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Preface 

This proceedings features classroom teaching practices and empirical studies presented at the 

20
th

 Central Association of Teachers of Japanese Conference held on May 31
st
 and June 1

st
, 

2008 at the University of Wisconsin-Madison.  The theme of the conference was “Towards 

Advanced Japanese Language Proficiency.  The participants gathered from all over the US, as 

well as Canada and Japan, to explore the following questions: 

• How can we conceptualize advanced language proficiency?  

• How can we assess and assist learners’ development toward advanced proficiency? 

• How should we introduce sociolinguistic factors and cultural information to enhance 

their global literacy and critical thinking? 

• How should we adjust our teaching with the understanding of learning environments, 

constantly changing in conjunction with globalization and advancement of 

technology? 

On the first day, Professor Steve Thorn from the Pennsylvania State University delivered a 

plenary lecture titled “New Media Literacies and the 21st Century Language Learner.”  His 

talk addressed how online interactions and community constructions influences language 

learners’ daily life in and out of the classroom context; it gave us an opportunity to consider 

what kinds of occasions of language use today’s language learners may encounter and how 

these experiences may affect their learning of a foreign language.  

Another plenary lecture, “Advanced Language Training and Study Abroad:  Language 

Learning Environment for Advanced Learners,” was delivered by Professor Mari Noda on the 

second day.  She outlined the core curriculums of the Chinese Flagship Program at the Ohio 

State University, and pointed out some key factors for developing language learning 

environments for advanced language learners, which Japanese language programs could also 

take into consideration.  Her paper is included in this proceeding|z!

After each plenary talk, we held a panel discussion that consisted of the following members: 

Professor Endo Hudson (Michigan State University), Professor Wei (Purdue University), and 

Ms. Vescovi (Lockport Township High School) commented on Professor Thorne’s lecture 

while Professor Nazikian (Columbia University), Ms. Schrock (Whitney M. Young Magnet 

High School) commented on Professor Noda’s lecture.  These discussants brought fresh 

perspectives, reflecting on various conditions of secondary and post-secondary programsz!

Some of the presenters at the conference decided not to submit their papers to this 

proceedings, or to publish them in other venues, but the information regarding all the 

presentations (i.e., handouts and/or PowerPoint presentations) are available at the conference 

web site < http://imp.lss.wisc.edu/catj2008/>.!

This conference, as well as the publication of this proceedings, were made possible by the 

Northeast Asian Council (NEAC) Japan Studies Grant, the Center for Advanced Language 

Proficiency Education and Research (CALPER) at the Pennsylvania State University� the 

Anonymous Fund, the Center for East Asian Studies (CEAS), and!the Department of East 

Asian Languages and Literature (EALL) at the University of Wisconsin-Madison.  We would 

like to express our sincere gratitude towards these organizations. 

    Editors:       Atsushi Hasegawa, Chiharu Shima, and Junko Mori 
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z¸8:8Fy�I��-ûW�uQ�p7Qg_½¾ &789:¶78±Fti

�9Wl ?XI-ûb¿Úe:�FD�:f 

3.3% ,#+DXY3XNLO-

% )QÙQB_¡1?7|LOQOSU-CFP _1¿@R}7Q1tQ-Ï:8ÏFt

i�uIbdZ[Æ>=[_L�_�sW8�:fg_��@¢£Pæ�I|e:z

¤±_Q1P�:f�_?±71¿@� P¥¦WªxtQÎC¸=²E-Ï§VF

�Ï[¯°*56Fw�-|:¯°2W�¯o:f¢£P¥¦W�tQªxo:�¯

@QX7IKiÚL¥¦W��I9eMIdIJIKLFu7-ë7ý/KLFQ

CFP_1¿b¨�ip:f;<P_Q1Z[\]^P@jlP�ÁlNfCS1>+

-Fti ¡_�:~�¶µµ0© 11 01�W*IUC27¥J1¿_ÜJ@Q-Ï

:8D�[P¥¦Wªxtip:klP�:fÚLQó8^±²-WFGtip:Z

[\]^D�:f�_klIZ[\]^P@Qó±[�ª-¶8_«¬F1¿_­®

_¯wW)°Pu:Î8»ED8:8_ýþbQ-ë7z{FGH:f 

% ÎC¸=²E-Ï§VF�Ï[¯°@Q1¿_�¦WÎC¸=²E7FGtklF

plD_¼bQlÚJpKi±MeL§8±Q�ÚO±MeINKL§8±Q�:p

@²Dþ�7tiJeINKLFplklI³´§8±D�:ftNtQz{I_@Q

µÔ_¶t·t¼9P@IJQYtÁQg�7¸:øùP¨W1À¼NP�:föl

ÚJpNINKL%FpløâW¹�Qö�ltipeMkNKL%QöÚLÈº_

+,b�eMQKl@�_klI��Wtkl%Fplp¯XI)°_æößb0º

FIHde:f�_g@Q 1¿b³´tIpklIQ »¼Iæ½/iWo:Q1Z
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[\]^NdQ0ºI³´W1¿7�¯�TQæö�T:Z[\]^:OFplwÖ

¾bW��tip:f 

% CFPQ1Z[\]^_¿¼@-Ï:8Ï��ZP�:fÔ�Q0£íNda±�»

E~Q¬Àø,ÕNd>�+-FÜwÁ_-Ï:8Ï��ZbR}oã7�9dei

p:f�lpKL-Ï:8Ï��Z_¼@QOSU-CFP _k�QUS-China Links b�

ÚKL 1997 iNd`|eiuLD_P�:f�I�7QUS-China Links _+¶ÂÏ

²8�ZÏP¥KiuL�FbQÔ�_ OSU-CFP _ND�[<8·Ï\OÎ8±_

ÃFIKip:f-Ï:8Ï��Zb�Ú:k_UNÄ@Å1¿_Z[Æ>=[WÊ

ÆtQR}=_PéWÇÈX7É�:Êß1>?±P�OQÚLR}_01P1H+

,PD�:f-Ï:8Ï��Zb�ÚeMQR}_ø,ËEËÌFº»I0[W� 

PÖ@tipNI9eMIdIpf��PDZ[\]^ÍboiWæ½/io:êë

P@Ipf¹X01_`-Z]-ÏW1¿<¹b@Îti¥J�F�gbQ-Ï:8

Ï��Z_z{I{¾FIHdeip:f 

3.4% !"#$%Z[N\]Q ALPPS 

% OSU-CFP _oi_Î8±PQ1¿7`�\8aÏ±*$b2b{]�eip:�

F@k¨_èOP�:fÏÍQ0[QÐ¬Qý�IjQ�£_¡XWDKLm¹01

P�eQK0XIæti�OP�eQ1¿@p¯Nd¿Úe:tuWà�ti¥Jf

�_klIZ[\]^P@Q1¿_$b_tÑQª«Qx|b-ë7z{FI:f

OSU-CFPP@Q+Ï]-ÏPZ8[�\¶+WÉ)o: ALPPS*Advanced Language 

Performance Portfolio System29 W@AtQÒ�tip:fALPPSW�l�F7kOQ

ª«�8VWÉ)tQª«»8:Q1¿»8:QÎ8±»8:_xÉF~=9±b#

$7I:fÚLQ1¿¶78±FtiQÎC¸=§8�ZÏ�8VE� ½:�ÓV

ZDFGtip:f£í_¹øqIjQZ[\]^_�5?b1¿7hpiõOLp

¼WDQÔ#WÍi-û�Õ_Ö×b#$FI:fZ[\]^_§{7n#i

ALPPS _�£@�á7ØHde:bQOSU-CFP P@Ùh_`DVW��tip:f

�_RPQ1¿_G=$¦_ª«7w�-|Kip:`DV@Q²±[É)`DVFQ

`�\8aÏ±ª«`DV_ÐhP�:fÚÛ%

% ²±[É)`DVNd@Q+Ï]-ÏP¥H:Å¶_¢Ê²±[W~=9±o:�

FbPu:fÚLQµÔÉ)Ü-[7D¶Ï=�eiæOQ1¿b+Ï]-ÏP+9

L²±[_µÔ@�°X7 ALPPS Ü-[7x|�eQ`�\8aÏ±É)�ÑW�

piº»IêP~=9±Pu:f�e7kOQ1¿@Q�ÛlÈ#²±[W+9L¼

W_8ÝEQ\V8Z'(F_mnQb$E_²±[µÔIjW~=9±ti�Ý_

`�\8aÏ±WÞß7º=:8o:�FbPu:_P�:f>{@Q�£\V8Z
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_1¿op_`�\8aÏ±WmntLOQkiÑ_µÔF_mnIjQ�d7ÜJ

_SéNd²±[µÔW��Pu:f%

% `�\8aÏ±ª«`DVNd@Q1¿_`�\8aÏ±WàátL°âWc:�

FbPu:fÔ� CFPb ALPPSC7ãätip:`�\8aÏ±@}~AòQ,�Q

:ÞQ´�Q�AX,�Qå°Qîr°æP�:fLFHM�:1¿_�Ý³´*A

ò2_`�\8aÏ±W¿�o:FQg_1¿bøçMi±7¥KitÑtL�Ý³

´_�=¸8bò��eQ�_Æ×ÏV_`�\8aÏ±Pj_kl7� tLNWQ

âbWSiª«Pu:kl7IKip:f�_klIQ+8]V`�\8aÏ±E½

J`�\8aÏ±_ª«7@Qª«!Êb�9deip:fCFP_¼WQ,�_ª«

_L�7@Q»¶<¶8Qà�QÞßX�«�QåèWI!tL"ÄQòÔ_*ÔI

j_ª«�ÊbQD=FR}=_éG=P�æ�eiæOQD=W°�IpR}¹D

X�Q�Û_ª«?bQ�Ê7!÷pLª«¯°7a|:�FbPu:kl7IKi

p:fÚLQ`�\8aÏ±_¶·7n#i�«Iª«�ÊêW¿H�FbPuQª

«�Ê_6ëDQ§{7n#i"ÄPu:IjQìíI�±²^FpH:f�_kl

7ti­�eLª«µÔ@Q¢Ê²±[µÔÈºQ º»ISéNd��o:�Fb

Pu:fgHMQ»¶<¶8@ppbQà�bÚÿpIjQ`�\8aÏ±_�ÏW

ÛîX7cLOQ�\8aVIAò@C�JPu:bQµÆ¸~VI,�P@±Î~

bïpIjQ`�\8aÏ±_¶·7k:��D#$P�:f 

% ALPPS @CS_1¿_ª«Fpl�ðIqr7º»Iñ}WFGtip:fCS

TUV_1¿_� WòòIJtÑQóÔPu:QÜºI®¯E`�\8aÏ±W_

WX7ª«_m©7Pu:Q1¿±_mnbëôP�:Qª«!Ê7!÷uQ�Û_

õö7k:`�\8aÏ±_ª«b#$P�:QZ[\]^_6ëE{]7ìí7m

nPu:Ij_�Ïb�:f�7�±²^_ìí�@�to�uPQgHM;<=_

Q1Z[\]^P�eMQó8^±²-_�¯7-o:`DVWSeQó±[�ªC

¶87k:`�\8aÏ±ª«W_Wª«7÷ø�T:�FD#$P�:f/�CÞ

iNdÔ�éPÚ¼viùP�OQ-Ï:8�>-±_úû�Qo1¿_��bÇÈ

�eipIpIjQ°æo�uîrDùHi@p:bQCS1>?_L�_Z[\]

^_©{7nH:+Ï]-Ïª«�±²^FpHklf 

3.5% CFP&^_ 

% OSU-CFP _�ÏQQ1Q-Ï:8Ï��ZWXYµ¶·¸]^_à�Q�d7@

CSTUV_1>?_ª«�±²^7G5tiuLbQP@ CFP @j_klI�Ô

WCÞip:_P�ÁlNf�e7hpi@K_klIøÃWttiæuLpf 
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*M2%CFP W|üo:1¿_0�b ACTFL ÝSQILR _U_TUVW=¶~tip

:ftNtQ�ed_ª«öýbQR}Pv¹k7R}=W�piK,¯°

bPu:NjlN_ÑWpWþª7ÿ!Pu:NjlN7hpi@Q"îé

DsNÀPuip:f11 

*Ð2%OSU-CFP FQg_k�P�: UC-China Links _1¿bQR}��*}/²=

}%45.09#$ø,%=Hanban2b¥Kip:ö²=&%QR01¿R}

=ÎÏ=8V 12_È|¿I7 2002 i_rlNdhatQg_l��l7æp

iÈ'()WG*�eip:fÈ'()7@Q+)?_­®o:R}_01

*ÚL@ge7Êÿ:�s+-2Ó_Ui_pqQ1bXÚe:f 

*U2%2005i_ OSU-CFP+í¿@o,DR¯G=_ó8^;8ÆW/�CÞQ<-

¶Ï-V_� ½W��Q0� @R}=P.��eLfÞIjWãäti

p:f 

*Y2%Èr_ OSU-CFP +í¿@/yp:bQg_o,bÔ�R}=W�Ki¯0t

ip:f��+-_½¾ì71øQR}PO°ú,K7°ìQ~�¶µ_-

�Ò¹�2pP¯°Q3ÍqùP¹·1W½¢IjQg_84@º»P�:f 

 

4% `a 

 

% <�P@QÚÿQÜºI1¿_ÜºI=8Ù7mno:L�7@Qß7Q1Z[\

]^7ý|o:_�7QÚdÿQ~�¶µ}6PD;<=_CS1>?Wm©FtL

Z[\]^b§{P�:�FW¨�Lfg_CPQChinese Flagship ProgramW��tQ

;<= LLEAL*Language Learning Environment for Advanced Learners2W/�CÞ:L

�7§{I{¾W�KLfLLEAL P@Q½¾ &_¯°Wâ5X7�¯o:`�\

8aÏ±¶,8ÜVbz{7I:fg_�ÏFti@K_�FbåÞde:f*M2

;<=_½¾/F domain _½¾/bN¦tQm©Þß_RPD�7 &_½¾K,

PQpÁpÁIøÃbj_kl78�de:_NW1¿b6�tQg_INP¯°P

u:¦WÇl�Fb7{P�:fOSU-CFP P@Qv�_8,�s,E�Ï:8b 

&_½¾/P�OQ§ÿtDR}=_½¾/P@Ipf*Ð2;<P_Q17@-Ï

:8Ï��ZWX�Qâ5Wèti &_õöW_Mo��b§{P�:f�_¼WQ

ë7�åW9vFo:_P@IJQ*5cC_2ö³´%D1>_øù_§{Ip¯

{¾FIHQlWz::�F7spTUVPö³´%W�¯Pu:;��b®Úe:f

*U2-Ï:8Ï��ZWXYQ1Z[\]^@}6Z[\]^F<]Ï±kJ��

W|TQgeHe_ÒéW¿NtIbd���e:§{b�:fQ1Z[\]^_R

�W}6Z[\]^PDtKNO6�tQg_�ÔW¿NthhO<� W=l>?
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bO#PP�:f*Y2����Dz{I{¾FGH:f},Ò_ “Critical 

languages” 7Ô�ÛHdeipIp;<=78pi@Q[8µVTUVP_��D!

PPuIpf*�2ÈX7Q1¿_`�\8aÏ±bë7tÑ�eQª«_m©FI

OQ�d7g_ª«µÔbëô7~=9±Pu:;��b§{P�:fLLEAL _�

å@g_+í¿_m©G=W�Ki_�åÑ7mgo:f¿@1>?FtiQm©Þ

ß_65P½¾¯°W�á7Ö@Pu:��F$¦WÆHL1¿b LLEAL _�å?

FGHklf 

%

%

bc- - <�@ CATJ20 _!"#$WDF7.�tLf1,_@A7B¦�eL¸E±ÎÏ�Ï01

_CDé>GF EFGHg7"ItÚof1,Aò_%J»E±µ�ÜÏ[Fti);I Î�Ï[

WJ¼�KL0Ù·~ÏÞéK¿Ja\[-Ïw1K¿J�¸[�=Û·K¿FJALPPS WLM7�

�o:L�7`±<8�WFGtiJ¼�KL+,-+./01_ LIU Jun g7DNÁWOOiæP

QtCÞÚof%
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>- Í- <- ��^Ná-- <¿ 

1 8 27Í - Course introduction-  

  29Î £Â#24ÏÐ�- $  

2  3Í £Â#24ÏÐ�- C  

 9 5Î Labor Day   

3  10Í £Â#24ÏÐ�- ¡  

  12Î £Â#24ÏÐ�-  ä 0�N_"l 

4  17Í �[ÑÒ$00�N_"l;  

  19Î <=[NÓRÔ $-  

5  24Í <=[NÓRÔ C-  

  26Î <=[NÓRÔ ¡ ¢¸"#NÕ� 

6 10 1Í <=[NÓRÔ ä-  

  3Î �[ÑÒC0¢¸"#NÕ�;-  

7  8Í qjNR�- $  

  10Î qjNR�-  C-  

8  15Í- qjNR�-  ¡-  

  17Î qjNR�-  ä- ¢¸"#»)ß 

9  22Í �[ÑÒ¡0¢¸"#;-  

  24Î :RN�� $-  

10  29Í :RN�� C -

  31Î �ø§ -

11 11 5Í :RN�� ¡  

  7Î :RN�� ä  

12  12Í �ø§  

  14Î :RN�� 5  

13  19Í �ø§ ¢¸"#»¾ß 

  21Î §ÖzN×ø  

14  26Í �ø§ -

  28Î �[ÑÒä0¢¸"#N0�; -

15 12 3Í ¢¸"#Ná-0�- $  

  5Î ¢¸"#Ná-0�- C  

¢¸"#<¿%12Í 14<0ª;1%00 THH356A 

-  
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0$;��N:RN7"�O±Hlm 

- ¡y¿ÀH­�_�JKæKN:RIG¥_O1freOPÊ�uN]"^Owx

V��bmØÙN�b|}¨GñGñy�bmJKæKO±ÿ¥�b­�f#ÚÂ�

O��yõ¤M8bH[_I�³|y_"lOÛ,y¨�TÖ­�m³|�Û,ô_

"l_ÜÊ���OÇÈlbuU_­¤�ÔÕUU�T��H_"lNîuOî�Ý

¤i8H�N²U���Hf7"�N0r_¨Qf�bm 

 

0C;��^UV�N:���O� lbm 

- ÞfbYZ0�yIf3���O3"ßlbU��xàOáTbuU_­¤�$%

NâT|�_"lN<=NV|�./NGU[|fîN^Ä6Oã3H[Näbåa

�ycbmGH�¬N:RN��OwabuU_­¤�JKæKN^Ä6�waæ_

SV�î�ç3N²Oh§V�Ju²�³|f¤N^Ä6Oè_Qa��3uU�E

é¥Kbm 

 

