describing members of the family
(~TF, ) (hECI) BEERRESES ETT,

*| e

Describing components of the family members
(~H0ET, ) BHERRBEBEIMVET,

Giving the name of the family member
S5HOREARTSYVITT,

Describing the age of the family member
124 5E1TT,

Asking who the person is (in a picture)
CDBABOIIEER (E751) TTh,

lAsking the number of family members
(LAlzA) SREUEBAICATE D,

Jsking the number of family members
(BAIZADEL) EMELIZRAIRANECTEM,

Asking the name of family member
BESEADERFIRLATTH,

rsking the age of the family member (LA, &LY)
B &3 EARBAZVTT S,

* %

}Axh’ng the age of the family member (35L3¢ D)
B5ESEAEBVCDITTA,

(Counter for people

| DEPE D DEDE DE DD -

D b o I b o<

| [l ] |l ePe] e[ ]

sk (| [ | P

vEa—-5—-J0J53—T%,

Talking about occupations ¥ 7Y V& ADERI X Alka

5o |55 |5 |5 (5[5 |5 5P b P B

Talking about occupations (D &EMHTLVET)

PEHTLET,

¥ TV EADBRAZAIRAVEA=3DOML I

JAsking and describing family members' hobbies
HROLpHEIEAKTT,

b Dl | (sl ] [ Dl s (s (e | | I

FERVTVET,

Describing a resultant state, using the T form (V3 X H—

5

Describing physical appearance and skills
Using(—~ 3~ A~TH L LEZARHAEhINTT,

vc

&S ELITTATLET,

Describing where the person lives, using ™A T1V3 Ht- LI

*

X

VI [VH Vi P VIR VR [V (VU VR v o VR VI R P P

* : items introduced in the chapter on family

AD: Adventures, KS: Kisetsu, KM: Kimono, GN: Genki, NX: Nakama, YK: Yookoso
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The goal of the lesson is to have students talk about their own family in Japanese. To give
a context for the lesson, a specific scenario was created in order to induce more meaningful
learning. The scenario is that students are going to Japan and will bring their family pictures to
share with their host family. Students are expected to satisfy the goal by using the Deai
materials to look at Japanese families.

The most important point of the project is student-centeredness in the classroom.
Students are expected to select which photos to use and decide how to use them for different
tasks, rather than having the teacher select the photos for the students. Students are divided into
small groups, and each group is responsible for one Deai student throughout the entire family
lesson. The instructor is also responsible for one Deai student to be able to show examples of the
tasks. Students use the handy version of the photo sheets for brainstorming and preparation for
their presentations; however, the big photo sheets are used for their presentations. Students may
also use more photos from the website or CD-ROM.

To achieve the goal of the lesson, students are encouraged to complete their final project.
For example, to determine how well the students achieved their goal, students can create the
setting of visiting a Japanese host family and they can role-play the visiting. Students can also
create a story of the Deai students, focusing on talking about each Deai student’s family.
Another idea can be to have the students talk about their own family with Japanese people
through letters, e-mails, and video-letters. As discussed in the stated objectives of the Deai
materials, the goal is to create a real deai, a meeting o encounter with people. So this project
will be a great opportunity for students to create their own deai in the real world.

Lastly, creating a web page can be another option for the final project. Students can keep

adding new information on the web pages throughout the academic year, and, if there is personal
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space available, students can create their own page on which they talk about their families. See
Appendix B for detailed information on final projects and a sample script for a role-play. These
projects may not be able to be done in all the programs. However, since there are now more
opportunities to communicate with native Japanese speakers in some way as well as more
opportunities to use technology in the foreign language classroom, it is not a difficult idea

anymore. Any opportunity should be taken into consideration for the learners.

5.3. Textbook-based Module (for NAKAMA)

This project is an attempt to incorporate the Deai materials into each chapter of Nakama:
Japanese Communication, Culture and Context: (Makino, Hatasa, and Hatasa, .1998). This
allows us to introduce aspects of authentic Japanese culture in addition to the cultural
information in each chapter of NAKAMA. By looking at pictures of the daily lives of seven
Japanese students, students in the U.S. can better empathize with the target culture, because they
can picture the life they may experience when they go to Japan.

The basic premises of the lessons are the same as those of the thematic lessons. For
example, NAKAMA introduces daily routines as themes in chapters five and six.” After covering
basic vocabulary and structures, teachers can talk about daily routines of Japanese high school
students while using the Deai photos. Working in groups, the students first brainstorm using the
pictures of one of the Deai students. Then, they can create a chart of that student's daily routine.
Using the pictures, students are encouraged to imagine what the Deai student’s life is like.
Students can talk about other Deai students’ lives with other classmates, and see who has a

similar lifestyle (Appendix C). This project will also be available on the Deai website.
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6. Future Plans and Conclusion
In a future project, the development of thematic materials will be expanded to cover
various topics, such as friends, hobbies and favorite activities, food, and school life. In terms of
the textbook-based project, the material development for NAKAMA will be completed. Also,
college-level instruction usin g the Deai materials is being considered as a further project.
Through the Deai photo series, it is hoped that teachers of Japanese throughout the world
can share their ideas to improve their teaching both at the secondary-school and college levels,

and to integrate authentic J apanese culture into foreign language classrooms.

Notes:

"The J apan Forum is a private non-profit program-oriented foundation established in 1987.
Their projects, including Deai, seek to foster mutual understanding among young people
throughout the world. Specifically, the Japan Forum has supported Japanese-language education
and foreign language education in elementary through secondary schools mainly in the Asian-
Pacific region. The Deai project has been carried out with other programs, such as “The daily
lives of Japanese high school students photo message contest,” “TJF photo databank,” and
“contest on ideas and examples of how to teach culture in Japanese-language class.”

For more information on the J apan Forum, please see their website: www.tif.or.jp/

For information about the Deai Kit, contact:

The Japan Forum (EfEXL 7 +—3F L)
Shinjuku Daiichi Seimei Building, 26F
2-7-1 Nishishinjuku

Shinjuku-ku, Tokyo 163-0726

Phone: 81-3-5322-5211
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Fax: 81-3-5322-5215

E-mail: forum@tjf.or.jp
(giving the subject line: Deai order)
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Appendix A: Sample lessons for Thematic Module

Activity Ideas Using Deai Photo Series
Theme: Family (M€<)

[Features of the activities ]

The following activities for the theme of family are designed so that they can be easily integrated
into commonly used textbooks. The target leamers are high school students in the United States.
Instructors are encouraged to modify the activities according to their syllabus, instructional plans,
and other specific needs.

The Deai photo sheets are used not only by the instructor to show examples to the students, but
can also be used by the students to practice their language skills spontaneously. Students are
divided into small groups (3~5 students, depending on the class size) and assigned to use one
Deai student’s photo set in conjunction with the textbook’s chapter on the family. Each group
uses a handy version of the photo set (color printed, laminated) for brainstorming, and large
photo sheets for presentations. Students may use more photos from the CD-ROM and web page-
The instructor also uses one of the Deai students’ photo set to show examples. The instructor
will use 23 L E @ 5s photos to show the examples.

[Contents]
o Activity ideas can be integrated into the chapter on family in most Japanese language
textbooks:

- Activity 1: My Friend’s Family (& $ZE5DME L)

- Activity 2: My Family (hf=LOME )

- Activity 3: How Many People in the Family?
(CHhEFLRBAIZATTD, /BAICADNESTT D, )

- Activity 4: Introducing Deai Families

- Activity 5 Introducing One's Own Family

- Activity 6: Japanese Family Names

e  Additional activity ideas can be used for the chapter on family, includin g the following
grammar items in some textbooks:
- Advanced Activity 1: Physical Appearance (HYL\IFA))
- Advanced Activity 2: What People Are Wearing (ZTLv3 4, ())
- Advanced Activity 3: Stative Expressions

»  Final project ideas
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Activity 4: Introducing Deai Families

(Estimated time: 30~40 minutes excluding optional activities)

Objectives: Students use Deai photos and create their introduction script about the assigned
Deai student’s family.

Sitvation:  Students have gone to Japan and stayed with the Deai family. Now they have
come back home and would like to introduce their host family to their classmates.

1) Introduction of a sample script:

The instructor introduces &9 L K 3 s family with a Deai photo sheet as an example.
(Please include other adjectives or expressions depending on what students have already
learned.)

Example;

T: Shizbht-Lohz k773 Y—OL2LATT, biLOKR F773U—IF
BILEIATT, AT LESAFZSICANELTT,
BESSRE, Bhbasl. VEIESABVET,
BESTADLFZFEBELLTT, BESSARE50SWTT,
PE® ST ETT, BHHIADBERFELITT,
BOBIAZA3ENTT, YESIYNTETT,
COVEFEHCEATT., EACSAETT1EVTT,
FAZEAIZFALNTETT,

i (MY-POS)

The instructor shows the script on the OHP, and students read it.

2) Writing a script in a group:

Students work in groups and write a script about their assigned Deai family. Student groups
receive the photo set of their assigned Deai student (handy version), and pick some photos to
talk about the student’s family members. Students may create some information about the

family. The instructor helps students if necessary.

52



peecca s D i |

to the front, and introduces their Deai family using the‘ir own script and
¢ other groups’ presentations and take noteg

Other students listen t0 th
the group members are asked to repeat what they
every member of the group asks the

ho were listening to it answer the

3) Presentation:
Each group comes

the large photo sheets.
If the class doesn't understand something,

just said. After each group finishes their presentation,
class a question about the presentation, and students Wi

1o it answer the questions from their notes.

Activity 5: Introducing Own Family

(Estimated time: 40~50 minutes excluding optional activities)

Objectives: Students introduce his or her own family.

1) Introduction:
The instructor introduces his/her own family.

Example:

T: Hi=LONELIEEIZATT/5ICAMEL
S TY,
:B%lftgt&m&aﬁst5&'6?/;5%\2%
B5NREZKTALTT, 6 22VTT, ZLHAH q
gggﬁzﬁgifﬁ?t 59 &L\TT, ?:Xﬁfizéio
DEEX NCT, 35X\ oo
zga 3 EDRFEZIHELTT, 27 iz\j??lib\b\tcmb\t:u?%'E?’o
BESEFNARTY bR—LhTETT, )
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2) Tnterview With a partner:

Students work with partners. They introduce
The instructor gives them a worksheet and as

Sample worksheet:

their own family members to each other.
ks them to fill in the worksheet.

(=T —OBER | BALA?

BhREI?RAE N2 BITHTETTH?
(for each member)

A

3) Writing a letter: (This part can be done in English.)

The instructor first talks about letter writing. If this information has already been
introduced to the students before, this part can be skipped. The instructor then asks the students
what they would write in their letter, such as name, date, etc. The instructor gives a handout of a
sample letter to the students and talks about the common style of a Japanese letter. The instructor

may introduce new vocabulary as necessary.

Situation: Each student is going to host a Japanese student during the summer.
Everyone will write a letter to the Japanese student to introduce his/her family.

The instructor can supply some sample Japanese names to stand for recipients of the letter.

Example:
SEINBY
rEhlwAc
BhEEFESH
ISLESHSH
E=hELESLS

VELVTE
EFHRIFL
MhLEZEL
WLERRE
BEMCERDP

If the instructor plans to make writing a letter to a Japanese student part of the final project (item

¢ below), this activity can be used later.
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Appendix B: Final Project Ideas:

a)

b

~

]

d

~

€)

Role play:

To achieve the objectives of this lesson, a role-play activity can be integrated as a final
project.

The instructor indicates all information that should be included in the role-play. Students
work in groups of 3~5 students. The instructor introduces some useful expressions, such as
BLPELET, HMoTIESIWD, WEEEET, b F53FTLE ete,, if
these expressions have not been introduced to the students yet. Students write a script,
practice, and present their role-plays.

Situation: One of the classmates is going to Japan and will stay at a host family’s house.
Each student group plays both the Japanese host family and the student who stays
with the family. The group may pretend to be the assigned Deai student’s family
or create their own family. Although the person who plays the visiting student
will have many lines, the other group members who play the Japanese family
mebe;rs should have at least three lines in total. (Please refer to the sample script
below.

Creating a story about a Deai student’s family:

As a group project, students may create a story about the Deai student they have been
working on. Students use as many expressions as they can, using some Deai photo sheets.
They can either present their stories in class, or make a poster with some Deai photos from
the Internet or CD-ROMs.

Write a letter to a Japanese student:

This project can be used especially at schools that have an affiliated school in Japan. If
Japanese-enabled computers are available, students may write e-mail messages.

Situation: Each student is going to host a Japanese student during the summer.
Everyone writes a letter to the Japanese student to introduce his/her family.

Video taping:

This project can also be used at schools that have an affiliated school in Japan. The instructor
videotapes each student’s presentation about his/her own family with a family picture, and
sends the tape to Japan,

Making Web page:

Throughout the academic year, students keep adding new information they learn in class to
their own homepages if personal space is available for everyone at school.
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Sample script for a role-play:

(Scene 1: Arriving at the host family’s house) ' ;
A: Visiting student B: Host Japanese student C: Host father ~ D: Host mother E: Host sister

(At the entrance)

ACAITBIE, FLHELT, =TT,

B,C,D,E: CAIZKIL, .

Di& . &3 HmtoT < FELY, (The visiting student takes offhisher shoes)

CBBER—YS—2TF1aX, (The father carries his/her suitcase :;l:athe house.)

AESLHYMNESTEVET. . EnlVES B (B12K) TIR.

D:x. £53TTh,

(In the living room)

B:xHh, E53FFThorTLESEL, . .

(On a sofa in a western-style room / on a zabuton ina ’am":troc;m)

D:& 5 ¥, (The mother offers a piece of cake a:d a cup of tea.

Kb E3LHYMESTENEY, DEREET gy asLt,
(The visiting student eats the cake.) & T Ll y

il
(Scene 2: The next day, showing a family photo to th'ei lLO;:éakm;s i):) i
AThiEbiLOnE<DOLeLATT. B5ER
CHES SARBATNTT . _
gf -g’ g&ggzz’ez;\“_@?b (Students are encouraged to use some new words that they haven’t
learned yet.) :
D:EFhWiEBhbeATT R,
AZ. E5TEh, HYNESZEVET.
B:BITWEAREMREANTTR. .
AEO. BIER Gy FR—LELET, S LTVET e
ERESEEAHLTSTS5EVTTH. A, Huh—DEALBTT,
muui‘smB#ZﬁufT°Bm5ﬂ<2“hﬁ“TT
BRIZVEARKTST5HNTTN.
AL, 2523 4aRAEWVNTT,
EX 2?2 4hAELITT D, HYET.
mwun7%Ut®:5:5@4hth°/;22§?§
THLEpS5M-T5k28BATT. /2hkh
EZ3TYh,
ATBETEARE IMNCEVTT D
EXLy, 51 58K 3RAEWVTT .
B:CQUEIRERTT M, )
AZDVERBIZOH—LTLYETT.
Dbt dha,
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Appendix C: Sample lessons for Textbook-based Module

NAKAMA Chapter 5: Daily Routine 1
NAKAMA Chapter 6: Daily Routine 2

Deai Activity 6: Talk about Daily Routine of the Deai Students

(Estimated time: 30~40 minutes)

Objective:  Students talk about the Deai students daily routines by looking at the Deai

photos and become familiar with the daily lives of the Japanese high school
students.

1) Students work in groups. They look at the Deai students’ photos and discuss what his/her

2

3

~

~

4

5

=

daily life is like. They can use English for this discussion for a few minutes.

Then the students draw a chart and write descriptions of the Deai student’s daily routine on a
worksheet. Each group can discuss and imagine what the Deai student would do if the photos
did not tell what his/her daily routine was. The instructor should encourage the students to
use as much Japanese as possible for their discussion.

The instructor divides the students again so that each group has students with different Deai
students. Everyone in the group introduces his/her Deai student’s daily routine. The

students listen to the description and fill in the chart on the worksheet. Students may write in
English for this activity.

The instructor asks the students to think about which daily life is similar to theirs, comparing
the various lifestyles of the Deai students in English.

The instructor may bring up cultural topics such as the school system, school life, part-time
jobs, and so on. Each group discusses the differences and similarities between the students in
the U.S. and Japan while looking at the Deai photos in English. The instructor may lead the
discussion in class based on the topic the students came up with. As another option, students
may use topics they have proposed for the cultural presentation.
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A Study of the Typing Process in Japanese
Using College Students of Japanese

Kazuaki Nakazawa and Kazumi Hatasa

(Purdue University)

khatasa@purdue.edu

nakazawa @purdue.edu

Abstract:

This study investigates the typing process in Japanese, using college students at an
American university, and reports on problems that learners of Japanese often encounter when
typing Japanese characters. In order to investigate problems encountered by learners of Japanese,
participants were asked to type their hand-written compositions, and the computer monitor on
which they typed was video-recorded. Errors in kanji conversion, long vowels, double consonants
and other processes were observed and analyzed. The results of this study provide evidence of the
problems and implications for a) instruction on typing in Japanese, and b) a modified input method

editor (IME) program.
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Introduction

The opportunity to type Japanese text on a computer, such as in an e-mail or a composition,
or on the WWW is increasing rapidly (Kubota 1999). Previous studies indicate that the use of
word processors is beneficial in the writing development of European languages (for review,
Pennington 1993, 1996a), for example, by facilitating the quality and quantity of writing, reducing
affective factors, encouraging revision, and by serving as a memory storage (Cochran-Smith, Paris
& Kahn 1991; Greenleaf 1994; Kern 2000; Kuechle 1990; Lam & Pennington 1995; McAllister &
Louth 1988; Neu & Scarcell 1991; Oliver & Kerr 1993; Owston, Murphy & Wideman 1992;
Pennington & Brock 1992; Phinney 1991a, 1991b; Poulsen 1991). However, there are few studies
showing the effect of the use of word processors in Japanese (Chikamatsu 1998; Kubota 1999),
even though teachers of Japanese encourage or expect learners to type in Japanese. Instructors of
Japanese notice that typing in Japanese is not as easy as learners expect or as instructionally
valuable as in European languages, and that teaching students to type in Japanese requires more
time because learners need to learn how to convert hiragana into katakana or kanji, as needed
(Goto, Fukazawa & Hamada 2001; Kimoto 1995). Furthermore, as Taylor and Taylor (1995)

pointed out, the users of Japanese word processors must have considerable knowledge of many
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aspects of Japanese text because of the complexity of the Japanese writing systems.

Typing Japanese characters on a computer i a two-step process. A user first types
Japanese phonetically using the Roman alphabet. The outcome is brought up to a piece of
software called an input method editor (IME) program which converts input into kana syllabaries.

The input can be a single morpheme, a word, 2 phrase, or an entire sentence.

The second step involves the conversion of a kana sequence into kanji. This process is

again achieved by the IME program. In this step, there are tWo possible problems. The first

problem is to determine the correct word boundaries. Since no word boundaries are used when the

user types more than one word, the IME program breaks up the sequence into words and then looks

them up in its dictionary. However, word boundaries may be incorrectly recognized, which causes

unwanted word sequences converted into kanji. For example, when 2 user types ‘& [FEEXX

2o (My mom's teeth are durable.)', the user first types it phonetically, which is to type 'h-a' five

times, and it will be converted into a hiragana sequence: such as (2 IZ(EIEIE, by the IME

program. Then one presses the 'space’ bar to request the IME program to convert it into a kanji

sequence. However, the series of 'ha’ can be problematic for the IME program to correctly

recognize word boundaries, and it may resultin unwanted kanji. In this case, the user must change
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the boundaries manually so that the program can look up the correct word sequences.

Another complication is that the kana-to-kanji conversion process does not always result
in wanted kanji due to a large number of homonyms in Japanese. As Hatasa (2001) discussed, the
word 'A% € £ L has three homonyms, such as 'S4 « %8 « 2% and a user must be able to
choose the correct one. \

Given the complexity of typing Japanese characters, regular IME programs may be
problematic for learners of Japanese since they were originally designed for native speakers of
Japanese. In other words, the users of standard IME programs are assumed to have full knowledge
of the language.

Only a few studies have been conducted that examined the potential problems of Japanese
word-processing (Hamada, Fukazawa & Goto 2001; Tsuchiya 2000). Hamada, Fukazawa & Goto
(2001) found various errors in compositions that their students typed. Kubota (1999) also reported
that students had problems when typing Japanese characters. Tsuchiya (2000) studied typing in
Japanese and discussed potential problems that students often encounter when typing Japanese

characters.  The participants of Tsuchiya's study were mostly Asian students studying in Japan

whose Japanese proficiencies were relatively high and had knowledge of Chinese characters.

61



The present study collected data from English speaking learners of Japanese with low

proficiency.

Subjects

in thi fourth-semester
The participants of this study were students enrolled in third and fo

ceived a 50-minute lesson
Japanese-language courses, including 24 males and 10 females. They1e

iti tudents in
i i ourse. In addition, s
in typing Japanese characters on a computer 1n 2 third-semester €

I aANESe Courses are re . d ka Vi bular y exercises (}Ia[asa &
(llllred el kana n l/ ocal 1
toturnin Compu[eﬂz i

ular
on a computer as Teg
Hatasa 1997) which require them to type Japanese characters

3551g!lme|lls Ihrou h fn- t The artict ants ha(l been asked to do that
g st to fourlh-semes[er courses. P p

basis. All of the
: this study on a voluntary
since the first-semester course as well, They took partin this y

part i 2002.
Iy i ring semesters of
icipants completed the experiment during the fall and spring

i , first language, Japanese
The participants were asked to report gender, year in school

13
i _ There were 4 freshmen,
background, and frequency of the use of a word processor 1n Japanese

f the participants. There
dent among all o
sophomores, 10 juniors, 6 seniors, and 1 fifth year stu

i cakers of Chinese (3 males
were 25 native speakers of English(18 males and 7 females), 4 native sp
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and 1 female), 2 Korean native speakers (1 male and 1 female), 1 Indonesian native speaker(1
male), 1 Tamil native speaker(1 female) and 1 Arabic native speaker (1 male). Their Japanese
backgrounds varied from four semesters at a university to four years in high school and four

semesters at a university.

Data Collection

The data was collected on a Macintosh Powerbook G3 connected to a VCR in order to
video-record all of the activities on the monitor. The computer used the IME program called
Kotoeri to type Japanese characters on a computer in the present study.

For the typing task, the participants chose one of the composition assignments they had
written in the third- or fourth-semester courses. They were asked to bring and type it on the
computer. In order to explore what kinds of problems the participants have when typing Japanese

characters on a computer, the researchers adopted this task type rather than assigning them a

translation task.

63



Results
i icipants' typi ses.
The researchers obtained 17-hour long video recording of the participants' typing proces

haracters, with an
The length of the participants’ compositions varied from 355 characters to 819 ¢

i i itions varied from
average length of 528.97 characters. The time they required to type 'thelr Compos

S, 18 seco"ds to 5“ 7 w an avera, e time Of 33 minutes, 2 Seconds.
minutes, 2 Seconds lth g

inute.
Thus, they typed approximately 17.24 characters per minute

Analysis

1 g errors a]]d otner QL i ere
h i were ]dentliled. Errors w
om the raw data [yp n t typlng prnresses

key. Then, the error
e key or returmn
counted whenever incorrect strokes were followed by the space X€¥

d by
of errors was develope
data was analyzed to determine the types of errors. A taxonomy

Hamada, Fukazawa & Goto 2001; Kubota 1999;

examining previous studies (Chikamatsu 1998;

i i ted in Table 1.
Tsuchiya 2000) and includes 18 categories. It is presente
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Table 1: The taxonomy of errors

Kaniji (K)

Overuse / miss-choice of Chinese characters and use of Chinese
characters that the participants did not use in their hand-written
compositions, Miss-conversion due to miss-placing word
boundaries by the word processor

eg BS (FB) + %kl (%) - ©EH (k)

Double Consonants (DC)

Deletion / insertion of double consonants
eg. BT (F8) - RIEM (1388)
WL &IZ (Lvo L &12)

Glides (G) Misspelling words containing glides
eg MK (R) - fIE (F38)
Caily (Loily)
Long Vowels (LV) Deletion / insertion of long vowels
eg FE (EF) - ZEHE (FH)- HLL (PL)
Multiple phrases (MP) Attempt to convert multiple phrases or words at a time
eg EIHEEBL (F1HE. F)
BERISFETH. (BFTDHFETT.)
Miss-typing (MT) Errors caused by miss-typing
eg. HE (BX) - 5712 (WD)
ISHCREETMID (ICEFATHWELEND)
N-sound (N) Deletion, insertion or mis-typing of N-sound

eg MBIF (CAIZBIF) - BE (BF)

Conversion without
okurigana

Attempt to convert hiragana to kanji without its okurigana

eg WEH GFH—LW) - B F—F)

Over Capacity Attempt to keep typing multiple sentences until the word
processor stops processing the input
Part of a word Attempt to convert part of a word
eg MR (BR—%A) - H(B—F)
Sound eg Y&ESIZ (Y&elS) ZFxEd (BLSE)
Particle (P) Mis-typing particles or mis-conversion of sentence particles
eg FHE GAD - ZHFE BB
Voiced Consonants (VC) [ Incorrect voicing or unvoicing
eg BE (X#%)
EAYEERELE, (B \MERAF L)
Retype Revising errors that the participants made
Strategy Using strategies to type desirable text
eg FEOS (HLY) > FEDOE (erase ‘LV)
10 (typenumerals) > -+ 1
Others Errors and typing processes which do not belong to the categories

above (for example: copy, verb form, and wrong reading)

65



Eight hundred forty-four errors and other typing processes were identified by examining

the 17-hour-long video recording carefully. The errors were categorized according to the

taxonomy of errors, and the distribution of errors is presented in Table 2.

Table 2: Distribution of the errors

Category Subcategory  |Participants by native languages Subtotal [Total
E@25[C@ [K@ 1@ |TA) |Ad)
Double deleting 1na) 3 pBm Jo 10 0 17@) __ |204)
Consonants inserting 3 0 0 0 0 0 3
Long deleting 66(13) |11 [21() 1 [¢  [2 [105(4) [141(26)
Vowel inserting 27(1) |6 2(1) |0 0 1 36(2)
Voiced voicedDunvoic [41) |15 3 [0 [0 [0 [220)  {402)
Consonant ed
unvoiced Jvoic |2(1) |10 |6 0 0 0 18(1)
ed
Kanji overuse 23 2 9 0 2 0 36 121(2)
homonyms 7 1 8 0 3 0 19
failure of conv. |39(2) |4 14 0 7 0 64(2)
wrong reading |2 0 0 0 0 0 .
Mis-typing i-e 112) [0 0 0 0 0 11(2) 128(13)
u-o 8 1 o 1 o 0o 110
li-o 4 2 0 0 0 1 7
L 64(7) _[10(1) [2033) |1 3 2 100
Conversion w/o 30 3 4 0 1 1 39 39
okurigana
Particle boundary 31 6 2 0 4 1 26 56
wa B3 3 [t o 3 0 |20
wo 7 1 0 0 1 1 10
Sound 5(2) 0 1 0 0 0 6(2) 6(2)
N-sound inserting 2 0 0 0 0 0 2 28
deleting 0 2 0 0 g 8 24
mis-typin 1 4 0
Glide ping ;(5)(24) 112) 42 |0 1 1(1) 152(29) 52(29)
Multiple Phrase 16 5 4 0 4 0 29 29
Part of a word 21 1 0 0 2 0 24 24
Over Capacity 5 0 0 0 0 0 s S
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@.pe 47(5) 13 3 1 i6 0 160(5) 160(5)
Strategy 59(3) Jio |7 1 0 0 |77®) __[173)
[Copy o o pm ___pa
l\_’erb Form 4 0 0 0 0 0 \4 4
[Wrong Reading 9 1 1 0 0 0 111 11

[Total 844

*The number in the parenthesis indicates the number of loan words.