0¡;ly_MD¢£6_�¤f���êfb<=>@N¦MO&§V�¨��m 

- uN¢£6_fbU�6³N<=>@NÜ|f��ÛÿV��b�¨&_O1y�

bm:R½h¾N��O~�_�HÊ�I�«¬UØF_�HbÑÒùÑ"6fîO

� VHëÒNbì� ·¥K��bm:RIu�VH�[gh_­Ê�JKæKN

íÆ�O³4V�îïOrgluUOð¥KbmB�CÏtywxlbUÇÈ��O

¡?~�uU_f¤�JNñFîN��µýycH²U��4~"ßòÂ�Oöbu

U�yc�GH³óôõNbì¨ö�Kbm 

- »¾v>«ÚNYZyI�:�ÇN³´U��uU�uKGy_¨O3õ¤M8�

K�cHmö÷02002;y¨W:�Ç³��Õ��&ø�ôõlb:�\�Ð_82

¹ÁÂ�Ã^Ä6NùýúEyû�y�buU�/I�K��bm 

- uN:R½h¾N��U��ÅÆIG¥_uN³´e:�OrgVf��82¹Á

Â�Ã^Ä6OùýV��3H[N�äy�bUJKLa�KbmV²Vf��³´

e:�N&�NH[_I�^Äü45"6¹~¼ýUËÖKb:�Ç®¯NÿÈþ¤

�û�y�bU��uU¨­3ÿr¥K��b0!", 2004; `#, 2007;m:R½h

¾N��O³´e:�N&�NcdUlbf��JNH[NÿÈþ¤NcdUV�J

KLa�KbN�W«¬½h¾N��\y�bm 
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a 2R gh?=@ABR ijklmnokipqrstuR v2007bc"dwR

 

 

4.2R gh?=@&AB 

- »)cdNW«¬½h¾N��\yI�:RI«¬�q[b��Nù¤|Orf�

��_"lNÝ¤i8|�GU[|fîN$%&'OV�~3muKI:R_UÊ�

Iv|LM�wäef'�Ncdy�bm 

- «¬½h¾N��yI«¬� ·VH(UQN_"lO9hs?N��_�HÊ�

)*+,5-y.[��cGU[bU��5-OõÊ��bm 

 <¿§ �� /Æ 

$m8/29   Î- 0í�"#$1$ 

Youtube  

�}2è¥, 

3#Á¥, 
net auction-

k£Â#24ÏÐ�UI 

- É²m 

k4SN56 

- ¢¹�Å�V�5N 

- - - - - 7"8¢^Æ 

- 9�Å ¡:;EíÆÆ 

- ¢¹�W�P�7" 

- - - - 8¢^\ 

6$%O�o 

AmW'�b<Ç=�

N>?\ 

BmÅ@Tf�7"#

_mmmÆ 

Cm9/5- Î 0í�"# 1-2A0í

�"# 1-2B 

Þ>_^#$ 

kÉ�íÆfN² 

k�ABI�bN²m 

ÅC"Ä¼ýD8N9E

FÆ-

¡m9/10- Í- 0í�"# 1-2A 

0í�"# 1-2B 
 

Þ>_^#C 

k�AB 

- - ¢¹�WGH¥Kb 

- - - - - I \ 

- - 9�Å���<Ç_ 

- - - sTbç3JpÆ 

$m³|y0í*O)Q

²T� <=[U­<=

[_ »¼P¢}"l

bm 

Cm»¼P¢}"N,

�O´K��GU[O

K3m 

äm9/12 - Î »¼P¢}"N,�

U·r0CL"è; 

��N_"l 

GU[  

Å£Â#24ÏÐ�Æ_Q���2L"èNGU[OKcf¥�m 

GU[N°_IiÉNMrO´Kf¥�m0NOI³.; 

- - $m£Â#24ÏÐ�IPì_îN­�fQROáTbUS�²m 

- - - - 0£Â#24ÏÐ�NíÆ�; 

- - Cm£Â#24ÏÐ�NíÆO�Alb_Iî�VH���²m 

- - ¡m<=[Ã­<=[²���H·r 

- - äm³|N·r 

- - Tm��^yàÊH$%0ÉWU�V;²�NW  

- - XmY²�Z� 

0íNi% 

[- W£Â#24ÏÐ�\U��v\O]Ê��b²m 

[- Å£Â#24ÏÐ�ÆN­�f[��4T��bNIf^ôUS�²m 

[- JKIPì0<=�8Ñ32�=_;_UÊ�íÆôUS�² 

5-% 

- 45¼#%Ì� 

- `»�%$C¸»¼# 

- ~A%$aT 

- L"èØ%2L"è-
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b$- 0); #ÚÂ�N<=�c/ bC- 0*;  #ÚÂ�Nq��6/ 

 b¡- 0+; $%OpldËÌlb bä- 0,; GU[OK3d¿Àb 

 

GÓ�$@Ar__"lNc�OefV�C@Ar_6/�g/OÏV�|&Olbm

¡@ArI¥�_h²��_Q��³|yiÀ�c�0�V�ä@AryI��yö

H]¸O¨U_³|yGU[H·rO0�lbm 

- lf�ñ�$�C@AryI$%Nq�NV|�|&NV|O'�V�¡yI$%

NpV|�ä@AryIGU[|�0�NV|O'�V��bU��uUy�bm 

2007tB:EN)QrN#ÚÂ�Å£Â#24ÏÐ�ÆN��Õ�NiO�C_=V

Hm 

 

5R ">?=@&AB 

 

R :R½h¾N��U��ÅÆIjÆkOÛÌ�l$%O��lb�m��NnýO

��lb�o/ÆUÞ>3^#Oþýlb�pxÒO~���^N./O3"ßlb�

qGU[N¢¸"#O<¿lb�U��XcdNþ�Orø�«¬UNëÒUs~V

�q[�KbmuN:R½hN��U��ÅÆ_­¤�6:RI³|�ØÙOPÊ�

�bÆk_õ¤touU�ycb��H@_JNÆk_ØÙNf�DuHñ_q�V

�¨�Tb­�f«k�/Æ���Ù¯O��VfaKÖf�f�mGH���vN

¢¸"#yI�ÆkNËÌ_ST���^�äNá-¨GU[�Y²�Z3^#Oå

abuU¨�w¥KbmuNÅÆOÏV�:RIs#?NlÀ�_ST�ný@�x

yz�|&@fîN��?@OF0V�~3uU�Eé¥Kbm 

5.1R  EF 

- yI�uNÅÆNH[NÂÃIîN­�_~�N²muNÂÃcdI9c3¾Q_

|abuU�ycbm  

A)- ��^UV�NÂÃ%«¬½h¾N�� 

B)- �[NÂÃ%- Õ�Kd�[ÑÒd/ÆN5;dN{d|} 

ÂÃN A)NcdIMÉN«¬½h¾N��y�bmuKI��^~hy^Ä6N¦

MO�b$%ÂÃNcdU��JKLay�bmJV��JKUs~V� B)N�[

NÂÃ¨�Gbm 

- GÓ�:RI��NÕ�KOKc�<¿lbmÕ�K_I_"l�_"lÛBNq

.�_"l_Q��iÀH�����y./VH��U��á-NÕ�_ST�îN

­�f$%Oîuypl²U��$%�[NÕ�ù�/Æþý�«¬UNëÒ�GU
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[N¢¸"#N<¿<fîN^�è}"6¨KcnouU_fÊ��bmuNÕ�K

O�_«¬U�[ÑÒO~����N82#�»¼OABm°_/ÆUV�|}lb

H[N$%O ·V�Þ>3^#U0í�"#Oþ¤«¬_<¿lbmJV�«¬²

�N]Ñ¼#O¨U_ù¤ûVHv���^_|}lbU��uU_fbm�¡_

2007-2008 t_uN]"^N:R�Û,ô_"lN)wO=lm@W��é����

fîO®_�ÊH_"l�ÛÖK��bm 

 

a 3R ">xyz{AB&|.}v2007~2008b�wR

- 2007 B- 2008 C A- 2008 C B-

:R N- ì��- EÑ"6U J¸ÂD- ��-

:R U- �U¤«Ú- ��N�~z- ��-

:RM- ���- ý[-- ��íÆ-

:R H- ���- ���þU��ª�

�¶-

Ì��U�^78

��-

:R K- ���- �z>U�z>- �¶U<¶-

:R D- � 9¡- ���- ���-

:R L- ]^D¢24Ï- ���- ���-

 

5.2R ��QEF9: 

- uN��Nôõ_Q��I�:RN��I]"^~hNý¢N 25£UfÊ�`¤�

JKæKN��OÂÃ 30���� 40��GU[N¢¸"# 30�U��||y 100

�±�y¤�lbuU_V��bm 

ÂÃcdNôõN¸»¼#ILiNÏ¤y�ba 

 ÂÃ030�; 

 [-  ¥�ØÙOP�b­�f#ÚÂ�N<=�yc��b²m 

[ �ø§�JN¬N$%       

á-e__"l_�Ê��b²  

Ð¦F 

§    

[-  0í�"#        

 á-q�NH[N0í 

  ²TbH[N0í 

uNÂÃNcdyôõlÀc�I�¬N:R_¹�NH[_�l/ÆOÏV��ÇÈ

ÇN·��s�b²î�²U���y�baÇÈÇ���^_/ÆUV�¿l¨N_

I� $. cËO�om 

C. ì¨N$%O�om 



 25 

¡. ì¨N�VOrbm 

U��!P"¼�­3r�KbmuN/ÆOÏV�sT�KbÀcÇÈÇN·�UI

lf�ñ�uN_"lN°NÉ���N©�fN²�JNH[N�(OáT�KH$

%²�öbuU�ycb²�U��uUy�bm 

- ÇÈÇI���^y/ÆO|}lbü_«¬_;O<¿lb�ay�b��«¬N

2¨MÉNÅÇÈÇN·�NsµÆU��uUO©ª_]Ñ¼#Oåa�ù¤ûVOg

=lbmV²VÈ�_­Ê�IÉ?²ù¤ûV�¨î�V�¨û�f�ª«¨�¤�

ùoOöf�È�I«¬N2yæO´KHmJKI���NÇÈÇN:�¨9Wô��

��Owab2N:�NH[_)BN��N0O¬HfaKÖf�f��U��«¬

UV�N­Ä¨�¤�@AN®¯¨�bH[ô��¨ñå,JKI°`±_Uî[b

­�²@VHm 

5.3R ��QAB�) 

- MÉNÂÃOµ��ÇÈN��O³Tb�aô��6ÇÈÇI&ëN��yI�W

ü_|}VH$%ôaOr�¨��NyIf3��V�PowerPoint�´¼ß82#�

µ¶·fî1�fæBOfÊ��|²¤ùl3lbU��¸¹Oº�luU�O�m

��È<NôõN¸»¼#ILiNÏ¤y�ba 

��040�; 

[- �[H$%��G3� ¥K��b²m     

[-@A||��G3²T�K��b²m     

h´   

./ 

GU[ 

[-»¼Vf�­��G33"ßyc��b²m   

[-²TH¤�·rOvÊH¤lbbìOáT��b²m  

@A||��G3²T�K��b²�U��Mr��b��@A||U��NI,½

I³|�¥iVH�ã|�./O¾¤M8H�ã|_�G3@A�à²K��b²�

QG¤³|N_"lOîKôa­3q�V��b²U��uUO=lmJNq�FO

��^N3"ßU��5y=luU¨82¹ÁÂ�Ã^Ä6Nû�f)ãy�bU²

T�Kbm²U�Ê�³|N¸»¼#ôaO¥ilbNyI�¬N:R�waè_f

Ê�VG�³.f./�ycf�mJN¿N¥ISÀ�ycH²î�²�U��ã|

¨uN@A||U��¸»¼#yôõlbm 

- ./�¾¤M�b²Á²U��¸»¼#I�¨ñå,_"lNÛÂ_­Ê�ÃÄ¥

Kbm��^N:R_$%]¸��b_"ly�KÖ·r�v�ùl�U��NIÈ
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ÕNuUy�å�m&iUV�IW��íÆ\ùW�z>U�z>\fî�ýþV�

�Hm)|�¹Ã]¸�Eé¥Kf�­�f_"ly¨./�¾¤M�b­�_lb

_I$%Nnýù�0í�"#yN^#"3"Nþ¤| O¸¹VfaKÖf�f�

Nô��J���·ÙyIWý[-NíÆ\U����IýþV��HUvTbm 

- Wý[-NíÆ\O_"l_Û,ô M U��:RIGÓ2~ÄL¹~8yÅÞ_

ý[-N�éO�G�Hv�dWÆKbý[-\²e0`Ç, 2005;U��/�O�

,yÈbuUO/ÆUVHmuKIcñ,UVH/�5-N�ø§y�>�¨/É¨

ÊËy�¤��HV���^Nø,f�q�¿ÈbN²î�²�¥�_�G¤ÌÍø

�f�y�å�ý[-U��#ÚÂ�yîN­�f./�ÎFycbN²fîO«¬

N2yI±|V��HmV²V:RHñIWý[-_ÏKbuUOre_V��Ð�

ÐYSlb<ÇHñ�4T��b\U��·ÑfW&_Ò²KØÙ.3�,ycH­

�y���^yN./¨�0f¨N_fÊHm 

- GH�0í�"#N°vN0íIÅÓÇIÆKbý[-NíÆ_SV�îN­ 

�f,/_ÔÊ��b²ÆU��0íy�ÊH��&IuN/�yIÓÇI,/�V

c,/_ÔÊ��f�mJK��øõKb²î�²U���yq�N.¥OÕbuU

�ycHV�:RN2²�¨1�fÖÕù�{V3�øõÊHMyN·rfî�¿¥

K�«¬_UÊ�¨ØÙ.���UfÊHm:R�0í�"#Oþýlbë_I�×

[N�ñI¬N:R_Ø³V�ÅÞf0íOþ¤�ñfNô��u���iOÏV�

ÞÙf0íôayf3�Ú²f��@Oí�­�f0í¨Û�ôU��uU�&§y

c�Èb­�ôm��^UV��älbuUN·Ò�uN�H¤_¨�K��bUv

Tbôå�m 

5.4R ��Q�\(&��.i 

- ���ÜÊHv�ÇÈÇI¬N:R²�N/ÆO�[�$>Av_CL"èNGU

[N¢¸"#O<¿lbmJuy<¿¥KHGU[N¢¸"#Nôõ$ÂILiNÏ

¤y�bm 

GU[N¢¸"#030�; 

[- _"lN<=� 

- - ��^�ä0���/ÆNá-;NGU[� 

- - ,/ 

[- $%N¿Ý�ÞÇ�ÌÉ¥K��b²m     

[-�BÃ>�Ã��Ãßà    

- _"lO<=V�ËÌV�GU[bU��KcNþ�I]"^NüvN«¬½h¾

N��Ncdyá_ÉF²'�÷øô��uuy�V3ù�faKÖf�f�uUI
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��^�äNá-Oõ¤´KbU��uUôm³|N¸»¼#O�G3<=ycHN

²�¬N:RN·rI³|N¸»¼#_î�ì�bN²fîU���Or[���~

hOCL"è_�G3GU[�Kb²î�²�U����ôõ_ì�Ê�3bmGH�

]"^üvy'�V�cHW NV|�Y²�ZN�V|�cñ,Uyc��b²U

����>�ù�BfîuKGyUHIAâ�Oã¤äV��f�²�U���¨å

ÏÂ�lbm 

 

6R "6JK 

6.1R YK�\]���'JKR  

- JKyI�uNÅÆOÏV��:RN^Ä6I9pHN²U��:���NAæô

��ç©f��uKOèÔe_Õb|BU��NIGôefyc��f�mHô�C

?N��OÏV�9p�r�Kb²�JNvNE·¢¸"#N0�ù¢¸"#Nyc

ÖT_ýé�§I�Kb²�U��½ÔefÕ¤|Iycbm 

- ~hefê¦UV�I$?rN��N@I/ÆNëT����°±_f¤�Ju²

�N0Î�f�È��O²ÊH��C?rNÇÈ��_fbU�,yc�¨�ÊHu

UIHôN$%]¸y�bUìT���ND¢�¼_"��¼y�(Oí�G�./

O¾¤M8bU��æB�r�Kb­�_fÊHmuKI�«¬²�N]Ñ¼#Oî

�VH¨NU��­¤¨�¬N:RN��Or��b�ñ_³|³èy|²¤ùl�

���¾¤M�b��N¸»¼#_ïL�HuUN�Ky�bUS�KbmGHE·

¢¸"#N_"lUV���UHI_"lOÛ,ô:R¨O²ÊH��¢¸"#N0

�NV|¨­¤�ÊJ�|²¤ùl3sTbU���_1�f¸¹�rwa�KHm

uKIÇÈVH��OÏV��ËÌ���fª«U��NOQ²ouU�ycHNô

å�U²T�Kbm 

6.2R ">&��0��'JK 

- °_:R_8¼�"#iðVH,�O()lbm8¼�"#I 2008 tC:ENÜ

ñ�6:R�C?NÇÈ��OÜTHò_~ÊHmlf�ñ�ó�N?ëI«¬½h

¾N���:R½h¾N���JV�:R_­Ê�I 2007 tB:ENE·¢¸"#

opJN0�Or,ô��á-_$L���bm 

- ÅuN]"^OÏV�MµVHUS��IÉ²ÆU��í�_SV�iÉN­�f?

ë�ö�KHmN, U, M I 2007 tNB�2008 tNC:EUôa�wxVH:R�H

I 2006tNCU 2008tNCNC?wxVH:R�JV� KI 2008tC:ENø�

DI 2007tB:ENøNwxy�bm 
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NW����GÊH@_v�H�uU�­3sT�Kf3�õ���uU�O 

- ²ÊH��öIô�H�âq�ycb­�_fÊ�×V³÷�M�Ê�c 

- GVHm�K�ü­¤Ð_MµVHUS�Glm$%OpluU¨ü­¤ 

- øylm\ 

UWöyI<=>N���q�ycGlmüI�¨�UlbôayùKGV 

- Hm\W�å�åU<=Nò�»_~"útOø�ûÒU²��²b­� 

- _f¤GVHm\ 

MW���MµVHUS�muN��Oõbü_��G¤<=>N$%OpV 

- HuU�f²ÊH²��uKO­3¿Èb­�_fÊHmü�m\ 

HWThe more I read Japanese text, the easier it got for me to understand the material.   