Discussion
Kanji
There were 102 instances observed in this category. Thirty-six instances relating to

rover-use’ were observed. Among them, there were 30 instances using kanji for words which are
not normally written in kanji, such as ‘31t (&F) . There were 6 instances of converting
words into kanji which did not appear in the participants' written drafts. This is not an error;
however, it is uniquely observed in word processing. Nineteen instances were related to incorrect
choice of homonyms. The instances of failure of conversion were observed 64 times, and they

were not analyzable.

Double consonants

Twenty instances were observed in this category. There were 17 observations of deleting
of deleti
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double consonants. Only 3 instances of inserting double consonants were observed. In Tsuchiya
(2000), deletion of double consonants was reported twice as many times than insertion of double
consonants,

Tsuchiya (2000) reported that ‘t’ is the most frequently observed double consonant, with
'k’ being the next most common. In the present study, ‘t’, 'k’ and ‘s’ were observed equally often.
However, both t’ and ‘s’ appeared the most frequently in the participants’ compositions. ‘S’
appeared 2309 times, and ‘t’ appeared 2518 times. ‘K’ appeared less than those two consonants
but still more frequently than other consonants. It appeared 1798 times. Thus it is hasty to
conclude that learners of Japanese have trouble typing double consonants of ‘k’, ‘s’and ‘t’
compared to other consonants. Further research will be needed.
Lo"g vowels

One hundred forty one instances were observed, and 33 participants with six different

native languages committed this error. 105 instances involved incorrectly omitting a long vowel,

and the rest of the instances—that is, 36 instances—-_involved mistakenly inserting a long vowel.

on errors included 2 loan

The 105 deletion errors included 14 loan words, while the 36 inserti

words,
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The participants deleted the vowel ‘a’ 7 times, ‘i’ 25 times, “u’ 35 times, ‘¢’ 3 times and ‘0’
71 times. We found that the participants tend to make errors on the vowels ‘u’ and ‘0’, even th h
» oug
the occurrence of ‘u’ and ‘0’ in the compositions is less than that of ‘@’ and ‘i’. Tsuchiy. (2000)
. a
also reported the same tendency.
Mis-typing
It is difficuit to identify this type of error since iti i
s not possible to distingui i i
guish mis-typing
from real errors of words from the video of the typing process alone. With this i
] is in mind, 31
participants with six different native languages made 128 errors
. Among those instan
ces,
confusion between i and 'e' was observed 11 times. Only English speaking 1
earners made this
error It is probably because the sound 'L' was recogni
gnized as the letter 'e ( [i:] )’
i:])'. Confusion
between ' and 0’ Was observed 10 times, and confusion b i
: etween ‘i’ and ‘o' was i
observed 7 times-
Other mis-typing eIrors were not analyzable.
Tsuchiya (2000) conjectured that the confusion bet 4
ween ‘i and 0’ and ‘u i
and o’ is because

of a physical constraint, that is, on 2 keyboard, those three vowels are located cl
ed close to each other-

However, further research will be needed for empirical evidence
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Conversion without okurigang (inflectional engiy, 2s)

This is an error of Aockan i )
kana-to kanji conversion without okurigana, For exampl &
’ ample, convert '

5 L L\ without i eana’ LY Thi
#- 5 L LV without its okurigana 'L LV, Thjs type of error was not reported in Tsuchiya (2000)

since the researcher only collected phonetic errors, However, this error was observed frequently in
the present study. Nineteen participants with five different native languages made 39 errors.
Without okurigana, Chinese characters do not form a phrase.
Particle

In this category, 56 instances were observed. Twenty instances were related to mis-typing
the particle '[&', and 10 instances were related to the particle '%". Those 30 errors were caused by
the discrepancy between hiragana and its pronunciation. However, interestingly, mis-typing of
the particle, 'e' [~ ? ], was not observed in the present study, even though the particle has the same
kind of discrepancy between hiragana and pronunciation.

There were 26 instances relating to misplacing word boundaries. For example, native
speakers mostly set a word boundary between ‘& and ‘&’ in a sentence like ‘BHELAWES

£ LVES to convert ‘8 % LVE T into a Chinese character. Those who made errors set a word

boundary before a sentence particle. Thus, in this case, they would set a word boundary between
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‘LY and ‘& This often results in false-conversion such as ‘&% L ALWVE B VES
Voiced consonants
Forty instances of voice consonants were observed. Amon g them, there were 22 instances

of incorrect devoicing and 18 instances of incorrect voicing. Chinese speaking participants made
- participants ma

a di Spropornona e]y ]arge number Of errors of this type. Ihls phenomenon C b
t an be COﬂSldeI Cd
g erence S]l’l € SEV! ]al Studles Iepol[ed tha[ Clllllese € : ave d]fflCL Y
CE SEVE l aIners OfJ
t I 1 lﬂ(erf T apanese h

distinguishing certain voiced and voiceless consonants sy
ch as k-g' and 't-d' S
-d' (Sukegawa, 1993).

Implications

Typing Japanese characters on a computer

These results indicate that the learners of J apanese do have probi
ems in typing Japaneseé

characters. Those errors can be classified into three groups

The first group of errors consists of mechanical errors which inc]
=y Includes conversi ithout
version withO

eyl fllSi()]I l)etwecn the keys 1‘ and ‘Cl an CO;
7‘ ”ngana con ) d piat ITect entry fOr tl ' 1 d
€ PaI thlCS li an

%', Those errors were caused by insufficient understanding of ,
€ conventj i
ons used in the

IME

program. These errors would be corrected by giving the students pac;
= aS1C instruct; i
onal material.

Al

“manwii |




The second group of errors is the performance-error group which contains mis-typing, the
moraic N, glides, and double consonants. The participants knew the correct pronunciation and
spelling of words, but they could not convert the spellings correctly on a computer. Errors in this
8roup are similar to errors made by native speakers of Japanese.

The third group of errors is the cognitive-error group. The participants did not know the
correct pronunciation or spelling of words. An example in this category is voicing errors, for
Which typing provides conclusive evidence. The typist must decide between k' or 'g' before typing
the worgd 'gakusei’ for the word 'student' in Japanese. It shows that the users' vocabulary knowledge
is incorrect, One pedagogical implication drawn from this finding is that the omission of voicing
©IT0rs is not different from other types of errors.

Need for systematic instruction on word processing in Japanese

As the researcher mentioned in the previous chapter, some of the errors could be avoided
through proper instruction.

Takayoshi (1996) pointed out several potential changes: changes in writing processes of
Creation, drafting, and revision through computers. The researcher asserted that these changes in

Writing processes necessitate corresponding transition to computer-assisted pedagogy. In
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Takayoshi (1996), computer-assisted pedagogy is defined as the use of computers in the classroom
setting and their integration into a traditional language learning environment. Establishing
word-processing instruction in the curriculum is definitely a part of computer-assisted pedagogy in
the Japanese language.

Furthermore, Pennington (1996b) addressed the effect of instruction and concluded that
“the effect of instruction—including the teacher’s attitudes, beliefs, and overall teaching
approach—on students’ development of writing skills on the computer is undeniable (p.138).”
Therefore, establishing instruction in word processing in the present study is influential.

Basic instructional materials with a series of step-by-step exercises are currently under
development to be released on the WWW.
Modified IME program

The present study also suggests that a modified IME program which handles incorrect
input may be helpful for learners as discussed in Hatasa (2001) and Tsuchiya (2000). A modified
IME program has a dictionary which contains possible errors that users of word processors often

make. If a user's error input matches one of the stored possible errors in the dictionary, it triggers

the correct output. Therefore, the use of a modified IME program may help learners reduce the
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cognitive error group discussed in the present study.
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Abstract

New research in psychology concerning the relation of gesture and speech has direct
relevance to the field of second-language research. A speaker’s gestures may provide us with
insights into what is going on in his or her mind, something which we otherwise would not be
able to know. Gestures made by L2 learners can therefore provide useful information to
language teachers. This paper investigates the gestures of Japanese-language learners and

discusses how language teachers can utilize gesture as a pedagogical tool.
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1 Introduction

In the context of second or foreign language learning or teaching, language teachers are
most likely to see "gesture” as a form of compensation for learers' inability to express
themselves well in the second language (L2). Yet, this view raises more questions than it
answers. If gesture assists speech to convey meanings, why do people sometimes move their
hands when they talk on the phone when they can’t see each other? Do L2 speakers not need
gestures when they are fluent in the L2? Of course, we know the answer to this question: people
do move their hands when they speak their first language (L1). Why, then, do people use
gestures?

The assumption underlying these views is that gesture is non-verbal while speech is
verbal: in short, gesture and speech are different cntitieé.

In the field of psychology, however, researchers have been paying more attention to
spontaneous gestures accompanying speech, and have shown that speech and co-occurring
gesture are inextricably intertwined temporally and semantically. They also expect gesture to
serve as a window into the speaker’s mental representation and processes. Theorists attempt to
explain how exactly the two are related to each other. One hypothesis suggests that gesture and
speech are two synthesized channels that are generated from a single mental process,

representing one idea (Kendon 1980, McNeill 1992).

These claims concerning the relation between gesture and speech have direct bearing on
the field of second-language research. First, if gesture and speech are interconnected, gesture
should have direct relevance to learners’ oral production. Second, if gesture can be a window
into the speaker’s mind, the speaker’s gestures may provide us with insights into what is going
on in his or her mind, which we otherwise would not be able to know. In the field of second

language acquisition (SLA), recent studies have shown how co-verbal gestures function in L2
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discourse (Gullberg 1993, 1996, 1997; Swabey 1997; Yanagimachi 1999). In Oda (2001) I
investigated how speech and gesture are related in L2 Japanese narratives, and how the relation
differs from that in L1 English narratives. The purpose of that study was to examine the role of
gesture in the understanding of the cognitive process involved in learners' speech production. I
have suggested that the differences are attributable to the learners’ ability to express their
meaning in L2, and that the learners’ gestures therefore may reflect the degree to which they have
internalized L2. Ihave further discussed how gestures may provide language teachers with
useful clues for assessing learners’ developmental stages in the target language.

The purposes of this paper are two-fold: (1) to provide some data to prove my claim in a
previous paper that the gestures of L2 learners may reflect their command of 1.2; and (2) to

discuss how language teachers can utilize gesture as a pedagogical tool.

2 Gesture—Overview

Before examining gestures of the L2 speakers, I will give an overview of key issues of
gesture to gain an overall idea of what gesture is.
2.1 Types of Gestures

First, because the word gesture can include different types of gestures, I will clarify what
I'mean by the term in this paper, so as to avoid confusion or misunderstanding. This paper
excludes pantomime-like movements, which are produced to express meaning by acting. An
example of pantomime-like movements is the speaker ‘acting out’ a character pretending to be
dead by leaning his upper body toward the side while saying “koo shite doing this” because he
did not know how to express it in L2. Also excluded in this paper are emblems, which have
specific meanings associated with specific forms. An example of an emblem is the OK sign.

The form and the meaning are regulated culturally—if the circle is made with the thumb and the
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middle finger, it would no longer mean ‘OK’. Notice that pantomime-like movements and
emblems can replace the corresponding verbal expressions, so speech does not need to
accompany the movements for the meaning to be understood.

The gestures that are examined in this paper are mainly spontaneous hand and arm
movements that accompany extemporaneous speech. An example is the hands tracing a semi-
circle in front of the body while the speaker says “the man puts the baby on the cabinet.” The
movement by itself does not have a specific meaning: without the verbal expression, the gesture

is difficult to be understood. This gesture is idiosyncratic: different speakers may produce

different gestures when they describe the same scene, although they may be very simitar. McNeill

(1992) observes that native speakers of different languages make gestures similar in shape when

they describe the same scene.

Among spontaneous co-verbal gestures, some are representational. They depict or point

i .
to an object or event, which can be concrete O abstract. Others do not present discernible

meanings but simply consist of short and quick motions, which often highlight what the speaker

believes to be important in the discourse.

2.2 Gesture and Speech

. ] : » essive. Yet
Since gesture and speech together represent a single idea, they are CO-¢XPr

S ingle event into
they express the same meaning in different ways. Spoken language divides 2 sindle

: e izes these
segments—the person, the object, the action, the direction, etc., and then organizes

. . nalictically without
segments into a string of words. In contrast, gestures present meaning holistt ally

. ist’s action of
undergoing segmentation or linearization. For example, to express one protagon

putting a baby in front of the door, a speaker may Jower both his hands from his chest down to

the floor. This single motion of lowering his hands to the floor displays all elements presented in
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the speech instantaneously: As his hands are apart with the palms facing each other, the speaker
indicates the presence of the baby by means of the space between the hands. At the same time,
his arms represent the protagonist and how the protagonist is holding a baby. In addition, he also
displays the information that his speech does not provide. For example, the hands being lowered
down to the floor suggest that the baby is put on the ground, while the speech expresses ‘in front
of the door’. Speech and gesture thus express the same meaning in a complementary fashion.
Due to this difference in the nature of speech and gesture, one gesture usually spans over
multiple words that construct a phrase. Kendon (1980) claims that each unit of gesture is
produced for each ‘idea unit,” a unit of meaning to be processed at a time. McNeill (1992)
observes that generally one gesture is contained in one clause, and multiple gestures in one clause

usually accompany disfluency in language production.