- Compared to where I started, I feel more confidence to be able to understand.\ 

- WßàO4Tbý¥\ 

KWßàN�ø|�Mæ_fÊHm\ 

DW»¼P¢}"lb�K3�$%OW lb^Ä6mþIuN­�f9:n 

- RÃYZÇNVWH[_f�^Ä6�¬N9:_I��åü¼^�~Õf 

- ²ÊHm\ 

 

ryQ·rI��o@�M�ÊH�$%OpluU�ycb­�_fÊH�U��¨

Nô��JKæKMµ�³4¿Èb���ÊHU��uU�|²bm 

- GHWMµVH�N_V��f�US��IÉ²\U��í�_I°N­�f?ë

�ö�KHm 

 

NWñÿÊUôay¨ÊËfc©OK3N�GôU�¨!æyMµVH�y 

- lm\ 

UWùI¤$%pV�)úÐV�ylm"l@_#��b­�yöûJ�UV 

- ��Glm\ 

MW�B�"luU\ 

HW{V�$>NV%À¤|mâqV�"luU\ 

KWâqV�"lm\ 

DWf�US�mMµVH��OlÀ�Mµlbåü¼^��ÊHm\ 

 

- JKæK�K3uU�"luU_Slb@ÛÿO§I��buU��øõKbmu

K�IuN]"^N°yã¤äV'�V�cHuUy�bm'�Nbì�O²ÊH²
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�uJGôGôîïN����bUïL3uU�yc�¥�_MµVH�U��äb

�¥GÊHNyIf�²US�Kbm 

- E_ M N�B�H N$>U��]Ñ¼#I���^yIÐ_¥iVf²ÊHã|

y�uKI]"^á-�ó�N7"�O&�cK��f²ÊHU��î'k%UV�

wa([��bm 

 

7R !">?=@&AB,0���&�� 

 

R HI8¼�"#N°yuN:R½h¾N��U��ÅÆ_Q��:RHñ_ 15 �

±�y�ØOåa�¨���îN­�f§jOPÊH²OK��¨�ÊHm15 �±

�U��NI�¤¥_fÊH²�x_yÊH²�  )c²�U��¡�_Q��JK

æKT�N�ØOåa�¨�ÊH¨NômÅ(A) ³|y~���ÆUÅ(B) ¬N:RN�

�ÆU��¾QNÔ�²�JKæK?ëOðVHm 

 

A)W:RN��O³|y~�uU\ 

N:15�     The ability to do research and present in Japanese on a topic that is  

unfamiliar to oneself is a very valuable skill to have, so while I oftentimes 

curse the amount of work such a project demands, I feel grateful and 

gratified in the end. 

U:15�    #ÚÂ�OplN�)úÐV�ylm 

M:11�    èü"*6NÉWOpluUI¤¥_fÊHUS�m 

H:15�     This is the best part about the class.  There’s no better way to learn  

something new than try and teach others. 

K:11�     ---- 

D:15�     ��H[_ÂÃlbNIUcîcÐV���uK¨+�,úy� 

bUS�m0�ùv�NI-Ó²V���JK¨Ú²_+�,úy

If�²m 

 

uK�N§j_­¤�:RHñIJKæK³|y��O~�uU_·ÒOr�ôV�

./e_ÅÆOufJ�UV��HU��uU�|²bm 

 

B;W¬N:RN��OwabuU\ 

N%15�      ——— 

U%15�      JKæK0�ÊH#ÚÂ�OÛÌNyÑ1�ylmÐ_ N¥,N 
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I0�Ê���zeylm 

M%¼�      ��IÑ1²ÊHm 

H%15�      I enjoy the student-run classes a lot.   I could never predict what a student  

is going to conduct a class on, so the surprise factor is appealing too.  

Often times, the new information are useful. 

K%15�      O1f#ÚÂ�yU�¨¤¥_fbm 

D%15�      ¬N:RNØÙùYZíÆ·¸O��N�)cm 

uK�N?ë_­¤¬N:RN��OwabuUO2?øV,y�HU��uU�|

²bm&øLüI³|NÇÈLÑN��yI3È_æO4�H¤×,ô¤lbNyI

f�²U��5©¨�ÊH��DuNØÙO]buUy��^áN rapport �RGK�

GH��6_õ¤tGfaKÖ&øycf�ÅÆôU��uUOhúlb�ñ_¬N

:RN��Nõ¤tøµN÷7¨RGKHNyIf�²US�Kbm,�UV�$[

y±�KH_"lN¤¥OlbôayIö�Kf�ý����^UV�M�Ê�c�

�b­�y�bm 

 

8R �\( 

 

R =ßI�:XYZNycb<=>@NÚýU��r�OPÊH]"^yN)QN&

'iO=VH¨Ny�bm^Äü45"6¹~¼ý²�³´e:�µN8�VU��

¶KO·¸VHcdef]"^¹º»¼O<=VHmuN«;iNÁUfbÅÆI6

:R_½h9Oõ��b:R½h¾N��y�¤�JKOÏV��­¤��¢£6N

<=>Orgläbåa_Iý�OM8��bUvTbmHôV�uN«;iI�3

Gy×[ØN��^OST_~�KH¨Ny�¤�6:RµN�:ghNá-U@A�

GHlÀ�N:R_$½¡?��O3"ßlbbìOáTf���JNücdN«¬

½h¾N��y¨VÊ²¤U$%NghOV�~²faKÖf�f�uUO²TbU�

��^N`»��9c3fKÖ&��?Ð_fb«;y�bm 

- GH�»)cdN«¬½h¾N��yà�Àcá-¨�uK�$%&'Ncdy�

buUO²TKÖ�à�#ÚÂ�Ná-Ö²¤Oû;VH��yIf3�Bù$>N

f�|fîN$=ef#X_¨�×V@AOà3ÀcfN²¨VKf�V�JK�N

$=ef#XNýéFOÕbôõ|B¨ÚyV��3Àcôå�m 

- :RNre¨:ROõ¤<3:�=>¨<=>@N��z¨O1�V��3°y�

uNMD¢£6N]"^NÕ�¨?@_:~ABOôa��²faKÖf�f�m 
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!

!!!!

!"#$%%%%"#$&'()*+,*-./

!

"#$! %&'()*+,-./0!

!

!

01/

123456789:;6<=>?@ABCDEFGHIJKLIJKLMNOP5G'QR?STU

VW'XYZT[\K]-?^Y_V`'-abc-Mdef&?ghFGHIJKLIJKLNCi

j?kj<ldm/no>pqr>stF?uFWvwx?7ywG?/noz;>{|}R>~��

IJKLC}�Bx'�VC�rVF�?���� �����>5GU��U��'��<����'M

ij?kj���</��G�>�'V?�*<�����GIJKL&��v%�WF��'V�h

 ¡�¢£�'M¤¥¦§?̈ ©ª«V�UG¬­��<�®CTY¯�stF�{°±C²B���

V�¢�Mg��?³´<ld´���G�®��µ¶?·;Ww�v�������¸hF?³´<

�®��'�¹P>¦ºuFWv»'7{Fµ��V¼PGMgF�?¤¥¦½¾¨©ª«�¿��H³

´<À>�'IJKLNCÁÂ7/�>vwx�%GV�¸?ÃÄ&i£��UGMg<Å?/�>{

HIJKVVVVIJKLNC�7x�%GV�¸?ld´<�®>ÆÇ6È;6<�®�ÉÊFG<��U

GM!

! d2>Ë��&?ÌÍÎq½¾�®ÏCÐ²F��;?/no�Ñ<�h�IJKLC@A�VÒ�

FÓ!«WÔÕF��'7>y��Ö½×'VØ>?/no�Ñ<�h�{<CÙmÚo>�'�®V¼

P?�'�&wG?/no>�'�®V¼P��'<7>y��{Ö½×'MÛ>?/����GIJ

KL �ÜÝ Þ<�ßr�àáV?����â>Ò;µ'/�<�®<ãäVC?IJKLIJKL<åæ

³?HçèNH-abc-NHé�RN(¨©ªÓ!Ýêêêë0<Â7;¼ì×'M!

!

2$3$4(IJKLIJKL?IJK%IJKL5|}R?çè?-abc-?é�R?líR!

/

/

1/ 6789 

/

! î�<8ïKð<¯LK_K>?@AB<¯ña¯CGUò�ó7xGHIJKL

IJKLNMôõö<Î÷>y�ø{¹'��FwhHIJKLIJKLNM 

! HIJKLIJKLNV& “short short story” <ù�?ldm�&HkúÞûüNV

{ýBµ'{<��'Myw�?úÞûü��{B;>úW?þö�-abc->ÿ

!GûüC"F?#m�& 200m7; 1,000m?ldm�&1234 109$%(ç&

8>F� 4,000 &$%0�¦'<�(>�U��'MF7F?ghFG)*<'+{

B'�V��;?,-r�'+�./Bµ'�V{�'Mg<,-V&?-0_1<
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Ô2� Oberfirst(19480<3!ÊFG 

(40¥5�-abc-!

(607���*ZL!

(80þö�Î÷!

<HúÞûü<å19N>:;���'VBµ��'M1! ld�&?¤¥¦?¨©ª

«?<=>?�Ñ�@Ar�IJKLIJKL��VF�BC;µ?ç/<)$>D

WEFC½G"#$%&!

 

2/ :;<5!=>':*?@!

!

! V�¸�?�HHIJKLIJKLN�<7?gF�wG?�H?HvIN�<7V

�hÂ>y��$%?¼ìCJP�%G�M/6?Kí>LMr�NO��'�?�

HPQ&{<Cvw�Çµ¶�;��<��¸h7MvIV¦R��U�{BwSw

����V�*T¯��'MÏP¶?¥U[VW7;X�CY'?üZ�7;[\<

]�^C_'?0K�CvI?`a<b>�cKL>�Cd×e£?ÑµCVU�{

HvIN�V���?g�>&gµfµ>�óÀ?g^¯L?v%À�hi×'M!

! jk(2002: 500&´�{<Cvw�Çµ¶�;��,l&?m¼no>ËÇ'³

pC��?zqrs>.�>tuy{<��'7;�Vvw��'M{<CvI�V

>�U�?z)<x�§¼P<yz>&{w�?z)�¼PG�V{���h�¼P

§x�FG�V���Ê|}>~µ'�V��ó'M7ywG?��F�h�V�¼

P>�ÄF?BwSw�¼PC�Ç"µ��W��RC�h�V��ó'<��'M

�<HvINV�h��&ÖmnY<)$>Ë��{�æ����{<��'MF7

F��;?��(20030�"�×'��VW?��<�Q�=�<ö�m��&�3

r�Öm�3��(proficiency0�s���V��?à>H`ÚN�����Bµ?Hv

%(gF�wG�ó0N<��&�ËS�>Bµ��'��>�'�h>mhMà>�

o����(ij?kj���</�02<ldm<TY¯C ¡×'�h>�U�7

;¢@F��'£G'O¤&HÚx'<>?v»��?gF�wG�Ç��NV�h

�V��'M!

! �<�h�O¤C¥¦×'G»<¦y<^§VF�?�*<���&��ld´>

�U��7µGIJKLIJKLC¨"F�%'�V>FGM�<-abc-&©ª

c¯<d«>¬w��UG­IJKLIJKL<D !®[¤¥¦!Þ (̄19970<°A

4>����UG$%<�h�±�ç²��>"UG³>?m�y�G{<��'M!

 

'()*%+,-./0-./01234&56789:8;<=>?,@A78BCD
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EFGHI$<JKL+,M&NOPQRSTUV?WXYWZ[\(<%]^_`ab

/cW&'()defgh<i<jkg&l;m-./0-./01nopqrstu%5,

@v1Gwxy&z{|-g/}& 

 

/ ~&?����G�>�'V?ldç/<´µ¶·§¸µ¶·>i¹×'/��Ë

�?ld´<�*<�����G{<&��v%�WF��'V�h ¡�¢£�'M

¤¥¦§?¨©ª«V�UG¬­��<�®CTY¯�stF�{°±C²B�� 

¡�¢�Mg��?³´<ld´���G�®��µ¶?B×�<ç/º�{·;W

w�v�������¸hF?³´<�®��'�¹P>¦ºuFWv»'7{Fµ

��?wG?Ú<@AB>y;µ�?»£>F�v�V�h{<>¼h½ßr�¾¿

�ÀÁ×'7{Fµ��V¼PG5Ç��'MgF�?¤¥¦½¾¨©ª«�¿��

V�h³´<À>�'IJKL¯LK_KCÁÂ7/�>vwx�%GV�¸?ÃÄ

&i£��UGMg<Å?/�>{IJKLC�7x�%GV�¸?ld´<�®>

ÆÇ6È;6<�®�ÉÊFG<��UGM!

!

3/ A"#$%"#$&B%CD*EF/

/

! ���<��GIJKLVld´<��GIJKLVC:>|z<�ÂCÃÄF?

TY¯�vwx'VV{>?����IJKLV&Á7CÅ'G»ÆÇ>5G���

ÈÉC�UGM!

! w6¦Ç�&­Show
I J K

V!Short
IJKL

! �® 15¿¯C�ÂVF�3�GM�<�®Ì>&?

­IJKLIJKL<D [¤¥¦!Þ¯½¾­¨©ª«!Þ¯7;¿��Ê�®?Û

>?2004 �w�>�o<TY¯�������GIJKL¯LK_K7;¿�� 11

�®<Í 15�®�Ë»;µ��'M�®&��Ì¦<n&ß�"�F¢F?Í£<�

®>&ÎÏ>�UGÐÑCJPGMdef<ÒaL�­Show
I J K

V!Short
IJKL

¯<HShowN<

Ó$&��>�'M!

! gF�?�<�®ÌC 2003�7; 2004�>i¹FG���?Í 15´>ÔF?Õ£

<�®CÔÕF�W'�h"²FGMwG?ÔÕ>ÖF�&¨©ª«�­IJKLI

JKL<D  (̄2000a, 2000b0<�®×É>Ë��Ø3FGå:ÙC3�'�h�C

GMg<åy<:ÙV&?(40çè(±5�?Úµ<ÛB?g+c<ÜBe0?(60

-abc-(�Â<¥FB?Ý,<Þ%B?L_ZT<ßàBe0?(80é�áRâ

(é�±��'7Ñh7ã����V��U�{��7�0���?�µ>?B;>?

ä¡ÔÕ<åCJPG(æïKð?A4çè0MÔÕ&Õé�V{ 10ÂCÿÂVFGM

/�>&Õ�®Cv��Å?�µ;êé�>ëF�ÔÕÂCì"F?g<�h�ÔÕ

C%FG,lC{¼P�W'�híPGM!

! wG?ÆÇ�<��>&­Show
I J K

V!Short
IJKL

! �® 15¿! îÆï¯C3�GM�®<¿



 

 
 

36 

ð:Ù&?¦Ç�VÌñ�?¤?¨©ª<�®Ì7;VUG{<?2006�w�>/�

���G{<<Í 15�®�"U��'MgF��µC 2006�7; 2008�òw�>i

¹FGÍ 15´<���>v��ÔÕ×'�h"²FGM!

!

G 1/ HI9JKLMNOPG/

!

!

!

!

!

!

!

/

/

/
/

 

4/ A"#$%"#$&BQ=.5OPRS 

 

! d2�&­Show
I J K

V!Short
IJKL

! �® 15¿! îÆï <̄=7;ó�®<%C¿¾?gµ>

y��ôFW¼ì×'�V>×'M���?voõö>{­7B÷;�7ø(̄d2÷?

ç¼ùú�®û0Cv%?çè?-abc-?é�R<åÂ½¾?ä¡>ëF�?Ô

ÕCF��G�óG�M�Ë?�<ä¡ÔÕV�h<&?v��³<�ßr�üýÂ

Cþ±×'{<V×'M!

! B�?þB�&?­7B÷;�7ø¯>ä¡Â?ÁÂCyÇG��¸h7M!

! �<�®&?15´</no�¦ñ>ä¡ÔÕÿÂ$iCÊFG�®��'(æïK

ð?A6çè0M�<�®<!�>y��/�>"#GV�¸?H5Ç�57;�7U

GM�7;�g?Ë{F¸�VQ{GNH$%§a+ÒK&ZL�ÈwwFG�?­7

B÷'¯V�hÖ'&��wx��FGMgµ�{?w���7Vm�wFGM�®

VF�V�{uF»wFG7;N�Ñ<(P�)U�óGM!

! gµ�&?B;>Ê�®?�®*­+, ?̄�®-­.</ ?̄�®0­1<��2

´ ?̄�®3­45�?4¢F¯Cv���G�ó?/<­7B÷;�7ø¯VÌñ?

ØÂCF��G�óG�M!

! þB�&?�µ;<�®CÑhÔÕFG��¸h7M���?/no<ÔÕCÒ�

%�hM!
/

w��   �X0�� 

��� �� �p($��;1����e�1

���� 

!

!!!610!

��� WXY�W ���1C"����1��

��0g_`1SI��� 

!

!!!610!

��� �~� ��~pF�%7��7�l 

?lZF�¡#P$$7?��  

!

!!!610!

¢£�!  !!!610!
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G 2/ T,UV15WXYZ[\WV15WX9]SHI*OP^_/
/
HI/ / `a&
b 

c,Udc
W 
*OP^_ 

[\Wdc
W 
*OP^_ 

HI/ / `a&
b 

c,Udc
W 
*OP^_ 

[\Wdc
W 
*OP^_ 

e?fgLh
?i  

çè 

9.1 9.0 jk*llmW  
çè 

7.5 9.0 

-abc- 9.4 9.7 -abc- 8.5 9.6 
é�R 9.0 9.0 é�R 8.1 9.0 
ä¡Â 9.2 9.3 ä¡Â 8.0 9.1 

nop           
çè 

7.6 8.5 qrsl5rtu 
çè 

9.4 8.6 

-abc- 8.8 8.3 -abc- 9.2 8.8 
é�R 8.2 8.7 é�R 8.8 8.7 
ä¡Â 8.0 8.3 ä¡Â 9.3 8.8 

vw*x         
çè 

6.6 9.4    

-abc- 7.0 8.9    
é�R 8.4 8.9    
ä¡Â 7.2 8.9    

!

! ��78�,@¤¥¦§¨t©ª%«¬­ 15{1¢£w�®¯h 8.0�°�¡<lZF

±7'M/�7;&?H78�9F�NH:<;<V=<>�)?]]ð@K¯V<�

A�@A�NHêB<CD�9FW?­F5�;Ç<��K+<�hE<FG¯§?­_

+H<�h�=�IZï �̄ÑqJC3�GAKAé��ßCwV»��'<{��N

V�UG�®LÔ��UGM!

! �®-­.</ >̄ëF�&?15´</�<ä¡ÔÕMN& 7.2Â��UGM�&?

�µ& 15�®=?/�<ÔÕ�£{OW7UG�®��'M̈ ©ª(2000a�>�'V?

�®¿¼<Ö<¡PÂ&®Â$iV�h�V��'7;?gµC¼P'V?7.2Â&7

��O�{<V�'M/�7;&?H¦´<Q´R<�<Î@CSWÅ¸hV×'T%

&Ë{F¸��?!UUVV�MwG?Kí>,¥>¾FI�®�{�'NV<"�

��UGM!

! �®0­1<��2´¯>�×' 15´</�<ä¡ÔÕMN& 8.0Â��UGM/

�7;&H�=´J<`Ú>&�zWB?X�!�BCQ6'�?�*ZL&×¶;

F�VmUGMbY<Z[ÇV©\<â>]Y<�W^Äë_��'G»?üY��

�'Myw�?Q`�abF�Ë�Gcd<eC¥bF�hVFG³?Q´�­fg

&�h&�;��¯VvwGMgF�?£Å>©\­Q´C2×<>3�Gab<c

d<e C̄I\@K>F�i}>5wBx?j\C7�>kF�FwhV�hlµ&?

V�{@A�VmUGNV<)0+L��UGM! !

! £Å<�®?�®3­45�?4¢F¯&?/�<ä¡ÔÕMN&?9.3Â� 15�

®=?�µ&£{«�ÔÕC�ÇG�®��'Mg<,lVF�HLa�< @�Ñ
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9FW��V�¸{��wFG�?�h�h\K]-?mT&ÇU�hnó�×NHg

+c�ÜW?£Åw��óBx�7UGNHIZLoZpC�óJ<�h>C���'

V�¸���N�Ñ�BC;µ'M!
!

5/ T,U9]yz{?MNHI?@[\W9]yz{?MNHI?@/
!

! B;>?���>& 15�®�gµfµldmCÙmV×'o>�U��7µG{<

7?�'�&?/no>�U��7µG{<7(P�{;hVØ>?ghqrFG,

lC{vw�{;UGM/�>& 15�®=?Á�®�ld´���G{<7&_;x

����M!

! �&���?þB�>�®s<­t��KÒK¯Cv���G�óG�M�o&/

��¸h7?ld´�¸h7M!

! �&?�<�®&¦Ç�<�®Ì>"µG{<�<��?¦Ç�<���& 15´=

14´<����H�µ&ld´���GNV(P��GMg<Q�,l&H���ú

��®�/�� OKCÊ×&6���NV�h{<�?ld´<�®��'�V�×

u)7U�FwUGG»?ÆÇ�<��<�®¿¼>�GU�&?vw>ú��®&

xÇGM!

! B�?/îÑ?þB�>v���G��G�®û­7B÷;�7¯>ëF�&�7

���¸h7Mld´���G{<�¸h7?gµV{/no���G{<�¸h7M!

! 15´= 13´<����?�<�®&ld´���G{<�Vvw��'(A8ç

è0M!
!

G 3/ [\W9]yz{?MNHI6|M?@/

`a&b «¬­1w� ²³{1w� 

HIe/ ?fgLh?*  13** �87%� 11  �73%� 

HIn/ op       4   �27%�  3  �20%� 

HIv/ w*x      12   �80%�  4  �27%� 

HIj/ k*llmW 3   �20%�  3  �20%� 

HIq/ rsl5rtu 5   �33%�  7  �47%� 

´́́́! ! ! ! ! h~µt²³{tu¡#¶7;<,@°�%lZ·¸ª&!

´´´´´´´´¹º {» ¹¼ {1«¬­Fl1,@h²³{tu¡#¶7;<Z½\<lZ·¸ª&!

!

Hoy<n3C¤Â>F��'V�h�V�?������GVm5x'G»>?/

�&�<�®C�P�"µG<�FUh�?zQ&�wBµwx�Mv��×u?�

�>C7µ��'\K]-&ld´|à<{<�Vm�wFGNV<þÒ��UGM
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�Ö?���<ÔÕd�?�µ&¨©ªÞ­IJKLIJKL<D ! 11 (̄2000b0

7;VUG{<�?̈ ©ª�¦vF�«YÂ?9.5CyÇ�{��VÔÕFG�®��

UGM!

! æ>?�®*­+,¯<�o&/���¸h7?�'�&?ld´��¸h7M15

´</�=?11´w���µ&/�>�U��7µG{<��'VÔÕF��'Mg

<Q�,l&H�<�®<Q´R&RPr>{|F�Ë�?}F¶7�QX~"F;

;��?�<{|<F7G&-0_1´à¬<{<��'MwG?]3Bµ��'`

Úß���ß>�UG�?�dß>�UG�F���?�zWB��'NV�h{<

��UGM!

! �®-­.</¯<�o&�����¸h7?ld´��¸h7M�Ö?�µ&?

���>�U��7µG>{775;6?15´=?12´�ld´<�®�V¼P��

'M�,CD�Þ%�?H�C)×NH��¾N�Ñ����&]���x���h�

Aé�GWB��UGV�h,l>�'{<��'M�<�®C��G/�>�'V?

H£L>-abc-��7¾?gµC�7×>&?Ñ<�*ZL���<7?�®C

�y���¦���{<CÐÊFGNV<�V��'Mg<��&?�5µG�h�

��×'�?�7���¸h7M!

! �®0­1<��2´¯½¾?�®3­45�?4¢F¯>ëF�&�7���¸
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>?@ABCD.EFGHIJK>LMNOPQR:S*GTUVWXYZB[\]^_VMN`Y

abcdefgh[\]^_VNigjklmVno`YabpqYrstuvwx(yz{|mj

rgh>}eA~��V��[\]^_G��j��V��Xgh 

 

7898:�[\]^_B]^_B��.EBHIJabBstuvwx(yz 

 

 

1; <=2>? 

 

# K>LH�G�>���@��r��A,�i��`�.�G�^8x����(

V�GB���D��i:S*�� �¡g�¢ji£¤j�fgh¥�¦§lmG

¨���i��©gj �ABTUªEV«pX¤j{¬�­ri®¯jrgj�©

°±gh`�`B¤±V²³XgYZ�K>LH´{µ ¶Yg·�A¸¹efgh 

# ºG»j��B¼6½u¾,G¿À�ÁÂ{fgh�©ÃB>?@G�^ÄÅ3)

VÆÇY'()*+,-.eABCDK>LGs(;AÈsÉ 50 ÊËÌÍÎGÏÐ

VÆÇ�igh¤£`Ys(;eABÑÒÓ(3pÔ6*ªErÕGTUªEVÖM

`�×B.�{²Ø��TUVªEe gGAÈÌÀ 150ÊGC�Ù°±gh  

# ¤£`YÚÛeÜ®�rgGABHIJeGTUªEGÝVi��«p­g�ji

£�efghºGÞßG»j�j`�BTUªEVà�j`��X¤j{�©°±gh

`�`BºGÒá;â�)G`pXãäV�åXgjBà�Aæçè j6;v�_

GªE{Cé�rÇ�`ê£¤j{ëìBíÅî3ï�PðñG`�ìiTUªEV

à�jXg¤jA`Ã`Ãòóefgh 

# êYBô.�{3¾;JeK>LUFjGõö{÷øgùúBK>LeûUV÷ø

gùú{fg�Õ£�ji£¤j×Ü®r·�jrgh�©ÃBK>üý.�{ëi

-.pK>ü{ëìþÿ!rÕeAB3¾;Je"LUFjK>LeUX#û×$%

e gh 
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# ã°�B"LUF�GÒ3á;{Ù°±YùúefÇ�×B3¾;â()&'GB 

êY3¾;p.(V)©YK>L*+F&'Gõö{,-r.=eAB3¾;Je×

K>LVUX#û{«©g¤j{./e gh 

# CD:S*G¦§m0V�1X�eABÔ6*�TUªE23erìB45Gfg

6x;s(;V7��¡gûUªE{8®9|¬jrgh¤G¤j×�åXgjBù

ú{:�Ü®;A- ih.<ï�P.JeGK>LUFjGõö���B=íS(

�>�V?:`BêY45GfgTUGªEÝV«pX¤j{÷øgj�©°±gh 

# @�V�åXgCeB>?@eA3¾;JeG¦§ªEV«pXAQj`�BêY

"LUFB.EFVBÿK>LUF&'GõöVWXAQj`��[\]^_¢ji

£C(*�D�`B¤±VNig¤je$%e g.EEF��i���`Yh 

 

2; /01@A 

2.1; /012BC@DE 

# GÅ]^_BHI]^_jABK>�ïi�A�KJpKü�rLMVBNOrÞ

ße7z`BPQe g Web RS)GTI¢efg&-UV/hGÅ]^_ji£

WXABÒâ6¼GYZGS�[(\î)�NF��� 10 (]^�M_±`ZYh

2002 (ab�rgjBS¾3cdGÒâ6¼ü]^e(fGgh:i(){jkV

lPB]^_APGvu(;�Amnã±rio²Vp©gq`iâ6xÒj`�q

rsVtg�uÇY&Wikipedia, Winer 2003/hºGvBwxôyeºG�NFAz

T��«©BodeAKü�rKJj`�23erìB{Ä\;G|c}�j`�B

êY~��â6xÒj`�äB¸¹rÊ�eNi°±g�£�rÇ�igh2007 (

12 �G¿�eAwxeÈ�È��V)©g]^_{��ã±�ï�B2008 (��o

dºG�A���G�gj×W_±�ig&technorati.com/h 

# ¤G�£�]^_{�O`Y¤j�ABºG�¥G�O;{- ì�_Ç�igh

ê�B]^_VM£¤j���B36î3Y�e�¿�J�VY�PQXg¤j{÷

øgh`�×BS�[(\î)VNig¤jeBh��rÁÙr`�BwxCGæF

�¨3�J�VT�Xg¤j{÷øgh¤¤êeABH�GKüGÅ]RS)jã�

Õ�_°ri{B]^_G�-G�0AºGS�[¾3wx];�fgj�©°±gh

]^_eAH�ôJ��æF{sâ�)V�3°±g�£�rÇ�ï�Bsâ�)�

VH`�æFjG4�õ�{÷øghã°�B�7GN�ã×]^_G¥�j`� 

¡°±gh¡¢G]^_R({;V�NXg¤jeBGÅ]7zp6£S�rÕG¥

¤r¥¦r`�B§e×]^_V7zXg¤j{÷øgh10Ê×f±ÃQ¨7Ð{ 
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©_�BJ�Gª}×â(*«�j��&¸GA¬eN��Æ£¤j{÷øg 

&Blood 2000, Winer 2003/h 

2.2; FG%HI)*+,/01JK  

# ]^_AºG�¥Gy­j�O;���®¯WLH�Go°e×±iQ²�°³�

ã±� Yh2004(�AWard{B®¯WLG3¾;�ï3g7´BæµBêYst

uv¶(�>�;½*G�f�]^_{·Eefg¤jV1¸`�ighºG�¹j

`�BÈ/o²wxGæF�GÒ3á;{|mefg¤jB�/sâ�)�VH`B

45Gfgstuv¶(�>�{÷øg¤jBÍ/º$��èì¤j»æÿ¤jVW

­g¤jBã°�Bk/¼j¨Ç�Gstuv¶(�>���×�ÊV½o`pXi

|m;BrÕV ¡�igh 

# êYBDucate & Lomicka&2005/×&¸�ºG·N;V1¸`BºG��Viì�

� ¡�ighWard { ¡�ig�G¾�BÈ/.�{�°GBêY¿Ò(GJ�

VÊÀe BWL�ï�P´Á� proficiency G�fV��e gi()8962j

`�×M©g�B�/]^_GNÂ;���B.�AlÃ�r¤jVÄ�­�B��

[;3�ÅCe g�BÍ/�ÊGèiY×GVWorld Wide Web�Æ­g¤jeB

.�AS�[(\î)�e§×{æZgji£4¦GÇ�7´psâ�)V`B��

45Gfgstuv¶(�>�{e g�äV ¡�igh  

# ã°� Stanley&2005/ABESL GÏÐe]^_VNig¤j���$%e gE

Fj`�B¸¹r�V ¡�ighºGCe ¡°±�igG{B¼6½u¾,Je

æçªE{e g¤jBêY3¾;JeG.�&'G6x;¼î�>�VWÈe g

¤jrÕefgh¤£`Y��°BStanley Aã°�]^_A.�GÀ�stuvw

x(4¦V<Zg¤j{÷øgj1¸`BêY]^_VHÉ�3¾;â()GKü�

rÊ5B�arÕV¥g¤jeB3¾;<G.�&'G�ËV���i×G�÷øg

jÌÍ�igh  

# ¤¤êeGÎÆ?@eÌÍ°±�ig]^_G��GCe×B¥�3¾;¿ÀVÏ

Ð�Xg¤jrìªEGÎ�{«p­g�BêY.�&'Gstuvwx(yz{e

 gji£�AB^ÌGK>L3¾;�ï3gÄ:�ÉGµÑj`�$%e g�e

fgh 

2.3; -./01 

ÎÆ?@eÒ_±�ig]^_jABL�´Ó��g]^_V1X{B�(eA

ÔÕp[\BbÔVMÇY]^_R({;G�N×ã�-�rÇ� �igh>?@

eABklmGCe×¥�¦§lmG�^8x����(¨�V�1`B[\]^_
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ji£\G]^_�³�`Yh 

[\]^_jABºGÖGH�Bª}V´ÓG×_��[\8ØS*eÆ£]^

_V1Xhª}F{ MP3 rÕG[\8ØS*V7z`B[\J�j`�]^_�

8ØS*VÒî�^(ÔXgjBÙÚFAº±VÔ¼�G Flash �:(Û(äeÜ3

gji£ÝÞç�rÇ�igh 

 

 

L 1; -./01MNO 

 

odeABH�G]^_R({;e×[\�:(Û(pbÔ�:(Û(G�¾_S�

{MNe BiîÔ½ß;wx�_äGR({;jGàá×|mefgh¤£`Y

R({;VNi�[\GJ�âqVCéj`Y]^_ABãì[\]^_BêYAä

S;]^_jåÃ±BÒæG�R(p¾Ä2 DJB\çrÕ{abG°j`�Nig

�×èé��°±gh 

# >�^ÄÅ3)e�N`YGA¶^^_&www.voiceblog.jp/ji£R({;ef

ghêëeìíOP]^_Q¨{e g�B[\]^_�¥Á`YR({;e8ØS

*Òî�^(Ôä{îÂr�BêY¨º��Ç�BâqV9¥ºë��PQ­��

World Wide Web{MNe g��°¤GRS)VïN`Yh 

# >?@eAB[\]^_VM£¤j��gÒG)�î)GÝG«ðpstuvwx

(yzjiÇYEFV$%`Bº±{»i�Añ0�.EêY�T�.E��r{g

GeAri�j�©B�^ÄÅ3)²ò�¶YÇYhêYB¤±êe®¯WLH��

ï3g]^_MNABæçè lmGTf�ó�{¶�°±� Y{B[\]^_V

MNXg¤je2(¾*lm�GôNV�1`Yhã°�B[\]^_eAsâ�)
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�eGp�õ�VH`BklmGö�VNiYªE{|mefgj÷º`Yh¤±�

ð©BC�DG3¾;eøZ°±g�QR:S*eGùúûü¢&OPI/GªEG

C(*j`�G[\]^_G.EEF�×$%`Yh 

 

3; P>O2QR 

 

# @ýBþF{²ÿ�ÆÇY]^_�^ÄÅ3)��i�!"Xgh#¹AB'()

*+,-.GK>LÈ(�BÍ(�Bk(�G:S*e[\]^_Võ�$±Yab

V²ò`Yh²ò¿$A 2007(%.$�° 2008(%.$��3�eB.(��Ç�

&rÇ�igh'ÎABÕG:S*�ïi�×KüG]^_eArìB3¾;]^_

j`�Y�GRS)V¨3Bº¤�ö({i;)`�iìyVjÇYhÒ3wx{

wx(G[S�j`�B¥º)¿î3VH´{)©g&ÍBk(�/B.�{�¹�

)¿î3V*+&ÈBÍ(�/B_*(�eûUV7g&È(�/B{62V7zX

g&ÈBÍ(�/Bji£k,-V²ò`Yh>}eACD:S*�¶YgÍ(�B

k(�VCé�ÌÍg¤j�`Yih'()*+,-.eABÈ,�(�G3¾;A

Ì�Îfg{B^ÌGH�ÍBk(�:S*AÌÍÎefghÍ(�eA./5É_

^S�G�CDGK>L¢^0VLH1j`�MN`Bk(�eAqÜJ�äG�H

1Võ�$±�igh[\]^_AB¾.(GK>L3¾;G.��×!"`�BÜ

iY�sâ�)`Y�Xg�£12`Yh 

3.1; ST 

# �^ÄÅ3)V`Zg^�Bê�ô3¾;e.��[\]^_VNig¤jG��

Vp©Yhk(�G3¾;�A�üG.�{d3`B]^_�^ÄÅ3)A 2007 (

%.$Gv0�ÆÇYh4$ÀG4�ÌÍ[;3j`�]^_Võ�$±YYZ,@

ýG�£���V¨º`Yh&È/�ÊG4�VAÇ �jW©g�£�rg,

&�/üG4�VÜ BÊÀe g�£�rg,&Í/�ÊGT[pBU`ÞrÕ�

ìriZÊ�Ä5 6­g�£�rgBefgh 

# Í(�eA 2007 (7.$0Ã�° 2008 (%.$��3�ÆiB.��A 10 üj

13 üefÇYh²ò$À{k(���×8�ÇYGe&È/ÏÐ@JeK>LVU

`Y�BÜiY�Xgíß�;V«pX,&�/ ±irT[pÜ pXi;¿(Ô

eU­g�£�rg,&Í/3¾;â()p¾GK>LG3¾;G.�BK>ü��

ÊG;¿(íVÜi�×°£,&k/3¾;â()G;¿(íVÜi�sâ�)Vè

ì,&�/K>LV9:`�ig.�pK>üjY;�stuvwx(V7Ç�iìB

G��V��j`� ¡Yh 
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3.2; UV 

# �>��]^_�Æ­g;¿(íAÈÊÀjÑZY{B¤G8ã{.��jÇ�<

=×>rì��ÇYGeAri�j?_±gh.�Aê�ÈÊ@¶efgÂ 250ÓG

7´Vè Bº±VAB�æÿªEV`Bí[`� MP3 8ØS*V7�ô�¶^^

_G3¾;]^_RS)�Òî�`YhêYB.��AB3¾;â(){Æ­Y;

¿(íVÜi�sâ�)Vèì�£�12`Yh`�`B;¿(íVí[`�i;)

Xg¤jAà�j`Y{Bsâ�)Vèì¤jA:Á­�Bà�j`��ãr�ÇYh 

# k(�eAB3¾;eGæµ7ÐGvB6x;¼î�>�GYZj`�ô��;

¿(íVÒî�ã­Yh)¿î3AH�·�Y���i�Bï�Pv()��i�G

4�ÌÍefÇYh¤G3¾;A>ü�2ÇYGeB=¶H´{.�GÔ¾8)G7

´VCD`Bº±Ví[ã­�igh 

# Í(�G3¾;eAB]^_VEZ�õ�$±Y7.$v0�B¥º)¿î3e�

BB;¿(íVí[ã­YhA¬�F±ã­g��×f�BGH�N�r)¿î3

&�I!"BR�3;J{�_��i�/V*-2h�ê�7.$�AB&É)¿î

3��i�ö({;¿(íVÆ­Y_3efg{B%.$�A.��K��¹r)