3. Prior Research

In my prior research, Oda (2001), I investigated the gestures of several learners of
Japanese in L1 (English) and L2 (Japanese). The focus was on a segment that contained the
same content in the two languages. I then compared the gestures in the Japanese and English
narrations.
3.1 Differences in L1 and L2 Production

The results from this study showed that the learners’ gestures in L2 differed markedly
from those in L1. Major differences are summarized below:

1. Learners show discordance of gesture and speech in timing and/or meaning.

2. They often segment gestures corresponding to each word or sound.
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3. They often exploit rhythmic quick motions to help encode and produce oral production,
rather than—as McNeill (1992) observes in L1 narratives—to highlight a salient part of
the discourse.

4. They sometimes produce pictorial gestures that clarify the meanings of the co-occurring
words, instead of describing the target scenes.

These differences, more importantly, are incongruous with the nature of gesture that I have just
described. I have observed that these phenomena are likely to occur when the speakers have
difficulty describing their meanings verbally.

Now let us look at examples of each case. In the transcription, underlining shows that a
movement of a part of the body accompanies the marked segment of speech. Below the
transcription the movement is described verbally. For the purpose of comparison, head
movement and non-gesture (e.g. self-touching) are also described. (For the transcription
notation, refer to the Appendix.)

In the first.set of segments the gestures look similar in shape in L1 and L2. Comparing
closely the L2 segments with the corresponding L1, however, subtle discordance in gesture and
speech can be observed in the L2 segment.

(1) Bob: akachan (.) 1o, inu to, asobimashita.
@ @) i) Gv)

(i)-(iv) occur slightly above right thigh

(i) right hand moves up with index finger pointing
(ii) beats with middle finger opening at

(iii) beats slightly

(iv) opens ring finger and beats

(2) Bob: they begin to play with the baby and the dog together
@ (i) @iii) vy ™
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(i)-(v) are made with palm facing up

(i) extends index finger of right hand up in front of body

(ii) right hand beats with index finger pointing in front of body

(iii) right hand beats with index finger pointing above right knee

(iv) beats to the left with index and middle fingers pointing

(v) beats back to the right
In the Japanese segment (1), the movements of Bob’s hand look awkward since beating motions
co-occur with 7o 'and', and the number of opening fingers is not consistent with the number of the
characters. In English, in contrast, each beat co-occurs with each content word, and the number
indicated by his fingers is consistent with the number of the characters—the baby and the dog.

The following example shows segmentation by different pictorial gestures. (4) is the

English segment of the same scene.

(3) Betty: ...akachan motte sono_ofisu no file cabinet(.) no ue ni ((pause)) a:: oite.

@) (i) (iii) iv) W) (vi)

(i) both hands are drawn toward her with palms facing up to express holding
something

(ii) both hands cross and make circles in an outward motion with palms facing
front

(iii) left hand draws toward her face to express opening the cabinet drawer
(iv) right hand covers left hand, which is facing down in the air

(v) left hand pushes her glasses up

(vi) left hand facing front makes semi-circle consecutively in front of face

(4) Betty: and he picks the baby up and he tries to put him on top of the filling cabinet
)

(i) both hands extend forward in a circular motion above her lap to express
putting the baby down

In contrast with (4), where the speaker made only one smooth movement, in (3) her gestures
segment the description of one event into phrases as her speech does. Her gestures, except ),

do not describe the character’s action in the cartoon. The series of Betty’s gestures in (3), instead
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of depicting the scene as in (4), gives us the impression that she is spelling a sentence using

gestures along with words.

In the next example, the speaker seems to be tapping out each sound.

(5) Mike: ano(.) uh(.) shi- shi- shi nu noyoona ko to g suru? ano(.) soshite(.) ano (.)
() (i) Gi)Av)  (v) (Vi.vid,viii)

a- a- sonto- shinu noyoona koto o suru toki

(ix) (x) (xi) (xii) (xiii) (xiv)

@, ii) left hand taps at the level of chin with index finger pointing .
left hand moves to the right in a small circular motion across his chest

tapping at each segment
(ix-xiv)  repeats taps as above

(iii-viii)

(6) Mike: and he went outside and Dlavtid dead
)] (i)

(i) left hand with palm facing up, thrusts toward left-front
(ii) left hand thrusts again to left

In (5) tapping is timed regularly to each segment. H%s hand looks as though they maintain
the rhythm of the utterance. The hand seems to help the speaker tap out words, which shows his
effort at constructing the clause.

In the following (7), gesture (ii) looks, at first sight, to be describing the cartoon scene.

However, compared with its English counterpart as well as the actual scene, its iconicity raises a

problem.

(7) Dan: sono ato nan ka (.) otg ga(.) kLE_tg) ano...
@) ii

(i) right hand taps gently on lap o . '
(ii) right hand moves toward right ear, cupping it, to show the action of hearing

(8) Dan: then (.) I gathered he heard a sound.
@) (iii)
(i)
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(i) ring finger and little finger of left hand twitching outwardly

(ii) head tilts slightly to back-left and returns to original position

(iii) middle finger moves quickly

In the L1 segment (8), the speaker displays the scene in which the character hears a noise

behind him. In (8), however, he does not depict the scene as seen in the cartoon, in which the
character never moves his hand toward his ear in a cupping fashion. In addition, the directions of
the movements are not the same in (7) and (8). In the Japanese retelling, the elaborate movement
to mimic hearing suggests that the speaker is attempting to describe the meaning of the word kiite

‘hear’ as opposed to describing the actual scene.

3.2 Relation of Gestures and L2

This observation of the learners’ gestures and speech suggests that their gestures in L2
production are linked to their ability to express meanings in L2. In order for a speaker to express
a meaning by both speech and gesture smoothly and casually, his or her speech should be
produced as quickly as the corresponding gesture. In other words, if we take into account the
hypothesis that gesture and speech are two synthesized channels generated from a single mental
process to represent one idea, both speech and gesture channels have to simultaneously present
the speaker’s thought. However, this is not the case for L2 learners. They have to construct
sentences using their deficient competence in L2, and this may interfere with their gesture
channel. Assuming that a learner’s gesture improves in parallel with development of speech

fluency, we can conclude that the leamer’s gestures reflect their command of L2.
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4. Present Study

4.1 Purpose

Does gesture really reflect the speaker’s command of L2? Do gesture and speech develop
in parallel? Does gesture improve or become more fluent in tandem with speech? To answer
these questions, I observed the gestures made by an intermediate learner of Japanese while he
was telling the same story in J apanese three times repeatedly. If indeed gesture in L2 improved
in line with one’s command of the language, gestures in the later rounds of his narratives should

be less L2-like, if not L1-like, since he has rehearsed his speech.

4.2 Methodology

The learner, named James here, is a student in the fifth semester course of Japanese at a
university in the U.S. He was shown a two-minute line-drawn animation without sound. Then he
told the story to three native speakers (NS) of Japanese whom he did not know, one after another.

Thave compared gestures in sets of segments that contain the same content. Since one of
the criteria of L1-like gestures is that one gesture spans multiple words, if a set of speech
segment contains very different expressions, it is excluded from the data, though the same scene
is described. The analysis focuses on the four major points of L2-specific gestures described
earlier. Thave checked whether or not any L2 quality that appears in the earlier rounds

disappears or abates in the later rounds.

4.3 Results
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Since James tries to use more complex expressions or describe more details in the later

rounds, not many instances are found to be appropriate for comparison or discussion.

Nonetheless, some instances are noteworthy, which I will show below. In the transcripts, the

second number in each index number indicates the round.

Each of the following segments in (9) contains gestures that represent hanging up the

phone. This example shows his movements are more coordinated with speech in the second

(9-1) James: ano: kaishain wa e:to denwa ni e:to g-(.) e- ba:n to shite

@ (i) (iii)

(i) both hands thrown to left moving in an arch
(1) both hands, facing each other, wave up and down rapidly in front of chest

(iii) right clenched fist moves down to side of body to express putting down
receiver

(9-2) James: e:to ano kare wa: e:to ((pause)) ano receiver o e:to tsukue no ue ni oite

@ (i) @)  @Gv) ) (vi)

(i) right hand makes downward chopping motion in front of chest; left hand rests
on left thigh

(ii) right palm turns downwards

(iii) right hand pulls back to upper-right position (“receiver”?)

(iv) right hand lowers to thigh; left hand moves away from thigh touching right
hand gently in mid-air

(v) both hands facing each other waggle [?] horizontally with palms cupped

(vi) right clenched fist moves down to side of body to express putting receiver
down

9-3) N/A

In (9-1) the movement looks awkward: it appears as though the verbal expression laps behind the

gesture, giving the impression that he does not know the correct literal expression and decides to

make do with onomatopoeia. In (9-2), although his movements are not very smooth, each

movement is timed with each expression in his speech.
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The next example shows that he repeats the same movement he used in the first round to
indicate picking something up . In the later rounds, he does not. Additionally we can observe his
verbal expressions becoming more accurate.

(10-1) James: akachan _e:to totte ano e:to

@) (i) (ii)
(i) both hands move down between thighs with separated palms facing each

other
(ii) both hands move back toward chest
(iii) both hands move down and up to chest quickly

(10-2) James: ano: akachan o totte e:to
® (i)

(i) both hands 15 cm apart face each other in front of stomach
(ii) both hands rise toward chest

(10-3) James: ano: sono akachan(.)o toite: e:to:
1)) (i) (i)
(i) both hands move away from thighs
(ii) both hands moves in an arc away from each other

(iii) both lists [wrists?] are flicked up toward body

Since gesture describes the idea in the speaker’s mind more straightforwardly, in (10-1)

the speaker makes a movement of picking up a baby ahead of the word, while he still says e:ro
‘um.” Then he repeats the same movement when he comes up with the right word. In (10-2) and

(10-3), not only did he make an upward movement only once with forte ‘take’, the speech is also

not broken by e:fo ‘um’, and further contains particles.

In the next set of segments, the main pictorial gestures span longer phrase with more

complex sentence structures.

(11-1) James: e:to lampshade eto atama ((giggle)) atama ni ano kakete ((giggle))
[6)) (ii) (iii) @iv)
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(1) rigtht hand rises and is flicked slightly at chin level with index finger pointing
(ii) right index finger moves to point at right temple

(iii) points to temple again

(iv) both hands facing each other move forward in front in a semicircular motion

(11-2) James: ano e:to lampshade o (NS: hai) totte akachan no atama ni ano:

@ (i1)
koboshimashita

(iii)

(i) right hand rises grabbing at air
(ii) right hand grabs

(then stays in the air)
(iii) right hand moves front and center

(11-3) James: e:to: ((pause)) boosh_ni nitteru eto lampshade o ano: akchan no atama

®

(i)
(iii)
(iv)

v)
(vi)
(vii)
(viii)

@) (i) (iii) @iv) )]
i gi-(.) okimashita (giggle)
(vi) (vii) (viii)

both hands face each other in front of chest

left hand rises upward

left hand slaps rapidly at air close to right hand

right hand rises toward face and thrust forward to grab

(right hand stays in the air)

right hand moves forward slightly

right hand jabs once

right hand jabs three times in rapid succession in front of chest
both hands rest on thighs

In the first segment, the speaker points to his head while saying the word atama ‘head’ twice. In

the second, his hand keeps the same shape and stays in the air while saying the entire phrase,

akachan no atama ni ‘on the baby’s head.” In the third, his hand keeps the main shape and

position during a longer sentence that contains more words. This set suggests that first he has to

construct a simple sentence, word by word, but later can deal with more complex, longer

sentences.

Now I want to raise another important point. Please notice that the speaker describes the

scene from the point of view of character in the story most of the time. However, in the first
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segment, he fails to do so when saying atama ‘head’ and pointing to his head, since the head
should be the baby’s. If we heard only his speech in Japanese, we would not notice these
implications. The gesture in question suggests that at this moment the narrator’s gesture
describes the meaning of arama rather than the scene. This shift of his viewpoint also gives

evidence that he is constructing the sentence one word at a time.

5. Gestures as a Pedagogical Tool

I have shown three instances of the L2 speaker’s gestures improve along with speech. I
believe that these examples can provide some evidence for my claims that gestures in L2
production reflect the command of L2. If this is true, gesture has a great potential for providing
language teachers with useful clues to assessing learners’ developmental stages in the target
language. Gestures can also be very useful to teachers since they can tell us what is going on in
the speaker’s mind. In the rest of this presentation, I want to suggest what teachers should pay
attention to and how helpful learner’s gestures can be to language teaching/learning. Here I list
seven points.

a. What does the gesture depict? Is that what he is saying?

Since some gestures are pictorial, through them we may be able to know what the learner
is attempting to express. For example, we may detect the gap between what he or she really
intends to describe and what is really described in speech. Gestures can also offer useful clues to
determine if the learner fails to talk or does not intend to talk about a certain thing.

For instance, in the next example we observe a strange movement, which does not seem
to match any words in his speech indexed with (vii) and (viii) in the transcript. We can guess

that at this moment the speaker has a certain image which does not appear in speech, in his mind.
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(12-3) James: put e:to ((pause)) o-o-gjiisan to obaasan wa (NS: un) ano doa no- doa

o

@)
(i)
(ii)
iv)
)
(vi)

(vii)
(viii)
(ix)
x)
(xi)
(xii)

@) (i) @if) vy o
e aket (NS: un) doa no- (.) doa ni (.) itte akete (NS: un) e:to otokonohito
(vi) (vii) (viii)  (x) X) (xi)
wa e:to inai shi
(xii)
shakes head

both hands thrown toward left with palms facing each other

both hands thrown toward right

both hands moves approx. 10 cm from center toward right shoulder
both hands tap twice in front of chest

both hands move toward right shoulder and move back to center in a
semicircular motion

right hand with palm facing out moves forward and away from hip
repeats (vii)

right hand outstretched, wrist bent with fingers pointing downwards
both hands move from right to center in a semicircular motion

right hand facing front moves from side to side of face

right hand facing front pushes forward slightly twice

There seem to be no equivalent expressions in his speech. The way in which he starts the

following expression also suggests that he has decided to take an alternate way instead of

describing what the gesture portrays. Gestures thus can, at the very least, signal that the speaker

fails to describe a target idea, even if we can not guess what he means. In this case, from the

preceding negotiation with the NS and the actual cartoon scene, I guess he probably wants to

convey the meaning that ‘they looked outside through the slightly opened door but did not

actually go out of the house.’