¿î3��i�Uã­Yh¤GÿBÌÍÎG=¶Á�`YYZB13 ÖG.�ö(�

¬L{ÎgG�AÈM�:��ÇY{BNÌÍÎ8�2±�3¾;â()G;¿(í

{i;)ã±gyjrÇYhþFA@^CD3¾;e=¶.��K6;¿(íVã­

�iYOP{fg{B4J�¿ÀVQ�rì�Ar°�B¾G3¾;abjGRSo

i{·��rÇYh0¼BCDeAêjêÇYQR:S*eGTUªE×Ü®efgh

º¤eB'Î[\]^_VK6;¿(íG×TUj`�M©ri�j?iB=¶ÁV

õ�$±�çYhêYB.$�v�ABk(�G�£�æµGv7Ðj`�G4�Ì

Í&KVG-.�;w,��i�/×ã­YhY2`Bk(�j&r�BÍ(�eA

H´A7´pí[ã±Y;¿(íGCDAWXj`�Æ_r�ÇYh 

3.3; WXYZ2[\]^ 

# ¤¤eB.�&'{]^_��èiYsâ�)��i���çYihè�±Ysâ

�)�AB- ìÊ3��,-G×G{fÇYhY�A;¿(íG<î��i�Gs

â�)eB×Yb-¤±{YLë�ÇYG2{B¾�.�GK>L0��i�Gsâ

�)×�r��°±Yh@ýAÈüGk(�G.�{K>GZ��i�ÌÍY4��B

3¾;â(){sâ�)`Y�efgh 
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a. í>(ã-AK>üçYi�U­êXSh>¶�[ih4�×QR`��ìA

r`ê`Yjï×iêXhZAH�XgYZ�-�r¤j2j?iêXhe×¤

Gab×ÇjApì�Æ�ã­gGA\YY�Y]Çj·�2fgj?iêXh 

 

b. >¶�ó`i�L{ëì�Ü õ±r�ÇYeXh^Aí>(G4��_z`

êX. `i¿�°ëi¤jV`�çA�£{Ü®2j?iêXhê�`�AYZe

X{B`i�°Ae×aé�XgG{Ü®Ébri2b£�c 

 

# ¯�j×B.�GK>L0��i�Gsâ�)GvB<î��Xg4�{di�i

gh�e�e]^_ji£HIJGC(*VHÉ�B3¾;â()GKü�r¤j{

Ê��B.�&'G�Ë{�ìrg|m;{fgjÌÍY{B.�GWL¼��i�

×f�¦Xg¤j{e g�£efgh 

# sâ�)AB3¾;â()�°23eArìB3¾;J�°×g­°±Yh]^_

V-.G¾.(G3¾;e×!"`YGeB�D3¾;G.�pB'K>�ý.CG

.��°Gsâ�)×iì���°±YhhfG;¿(í2�°ji£�¹{ë�Ç

Y�£2{Böi¥°riýD�G;¿(íVÜi�Bji£¶(;×fÇY�£e

fghêYBstuvwx(pK>�þ-eigK>ü{è j-2sâ�)×fÇ

Yh 

# `�`r{°Bsâ�)��`�·��×k�`� Yhê�®Y� ¡°±g¤

jABÍ(�:S*eAà��`r�ÇYYZ�B�EA��ÇY×GGB¿À{Y

���±�¥ºG.�`�è�rìrÇYji£¤jefghrgÍì.�G�L;

�l­Yij?i:Á`r�ÇYG2{BmF��H´nG?oÕï��iÇYjA

Wióih 

# ã°�Bsâ�)�AYpH´GA{$°r�ÇYGeB´ßpLqGÀri{²

�Yìã-�°±Yh@ýABÍ(�G.�{5st��i�G;¿(íVÆ­Yj

¤bBº±�uXgsâ�)�Èü{ÀrÇ��5sv¢j$0`BºGv�üG.

�{&ÉÀriV�Çj`d3�ig�efgh 

 

a. ºG5svAïi`º£2h]^_VÜiYGeB'5svVwÍYìrÇ�

òÇ�igh^×K>�ÆÇY¿Bx¹rK>ë�VwÍ��Yh 

 

b. �ìe ê`Yy Òî3á�){iij?iêXhK>G:;)¾��Æì¿

�Bi�×5svV³´`YÞ{iie`]£y ±iÑ(;×�ãº£eXSh

Yi�iBaz{j5svVwÍY�jWiê`Yc 
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c. ii]^_2Sy |×5sv{-} 2�y K>�ig¿BfgK>ë�G

:;)¾�ÆÇ�Bi�×í½���³´`�B5svjiÇ`]wÍ�gh 

 

H´{Ä5iY�~�ÀriArgÍì3¾;eõ��¡g�£�`Y{BöZV�

�Xg¤jAj�×÷ø�B8x(Ô7î3V)©g#û{r�ÇYGAm��ef

gh 

 

4; WX_`2ab 

 

# ]^_�^ÄÅ3)��i�.�Gðñ{Õ£2ÇY�B��r��A²ò`r

�ÇY×GGB2008 (%.$��,Í(�G.�Vu��N�rJÌ�Ò�¶()V

ÆÇYhmF 13 üC�üG.��°Î�VtYhÒ�¶()<î��i�A�ëV

��ã±Yih 

# ê�BÕG�°iGèBe;¿(íVÜiY���i�ABNÎq`i;¿(í{

Òî�ã±gjBj�©Y.�{�üC�ü2ÇYh0¼BÕG�°isâ�)`Y

���i�ABºGèB{�ìrg�¨{fgh 

# ;¿(íVi;)Xg¤jBsâ�)Vèì¤jBsâ�)Væÿ¤jB;¿(í

VÜì¤jB��i�Bº±�±K>L.E���~�j?£�Õ£��SYj¤bB

�j-ÕG.�{XÍ�G����i�4�V�Z�igmF�rÇYh¥�Bsâ

�)Vèì¤j��i�A�üö({��~�jWÇ�igh 

# ¤G[\]^_�^ÄÅ3)G�����i�ABibibrm�{fÇYhê�B

NÌö({A�;¿(íVi;)XÍ 2Bsâ�)VèìGAà��XÍ 2Bj

i£.��uXg��V«pXÞ¨;V1¸Xg×G{fÇYhYÞeB]^_A<

=2ÇY�°¤±@�-��rgjògBji£muG4�×fÇYhêYB;¿(

íGÀri��i�H´�°G8x(Ô7î3{8®2Bsâ�)A6`�×°Ç�

¤º45{fgBji£×G×÷ã±YhK>ü�°×°ÇYsâ�)V¥�æçY

ij?£4�{fg0¼Bsâ�)Y�VæÿÄ:Y{fê�riBji£.�×i

YhêYB[\]^_¥·eY�G]^_�A¶�Aê°ri{Bí[Xgÿ�MX

gji£4�×fÇYh.���Ç�B]^_VNiYab�uXg�©ÞB}ç{

¸¹efg¤j{�Z�ü°��rÇYjW©gh 

 

5; cd@efg2hi 

#  

# ¤G�£�BCD:S*eGTU#ûV«pX��e2$`�çY[\]^_2{B
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@ým�V��'v�G��V��`�çYih 

# ê�BþF{¤G]^_abV.��ã­r{°YLÄ�rÇY¤j{B.�A7

´Væ-eº±Ví[`�igBji£�efÇYh¤±AHI<eÆ£K6äG;

¿(íjA�r�&r�Bã°� OPI eøZ°±gQR:S*eG�T�TU�A

rÇ�irihí[XgYZ�AB×�ÊeèiY7´VæÿªEVXg¤jAÑ`

�ê�eArij?_±g{B¦§m0V�ÃXYZ�Ar-j��iTU��53

�iìÞß{��ã±r3±Ãr°ri2b£h 

# �L��BÍeÍeÌÍY�£�BH´n�°Gs:3�>�G·�{ ¡°±gh

Ò�¶()��Ç�B.�GC�×8x(Ô7î3{�`iji£4�{fg¤j{

üv�rÇYh¥�;¿(íGi;)Và�j`��X°oBþF×.��p°­Ç

�`�`�ig¤j�� V¡É�iYh`�`r{°B.��{ëìrgjH´{

u�` ±riBêYs:3�>�V$±g¤j��Ç���)6(G�pèB{

¢Ç�`ê£ji£·�{÷�ìg|m;{fgh 

# ÍL�AB.�G�L;jà�jG7¾�;efgh'ÎGÍ(�G3¾;eA,

.���L��;¿(íVÜi�sâ�)Vèi��`iji£$%�°à��`r

�ÇY{B.�GC�Aÿ`bsâ�)è ×à��`��`iji£4�{fÇYh

A°�Gyez£�ð5ã±g¤j{.�G=íS(�>���r{gBji£�©

Þ×H´GC�Afg2b£h¾Gà�p¼6½u¾,jGRSoiä,ô#�e�

|A&rÇ�ìghº¤ei��.�G�L;jG7¾�;VA�g�Bji£¤j

{'vG���rÇ�iìGeAri2b£�h 

# º`�B]^_G;¿(íGðñG·�× ¡°±ghKennedy&2003/A]^_

G��)6(VðñXg¤jAH´�jÇ� challenging 2jÌÍ�igh'ÎBþ

FA]^_G;¿(íA$Kêe�Òî�X±Ã�ìB¥�;¿(íºG×GVðñ

u��A`r�ÇYh`�`r{°B;¿(íV self fgiA peer-evaluation Gu�

�XgäBx¹r|m;{¤ã±�igjW©gh 

# �v�Bi��`�]^_V×Çjstuvwx(yz�mP�3g�Bji£G

×- r��jW©�£hþF{�1`�iYGAB¥º3¾;<�jÕê°�Bº

±V¥©Y�^_¾,<J�Gstuvwx(Gã{�efÇYhY���]^_V

æ-2�ÜiY�`�×²ÿ�sâ�)`riBji£üA�r�igj�©°±g

GeB'ÎG[\]^_VÜiYü�Asâ�)���ëiGeAj?_±gh.<

G Language TableäGSS�)eB¾.(G.�G]^_GK>L{�ArGePÇ

ì�`Yji£�£rU�×¿¹¦�`Yh§¹j`Yyef±B[\]^_{fg

]BGEFV×Y°`Y�£efgh 

# ),¨�&2007/AB.(V¥©Ystuvwx(A.E©&�B.Eùúj`�
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Gª V`BºGCe.�A����K>LV.-eiì�£�rgjWÇ�igh

.��jÇ�HIJe`�.Íri¤j×�ëìfgA�ef�BH´Aº±V«¬

`�i�r3±Ãr°rih.�G��.EVW`B�^_¾,V­±��°×�Ê

�°®���K>LV.-eiì¯°V���iìYZ�B[\]^_A�Nñ±G

fgC(*efghê2����Aëì¤ã±�ig{B'vã°�K>LH��õ

�$±°±g¤jV$%`�igh 

 

 

jckl 

),¨�²ý��&2007/�h³´û(communities)�ã{g.E©&�—2(;)¾6ÒG-.GK

>LH�G°o—¢µK>LH�¶133· 15-21. 
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Ducate, L. and L. Lomicka (2005) Exploring the Blogosphere: Use of Web Logs in the Foreign Language 

Classroom. Foreign Language Annals, 38(3). 410-421. 
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Stanley, G. (2005) Blogging for ELT. BBC World Service. Retrieved Feb. 9, 2008, from 

http://www.teachingenglish.org.uk/think/articles/blogging-elt 

Ward, J. (2004) Blog Assisted Language Learning (BALL): Push button publishing for the pupils. TEFL Web 
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http://technoratimedia.com/about/ 
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Links 

- ¶^^_ http://www.voiceblog.jp/ 

-  4th Year Japanese blog�`bÍ�°y¢http://www.voiceblog.jp/nihongo_yonensei/ 

-  3rd Year Japanese blog�NDGK>LHI�°¢http://www.voiceblog.jp/nihongo-sannensei/ 

-  1st Year Japanese blog�GO! K>LY( SAY!¢http://www.voiceblog.jp/nihongo-ichinensei/ 
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mn 

[\]^_��i�GÒ�¶()# Voice Blog Questionnaire 

 

a)  How often did you listen to entries? 

Once after they were posted 5 

4-5 entries at a time (1-2times/month)  3 

 

b) How often did you write comments? 

Whenever I listen to new entry/Everything  4 

About half of them    2 

Not as often as I listened    2 

 

Beneficial for learning Japanese? 

c)  Posting Entry   Yes  7  No  1 

d) Writing Comments  Yes  8 

e) Reading Comments  Yes  7  No  1 

f) Listening to Entry  Yes  6      No  2 

 

g) Suggestion 

•  Every student should post something every week. 

• Commenting on every blog should be homework. 

• Blog was more of a chore than a learning tool. 

• We should meet with instructor for error correction after every posting. 

• Writing comments is beneficial only if it is corrected. 

• Reading comments from native speakers is beneficial. 

• There is no motivation to read comments. 

• I felt nervous recording. 
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!"#$%&'()*+,-./012

 

!"# $%&'()*+# ,-./0123 

 

 

342

4567809:;<0=>2006?@ABCDEFG+HIJKL+H@MNO6P05Q5JKR

@MNSTUVWXYJKRZ[@\]NQ5^_U`]Nab@+Zcd5efUg&ShYQUg

&iCNIj5GklUmnoNa 

 

567689EFG+Y+ZcdYJKR+Z 

 

 

12 :;<*2

2

# ;pOq2rs>t5uvw5xKyzDauR{|x=YuRI}~I��zX

W�zX}Dt{;pOq2rs5Q5��@��4I@�zXW�}YW�D��

��]WD�&�{t@IzX5uvw5��@�zDa��54�>“last night”5

�B&@“yester night“Y“Yes”5�B&@“Aye”I�}�����W}uR=>�zD{a

Q>R+��@^_{�N5y�~�a 

# �:���I�N�R=��CD9.2�U�]N4I{�5�R5Z[@ @�

�4I>¡¢CX}NaDing'20073>9.2�U�]N4I@MN£¤:¥¦5§

¨{�RZ[@��{NI�zX}NaW�W�{¢Y�]D9.2�UL©=Tª

N«¬@>cd{HªN4I{­®¯CX}N'ERIC Clearinghouse on Reading and 

Communication Skills, 19853a=>Y�]D�&�UL©=TªN4I>cdU°�N

5=��~�±�oN5y�~�a 

# QUg&iCD²³´µ�%¶·¸¯CX}NM~=�N'¹ºJKR»¹¼, 

20083{Y½¾5¿À�¢ÁNIQ5�R��@ÂoN§¨>g&Sh¢CN4I{

Ã�}'Wagner, 19983a�5§¨UÄÅ@­o4I{ÆW}�¢=�Na�DQ5S

T�=ÇÈ{��N4I¶�Ny�~a�:���I�N�R=5TQ5ÉÊI�R

Z[@ËÌNcdI5ÍÎ@ÍoN½¾>Á¢C�}a 

# ÏÐYG+>�RZ[@%5M~�§¨{�N5y�~�aG+5�R��@ËÌ

N§¨@ÍWX>ÑfÅ�ÒÓ{ÔÕ¯CX}N'Dan-xia, 2008; Dale, 1996,3a�DG
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+5ÉÊI�5Ö5+Zcd5È@>×5ØÍÍÎ{Á¢CN4I¶B�zX}N

'Onwuegbuzie et al., 19993aG+ÉÊÙ5Ú~{cd{Ã�}ÛÜ{�Na�DÝÞ

@ß&à�yáâ5½¾=>ãW}Þ=ä~�R{¶I5�RIå~Ú%cd7æ¦

{±}ÛÜ{�NI}~'Alston & Stratford, 19963aJKR>çè5G+H5éÞRI

>êë@åzX}Na=>YEFG+ì@Q5STUÉÊWD+ZÙ>+ZcdUí

ªN4I>Ã�}5y�~�a44=>EFG+HIJKL+HI@MNO6P05

JKRST5·¸UVWXYs0îïð9ñ:'+Zcd3I}~òl�¢Q5§ó

U`]X$D}a 

2

22 =>2

2

# 2006?>ô¦õp:5�öÅ�Q÷øO6P0ùÖ 100?=�&Y�CUúûWX

JKÞü=¶O6P0Q5ST{ý}Daþÿ!"#$@MN�£p5%&�%ç�

=ST¯CN'v5��zD÷(5ST�%)*+}ST{ABCDa�5O6P

0,O-:5Ï.IWXABCDçè5Q5ST@ÍWX>ô¦õp:*ä/501

{�zDa2LÅ@*ä/I��B&5+}�²{*+=5O6P0STUI}~3

4UmnWY56I5��{&{+}EFG+67î89@01U:�yaJK55

;@<=oN45*+=>56I5>?{@�=ìÞRYABR@C]XY2p:D

0RYD0E:qRY7;sR5²³{�&YFP7*+G:9H£*+�%�¢I

IJ@K 10LMN5JKR5EFG+HUOÌiCX}NaG+5FÈ>PQ¹IE

}a45ST@ÍWX>45EFG+67î89{RS=�&Y�5D�G+HU}

�@WXTUÍB¢�N�UìV@`]Da 

# STUoN@�D&YEFG+67î89@¶Y56ÍÎ5�U@¶TQ5ÉÊ5

�NWXÙ{Á��¢��zDa�4=67î89I>Y5ÍÎ¶�}t{TZU:

�CDa�C�=[\�QUJKR5²³@g&iCD4I>�zDa�5«¬>�

C�=+�yÑ]5^óU_`IWX}Daçè>JKRU+�+H{aÞ5�öÅ

Q÷(UJKR=SToNI}~4I=êë@bW�Y���]DÑ]Uòc5©=

SToNI}~*j�67dpq�=�Na45ST{JKR5Z[@^_{�N5

y�~�a 

# JKR5²³>�KÅ@G+H5$=ABCYJKL+HIeª²³UfgoN4

I>�}a²³>hiIêëj5kL5JKR�l{OÌmzX}XY¹nJ�¢o

nJ�=p©ì5$ABCX}Na¬q= 90r²³{s 10èABCNaG+H>T

Utü@uÌ¢CX}Nv@àwa45v@>JKL+H{x:9,sxyOï:I

WXÏz@{|WX}Na45M~@G+H5}~oNJKL+H>��X�¢CX

Ë&YJKRUäóoN'v¶�¢CX}Na 
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# çè5G+H>���LY���L5q 12L=�Na�5~� 11L>ô¦õp:

5F27*+�¢5Y�&5�L>2p:D05�:�8*+�¢5G+H=�Na

+H57æ¦>ÏLU�}X>JKRk?HYì�@izDI4�=Y�&5ÏL>

�zD�5�VÙ=�zDa²³=äó¯CX}N���>�ì�5JKR�'P�,

Eî7O0, 19943�=�Na 

# Q5ST5��> 2006?�¹�¢��zDaG+H{JK@�N�©�¢=�Na

01WX�CNJKL+HU�&Y��5��{ABCDaý}XT_U��÷³{

��zDaG+H5�IJKL+H5��¢}�����I�N÷(I«Ó{ h¢

CDa44=JKR5¡¢5�l�¢äBCNJKR5£¤{¥}¶5UI}~¦§

{ZD5=¨©{¶�{�ªCDa 

# �ªCD«Ó>¨©{¶�5«¬=�Na45«Ó=5­«L®>¯LaR�­«

L®@ÍWXF:Dñ;<0UuÌDa°±Å@��5 @D}WXkL5 Ù's

q�:3U�ÌY��@��D��}+H@>6706�:Ui�Da6706�:

I>��5²@}Xsq�:{³�zDIj@�&�UÃWyÌ�zXsq�:5ú

´Uµ¶oN =�Na45 ¶Wz�&IJKR5Ñ]{&�X}�}I=j�}a

¯¢@K @°±ÏL5JKL+HU�ÌYÏz@·ZoN¸:9U÷zDaJKL

+H{sq�:@�zD«¬>¹Â@6706�:5·ZU�5+H@���D(º

» 1,ö 1)aG+H5JKR57æ¦>¨©{¶�5JKRU4��N7æ¦=>�

�YB�¢�}��@�]N@WX¶ÇÈ{�¯¼½Da4CU�~D�5Ð¾{4

5¸:9¿I 5krÀ=�zDaÏ�5 U«¬5©ÁYÖÁ@rÌXTªN4I

IWDaG+H5«¬Y²³5Ï;IWXÇÈUIzX}D{Y¡¢�U@MCªY

ÂnJ@�ÇÈG+H@&w·ZU¯�X}DI}~4I=�Na 

 

32 ?@AB2

 

# cd{ST©ISTÖ=efWD�%~�U¡ND�@G+H@s0Ã:�UWDa

�DJKR5¡¢5�U@ÖJO0�ÄÅ:UWXYt{Æ}��BC��zDq8

2=5Çá�%UÈ�4I{=jDa 

3.12 CDE6F2

# s0Ã:�> Sakamoto'200435¶5U�@WDa�@�zDs0Ã:�>�C�

=5s0Ã:�=ÕÉÊC��zDJKR+Z@ËÌNJKR=��CDÑË@Âo

N+Zcd�=ûÌ@Ë}X÷¢CD¶5=�Na45s0Ã:�>©Á5yOFD

:�IÖÁ5+ZcdU>�N;rI==jXË&Y©Á=[¢CDÍ_Icd7æ

¦5ØÍÍÎUÕÉND�@÷¢CDaçè45s0Ã:�UäóoN@¢DzXY
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©Á5yOFD:�5;r>çè5G+H5«¬@Î~M~@e]¢CDaTQÉÊ

5ÏÐUÑ~ÒÑ{ÓÌC]¢CY�DQ5ì=5 ÀU`Ô@iCN4I@WDa

sq�:I6706�:=>å}{Á¢CN5=>�}�I}~4I=�NaSTÖ

5s0Ã:�=>ST5íÕU��2Ö:2¶ÓÌC]¢CDaSakamoto'200435

½¾=�¯CX}DM~�yOFD:�I+Zcd7æ¦I5ØÍÍÎ>×��¢C

X}�}a 

# 45s0Ã:�>+F5��IST5Ö5²³ì@ØÙWDa+F5��5s0Ã

:�> 2006? 10¹ 30J@ØÙ¯CYèÚ> 11¹ 2J�=��zDaSTÖ5s0

Ã:�> 12¹ 19J@ØÙY¢J@èÚWDa�CÛC5s0Ã:�@ÂWK+H5

ÜÝU[YÞLU[Da�û�{¢ST©5s0Ã:�>èÚ=j��zD+H{}

Da�Dçè>G+H5ßà^á5âW¯U`ÔWX²³@>�NÉ�½¾Ù{��

B¢�}ãUIzDa�5D�s0Ã:�5ØÙIèÚ>JKR5¡¢�U{AzDa 

# 45s0Ã:�=> 245Ñ@ÂWX*}@äå'¯3�¢�zD�äå=j�}

'�35¯æç=èéU­o4I@�zX}N'º»«3a45�ê{°}Ú%+Zc

d7æ¦{°}Iëì=jNaíî9ñïP0902'»ð,¯ð,ñð,10ð,11

ð,12ð,14ð,16ð,17ð,18ð,19ð,20ð,22ðYº»«òóa35«¬@

>�U¯@«Uô@I}~M~@õöWX�NaWD{zX¬q= 120{¶zI¶*

j}êI�&Y°¶+Zcd{°}I`]¢CNa 

3.22 GDHIJ62

# 2008? 3¹ 27J@ëj5JKR¡¢�U@ 50r5O0�ÄÅ:UWDa45÷ø

¯CDO0�ÄÅ:=>EFG+67î895FÈY7æ¦Y²³üù�%5×úI

ST@ÍoN�Uaû5íÕYkÁYG+H5¹ü�%@�}XÒÑWDa45O0

�ÄÅ:=JKR¡¢�U>Qý��BNN¬}@MNþ¸æ:;<05å}Iÿw

Ä5efU!"oNIeÇ@ÿw@ÂoNcd5#ÃU­®WX}Da 

# STÖ5G+H5¹ü@ÍWX>¨¶zIY6706�:yzDL¶_��D�z

DI�YarU¶zIö$oN«{�zD¢M�zD5@�I}~%5!"{�zDa

¿&45'>JKRZ[@ÂoNþ¸æ:;<05°¯I}~l=Á¢CDM~ya

sq�:5LD�>̈ ¶~ar>��@���yzX}~4~Ô}k({�zD5=Y

o)}{�ªzXY²³5ì=¶Y�Y4CO6P0=*zD�+yI�zX}zXY

���@,-�}D4IyI�Y45�}èW>4~yI�zX}~5>.�zX}D

I}~a/$ÇÈ=¶sq�:e0=¨M�YkL=1Ì¬}5·ZWXD&I�W

�WD�I�~a�D2�Å@¨4C>%��Ij5V3yI�Y%��ÿøyI�

zX}~5¶�}��4V@�ÒÑWX}DI}~aÏÐY6706�:5LD�>

Wy}@̈ ar>¶~}��X}}5���I5ÏL/�=W�zD&I�YçJ>6
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}�¢�7zIA��}.I}~L{}DM~yI}~a4CU8�]X45JKR�

U>TUUòC¯�ND�@95?�¢:K5&$È��U^á@g&iCX}NI

}~4I=�zDa 

# ¡¢�U>45ST5ÉÊ{¨�}èWI�Y}�}��ÆW}ö${O6P0@

D�¯�ZXjD�=oÌC%Y�~}~k*=Yy£ð:;<0UZzDI}~;

¯$D}�¶5�U\]DIíªX}Na�D<s5ÏrÈ2r:¸5ef@ÍWX

¶=ÉX}Na©5+F@G+WXjX}D+HD�I>ÉX¨I+F5LD�>Ú

�IÏrÈ?¢}=±BzXD�=oÌ%Y45LD�>Ú�I@Y7æ¦¶°�z

D�¢��Y<è<è}���2�:£:U÷zXPrÈ?¢}W@ÉzX}�WD

A�I!"WX}Na 

# °Ö@JKLIwo5@¶¨BC{���zDzX�~%{��zDI}~aST

Ö5G+H5íÕIWX¨�+�5¶5I}~M&YJKRUwo4I@BC{��

�zDI�YJKLIDe=YSTUWX}D5=YEFÅGÃ:;<0{ICD�

I!"WX}Na¡¢�Uaû¶¨Èå~4IUË�CXYM�YÿwW�}zX}

~G+HzX¥�zD�=oÌ%¶Y45(O6P0ST5)·ZUoN4I=…%U

ZozX�~4I@BC{���zX}D�WŸ q825ì=¶�̈ JKRU>zj

&wo�HIJ{=jX}DIwoa¯¢@¨Kì�¢¶~JKLyI�JKLª@

�}I�zX}~kL{MCX}zD�M~@íªDI}~aÿw@ÂWX��&c

dUíªX}�}+H5Çá{N]Na 

2

42 CDE6FK12

2

# ST5©IÖ=>+Zcd7æ¦@ÚI�%'>��zDa¶���ST5§¨y

ÌUOP@>Q=jNBÌ=>��Y�5Ý5¦RYG+67î89aSYJKR5

²³�%{�ê@^_UTUWX}N4I¶`]¢CNaV]X}�}WX¶�N5

=Y×@>èé=j�}WY¥06¦È=5>Q¶=j�}a12L5~��L>ÏN

W�ZWX}�}5=2L5ST©IÖ5>Q¶ 11LW�=j�}aST©=>°¶

±}�ê{ 60Y°¶°}�ê{ 90=�zD'ö«3aSTÖ>°¶±}�ê{ 52Y°

¶°}�ê{ 97I�zX}Na4CyÌUÁNI+Zcd5'>ST©M&STÖ5

Ú~{;{zX}NaST©5°¶±}�êUZWD+H>sq�:IWX��@�

�Y°¶°}�êUZWD+HkL>6706�:@�BzDaSTÖ@¶zI¶±

}�êUZWD+H>Z5sq�:=�&Y°¶°}�êUZWD+H>6706�

:=�zDasq�:IWXQ@M&+�Y^ÿ@òCWX}D+H5Ú~{+Zc

dUíªX}N4I{Ã�}M~@Á]Na 
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L 22 $MNOCDE6F/PQRSPQT/UVW 

2 AXCYH6Z2 PX%&D%H6Z 

 ST© STÖ ST©[STÖ5' 

Student 1# 'A3 60! 62! -2!

Student 2 69! 58! 11!

Student 3# 'P3 90! 87! 3!

Student 4# 'P3 81! 60! 21!

Student 5# 'P3 63! 56.5! 6.5!

Student 6# 'P3 68! 58! 10!

Student 7# 'A3 71! 52! 19!

Student 8# 'P3 90! 93! -3!

Student 9# 'P3 85! 97! -12!

Student 10# 'P3 75! 75! 0!

Student 11# 'A3 66! 70! -4!

 

# 9@ST©5s0Ã:�ISTÖ5s0Ã:�=>V]DL�{å~5=TSU\

]WD�Ë=>QWX$N'º»»,ö»3aTS5¬q5''4.363�¢^_cdí

{#zDM~@Á¢CN¶55Y¿ÒÅ�'>�}aST©ISTÖ=\]WX°¶

cd7æ¦{`{zD5{ 23ð'0.643=�Na19ð'0.523I�ð'0.523¶'{

*j}a°¶cd7æ¦{S{zD5{ 14ð'-0.373=�zDaJKRU&w4I

*JKLIwo4I@ÂoNcdí>#zD5y{Ña>b-��zD5�IVØ@

�N,¨=�Na¿&YJKR¡¢�U�¢È}DI4�@MNIcÞWX�¢5d

Ê5,¨>}�¶5G+Ö5+H5l�M&¶e�zD�~=�Na�5dÊ>Ña

1Uf¦IoNghìVyzD¢W�Y*>&+Haû{íªX}DIË&Ña1>

�}X}��zDM~ya 

# ¶I¶I¥06¦�{Ã�}D�@Ïif>=j�}5y{Y2LÅ@7æ¦@e

f{�zDÃ:2U}���·¸WD}'º»ô,öôIº»¯,ö¯3a 

 

4.12 E6[\2

# ÏL_>TQÉÊ{�}+H'Student 73=ST©ISTÖ5+Zcd7æ¦@e

f5�zD+H=�NaST©@ÏÑV]X}�}{Y\O@ 19l5'{ZDaV]

X}�}rU`ÔoNI¯¢@»lY¬q 22l5'@�NaÝ@ 21l5'{ZD+
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H{}N{Y4C>STÖ5s0Ã:�@ôÑÚ%V]X}�}5=¿Òñl5'@

I%�zX}Na\]5'{jôlI}~4IU`]NIY45+H>STÖY�©

@>ÉJKR+Z@ÂoNcdí{#ÃWDI}]N=��~a45+H>Q=>ì

VÅ� @�}XË&Ytaûÿø{J@�N5=2LÅ@ÿøWXUWD4I{�

Na�I�¢¡¢�U@wUÈ}DI4�Y4C{¨Fk¯CX}N�Ië¯CXY

{�ªNJ@�zDI}~4IyaSTÖ5s0Ã:�=>¨Ý5²³�_5lÔ@

^_{ZNÚ%D}ý�yzD{Yar@IzX>M�zD�IEm0�WX}Na

b@ST©@¯'IX¶cdUíªX}Nno3=�zDÍ_¯�@ÂWXYSTÖ

>oÉX�IV]X}Na'12ð,17ð, 18ð,21ð,23ð34C¢5Í_>JK

R=592�ËM-1pq:E02@ÂoN+Zcd7æ¦UrzD¶5=YQ5S

TUSÊoN4I@M&4C¢@ÂoN+Zcd{#ÃWD4I>s[{}�aDy

W 16ð@ÍWX>�{ô@�zX}Na�Dñð@ÂWX¶�IV]X}D¶5{ô

@�zX}NaJKR5ÆW¯¶eÇ@B�zXjDI}~4I�5�¶WC�}a 

4.22 E6[]2

# °¶l�{S{zD+H'Student 93>ST©ISTÖ=> 12l5'{=Dact

u�4I@45+H>TQÉÊ{�N@¶��B¢�Y6706�:@�zDas0

Ã:�@MNIKL>45STUvW�y¢W}a45+H>¶I¶I+Zcd7æ

¦{TSÅ@°�YST©=¯{ô�Yô{w�YSTÖ@>¯{ 10Yô{��I�

zX}Naef{�zD5> 10ðYGPA@�}Xj}DÑ=�Na44{«�¢¯

@�zX}Na�C{ST@MN¶5�%~�>=ÉX}�}a 

4.32 E6[^2

# ST@òCWX}�}+H'Student 23{ÏL}Da45+H> 69�¢ 58Il�

{`{zXË&Y+Zcd{`{zD4I@�NaÚI�%>ô{»@»{«@I}

~ef=W��}{Y15ð>ô�¢«@`{zX}Na4CUÁX¶+Zcd5ef

{Q5STyÌ@MN¶5I>�¢�}4I{B�Na 

 

4.42 E6[_2

# 95x>�zD�5�VÙ�¢G+WXjXY67î89±yÇ@>ì�7æ¦�

=�D+H'Student 13=�Na45+H>Zû*+¶Ý5 11L5+HI>z�&Y

F:Dñ;<0@òCW��zD5=�zD* UÀ&{¢CXW�zD+H=�Na

��&`]�@|jOÌY·ZWX}Da+Zcd7æ¦>STÖ@«lÚ%°��
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zX}NaW�WV]X}��zD;rU}�IY�zD�eªl�'603@�Na

ÚI�%ef{�}5y{Y¯{»@�zD5>ñð=�Na\O@a~{ZXjD

5�¶WC�}a45ST@ÍWX“At first I thought it would be pretty impossible but in 

the end I think it was a very good experience.”'>ª�>Ð�yItzD{Y°Ö@>}

}ÉÊyzDIt~a3I=ÉX}Na 

4.52 CDE6F/`a<2

# �S5M~@Q5EFG+67î89@ËÌN§¨>+ZcdI}~l�¢�NI

>�]�}aW�WST©ISTÖ=>sq�:@+Zcd5#Ã{¥�Á¢CD4

IU`]NIQ5ST@ÍBzDN¬}{ÍÎWX}N5�¶WC�}a+ZÙ5)

*Iá'{QU�w�:9Å^áUå�¯�N¦�5�I�yI}BCX}N

'Suthers & Larkin, 19963a¯¢@½¾{f¦=�Na 

# �DÝ5¦R5^_¶%CyÌ�N�>zj&B�zX}�}ax]ªJKR5²

³{cd57æ¦@^_WX}N�¶WC�}aJKRZ[57æ¦Y?�Y�ZY

�N}>���%52L5'{^_WX}N5�¶WC�}a4C¢5¦R5^_U

�×@oN4IIM&¥�5D:�U[N4I{f¦=�Na 

 

52 bc2

2

# Q5�RZ[ý5§¨>>zj&WX}�}a4CUg&iCX}�4I@>ÇÈ

Å�¿��%5��¶¥}a45EFG+67î89=>¨oÉX5+H5òC�I

}~4I@�lU=jYQ=>��Y:K5&$È��I}~^á@ßzX}zDa

=>45��QUJKR��@^óoN4I>=j�}5y�~�a 

# QU�R+Z@g&iCN«¬Y5YU.5Y5D�@.I}~kl{*Ê=>�}y

�~�a��g&ShNQ�5¶55Ñ�{�Na��5¶5Uä~«¬>çè5+

H@Á¢CDM~@Y¡¢�}ö$U+ÉNI}~Ô${�N{Yçè5ST@$¢

CDM~@+H57æ¦@¬B�}IÇÈ{g¢Co½NI}~�l¶�Na~��

÷óoCªY��Å@?�¯{b-N4I¶�N{Y��oNI�£.Å895Ú�

5;r@�=^_oNa÷(U+H57æ¦@¬B�N4IY�¯Y­«L®U`Ô

@iCN4I{f¦@�zX�Na�I�`]¢CN4I>Y÷zXW�~4I=�

Na+H57æ¦@¬B�XYWXÙ{÷zXW�zX¶M}a45«¬>4C�¢

+�ö$¶iCX}ÌNI}~Ô${�Na¹Â@xÈ{��NI}~�l{�Na

�D>+H@÷¢�NI}~x{�Na45«¬>ç�=ZzDö$Uä~I}~�

ZIüó5·Z@�Na¯rMN5¶5�¢ÏÇÈ=ÿö{=jN=��~a¿&@

*zX$D4I{�N{Yö$@ca��¶5{!]N�%5�l>�N¶55Y�
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CÛC@��UWXjX+HD�¶vW�=}DM~=�Na 

# 5Y5D�@.Y��&_Å@M&g&iCÐ¶�BzX�NaJK=5EFG+I

}~4I=JKL+HIG+HI5>?@�lU=��¢ªY�5�U~��ä]N

I}~Ô${�Na$|Y45*+=>IIJ@PQ¹�� 10L©Ö556�¢5G

+HUOÌiCX}NaG+H>*+@�}oNv=H^oNa45v@x:9,s

xyOï:I}~JKL+H{e�oNaG+H{JKL+HI}~oN5>45v

=5}~I1:9ñ�%5>?{ÚUoÉX=�Na4CU¶zIs�DF�q�Ð

Ü@ÜÌN4I{=jN5=>�}y�~�aG+H@IzX>JKR{a�@äB

CN.3=eª_Å@Ü�zX}ÌNQ5ST>�I�5�=��~a 

 

62 `a<2 

2

# Q>�RZ[@%5M~�^_{�N5y�~�a+ZcdI}~l�¢ÁNI>

zj&WDV]>[¢C��zDay{Ñf5�ëY>?I}~Ó�¢�~I^_{

�zDM~@Á]Na¡¢�U5O0�ÄÅ:5ì==É¢CX}D{YSTÖ5�

åíI}~¶5>*j�YST@òCWDJKL+HIG+H5Ï;>�5Ö¶>?