The next example shows the learner’s confusion with transitive and intransitive verbs.

(13-1) James: ano: e:to ((pause)) cabinet(.) no ue ni ((pause)) notte e:to

@ ) Gi)

(i) cupped right hand facing front waves back and forth at face level
(ii) right hand waves back and forth
(iii) both hands move forward tracing a semicircle in front of chest
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In this example, although the speaker says notte ‘get on,” we can detect that what he
means is nosete ‘put on’ instead. Probably he knows that there is a transitive version of noru ‘get
on’ because he does not just use oku * to put,” which he uses to describe the character’s putting
the baby on the ground.

In addition to misuses of transitive and intransitive verbs, a speaker’s gestures may be
useful in assessing the learner’s use of a passive construction since, as I have indicated, gestures
can reveal the point of view that the speaker takes. For example, if the speaker raises his hands to
protect his face while saying A wa B o rataite ‘A beats B,’ it is likely that the passive sentence

would be more appropriate. However, I did not find actual examples of this in my data.

b. Does the gesture depict a specific word or the entire scene?

Even if the gesture and the speech appear to match at first sight, we also need to pay
attention to whether the gesture depicts the speaker’s idea, in this case the cartoon scene, or a
particular worq, as we saw with atama ni ‘on the head’ in (11-1). Example (7) also has the type
of gesture in question when the speaker says kiite ‘listen’.

This type of gesture is deceptive, but one good way of detecting this type is, as I have
shown earlier, to check the speaker’s point of view. Another way would be to compare his
gesture with the actual scene. In the case of example (7), the cartoon character does not listen
with a cupping hand close to his ear. When we detect this kind of gesture, we can suspect that
the speaker is constructing his utterance one word at a time. Now I want to warn that we teachers
should not, contrary to our tendency, simply interpret that the speaker is so unconfident with the
word accompanying the gesture in question that he or she needs to reinforce the meaning with the

gesture. Thave observed that this type of gesture often appears with an expression that does not
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seem very difficult, and I have suggested in my previous paper that this kind of gesture may be
signaling that the words adjacent to it, rather than the word currently being spoken, are
challenging to the speaker. Therefore teachers should be advised to suspect that he or she is

struggling with the whole phrase or sentence around the intended expression.

¢. Does the gesture co-occur with the verbal counterpart?

Since gesture should appear together with the corresponding verbal expressions, when we
detect a lag between his or her gesture and speech, we can suspect the speaker has a problem at
producing the expression.

As seen in (11-1), L2 learners often make gestures in advance of verbal-expression. This
suggests that the speaker cannot retrieve the right word or the correct form quickly enough. In
the later rounds, as seen in (11-2) and (11-3), his movement was better coordinated with his
speech, so we can conclude that later he was able to express the target meaning more smoothly.
In (12-1), we also observe the same phenomenon when he says notte. In contrast, he later makes
his gesture of putting something down with the word oite ‘put’ without a time lag even though
the word is said for the first time. This suggests that he probably is more familiar with oize ‘put’

than notte ‘put on’ (in the wrong sense) and totte ‘take.’

d. How segmented is the gesture?

McNeill (1992) claims that usually one gesture is contained in one clause, and multiple
gestures in one clause usually accompany disfluency. My research suggests otherwise, in that L2
learner’s gestures are often segmented: (3) shows an example of segmentation. (5) shows
segmentation into each sound. I suggest that by observing at which levels gestures are segmented

(e.g., sound, morpheme, word, etc.), we may detect at which level the speaker is working to
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produce the sentence (e.g., recalling a word, combining words into a clause, etc). For example,
in (5), interestingly, the speaker repeats the same clause shinu no yoona koto o suru ‘pretend
dead,’ and his hand does not move as frequently the second time as initially. The tapping
movements accompanying shi- shi- before shinu ‘dead’ in the first round show his initial struggle
in searching the lexical item. In the second shinu and koto were not segmented by beats. This
suggests that this time he does not have to search for words, but yet he has to make an effort to
construct the clause word by word because of its complex structure, which resulted in
segmentation of the movement at each word. In example (11) the speaker produces one
movement for each word in the first round (11-1), while we have observed that he does not do so
in (11-2) and (11-3), even though the sentences are longer and more complex. This suggests that

in the first round he constructs the sentence word by word, but later he can produce sentences

more quickly or deal with multiple words at the same time.

e.  How much speech does one gesture span?

This question is related to the previous one. Kendon (1980) claims that each unit of
gesticulation is produced for each ‘idea unit,’” a unit of meaning to be processed (1980: 218).
Taking his claim into account, L1 production contains one gesture in one clause as McNeill
(1992) claims, because the speaker processes a single idea instantane.ously both in speech and
gesture. For L2 learners that is not the case since they are much more restricted in their speech.
Therefore, their ample local gestures may indicate that their idea units are very short, because
they have to work on each shorter unit to construct a clause. This encoding activity may
intervene with the speaker’s mental process as his or her mental imagery is broken down into
each segment that his or her attention is drawn to. In (11-1) James produces a single movement

corresponding to each word in the first round. He may have to combine single words to make a
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clause. Later he produces fewer movements over longer and more complex clauses, and a single

hand shape span more words as (ii) in (11-2) and (vi) in (11-3). This probably suggests that he is

dealing with longer units.

f.  Arethe hands in the air or at rest?

When a hand makes a movement, it departs from one rest position and reaches another.

The following set is from the last part of each round. Please pay attention to the timing in which

both his hands land on his lap. You will see James’s hands lower onto his lap earlier in later

rounds.

(14-1) James: e:to tabun eto minna wa (NS: un) e:to ((pause)) ureshii(.)ni natta (NS:

un

(14-2)

(14-3)

@) (i)
un) eto yatto ano sore wa owari ((giggle))
@iii) @v) )

(i) left hand cradles right hand with right palm facing chest
(ii) right index finger makes two circles and lands on left palm in front of chest
(iii) both hands move apart and make a small chopping movement
(iv) both hands are clasped together in front of stomach
(v) both hands land on lap

(NS: a soo desu ka)
James: g:to tabun eto minna wa ureshikatta desu un un sore wa
(i) (ii) (iii) (iv)
hanashi no gwari desu
) (vi)

(i) left hand cradles right hand with right palm facing chest

(ii) right hand facing down makes two circles above left hand

(iii) both hands together with fingers crisscrossing each other in front of chest
(iv) both hands land on lap

(v) right hand rises slightly

(vi) right hand flicks to left and goes back to thigh

James: e:10: tabun sono toki ni inu wa ureshikatta desu ne sore wa hanashi no
(@) @) - (i) @iv)

wowari desu
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(1) right hand cradles left hand with left palm facing chest

(11) right hand moves away from left hand

(iii) both hands make an arc-like movement from chest level to just above lap
(iv) both hands clasped together land on lap

In the first round, he finally rests his hands after saying ‘that's it.” In contrast, in the third round
his hands have already landed while still describing the story line. Assuming that he is working-
on the immediate story line when his hands are up in the air, in the first round probably he is so
occupied at every moment in describing one event after another that he does not know when and
how to end his narrative. He may not be aware that he is at the end of the story until he realizes
that there are no more scenes to describe. In contrast, the fact that his hands land on his lap much

earlier in the third round suggests that he knows how to finish the story in advance. In other

words, he may have a bigger picture of the structure of his narrative.

g. Does the speaker highlight an important part of the discourse or tap out a word?

There are gestures that are short and quick flicks—typically up/down or in/out—and do
not describe a discernible meaning, which McNeill (1992) calls “beats.” He describes ‘beats” as a
motion that highlights what the speaker thinks is important—no_l for any semantic content, but
for its function in discourse. Beats tend to take place when the speaker withdraws momentarily
from the narrative plot line, for example, to repair a lexical item, to introduce a new character, or
to add new information about an already introduced topic (McNeill 1992: 195).

On the other hand, as seen in Oda (2001), L2 speakers tend to produce abundant beat-like
movements, which appear to be exploited to tap out verbal expressions or keep rthythm. If we

take into consideration McNeill’s claim that beats signal the speaker’s departure from the
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narrative line, these L2 speaker’s movements may show that the speaker is not engaged directly
in the story, but rather in encoding activities.

As I have demonstrated, the 1.2 speaker is usually engaged in immediate tasks, like
retrieving a word, describing a current scene, or encoding a current idea. He or she cannot deal
beyond that level, and so is not able to address discourse cohesiveness or other structural aspects
of the narrative. If we observe a L2 speaker using an authentic beat for discoursal or pragmatic
functions as McNeill (1992) describes, we can conclude that the speaker can operate in L2 at the

discourse level.

6. Conclusion

In this paper I have demonstrated that gestures can be a useful tool for teachers. Gestures
may provide teachers with useful clues as to what is going on in the learner's mind. Gestures
may even provide clues as to how L2 is being processed and formed. Observing how fluent the
learner’s gestures are may reveal if he or she is describing his or her thoughts with native-like
fluency or just “translating” his or her thought into L2. By observing when his or her gestures
break down, we may know which previously taught materials the learner has ‘mastered’ and

which he or she still need practicing. Gestures thus can serve as a valuable pedagogical tool.
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Appendix: Transcription Notation
The following notations are used in the transcripts.
) short pause
((pause)) long pause
omitted part
lengthened syllable
- glottal stop, cut-off
falling intonation
? rising intonation

continuing intonation
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Abstract:

Listening has traditionally been considered secondary to speaking comprehension
(G.H. Bower and R. K. Cirlio 1985; G. Brown and G. Yule1983) in that listening tasks
tend to be viewed as supplementary to reinforce grammar learning. Recently, however,
many psycholinguists and second language educators have been addressing the importance
of improving listening skills. Listening skills are obviously important as (1) a good
speaker needs to be a good listener and (2) real communication in the classroom should be
based on effective input through listening or reading. The real challenge is how to
systematically develop listening skills in the student. Before addressing this issue, basic
questions need to be addressed: (1) How do we define listening proficiency in Japanese?
(2) What are the features of meaningful and interesting materials and activities? (3) What
listening strategies should be taught? (4) What type of listening situations should be taken
into account? (5) How should teachers present listening tasks?

We will discuss these issues referring to the generic concept of listening
proficiency as discussed in the ACTFL guidelines and to the five taxonomy for structuring
listening activities developed by Lund (1990) (function of the message, listeners’ response,
text type, topic and method of presentation). In this study we first identify Japanese
learners’ difficulties with listening. We then present some pedagogical suggestions for

listening, referring to listening materials and activities which are currently being developed

at Princeton University.
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1 Introduction
The classic study of listening conducted by Rankin (1930) suggests that adults spend

42.1% of their communication time listening, in contrast with 39.1% speaking, 15%
reading and 11% for writing. This primacy of listening was confirmed in more recent
studies by researchers (Weinrauch and Swanda, 1975, and Werner, 1975). However, how
much instruction of listening activities is given to learners of Japanese in and outside of
classroom, and how are we teaching listening? We assume that the listening exercise itself
is assigned to students' homework because of the following reasons.

1)  curriculum restrictions

2)  lack of class hours

3) difficulty with dealing with the listening materials addressing students' various

levels.

Many of our students in Princeton University, especially at the elementary and the
intermediate level, expressed the difficulty and reticence in listening homework because
these exercises are very monotonous w?thout pre-listening activity or visual cues.
Moreover, the listening exercises usually fall into a second category to check newly
acquired grammar points or expressions in textbooks, but not to enhance listening skills.
Consequently, many students who went to Japan for the summer language program or
internship encountered a huge gap between real life listening and classroom/homework
-listening activities.

In this paper, first we would like to discuss the problems of listening based on our
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students' surveys and comparisons of the controlled textbook dialogues with videotaped
authentic conversations in order to gauge the difference between listeniné materials and
authentic conversations. Finally, we will suggest how we can improve listening materials
and introduce the current project for elementary and intermediate level learners conducted
at Princeton University. This project focuses on developing authentic and natural video

materials to enhance the currently used textbook, Nakama by Makino, Hatasa & Hatasa.

2 Authenticity
Many students feel a huge gap between listening activities in the classroom (or
homework) and actual situations when they go to Japan. This is because most listening
materials, including dialogues in textbooks, are very grammar-oriented and controlled in
many ways with a few professional speakers. The speakers read script with perfectly
controlled speed, voice tone, accent, and correct grammar. However, this is far different
from real life conversation. In actual situations with native Japanese people, the students
encounter various people with different gender, age, accent, speed and voice tone. There
may be improper grammar usage, incomplete sentences, redundancy, contractions, overlap
and so forth. Thus, there is a huge gap between controlled listening materials and real life
listening.
In real life listening, we depend largely on visual information, including speaker's
facial expressions, posture, movements, and appearance. Nonverbal communication

researcher Albert Mehrabian (1971) estimates that as much as 93% of the total meaning of
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a message can result from the nonverbal, visual cues (p.43). When a listener engages in
listening, the vocal message filters through the short-term memory system first, and at this
time, the listener focuses on the auditory and/or visual stimulus/stimuli and concentrates on
the message received. Their attention span during this activity is very limited, as short as
20-60 seconds (Norman, 1969). Therefore, the visual stimuli play a very important role in
listening. However, we wonder how many teachers provide visual information for a
listening homework activity? Despite increasing modern audiovisual equipment, we think
that many of us still use an old-fashioned cassette for listening homework. Thus, not
having visual cues also make listening activities that learners engage in for homework very

different from our real life listening.

3 Arguments against Authenticity

However, there are some arguments against using authentic materials in listening
tasks, especially at an elementary level. Authentic materials are too difficult and may
discourage learners, and also there is skepticism about exposing the learners to improper
grammar usage, particularly at the initial stages of language study. Penny Ur (1984)
stated that certain difficulties may surface which cause listener frustration and
demoralization when using nonscripted, authentic language tapes, and it is particularly
difficult for the beginning-level students to disentangle the thread of discourse, to identify
different voices, and to cope with frequent overlaps in segments of authentic language

presented via audiotapes.
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Although Tosaku (1987) pointed out the importance of exposing learners to
authentic speech from the early stage of studying, he mentions that teachers have to be
very careful of authentic materials. This is because they have so many natural elements
that are, not only high level expressions and structures, but also some cultural and social
information elements. From his experience, learners who used high level materials could
obtain strategy to understand with their knowledge and ability as much as possible, but the
materials would not become a sufficient input necessary for language acquisition. In
addition, because of the difficulty of context, it may decrease learner's motivation and

cause loss of confidence.

4 The importance of authentic listening materials
We conducted the survey of 11 students who are currently studying Japanese at
Princeton University and have lived in Japan for more than 2 months. Most of these
students went to Japan for a summer language program or internship after they studied 1%
and 2™ year Japanese at Princeton University. That means they finished Nakama 1 & 2,
and studied up to Chapter 8 of Arn Integrated Intermediate Japanese by Miura and McGloin.
All students except one (this student lived in Tokyo for 9 years when he was a child)
answered that they had difficulties with listening comprehension when they went to Japan.
We asked them what kind of situations they had difficulty to understand and what were the
reasons. The situations we listed on the survey were in the chart below. For each situation,

we also asked the reasons which caused the difficulty and asked the students to rate the

127



difficulty from 1 to 5 (5 is the most difficult). The reasons were: (1) speed (2) unfamiliar
vocabulary (3) dialects and different accents (4)speech mode (gender/age) (5)length of
speech (6) content (lack of social/cultural knowledge) (7) omissions. The following chart is
the result of the survey, and the percentage shows that the students listed the reasons 4 and

5 for the most difficult situations.

The situations of listening environment %

Watching TV 28.5
Overhearing the conversation by host family 26
Listening to a lecture

215
Participating in the conversation with host family 21
Overhearing the conversation by Japanese friends 15
Announcements at a station/airport/department store, etc 11.5
Talking over phone

10.8
Overhearing the conversation by others 10.6
Participating in the conversation with others 9.8
Participating in the conversation with Japanese friends 8.6
Overhearing the conversation by Japanese teachers 5.9
Participating in the conversation with Japanese teachers 5

The result indicated that the students felt the most difficult situation was when they
were watching TV, and the reasons that they listed were speed, unfamiliar vocabulary, long
discourse, and lack of social/cultural knowledge. The second difficult situation was when
they were overhearing conversations by their host family, which were attributed to
unfamiliar vocabulary and speed. When the students were not participating in the
conversation with host family or friends, people seemed to pay less attention to their
speech style. In other words, they didn't control their speech for the students. Listening to a

lecture was also rated difficult because of unfamiliar vocabulary, the length of speech, and
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lack of knowledge. Surprisingly, phone conversation was not rated that difficult, but speech

mode and inability to see the speaker's face made it tough to comprehend the conversation.

When the students had difficulty to understand what they heard, all of them answered that
they tried to guess from the context. Some answered that they stopped the speakers to
repeat what he/she said, but sometimes they just pretended to understand since they did not
interrupt or discontinue the conversations. From these answers, we can say that unfamiliar
vocabulary, speed, and cultural/social knowledge were the largest obstacles for listening,
and the visual information helps them to surmise the context of conversations.

Most of them expressed that they felt a gap between the reality and classroom
listening when they went to Japan. Many of them claimed that listening activities which
they engaged in and out of the classroom before going to Japan were not helpful. Some
students said that Japanese teachers' speech in class was very easy to grasp compared with
people in Japan, because instructors were very clear without accents or omissions. As for
audio tapes in homework, many of them said that they were too basic, not reflective of
day-to-day speech, too homogenized, and not up to the same speed with vocabulary and
grammar that are studied in textbooks. Some students said that listening tapes were helpful,
but TV programs and videos were most helpful because of visual information. Most of

them indicated that lack of visual cues makes listening homework difficult and boring.
Interestingly, some answered they didn't really study with tapes before going to Japan. This

indicated that they may not consider the listening homework with tapes as a listening

activity.
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The survey also asked, "How do you think you can improve listening skill?". Most
of them answered that the best way was to go and stay in Japan or to make Japanese
friends. However, some answers indicated the following suggestions.

* Practicing listening at more advance speeds.
* Hearing a variety of different Japanese teachers, because I got very accustomed to
my teacher's voice, and have difficulty understanding other people's style of speaking.
* Listen and interact with more native speakers.
* Gain more exposure to spoken Japanese by listening to radio broadcasts through the
Internet and watching TV programs.

From this survey, it was understood that the students prefer more authentic
listening materials which reflect real life conversation with various speakers and would
like to have visual cues that provide more information, as well as motivation to listen. The
visual cues are important not only because they are natural in our actual daily listening, but

also because they can become a good schemar for learners.

6. Pedagogical Implications

‘We now come to the question of how to organize listening activities which enhance
classroom activities as well as learning strategies: and how to design listening materials
which fit into the current curriculum. In order to develop listening tasks, what
considerations need to be taken into account? Lund (1990) presents a taxonomy for

structuring listening activities: (1) function or aspects of the message that listener may
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attempt to process (eg., identification, orientation, main idea comprehension, detail

comprehension, full comprehension and replication); (2) listener response involving one of

these nice reactions such as (a) doing (physical response), (b) choosing, (c) transferring, (d)

answering questions about the text, (e) condensing the message as in an oral summary

outline, or written abstract, (f) extending the text such as providing an ending to a story or

solving a problem, (g) duplicating the message in another modality, (h) modeling a feature
of the text such as intonation or tying to create a similar example of the whole text such as
preparing a weather report based on a radio newscast and (i) conversing by responding
interactively with another participant regarding the content of a particular oral text (3) text
type (4) topic of the text, for example, food, clothing, train travel, shopping in a department
store, checking in at a hotel, going to the movies and (5) method of presentation, through
the use of such means as a pre-listening activity, video, audio recording, or written script.
This taxonomy is useful in identifying important components for designing listening
materials. Lund’s taxonomy can be reduced into three main categories: (1) the type of
materials, (2) topics and (3) tasks in the text as well as by students.

Based on Lund’s taxonomy we will now introduce the research project which has
been currently conducted at Princeton University in collaboration with Dr. James Rankin,
the senior lecturer of German Language and the Educational Technologies Center. The
purpose of this project is to guide students towards global listening proficiency by creating
video materials (1) which are authentic or semi- authentic (eg., spontaneous free speech,

news, announcements, etc.): (2) which provide skill-based listening activities (such as

131



problem solving, information gap, etc.); (3) whose topics/situations are appropriate for
students’ proficiency level to provide social and cultural information; and (4) which will
enable students to access to the Japanese-speaking community through internet. There are
three factors to be considered in structuring student-oriented materials: (1) those which are
appropriate to the level of students and fit into the current curriculum; (2) those which are
relevant and interesting to students: and (3) those which are organized and structured from
the viewpoint of the students.

In order to enhance the currently used textbook Nakama by S. Makino, Y. Hatasa &
K. Hatasa, this project is organized along a proficiency-oriented approach. Topics of the
materials center around those proposed by the American Council of Teaching Foreign
Languages (ACTFL) guidelines. According to the ACTFL guidelines, topics for
novice-level and intermediate-low-level students would be ‘survival’ topics such as
‘greetings and introductions’, ‘Japanese houses’, ‘Japanese towns and universities’, etc.
Functions/ tasks include ‘invitations’, ‘shopping’, ‘ordering food’, etc. Each chapter

consists of four components: Information, Contact, Internet and Focus:

1) Contact: Students can listen to natural spontaneous speech by a variety of native
speakers (female, male, elders, young, etc.)
2) Information: Students perform a variety of information gap .

3) Internet: Students can access home pages to get information relevant to the topic of

each chapter.

4) Focus: Cultural and social aspects of each topic will be presented.

Take Chapter 2 as an example. Chapter 2 in Nakama deals with the situation of

“introducing and meeting people”, focusing on college students. New vocabulary covers
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nationalities and languages, year in school and academic status, majors, etc. Language
covers “~ wa ~desu’, *~wa ~desu ka’ and particles ‘no’, ‘mo’ and ‘t0’. Centering around
the topic/situation of the chapter, the four components will be organized. For Contact
component students will listen to 8 or 10 college students who will be talking about their
name, the name of college, major, nationality, etc. For Information component, students
will perform information gap tasks such as matching pictures with what they hear. For
Internet they will get into the home page of a Japanese college student to collect relevant
information about the student. They will be summarizing it either in Japanese or English.
Focus component deals with cultural aspects related to greeting and introducing such as
exchange of meishi and how to bow. Here the task will include the summary of
differences in greeting between their own culture and Japanese culture. This structure of
the four components clustering around the chapter topic as in the following figure:

Video Materials for Proficiency Listening Activities

Focus

(Culture)

Topic/ Situation

Internet "\ Information

(Reading)

Eg., Introducing

Meeting People | (Information Gap)

Contact
(Messages)
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The control of speech in terms of speed, vocabulary, etc., will be as minimal as possible.
Here students will be exposed to a variety of fillers, hesitations, speakers, facial
expressions, gestures, etc. For Information component students will be performing
skill-based activities. In parallel to reading, such activities involve skimming and
scanning skills as well as top-down processing. Listening tasks can be organized according

to the proficiency level and text type as in:

Level Text Type
Listening tasks
Y ® Spontaneous Free speech o Recognize memorized materials
1- ¢ Announcement o Skimming/ Scanning
1+ e Instructions ¢ Comprehension of instructions
* 0: Novice ’ 1-: Intermediate low 14 Intermediate advanced

Internet component enables students to access to home pages of Japanese students
to get information relevant to the topic of each chapter, where students will scan and skim
relevant information to answer specific questions. Focus component deals with cultural
aspects such as bowing, exchanging meishi ‘business cards’, casual vs. formal greetings.
Students will develop cultural awareness of their native culture and Japanese culture. The
following chart on the next page is the summary of (1) topics, (2) social factors, (3)

listening tasks to be performed by students in Chapters 2:
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Project: Interactive Flash Modules for Elementary Japanese

the speakers.

Topic Contact _Information | Internet Focus
Introducing | e Self-intro. o Matching ¢ Home- * Exchange of
& by 8~ 10 pictures with pages of meishi ‘business
Meeting students: descriptions. Japanese cards’
people (name, e Listen to college e How to bow.
hometown, information students
name of and infer the <Task>
school, year type of the <Task>
of school, addressee ¢ Choose one ¢ Describe the
major, and/or student and differences in
nationality.) situation write about the way of
(eg., female the student. greeting (eye
<Task> speaker, contact,
e Listen for family physical
specific member, distance, body
information. friend, etc.) language, etc.,
between
e Complete Japanese and
the check American
list about speakers.

The project aims at providing a variety of listening situations.

By using authentic

and semi-authentic materials, students will be exposed to linguistic and non-linguistic

elements of natural and spontaneous speech that textbooks normally fail to present.

Students will also be encouraged to make use of contextual and visual clues by performing

a variety of listening tasks such as information gap, picture matching, etc. The objectives

of the listening tasks are to teach how to process the audio information and how to make

use of appropriate schemata.
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8. Conclusion

In this study we addressed the question of how the global listening proficiency can
be developed through everyday classroom activities. We first suggested to include (semi-)
authentic listening materials and task-oriented activities from the beginning of learning,
The importance of such materials and activities can be easily explained by taking into
account the differences between natural free spontaneous speech and controlled speech in
textbooks. Natural spontaneous free speech may be characterized by fast speed, false starts,
omissions, contracted forms, etc. Considering time constraints in everyday teaching,
desirable materials in many cases will be organized‘ in such a way to enhance the existing
curriculum instead of introducing materials whicﬁ are not related to the currently used
textbook. The use of listening materials which are not related to the current curriculum will
not be practical. In this study we introduced a project which is currently being developed at
Princeton University in collaboration with Dr. James Rankin and the Educational
Technologies Center. This project will be able to serve the functions of enhancing the
currently used textbook and developing global listening proficiency. Complexity of
language may need to be controlled to some extent, according to proficiency level of

students. However, even for the novice or intermediate level student, the exposure to

skill-based listening tasks will be useful for ‘surviving’ in real situations.
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Video Task 2 '
"In Scarch of Funny People”

Pre-View Tarsk

1 Ifyou travelin Japan, what kind of places do you want to go most?

€ Bag caties, 0.8, Tokyo and Osaka

€ Historic cilies, e.g.. Kyoto and Nara
€ Small rulal bownz and villages

Why?