UýÌX}NI}~a4C> Dan-xia'200835�~G+5§¨UÔ�X}N5�¶W

C�}aO09î7O9ñï�+Zá''Gardner & Lambert, 19723UÔ�X}NI�
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hi 2 

PQRT*lmno$MNOCDE6F/p6F B/qr 

1. I get nervous and confused when I am speaking in my Japanese class. 

2. Speaking Japanese with native speakers would make me feel tense. 

3. I would probably feel comfortable speaking with native speakers in Japanese. 

4. Thoughts of doing poorly interfere with my performance on Japanese tests. 

5. I think that I have a reasonably high ability in learning Japanese. 

6. If I had to talk with native speakers in Japanese, I would get apprehensive. 

7. Nervousness while taking a Japanese test hinders me from doing well. 

8. I am better at Japanese than many of my classmates. 

9. I fear that actual communication with native speakers in Japanese would involve a lot of 

confusion that I cannot handle. 

10. I think that my Japanese class will improve my Grade Point Average (GPA) or keep it 

where it stables. 

11. I would be more relaxed if I were to talk with native speakers in Japanese. 

12. I do not usually get annoyed by my uncomfortable feelings before or during Japanese tests. 

13. I feel uneasy when I am going to be called on in Japanese class. 

14. I understand Japanese grammar reasonably well. 

15. I may have a tendency to avoid speaking Japanese in my class. 

16. I have no particular fear of speaking Japanese with native speakers. 

17. When taking a Japanese test, my emotional feelings do not interfere with my performance.  

18. I do not mind being called on in my Japanese class. 

19. I can grasp what is in my Japanese textbook which is written only in Japanese fairly 

quickly. 

20. I think that I am a fairy “successful” learner of Japanese. 

21. During Japanese tests, I get so nervous that I forget things I know. 

22. It does not bother me at all to speak Japanese in front of the class. 

23. I sometimes do less well than what I can really do on Japanese tests because of my anxiety. 

24. I get apprehensive when I know I am going to be called on in Japanese class.  
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hi 3 

L 32 CDE6F\aCDE6F]/st/uvwax 

Í_ s0Ã:�� s0Ã:�« ''�¶«3 

1 2.91 2.83 0.08 
2 3.27 2.92 0.36 
3 3.18 3.08 0.10 
4 3.18 3.17 0.02 
5 3.27 3.08 0.19 
6 3.27 2.75 0.52 
7 3.09 3.25 -0.16 
8 3.55 3.42 0.13 
9 2.40 2.42 -0.02 
10 2.73 2.83 -0.11 
11 3.10 2.92 0.18 
12 3.36 2.92 0.45 
13 3.18 3.17 0.02 
14 2.55 2.92 -0.37 
15 2.50 2.42 0.08 
16 3.00 2.92 0.08 
17 3.27 3.00 0.27 
18 3.18 2.75 0.43 
19 3.27 2.75 0.52 
20 3.27 3.00 0.27 
21 3.45 3.18 0.27 
22 3.36 3.23 0.14 
23 3.64 3.00 0.64 
24 3.09 2.82 0.27 

¬q 75.09 70.73 4.36 
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hi 4 

L 42 CDE6F\/yz/K1 

2 S = Student 

Í_ S1 S2 S3 S4 S5 S6 S7 S8 S9 S10 S11 

1 2 2 5 3 3 3 2 3 2 4 3 
2 1 3 4 3 2 3 4 4 4 4 4 
3 2 3 4 4 2 3 3 4 4 2 4 
4 3 4 4 4 2 2 1 4 5 2 4 
5 3 3 3 3 4 4 3 4 4 3 2 
6 1 3 3 4 3 4 4 4 3 4 3 
7 3 4 4 3 3 2 1 4 5 2 3 
8 5 3 3 5 4 4 1 5 4 3 2 
9 1 2  4 2 3 2 2 3 3 2 
10 3 3 3 3 2 2 2 5 2 3 2 
11 2 3 4 4 3 2  4 4 2 3 
12 3 3 5 3 2 2 5 4 2 4 4 
13 3 2 4 4 4 3 1 4 3 3 4 
14 4 2 2 2 2 4 3 2 3 3 1 
15  4 4 2 2 4 2 2 2 2 1 
16  2 5 3 2 3 1 3 4 4 4 
17 2 4 5 4 1 1 5 4 4 3 3 
18 3 2 5 3 3 3 5 4 3 2 2 
19 5 3 3 3 3 2 4 3 3 4 3 
20 3 2 4 4 2 3 4 3 4 4 3 
21 2 4 4 4 2 2 5 5 5 3 2 
22 3 2 5 2 3 4 4 4 4 4 2 
23 2 4 4 4 4 1 5 5 5 4 2 
24 2 2 3 3 3 4 4 4 3 3 3 
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hi 5 

L 52 CDE6F]/yz/K1 

Í_ S1 S2 S3 S4 S5 S6 S7 S8 S9 S10 S11 S12 

1 3 2 3 3 3 3 1 4 2 4 4 2 
2 1 2 4 3 2 2 3 4 4 4 4 2 
3 2 2 4 3 4 2 3 4 4 3 3 3 
4 2 4 4 4 1 1 1 5 5 4 3 4 
5 3 2 2 3 2 4 4 4 5 4 2 2 
6 2 2 4 3 3 2 3 4 3 3 2 2 
7 3 4 4 4 3 2 1 4 4 2 4 4 
8 3 3 3 3 3 4 4 5 5 2 3 3 
9 1 2 3 3 1 3 2 2 3 3 2 4 
10 3 2 3 3 1 2 4 5 5 2 2 2 
11 2 2 4 3 2 2 3 4 5 3 2 3 
12 3 3 4 3 2 1 1 4 2 4 4 4 
13 3 2 4 4 3 3 1 4 4 4 3 3 
14 4 2 3 3 2 2 4 4 4 2 3 2 
15 2 2 5 2 2 3 2 3 3 2 2 1 
16 2 2 4 2 2 2 4 4 5 3 3 2 
17 3 4 4 3 1 2 1 4 5 3 2 4 
18 3 2 4 2 2 3 1 4 4 3 3 2 
19 4 2 2 3 2 2 1 3 3 3 4 4 
20 3 2 3 3 2 3 2 4 5 3 3 3 
21 2 3 4  3 2 1 4 5 3 3 5 
22 3 2 4  3.5 2 2 4 5 4 4 2 
23 2 3 4  4 2 1 4 4 4 2 3 
24 3 2 4  3 4 2 2 3 3 3 2 
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Enhancing JFL Learner Reading Proficiency Through Writing:  
The Effects of Analytical Responses to Text 

 
Mariko Moroishi Wei (Purdue University) 

 
 
Abstract 
Successful second language readers focus on the communicative elements of a text to construct meaning (Kasper, 
1995. 1996; Leki, 1993). One instructional technique used to enhance constructive meaning and subsequently text 
comprehension is to incorporate specific writing activities into reading programs (Petrosky, 1982). Previous 
literature on ESL reading acquisition suggests that learners can record reactions to a text in reading journals (Lay, 
1995; Mlynarcyzk, 1993; Spack, 1993), write answers to open-ended comprehension questions (Kasper, 1994, 
1995), or analyze topics presented in a text (Flower, 1979). Few studies, however, have investigated whether 
different types of written responses have equally positive effects on learner reading proficiency. 

This study investigates whether intermediate-level learners of Japanese can raise their reading proficiency 
to an advanced level by writing text responses and compares the effects of two types of writing responses: 
Traditional and analytical. Forty-six learners studying Japanese at a content-based classroom at a U.S. university 
were randomly assigned to three groups (Traditional Writing, Analytical Writing, and Control) and engaged in 
reading comprehension exercises for ten weeks. The Traditional Writing Group engaged in reading logs, in which 
they identified key words and provided an appropriate title and a brief summary. In contrast, the Analytical 
Writing Group engaged in more extensive analysis of themes presented in the same texts to include personal 
narrative writing, comparison/contrast, and expository/persuasive compositions. The subjects' progress in reading 
proficiency was then measured by a pre-test-posttest reading assessment. 

Both groups significantly improved after the instruction. The Analytical Writing Group did significantly 
outperform the Traditional Writing Group. The pedagogical implication is that instructors must redirect learner 
priorities from simply identifying the main ideas of a Japanese text to discovering the global significance of those 
ideas.  
 
Keywords: reading proficiency, writing text responses, traditional and analytical responses 
 
 
1 Background 
 

The common general tendency among second language acquisition (SLA) researchers 
is to carry out investigation within a single category of four proficiency skills (i.e., speaking, 
reading, listening, and writing). Previous studies have examined whether a certain kind of 
instruction/activity affects the acquisition of speaking/reading, and so forth. However, it is 
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much less common to look at how development in one of the proficiency skills affects the 
concurrent development in another three. Accordingly, since 1970s, research in second 
language (L2) reading and writing has progressed almost entirely independently, and until 
recently little in the SLA literature has addressed reading and writing together.  

Zamel (1992) states that “writing, because of its heuristic, generative, and recursive 
nature, allows students to write their way into reading and to discover that reading shares much 
in common with writing, that reading too is an act of composing” (p.463). We know that 
reading builds various kinds of knowledge to use in writing, and that writing consolidates 
knowledge in a way that builds schemata to read with. Indeed, the previous studies on 
characteristics of L2 readers and writers revealed that there are much similarities in how 
learners process information when they are engaging in reading and writing. For example, less 
skilled readers and writers both appear to attend to letters and words rather than to the 
overarching connections between them. Inefficient L2 readers read too locally, failing to link 
incoming text with previous text and because they are unskilled in rapid text processing in L2, 
depend too heavily on bottom-up strategies to decode the message in the text. On the other 
hand, successful readers and writers focus on the communicative elements of a text to construct 
meaning. Thus, incorporating activities that require the learners to actively engage in, to 
interact with, and to synthesize information from course texts (in other words, “constructing 
meaning”) in the classrooms is crucial for enhancing reading skill (Ali, 1993; Bartholomae & 
Petrosky, 1986; Blanton, 1993; Zamel, 1992). 

Writing responses to the text can be one of the instructional techniques that promote 
increased involvement with text, and ESL researchers investigated the effects of writing 
reactions to a text on the development of reading comprehension skill. Instructional techniques 
employed include recording their reactions to a text in single or double –entry reading journals 
or logs (Lay, 1995; Mlynarcyzk, 1993; Spack, 1993), answering open-ended comprehension 
questions (Kasper, 1994, 1995), analyzing the issues and themes presented in a text (Chi, 1995; 
Flower, 1979), writing predictions about what will happen in a text and comparing with the 
peers (Kasper, 1995). Few studies, however, have investigated whether different types of 
written responses have equally positive effects on learner reading proficiency. As for Japanese, 
there is none.  

Therefore, this study investigates whether intermediate- level learners of Japanese can 
raise their reading proficiency to an advanced level by writing text responses and compares the 
effects of two types of writing responses: Traditional and analytical. 
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2 Research Questions 
 

This study examines the following research questions. 
1) Do different types of writing responses (i.e., traditional and analytical writing) have 
facilitative effects on reading proficiency of intermediate- level Japanese as a Foreign 
Language (JFL) learners? 
2) Does traditional or analytical writing responses have differential effects on learners’ reading 
proficiency?   
 
3 Method 

3.1 Subjects 

Forty-six college learners of Japanese who were enrolled in a Japanese class where 
Japanese culture and current affairs were taught by content-based approach (Japanese Level 
IX: ninth semester) at a large public university in the Midwest served as participants There 
were twenty-four males and twenty-two females. This course is entitled Readings on Japanese 
Culture, and the students 1) listened to the lectures by the teacher on various topics in Japanese 
civilization and current affairs (e.g., education, history, foreign policy, business, entertainment, 
etc.); 2) read texts on the same topic and answering the accompanying comprehension 
questions; 3) provided oral summaries of the article contents; 4) participated in a debate; and 5) 
wrote essays describing their thoughts on various topics of discussion. At the time of the study, 
the students had accumulated approximately 430 hours of classroom instruction.  

3.2 Procedures 

First, during the first week of the semester, the subjects completed the background 
questionnaire which asked their L1, previous study abroad experiences or extended visits to 
Japan, if they grow up in a Japanese-speaking home, and so forth. At the end of the first week, 
the pretest was administered. After the pretest, the subjects were randomly assigned to three 
groups: analytical, traditional, and control. There were ten instruction sessions (each lasted 
forty minutes), thus the total instruction time was six hours and forty minutes. Each instruction 
session, the subjects read the texts with different topics concerning Japanese culture and 
current affairs, such as Japanese education, history, economy, animation/manga, judiciary 
system, Japanese royal family, pop music, traditional performing arts, family, and Japanese 
diplomatic relations with the U.S. (see Appendix A for an example of the reading text). Each 
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text is consisted of approximately 1200 characters. The immediately after the instruction, the 
posttest 1 was administered. The posttest 2 was administered four weeks after the instruction.  

3.3 Instructional Treatment 

The Traditional Writing Group engaged in reading logs in which the subjects wrote:  
(1) an appropriate title, (2) key vocabulary words, and 3) a brief summary of the content after 
reading the Japanese texts (see Appendix B for a sample of writing responses: The Traditional 
Writing group). These kinds of writing responses require the minimal interaction with text 
because it requires less detailed explanation and elaboration and focuses only on students’ 
comprehension of specific elements of text content. 

In contrast, the Analytical Writing group engaged in more extensive analysis of themes 
presented in the text. After reading, the students wrote narrative writing, comparison/contrast, 
and expository/persuasive compositions. For example, they were asked to respond to the 
following essay prompt: “Do you know other countries where they have such a social caste 
system? “ or “Have you ever experienced a prejudice? Describe your experiences and your 
feelings at that time” (see Appendix C for a sample of writing responses: The Analytical 
Writing group). Thus, it required the students to relate the reading to their personal experience, 
to compare and/or contrast principles presented in different course readings, or to interpret, 
analyze, and synthesize information. The students completed and turned in an essay after each 
instructional session, but if they needed more time, they could take it home and turn it in later. 
The control group read the same materials, but did not engage in any writing activities after 
reading.  

3.4 Reading Comprehension Test 

Students’ reading proficiency development was measured by the reading 
comprehension test that the author created. For pretest, posttest 1, and posttest 2, the texts were 
taken from Japanese newspapers and magazine articles, with the author modified the length 
and some vocabulary. The theme of the topics do not overlap with the topics they covered 
during the instructional sessions. It included the Japan’s aid to natural disaster in South East 
Asia, Japan’s ODA to China, etc. For each test, the students read three different articles, and 
answered the comprehension questions such as “what is the main idea of this article?” or the 
comprehension questions specifically tested the understanding of the “specific part of the test.” 
The total number of the questions in each test were twenty-five.  
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4. Results 

4.1 Descriptive Scores for the Reading Comprehension Test 
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Figure 1 Mean scores of the pretest, posttest I, and posttest II 
 

Figure 1 summarizes the mean scores of each group in pretest and two posttests. The 
descriptive statistics show that both experimental groups outperformed the control groups on 
the two posttests. When comparing two experimental groups, the Analytical Writing group 
outperformed the Traditional Writing group. 

4.2 Statistical Analysis 

A one-way ANOVA was performed to determine statistically significant differences 
among the three groups’ mean scores on the pretest. The results revealed no significant 
differences among the performance of the three groups (F (2, 43)=1.56, n.s.).  

To address the research questions, the mean scores for the three groups were submitted 
to repeated-measures ANOVA. The results of ANOVA revealed a significant main effect for 
Instruction (F (2, 43)=7.23, p < .01), a significant main effect for Time ((F (2, 86)=100.34, p < 
.01), and a significant two-way interaction effect for Instruction X Time ((F (4, 86)=21.23, p < 
.01). Table 1 and 2 display the between-group and between-test comparisons. 

In short, two experimental groups significantly outperformed the control group, but and 
the Analytical group outperformed the Traditional Writing group. The performance of the two 
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experimental groups improved significantly after the instruction, and furthermore, they retained 
their reading proficiency for four weeks after the instruction.  
 

Table 1 Results of between-group comparisons 
Test/Group A vs. T A vs. C T vs. C 

Pretest A=T n.s. A=C  n.s. T=C  n.s. 
Post 1 A > T * A > C * T > C * 
Post 2 A > T * A > C * T > C * 

**A= Analytical;  T= Traditional; C= Control 
 

Table 2 Results of Between-Test Comparisons 
Group/Test Pretest vs. Post 1 Pretest vs. Post 2 Post 1 vs. Post 2 
Analytical  

Group 
Post 1 > Pretest * Post 2 > Pretest * Post 1 = Post 2  n.s. 

Traditional 
Group 

Post 1 > Pretest * Post 2 > Pretest * Post 1 = Post 2  n.s. 

Control  
Group 

Post 1 = Pretest  n.s. Post 2 = Pretest  n.s. Post 1 = Post 2  n.s. 

**Post 1: Posttest 1; Post 2: Posttest 2 
 
5. Discussion 
 

The results of the study suggest that the degree of interaction with text required by the 
writing activity appears to be critical to improving text comprehension and overall reading 
proficiency. The study provides an evidence that it is not simply the act of writing in response 
to reading, but the specific type of written response required, that is most important to 
facilitating students’ reading performance. Specifically, the subjects in the Analytical Writing 
group who produced analytical written responses to texts obtained significantly higher scores 
than the Traditional Writing group subjects who produced only keywords and summaries to the 
same texts. As suggested by the work of Zamel (1992), the analytical writing activities seem to 
have offered the subjects means for working out a reading, thereby providing insights into the 
text that may not have been obvious the first time that text was read. In order to write an 
analytical essay about the subject of a reading text, students had to have understood and 
considered that text from several different perspectives, both their own and those of others. 
Formal response to a reading required students to incorporate key ideas and relevant facts, to 
integrate their own background knowledge into the textual material, and then to reinterpret 
their experience or that presented in the text from a different perspective. Therefore, when the 
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students composed an analytical response to text, the text became a richer and more meaningful 
experience as reading built knowledge to use in writing, and writing consolidated knowledge in 
a way that built schemata to read with. Activities that call upon students to develop and 
elaborate schemata have the greatest effect on enhancing reading proficiency. When writing 
each analytical essay, the Analytical Writing group subjects needed to think through the facts 
presented in the text and generalize and apply information to related situations. This caused 
them to become more deeply involved in the reading text, and to view that text as a source of 
knowledge, as something truly relevant to their lives, and not just as an exercise in developing 
reading skills. 