=

M|

2 Dunng your stay in Japan, what kind of people would you like to interact with most?
€ Eldor pucple wath knowledge of Jupanose bracitional culture

€ Middl:-aged pespls with &nowladge of Japanese business and economy

€ Young paoplo with knowlege of Jopanese modern cultuce

=l
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Background Information
Some TV progranm sent their director to some placesin Japvan to inlfrmchl with loin:np:ri;:l:
There was no camera czew for ham, no location staff, no assxstanot... All he was git -J
small eam-coder... Will the Jocal people open their heart to hum?
Now watch the Video! ﬁ
2
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Post-View Task
1 When did the director mest the frist three pzople?
1st Person m
2nd Persons (men) [Mornne =]
8rd Persens (women)[Mornne  ~]
2 Where 1s the director from?
CKyoto € Tochin € Tokyo
3 Where s the second people he met from?
ClIndia  Clndonesia ¢ Malasia

4. Which greeting can the 4th person's dog say?

 Goodmorning © Good afternoon © Good evening
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1 1 & 7 O
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Writers at the Advanced-Low level demonstrate an ability to
incorporate a limited number of cohesive devices but may resort to much
redundancy and awkward repetition. Subordination in the expression of
ideas is present and structurally coherent, but generally relies on
native patterns of oral discourse or the writing style of the writer's
first language. (Breiner-Sanders, et al. 2002)
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6. FX&¥ - SH%OBHE

INET, EERToLBERE - FERREIESE, [BEY V) oEELan
Lice ERRL~_NAVE2BHEL, BELSAVTORY « RERSEIREDIZ0 B
Y—] ERIZIz, DT, TOT 7T 4T 4 —DFHEZELDTHEN,

O TREY L—) Tit, 7. BEEMLTOHA - REOHERTETHB, 2+
=V —ZRENH B0, HREFOMEEREZARCEAOII, BEAvER
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KEFAZAVEIRBPLBIZRZVRTV, 0D, FTRICRELAT 2HE R
B, ¥io, MOFEZERICEREFRELRZTNERLRVEWIBERSH B0, B
B - LR OFENAEL 2D, HHA - FRBEDFITRENTVRWESIX, BIEICho
2ENSOHEMB 74— KRy 7 L LTES>TL 3, ZOFEOERM, BEOHR.
BICIIXOEEDSHEL LV ) HTHREZENTNS,

KOT, HARIOFER - RADHENA « FENREMICTE, L2 SR b0IIYE
YBUTEEEOHM THERILBARSA TN L bhahok, EE~OFEORIC, L
BN TBREERO> TV EBREBEEZEMEEZLDOE VX bARETH B,

(358 Y L—) OREOFRT, FERLOFBORaIa=r—va v Rd o &5
TEB3ILTHD, LhL, EOXIRToTHRITELVSIRTIEAL, UFO=
SOREBLEE LB,

i, ETFAORR, FEHET TV ENIAT, A=V —DH3 FS<., %
LTEERBLEROL I REAERHNEREZ L O M Yy 7 BHABERIVTH S,

BIIZ, BEOXEIY . FADORKZRETIDITIF, YT TELREZOMT
LIRPED, MBEDLON, FERRIZVWEZEREBS LI RL A TEORDOEKE
ZIEDHBEOL, SEFEROD>TEERBTHo L bBbh 3,

B, 77 ALETOETAORE, FARLUENLEEXMO =% T, EEZOH
AOEBEE LEVWI L bEERRTHD, Rohd Lo TWDHE, FAZEIRLL
THEVYUFOFLMERERVBNAED D, MATETFA R RERNI L bELEDE
FHEEDIERTH D,

PlosrBEEx, TBEYLV—) 2—00EEHEL LTRIANDIFENREZD
N3, BEEEOENCI B LECESET TR, BEEM2BE, BEEMTOM
o BB L EEREROIY P — AR BT HEEEL, ERVAICRO BN DHRE
HOBEDBI, Z0 [BEY L—] RO LFEBEFEO—DL LTRYLHILHT
%2, ¥, I [BEYLV—) BETAEFATIREO—FEL LTHREETE D,
KFETIE, BROEFRES L, ORERREHOEROEHELRE L, S%&. #
enbii. FOZORDOEELFIT. NERBENDCTORREFELIRTHREIL
B, ¥-ERCETIRELSEORBEL LIV,
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"WIERNEIL, BB et al. (2000) FBEICLT,

P OMBER R, BEEFRLESLLISTEXLRELDOTHD, )
3o D1 2 RIS E R ORI CH Y . BEEMAOER, OF Y HEREOBA LRI

TN,

Ay FEa— - Trh— bOk, SFERKROE D RHVKEXTH bR,
CR b= — - 7Y S OEBMRRIC LT & B B TRREARRD,
b o LIRERZIT o T EiEHATh,
HGRRICERY . EF AR RE T LICERRRR ST,

S OTHRERME IoWWTHL, b (1982) BEICLE,

SERMEIZ, #E1TbT. 3EOHITok,

?Barker (1981) @ [Communication Process] ZBEIC LI

BE ik
hEFE 1982 [Frxhe5s 2 oHE [BAEEEEESEEL: #E0

MELHEEF L] 6-41 ExEZEWER
$EEfE 1990 [Proficiency M7=H D BAEHE—T A Y HizKiT 2 [LR)] nisE
2= 25N A

—) TBEAXEHE] 718 4455 BEXRFEEEFER
BER—, $EE. LNEY. SEEET. KEHET, FRL R EERF, $

EFfnF 2000 [FACTFL OPI AF4] 7A7

Barker, Larry L. 1981. Communication. New Jersey: Prentice-Hall.
Liskin-Gasparro, Judith E. 1990. Instructional Objectives in Using Video in the Foreign
Language Classroom. Kamada, O & Jacobsen W. M. (ed.) Japanese and How to Teach It,

187-197. Tokyo: The Japan Times.
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[EfEEOEM t—FTHEDH 5 BERFEH OEREZ B L T—I
Teaching Materials based on Contact Situation:
For the development of multi-dimensional Japanese teaching materials

$M {£ Osamu Kamada
(RHESEEKRF Kyoto U of Foreign Studies)

o_kamada@kufs. ac. jp  o. kamada@dream. com

® ¥

Alice Omaggio Hadley iZproficiency % ## 3 2 /A EBHF 1T 5 L HITIL,
FEUEPBFSHEUER BV TEET I TH A I BEOME (FR) 248E
LEHEERITINETHD LV S ERE—ELTRBLTWVWS, ZOEHRNSE
LW e hid, proficiency #5M L BREHEFEHED OFKITEREFE
EB (ERABEDUVRLVDOFEFETHN) ET5THSI BERFLEMNE L
LEBXEDHE, 2FY ., BREBETHD LWL B, LaL, MEICHEME
FEnoTh, TNIXAREZITTIIR, BENZbOBEL, /2, BX
ERIZBITZENET A Y DICBITHENL TIIHEM, B KERE
bhd, EblL, DX REMPBEE, £IEMILTNENTEEETRE
BOBRETH D, :&f%iu\ BeREBLULERTIRME LD ARFEHE

BEICRBWTHENAET, 2o, HegEHLL - EEKRECHEEIER
THERETHDH D AREHETEM O 7 EREFBELERERA oY=
7 b (K&, SEBIE) 2ENML, TOELRES THHEMBE & T OEML
IZOWTHBALTWAINETOREZHET D, ZOXIREIMPLTAY
PICHT D ERELEEMOBREEEXL D Z LIk, BEMBENEZ LI VEDD
TR, LVIAEOBWEMEY BRAREICRS L BbNh D,
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1. Introduction

Proficiency &3 HE ¥ EHMTZNRES TR, LAL, BXTEX
., TEAaDL_ANLRDIFE2ER/CBITDAI2=NT 4T v avesyy
R LERIRVTHA I (Hadley, 20010 2-19), BABEBUH 2 5FEH
FDEHINED proficiency MLEH DT LIk L bE I Rilidigy, AAE
FEHITES BH D proficiency Z I LI AFREDFEEETHDOTHY
HAFEHEEITFEED proficiency MLEEXETHDITEDEH L2 L
k3¢ +230THB, TOBE2EEHEORAMLBHITHS proficiency
development (2B L., Omaggio Hadley (1986, 1993,2001)i% 5 dD{RFEARFL
T3, TD5H, bo bt bEELEDLND 2RI IETS, (414 v
A, EEILLD)

Alice Omaggio Hadley’s Proficiency Hyotheses (1986, 1993, 2001):

HYPOTHESIS 1. Opportunities must be provided for students to
practice using language in a range of contexts likely to be
encountered In the target culture.

HYPOTHESIS 2. Opportunities should be provided for students to
practice carrying out a range of functions (tasks) likely to be
necessary in dealing with others in the target culture.

IR 513 Omaggio Hadley D3 f&IA—B L CER, £ LTRIEZHET TVARET
bD, EETREZLIFIEDLY TEELIZBNT] &) KEFRE L,
TITHEBEEPHEBET 5 THAIBE (context), LETZUEDNE U BHe
(#Z27) (functions, tasks)ZiERTHLNIZLTHS,

FEENBEFEELOBMEZFEOBEE EREE LV I8, BEb<E
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OREFERESTD, SLL, TORBOERIIKRESERLIEX VA NS
=— b AKOEXERLTVS,

TBABEHFOBMN, ARELZABAOELFFELEAI LithS 20, HEA

DFELFNERICEDL IILES> TV ELERR L THLMERH A X ThH B,

LA, CHIZEFEHEOHEATHY . hoBEATHAM L LA, » » +1 (R

YA MS=— 1995: p. 186)
AFFIT proficiency #HE2EEILBIT AL R LA b 2dala=hTF
47 aVETURELTIRZID L, AEABEFOXENZ BB AEEY
ENBERBEENE LESEREDZ LY RA—XICHTCE B4EH EERTD
TLERY, EOLEDIIRFEBENEBTETHASS., HAWVIFETEILE
FTREFERBE &AM, Fo, ThEERICLEEHEVRED IS IZTH
HEIY)—BREERIIMA DN bDICAR D& WS BEICET 3 RHNZHRE
Thb, BB, FHET AFEHRREEBFEAQIREL : Bk
OhHDAFREBEEMNAERVCER—RKMNEFERCOEREDEL

T—1 O—HITHEET 5,

2. Contact Situations and Teaching Materials (EA43EE & #H)

ML) THY L7 Onaggio Hadley & R R b 7 =—3i2"BT % Hefi
BE RS A ABEREFCBOTHEA RBANRE L AR [FE LR bAT
%, T, HANRRERY £T 3,
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1. 1. Charms and Pitfalls of “Contact Situation” Research (H:fhifmmHF

oA LIEELA)

A Charms (%%/7)

FyR RF=— (1995) Ick DL THEMEBE] LVIMBLEFZL LG
BB DENEETH B LV (p.216), BERERMTIEZRbRENT
WARWE D ThHHH, BERPEESALOEM, 0%V, BEFETHRL,
SEANRSML, BEFEELEMEFOHEY FMEE] LRATHE,
Omaggio Hadley D{RZ511"in the target culture” (BEESFEIUL) ILEFEMN
BAhDZ EEFHRE LTWAAT, AL, XVA M =—0 [BiEH)
LEFHIZFALTHHLERD, %L‘C\ ELLOIBITHIFET LM, 5

BIABEOII 2=y —a /ﬁ?—%@ ®WTHY., ETTRRNVENIERS
T& %, Hadley A% teaching language in context” &\ ) RHE THEEFEL
RERKREOSDIZAELEFTWADS, o, XVR MT==8, bThid
EFEMRAEICOLFEMBELMNToTCLED ZL2MO, H#EMBEICIILIC
KEZIFHESEN, HDVIE, BEENERFS<HY, TOIIREICREMR
FRVLED IENRFERTERNENIDLZD=HTH D, Hadley 1Al
¥R Hypothesis 1 25 DJFfE (corollary) M—-DiZ"authentic language use”
DYLEEE EFTVER, 2SS EEZE BV TIIFERPEY authentic
materials ZEATRETHB LV I FRICEEDRBY, IIa=4747
T —FORERHELAETHD, £, VWP H, proficiency-oriented

instruction M TCEXA3FIFTERRLEE 3T 7 A b (authentic language
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context) Z FE O LHET 20 L ENNEHTH B,

EHIL, TRHODHEEDOVWTRIZHHEBLTVWDZ LIZ, BESEX{LIC
BOWTENICRKEE L BEESIRERL. 52VWIEBERD-TH, 20
REE (RAMFT49V—) 20HBT, ZITRELINDIHEE (HoWityz
7) BEITTEDEAZFoTVEN, BFEEE, HDOIVIIETEHEORS.
ZORITHRNENI T ETHD, £ELT, BEFEERLTOS 55003
(HEfh) L BEEE LEREGE (F8E) LA 577y a3y (i) iz
ITE82ZENH Y, Hadley I ENZSEFEAREDBHIAPLERL, X2
TR EEEENEE» LT EFRLTWA, RIIREOP 1ICEb
5 T& =M, ACTFL Proficiency Guidelines & 1%, ¥BHENARLZEBESER
HIZESNHE, CAREEEDZ, LOXIIT, T, LRIELFTTE
EWIZLERBLESDOTHD, LAERTES, BEFEROHE.

DD H,
BHEE (FR7) 2F0BISEDLVARTETTE IO L, FBEF

FFEDENIL2THBEZBETTLMTRRNEN) ZEREIBESH
TWBNLTHSB, DFEY, BREZERLTOA L FT 73 v OLEEEHRHE,
SF D, EFAEL, BHEEIEBTAHBEFEEOIIL=NT AT -y
EFURRERDLERBE, HBVIE, TOBMTIZELRNDDOLERTOTH

Do

R&%IZ, #HEFEREE, 2FY,
EEZEOEBITELS L, FRITRTNOEEEPThTHOERERRIC
BOCHESEEATIEEARET A LR, FEEAATPLIESL
#% (learner-centered teaching) AFAEIC2 5. FIXIE. H2RFHEFEE
FOEM, HBVIEEELELDANL LIEBFE

STEEFIEBETD (TH5HD) HEBEE N

MEFERICELEH Y,
2BETH0OTHIE, Yk TOFFENEETS (HOVIE, BELEL)

187



EASEILERBLROBEL VWY ZLicR ), ThUSI0bORRES2o%2
BY LBl Lizhk s, BiE (2001) O [HAEANLRZERARENRD
FVON) BAEAHLOBFELEOR ) REERCRRLELTR) /57
4—THhoDN, F&LL, TRFTAXBEFEENWET HRMTHEERIL
T, PRYVDLANIzETTr T4 vy =,k BOEEEDL LVWEF L ER
LTW3, SFEAALOEE, LT, RYITECEELBFEEGRTbA
OTIERL, BOBIARIZCHANDHOR, el THER] 752
FRELTWT, ThABESLRESDHIFBENEEDIERZERI T
VB EHESR TV, 2% 9, ZEHNRAPD [FEENUET &5
H) bFEECUIARIBEIRATAZZLIEE2T, YOV, ThTHTE
BHEEZPLE L BRBEENTRICRDIOTHD,
IDXSHBEEE ($TF) BUBTDI. HIVRFBESTBET &
HEMPEE AFREREOEBICER D ZLORFTRKOILATELDbNED

TIERDS 5 3,
(1) 2FUMMS L0 ARY AABEEERETE S,
(2) BEEABEEEOaIazs—va VEARRET 5T LXTE, 53
FTido % ) & LBHT S aTREc 2 5,
(3) #EHETNTNEROEL AABEE - RABKEMEETE 5,

B Pitfalls (& LX)

ARG & RIS LA EESF I, LREREL ) RENNRARH IR
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i, EREDTEELINE, HEVIT, RENZLOTHIZLLEETH
Do

T, TLELEDI I RAEFEEZETHNL, HEOBREBTIERRBE
EREXLEERICTIEMBELIZIL SV I bOROTHS d b, BELBE
LTBTAVAIADBRBEZESHVBELLLD, HoHE, BRLBESSE
XEERD T2 —I = POREBEE~NLEIL 78T 5D, VAT LEE
FREVKT, BT AT VA TEMMOFE~LLEVE LT 5, 55
DREZET, BET2HDIMATHS 5, HITEICEEZRD L, FZI3T7T A
UAMERMEZS L) REEY T, ROKIEELAFEBELIZBL AW, H
KO HERBEEESE2R T, BEOVWWBE - PVWRIF>FOHERY
BREH L IBRTEHEET [LIFKATEZ] EEINbLARY, HBEWVIL,
AARBEE2EF/LTIEEAN TLIATEETHM™ LELILTA2LLA
20, SERCESOWVWDEFREREILIBEERWA—R T YTAR [E—Z
~NT—EET] EBE I D LAY,
ZOEIBRBREES, 77 (1995) TEAMBEITRO=EDIIGETED
L5,

(1) Cognate variety contact situation (C S, FBEEFEMEAEAMEE)
EfE ARG E)

il

(2) Partner variety contact situation (P S, #F

(3) Third party variety situation (TP S, % 3HEHBEREMEE)
CSIEETIZBELARL L EKEEL2EL, FOEBTEMEZITOISE. #

X, TAVAEBLBELTHb0L, AR T Y TRELBEETDH
ORFELKBETHEMEREBEETHD, KOPSEHELERRETAYIOBR
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BEEES PR TRASBEREE L AABI L ARMERIBATHD, &
BIZ. TPSERBEWOBETHESHENTERVED, FIFOTHY
HBEL LCEEBRBELES, #l2id, BABBEEL L PEEREEENHE
ETESHREBELYHIBAR LN ENTHS,

PSOBE, &biz, kD2 00RFLIEETHILNTES,

(1) Partner language (host language & b= ) BEITEESELLT
Ebh T2, o9, #BEEEICL > TELIHEETIRECE
2E®L L CEbIBBE, W35 JSL (Japanese as a Second
Language) & LT EAEDRETH Y., ThERY EILREIAK
B ETH B,

(2) Partner language (host language & b= %) REZ CEEEB/LED
NTORWEE, %9, #BEEFIL o TThBE2EFETRRLS,
SHEEL L TP TV A%, \Wbw5 J F L (Japanese as a Foreign
Language) & LTORAHFOBRETH Y, KETBT 5 BABEAD LD
Ky TNERDELBEISNEBETH S,

IDEITRTWL &, Hadley ME 3"in the target culture” iiF5H#
BHEPRYA M7= TEMEE] OREIATENRBEERTHOT
HBHIILBHND, ISLOBRETHI, JFLOBRETHN, BEEEL.
WhWa, TVt — b= CHBBEFEL AT A THS I, JSLEIF
LOBRETREZHBBELEOBFIZCHT AT LEVRH B, — KT
JFLORETRIERFELEOF AL ZTOXMBLTVT, MESH) I
A, I SLOBRKTREFMCLILHICL T4 KES, HBHWE, 1S
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L, JELEWS ORWEHEND LD, ABHREBENTHIDH LhRV,
BARICATENPHEL T/, BiL, TAVIALEMERL, BRELTE
ALBEDEFRLERETIVRET AT AV IALE Y, LT, 20HEEFT
CEFALSN, Hi LT, BN EESELORECEBN L BESRY
LOBBRREMBEE L V) LD, EbHT, RENARLOTHZLEDE
BEFR,

ACTFL Proficiency Guidelines i34 1999 ST K& { IEESh =2, ZDELD
ERD—i"educated native speaker"®FEN% superior &¥ 5 L\ ik
(2381} Deducated” & W S BEENEF R FIzleVZ & Thotz, 272, HIERRIZ
BT educated” bWV I RF T2 72072 b DD, native speaker = superior
EWVWIHRRUTR U T, TOEKIBLNTIIARY, F3bZXRF—0 generative
grammar OXAEIY idealized native speaker intuition THEH, ZheTH
KOEFEFE, LVbi, HEEFERE, RENERLEREDLS L0 b O#H)
BEVDIERSIHE- L Z L TIEAWY, TbE L, BFEEE, TLT, BFEE
EIZBNTHE—DRBEEEL RO ZDIIERETHD, LT, 7+ Y F—b—
JETHEEERRA L LEEMEERTBVWTIIEENRRER LD VER,
b AAALPORBEHERRZTITARBTEZRNE2NTSHS 5, LrL,
FHITE 2 EFETB/WENTT L D ICEHKT, »o, MBHLREETHL L

BERXEVD,

3. EMBEOEME

1. TERLEL S iC, [EMEE) LE-Thb, —STELD bOTRAZL,
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SHRCHBBIRREICESCLOTHELERL ), Ll ERbEVoT,

MEABE] &V S ARBAORN LD THSE VI DI TRAY, B, I
LA, ENETIZEF T HABRbNOTHE L bELD, BABLFOUE

REBIERD, Rk, EaPEIchs LT, TORMEE, BATEX
. BESEHS0cARL, ThEROBRETTOLORHDEELE
WA TR LTS o b BRER, ZLT, PR LRE ELOE
BOBIETHY, Zhba, Corder (1967) AEETHLIIC [EE ThH
v T3] THBZ LB EETHS I,

ACTFL Proficiency Guidelines 23= @& 5 REAENPLEFShINE I BT
FED TR, proficiency & IERER VRN TH Y, TOMESI AR
EREBORSEISUTRENTVD I LIFFETH D, Y OFFRTIL
ENHETOR )DL gl REEEHTHoEVOS—LE LTHERED
TEBTEBLBS, LM ESHEREHORENTRIEE, THITORKAEZT
To ABPILIRESTH, ThPNONFIZERDE, 20, SEEFEED
BARRERERBRT 350 THY, ZECIORTHEET DI LRATER
V. BERBETENERECTHNL. BRERY OBRNBVREN, HEHW
B RFETHONEASAERYOTNANEY RENDZ LITRD, 2,
AETH D, FFERZ Lk, FFEBH LT HEOA2LT, HEVERR (b
DVRE2EFEBOHRN) »oETEREL bTRETHHFEEERACY
FARMELARTRIER bRV, bH— 2RI AE, FEERH< DTS
BT 2 EBFEHRINREIIRE2V, TLE, TVF, HHVEAVE
—Xv b BxRABRAF4TERETAHOTH S, EMBEOBMIZL
STEERILIE., LEB-T, kKOXILELDHBNE,
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& ESEOLMLOER  FEEBEHEPLIEXT, HoBHLI DT, *
oo H bTRE THABMBEICHIT 2 EEEB L BENICEHY £T D,

ENIIEEEDRES,

BUEREERBRTRETHY, £, N, ¥ (b

51388) EREREEALEEEDHR2ALERT D,

K1 : EEEHOS—NV & F DR

(based on ACTFL Proficiency Guidelines)

BB (SURID, o o oo o L TR(AYADSEA) . . o o . TR (0termediate). . FFRMNOVIGE, .

FROBFHATE, &
BRI THRSD, B
TR EERE b G072 BER
WATED, BT
FRAZKRICHETE
5.

Bl |MEOEH, REK
FHtH. HROBG. F
PRy 7 —= DIk %

P T A b
TR TR T
&5, WML
MNETE D,

ol ; BEmRRST, KR
FHOWE - LF,
FRHRA, BA~D
=, EoY
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B2 ICE@EMNE BE YA, B
A, £<AMoTWND L gss), B
BEEICOWTHRER zg)my“‘ 5 L
HRPEXXTE | pmEcona
5. Bz, Saz=f—ia
R LyiIRBTE UNRTE B,

Bl RIS, /W -
A ETTE, WER - BB -

HREYEES



4. VoE 9 IR Fa—THE . ST BAESHOER

EMBEOHM LI EROLEN Y B HB, TAETIEEDS
MDRVERBICHEY 2 F5hb Lk, AEABEPRORIAEY
PLCm2 EHIZEFTAY DBV CHABEERHED, HETO
AARBLOBMN, 7, RUOFHLLETHS5. AAAEF
ERFESALAMUH LthiE, T HFrrgEmpErLEnd,
ERLEBXRBORAE—FarFR bBEPASIEIERY, £
CEMOTAAL F T e DL, $h, HOBMBEEERT
D EKBICIEREIC 2y ADETHELZTRTIPOLALY,
HOM, BR~VHB~b, H5VIEB~bHKTTETHS ).
TNk, EROBMBEELAIRAERBERTITHSI. TL
T, ENETNOERBERSIEIIELEREN. HbOVRFEENE
FPOMREN, TAORRIRABIR Lo TAIRFEMB LR D,
IIOLTCRIRBEDFTHEESWERIZAEBSOBEMNNREM &
WD ERTRETHAR, Tt b, BHLABNOTHD LR
BRIC—fME, %0, TdAME) bAadhd T8 tagxiwn.
EHEEHMAEBACL - TEROHBLOTH D LRAKIT, o
FMAECLEROHZLOTRINERLBRVEACELBANT
W3, b, TOX R—BEEISL, JFLEW)IEERE
OHERLT . ORFEE, PREFELVIRAVANVOERRE

BRAE, REE, HREALVWOIHLSHZERTLALPORINRWVWE
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EHHDTH>TIEL,

IDEINEL DEH M- TOREHEOETHS IR, I TH
foOREICLY FhETRETCRRZNVPEELS, TOH2RV-VT
VIR  Fa—TRAoIrDRTRTOFa—TERHALATVDI LS
KA RBRCE SR ERES A 7 b ERTETIERNE D
COEEKeOEMFEEZEREIC., TLT, TAEhOFEEOPH
FIHLBUEUMBEHERLELbDOTHD, V—EY IR - Fa—TRE
STHHELIKARKIELT, EEREEXBZLbARTH B,
BlziE, EmEE. TOLDOEHWRTIATIA FEE, XLFHR,
JUR—RNLVERBR, EEF TN, XBEFEEHE, BEY A b T4,
FRNEFROIT T — T LB THELRLDETERBICRE > T
BLLBNHEETHAS), £/, TITHEHALVAAVIZODWVWTHNIT
VR WR, TRAPRADOUVRAVIZE L TLERBERIOL2ED

DILLAETH D,
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M2:V—Fy IR Fa—THN Grammar

Y Conversation

7 Culture

N
1

Collection of Diawers

Video. Pictures
T

Each drawer has compartments

Some situations heavily
US-based,
others Japan.

EMBEOEEY (FEXR)

Contact Situations

US-based

Japan-based

196



5. NI

FRRTHE2EBXTEVEEESTOBTEE. DHVWIEE
XbicBEBT2HEE EMABE) ELTRX, TOHEELET
& DHEAN % proficiency L& Xk, ELT, F2EFLLTORRK
BEEFORANLZBMIIZZED X S % proficiency #iFdT & Th
D, T0EZELY T#EMEE] KBS ZLE2RELEL, L2L, 20
IO REBRZRCEIBL TEHANRI L, T IHLELLR] 250
bHDOIIEEEZEELL, RECEMBSELVWIBD TK#ENY 2=
VTIVAMEETHEMETEIFELLT, VLY IR Fa—T
E2RBALE, VWV 9 IR - Fa—TRE3THB LI, IO
I REMILRIERAEOBRNICIEL THALRTBEELIZLIITESD
B, LhL, LokdBlicrsictd, EHHEEICEEFELTVD
e, TRUE, BALPOATRIENLTWS Z &L 2R L,
IDETNDERDBHELLBPEGEOBRETHS 5,

ZZm

SREE 2002 TERMNASEIS CEA R [EM /S0 7] ORE—% OERRR
BE L EERAROFA—) 20024E 3 A 20 B—22 B (44 V7 BABHERS
g FoEBXE - BXREHFER) (FRY) T

SRS 2001 TN B EE8H 70 U= 7 MAERE—SRIEOH D ARE
HEEMFRRUER—) TEE] £8%

TIKET 2001 [HEANLITARE BASEN ) O] BERFBEHREN

YRS h=—, I.V. 1995 [HLWAEXBEHBFOLDIZ]

BHAATF 2002 TENESRIR TR T8 /Sv 7] OB% & T DERD
$RE| Journal of British Association of Teachers of Japanese

Corder, P. 1967. The Significance of Learners’ errors. International
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