The Traditional Writing group also improved, but the Analytical Writing group 
significantly outperformed. This suggests that reading classes that incorporate only informal 
writing activities requiring students to focus on specific elements of an individual text are not 
using writing to its best advantage. Comprehension questions and summaries may improve the 
understanding of the specific text. But if the goal of using writing in the reading class is to 
enhance students’ overall reading proficiency, instructors must design activities that will 
encourage students to engage intellectually with the text and will foster a belief that reading 
and writing involve the active construction of meaning. To foster deeper levels of text 
processing, writing activities such as reading logs should be structured to require connections 
to be made between the text and the reader’s personal experience and/or between issues 
presented in different texts. Language teachers must redirect the student’s priorities from 
simply finding the main idea of a specific text to discovering the global significance of the 
ideas expressed in that text.  

If students are to approach foreign language texts as a true source of knowledge rather 
than as a simple exercise in developing reading skills, they must see these texts as relevant to 
their lives. Students become better readers when they use text content to gain a deeper 
understanding of themselves and others. Writing activities may be used to help students 
develop and consolidate such knowledge if the activities are designed with these goals in mind. 
Enhanced reading performance results when language learners come to view foreign language 
texts as an experience from which they may gain both knowledge and enjoyment. Writing 
activities which encourage students to adopt this view will have the greatest effect on 
developing their overall reading proficiency.  
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Appendix A 
An Example of the Reading Text: Japanese History 

 
 なぜ徳川家は２６０年もの間一ファミリーによる統治をし得たのか。ペリーが浦賀湾に現れ開国を

迫るまで幸運にも外国からの脅威が無かった事が大きな理由であるがそれ以外に江戸幕府の徹底した

民への圧政が理由に挙げられる。徳川家康は「我慢の子」「忍耐の将軍」としても知られ、幼少時は

敵大名の人質になるなど様々な迫害を経験。しかし家康は我慢して待つだけの男ではなかった。その

ずる賢さ、狡猾さは「狸親父」というあだ名からも伺える。 
 しかしこのイメージは家康の一面しか表していない。彼は「ここが勝負！」という時には自分を信

じて徹底的に進む人だったと言われる。ただ指をくわえて見ていても幸運が訪れるはずなし。やるべ

く時にやらなければゲームの勝者にはなれない。（中略） 
 士農工商とは江戸時代の社会を構成した主要な身分の武士、農民、職人、商人を指す。武士は武器

の携行を許され、扶持という給与を得て生活できた。商人の下にはエタ、非人という身分があり、皮

職人、死刑執行人など動物、人間の死に関わる人々が虐げられていた。これは今現在も存在する日本

の差別問題の発端である。しかし実際に力があったのは下から２番目に位置した商人であった。最も

いばっている侍には金がなく、生活に困って刀を商人に売っていたという。２番目の偉い農民は搾取

され、毎日の食べ物にも事欠く人々がほとんどであったという。徳川幕府の狙いはまさにそこであっ

た。金のある物がおごり高ぶらないよう地位を低くする、金のない物がひがんで暴動を起こさぬよう

に高い地位を与えてプライドをくすぐるのだ。（後略）  

 
 

Appendix B 
 Samples of Writing Responses: Traditional Writing Group 

 
Subject # 2 
タイトル： 徳川時代 
キーワード： 徳川家康、侍、商人、差別 
要点： 
 徳川は差別をしました。その差別は今の日本にも沢山あると言います。一番上はさむらい、次は商

人、一番下は非人です。全部で階だんは５つあるんですが、職業によって差別しました。これは国の

ためです。外国から外人が来てする事がこわかった。だから国を閉まって人を差別しました。筆者に

よると、非人の人は今も困っている。 
 

Subject # 4 
タイトル： 身分制度 
キーワード： 非人、身分制度、我慢、士農工商 
要点： 
 家康さんは子供の時大変だったので、我慢して頭をいい人になったそうです。金持ちが暴動を起こ

さないように商人は一番下から２番目でした。でもお金があったからよかった。侍は困って刀をなく

した。農民もお腹がぺこぺこでした。おかげでペリーが来る前徳川幕府は大丈夫だった。 



 

 

88 

Appendix C 
 Samples of Writing Responses: Analytical Writing Group 

 
あなたの国には身分制度は存在しますか／しましたか。あなたは今までに差別を受けた事があります

か。 
 
Subject # 12 
アメリカは身分制度で有名だった。１８００年頃にたっくっさん黒人を連れてきます。リンカーンの

おかげですので今はない。女の人もなかなか自由がありませんです。今は大丈夫ですけど、祖母は大

変だった！今の私達はいいですねえ。アメリカは差別は世界の中で全然ましだと思います。ヨーロパ

の方は問題が沢山ある。 
 
Subject # 15 
私は自分の国で身分制度をうけた事があります。大体３回ぐらいです。一番新しい事を書きます。ス

ーパーに行った時お店の人が英語が出来ますかと聞いた、インディアナでの経験です。私は顔は中国

人ですけどニューヨークで生まれましたって言いましたよ。ちょっと信じられない！あの店にはもう

行っていません。顔が中国人なのでアメリカ人じゃないんです。先生はどうかしら？ 
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The Development of CMC Application with Learners’ Corpora and the 

Introduction of CMC Activities for Intermediate-Advanced Learners 

 

Maki Hirotani (Rose-Hulman Institute of Technology) 

 

 

Abstract 

The researcher has developed a CMC application with which both teachers and learners can review the learners’ 

language. Through the actual use in the curriculum, she examines how their use of connective devices has been 

changed and discusses how we can facilitate their skills toward more advanced levels with the application.  

 

Keywords: CMC, blog, students’ corpora, L1 corpora 

 

 

1 Introduction 

 

Computer-mediated communication (CMC), such as chat, e-mail, and blogs, has been 

considered a facilitator of interactive communication for language learning. Researchers have 

investigated various issues related to CMC in second language acquisition. Among the 

examples are: effects of the use of CMC by comparing between the CMC and face-to-face 

environments (e.g., Beauvois, 1993; Chun, 1994; Kern, 1995; Shekary & Tahririan, 2006; 

Warschauer, 1996) and between different task types (Blake, 2000; Smith, 2003). There are also 

a number of studies on language use in various types of CMC environments, such as 

synchronous and asynchronous CMC (Sotillo, 2000) and voice and text chats (Jepson, 2005; 

Sykes, 2005). Regarding the use of the learners’ CMC corpora, however, although researchers 

pointed out the potential use of the learners’ CMC corpora, not many studies have dealt with 

this issue yet.  

1.1 Literature Review 

Meunier (2002) pointed out the possibility of the development of activities using 

learners’ corpora based on the concept of data driven learning (DDL): learning through 

examples. He claimed that learners could become more conscious of how to use target 

expressions though DDL activities, such as comparison activities between native data and their 
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own language, using a concordancer, software which provides examples of target words and 

phrases.  

The possibility of the applications with the use of the learners’ CMC corpora can be 

roughly divided into two types: applications used by the teachers and by the learners. 

Currently, however, only one application has been developed: an application used by the 

teachers to instruct an entire class. 

On the teachers’ side, teachers can analyze the tendency of overall learners’ language 

and review their language use in class. Using a concordancer which contains both CMC 

corpora of learners of German and native German speakers, Belz and Vyatkina (2005) 

analyzed the language data and instructed the use of modality in class. They found the positive 

effects of the activities on the acquisition of modality in German. In addition to the class 

activities, however, it is also important for teachers to analyze individual students’ language 

data and provide feedback to each individual. Moreover, on the students’ side, it is necessary 

to develop applications with which learners can review their language on their own whenever 

needed.  

Taking into these considerations, the researcher has developed applications (CMC 

review tools) for both teachers and learners (Hirotani, 2006) and assessed the review tools 

(Hirotani, 2007). The present study is the subsequent study of the previous assessment. The 

next section will thus briefly review these studies, followed by the purpose of the present 

study. 

1.2 The Development and the Assessment of the CMC Application Tools 

The researcher designed two types of CMC application tools (Hirotani, 2006): 1) 

teachers’ tools to provide instruction to individual students as well as to overall students, and 

2) learners’ tools to review their own language while comparing with native speakers’ 

language.  

1.2.1 Teachers’ CMC application tools 

The teachers’ tools include maintenance and review tools as shown in Figure 1. First, 

teachers can maintain the learners’ data online, such as creating a student list, adding both 

native and learners’ writing data to L1 and L2 corpora, respectively, and adding grammar to 

the grammar list and editing the existing grammar. In the current version of this application, 

the L1 corpora from the textbook that we used have been pre-installed. However, teachers can 

also add any text to the L1 corpora for students at any proficiency level.  

 



 91 

 

Figure 1 Screen shot of the teachers’ tools 

 

Once all necessary data are added or created, teachers can analyze learners’ language 

use right away, using the review tools. When searching particular words and phrases, teachers 

can first choose L2 corpora: either from all students’ data or an individual student corpus. For 

instance, in a case of analyzing individual student data, Figure 2 shows the search results for 

demo (but), conjunctive adverb and ga (but), coordinate conjunction. We can clearly see the 

error tendency that this student has. The student consistently misused demo: he always used 

demo in the middle of the sentences where he was supposed to use ga, instead.  

 

 

Figure 2 Search results of demo (conjunctive adverb) and ga (coordinate conjunction) 
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In addition to specific words and grammar, teachers can also review the organization of 

the text as shown in Figure 3. We can roughly check how and how much learners use 

connective devices, and how their language use has been changed for a long period of time. In 

this way, teachers can analyze learners’ language and can provide specific review assignments 

to each individual.  

 

 

Figure 3 Screen shot of the result of the organization analysis 

 

1.2.2 Learners’ CMC application tools 

The learners’ CMC tools consist of writing support tools and review tools. Writing 

support tools provide examples of sentences with target expression, and learners can use them 

when they work on writing assignments. Review tools, on the other hand, are used when the 

learners are given review assignments and review their own language use in comparison to L1 

examples (Figure 4).  
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Figure 4 Screen shot of a search result (learners’ review tools) 

 

1.2.3 The effects of the use of learners’ corpora 

The researcher (Hirotani, 2007) examined the effects of the use of learners’ corpora 

through the actual use of the review tools in the course curriculum. In the previous study, 

twelve students kept blogs on the assigned topics for a year during the second year of Japanese 

study. As for L1 corpora, text from Nakama 2 (Hatasa, et al, 2000, a textbook for novice 

learners) was used. Review activities were conducted during the winter quarter which lasted 

ten weeks. During the winter quarter, the researcher added the students’ blog text to the blog 

corpora every time they posted their blog entries and examined their language use using the 

teachers’ application tools. The review assignments were assigned to each student by e-mail. 

There were a total of twenty different assignments, some of which were assigned to more than 

one student. Each student reviewed his/her language using the review tools and replied by 

e-mail, and the researcher provided feedback based on his/her response. After all blog 

assignments were done in the spring, the review assignments were divided into three types for 

the data analysis: errors, linguistic complexity, and organization. Comparing the students’ 

language use before and after the assignments, the researcher determined if the review 

assignments were effective or helpful to understand the target expressions or structures. 

Overall, the evidence of positive effects was observed in each assignment type. Among the 
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three assignment type, the researcher found learners could improve their organization skills. 

According to the ACTFL proficiency guideline (ACTFL, 1999), organization skills are not 

required for the Novice-Intermediate-Low students yet; however, Novice-Intermediate-Low 

learners learn many connective devices while learning basic grammatical structures. In the 

previous study (Hirotani, 2007), the researcher actually found the students improved the use of 

target connective devices, such as the correct use of certain types of conjunctive adverbs. She 

also found they started dividing their text into paragraphs and adding conjunctive adverbs at 

the beginning of new paragraphs from time to time after the review assignments.  

1.3 Purpose of the Present Study 

Organization skills are important and necessary for the learners to move on to a more 

advanced language level. In the present study, the researcher will thus focus on the review 

assignments which were related to the learners’ organization skills and were considered 

effective in the previous study. She will examine how their use of connective devices which 

were not directly related to the review assignments has been changed. Lastly, based on the 

findings of the previous and the present studies, several activities for intermediate-advanced 

learners which could facilitate their organization skills will be introduced.  

 

2 Methodology 

 

The students’ writing data and review assignments were used as the materials of the 

present study. In addition, a pre-installed tracking tool was used to trace their use of review 

tools.  

For students’ writing data, the same students’ corpora, consisting of 14 blog entries, 

were used as the language data in the present study. Although twelve students kept their blog, 

one student’s data were not included since he did not receive any review assignments related 

to text organization.  

Review assignments were given between blogs 6 and 10 during the 10 weeks long 

winter quarter. Among the twenty different types of review assignments, the following were 

selected as organization-related items.1  

Assignment #1: ‘Search demo (but), soshite (and), and sorekara (and; and then)’ 

(Situation— The student used only demo, and did not use other conjunctive adverbs) 

Assignment #2: ‘Search soshite (and) and sorekara (and; and then)  

(Situation— The student did not use sorekara at all and used only soshite to express ‘and’) 
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Assignment #3: ‘Search the conjunctive adverb demo and the coordinate conjunction ga (but)’ 

(Situation— The student always used demo and did not use ga at all) 

Assignment #4: ‘Search the subordinate conjunctions kara and node (because)’ 

(Situation— The student always used kara and did not use node at all) 

All students were given at least one of these assignments in the winter as shown in 

Table 1 (Note that S1-S11 indicate students’ numbers, and that the number in each box 

indicates when the assignment was given. For example, ‘8’ means it was given after blog 8). 

 

Table 1 Review assignments given to each student (S1-S11) 

 Assignment items S1 S2 S3 S4 S5 S6 S7 S8 S9 S10 S11 

1 
Search demo (but), sorekara, and 
soshite (and)       

 
8    

2 Search sorekara and soshite (and)   6         

3 
‘Search demo (conj. adv.) and ga 
(conjunction) 'but' 7 7   7 7 7 7  7  

4 
‘Search kara and node (because)  

6 9 10 6 6 9 9 9 6  6 

 

Among these assignments, the first two assignments, which were given to two students 

(S8 and S3), respectively, are related to the use of conjunctive adverbs. For instance, for 

Assignment #1, S8 didn’t use conjunctive adverbs other than demo, so the researcher told him 

to search soshite, and sorekara (and) as well as demo, and suggested using them as well. In the 

previous study, the positive effects on the use of these target conjunctive adverbs were 

observed. In the present study, she will first look at the use of conjunctive adverbs among all 

students, and then examine S3 and S8’s use of conjunctive adverbs before and after the 

assignments to investigate the influence of Assignments #1 and 2.  

The last two assignments (#3 and 4) are related to the paragraph-level organization. For 

Assignment #3, which is a matter of syntactic complexity, many students used the conjunctive 

adverb only and thus their sentences tended to be very short. The previous study found most of 

them started using the coordinate conjunction ga after the assignment. In the present study, the 

use of coordinate conjunction will be investigated.2 Concerning the last item (#4), which is a 

matter of lexical complexity, the previous study observed that most students started using node 

as well when they were interchangeable. In the present study, the researcher will examine the 

use of subordinate conjunctions in general. Each assignment was given to each individual 

separately by e-mail, but several students received the same assignment (e.g., #4) on the same 
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day. For instance, S1, S4, S5, S9, and S11 received Assignment #4 after blog 6. Thus, the 

researcher will look at these results as a group.  

 

3 Results and Discussion 

 

As mentioned in the previous section, the present study focused on the use of 

conjunctive adverbs and coordinate and subordinate conjunctions to examine the influence of 

these assignments. This section will report the findings of the present study.  

3.1 The Use of Conjunctive Adverbs – In Relation to Assignments #1 and 2 

Overall, students had already used approximately three conjunctive adverbs from the 

beginning, and the present study did not find an increase in the use of conjunctive adverbs 

among the eleven students (Figure 6). The average student used 3.6 adverbs per blog. However, 

since many cohesive devices including conjunctive adverbs, and subordinate and coordinate 

conjunctions were introduced during the second year, they tended to use more types of adverbs 

later on. 

 

 

Figure 6 The number of conjunctive adverbs used by the average student 

 

Concerning S8 who was assigned to search soshite, sorekara, and demo (i.e., 

Assignment #1) after blog 8, the previous study found the evidence of the use of soshite and 

sorekara in his writing after the review assignment. The present study observed S8 started 

using several types of conjunctive adverbs in addition to soshite and sorekara as shown in 

Figure 7.  
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Figure 7 The use of conjunctive adverbs by S8 

 

According to the tracking data, S8 also searched other adverbs (dakara and mazu) as well in 

addition to the three adverbs that he was told to search. He used dakara in his next blog. The 

following passage is an excerpt from blog 7 written by S8 before the review assignment. 

!"#$%&'()(*+,-./01$234/546464646$'789:&+,-.;<5=>?@

ABCD4E#<FGH,-.;<5C<1;IJ+,KLM.;<546464646$E#NN'O)=P

C-.QH5E#RST&+,-./5 

[Because my teacher makes healthy food, (he’s) healthy. But he made cinnamon rolls. After class, I cooked 

(something). I tried to cook new dishes. But I’m not a good cook. I bake bagels.] 

In the above example, he used only one type of adverb: demo, and each sentence looks 

isolated in terms of meaning.  

The next excerpt is from blog 9 written by the same student after the review 

assignment. He used three different conjunctive adverbs and his text looks more organized.  

UV4E#W9XYZS9[7\]^-./5_`a4b0NcAdF+ef;gADhN./5

ij01ij01ij01ij01$N.A.S.A.0$BallAerospace 4#<1cADhN./g546464646$b0NcAdF+ef;

.QH56;$E#k6l]^K<1$mnD;.+oN./d$;Pl@A+^pq6-#C-

.QH5r01r01r01r01$E#k6l+^1^N4;@A5 

[In the future, I’ll become a computer engineer. I’m thinking of studying mechanical eng. at graduate school . 

And then I’m thinking about working at NASA or Ball Aerospace. But (right now) I don’t study mechanical 

eng. If I become rich, I’ll buy an island with my friend, but I don’t intend to become a president of a company. 

Therefore, I will not be rich.] 
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On the other hand, S3 who was assigned Assignment #2 and was also told to search 

sorekara (and), however, used only three types of conjunctive adverbs after the review 

assignment, while the average student who did not receive these assignments (i.e., #1 and 2) 

used six different adverbs in total. Although many conjunctive adverbs were introduced during 

the second year, S3 did not use any of these except for dakara later on. In addition, when S3 

worked on the review assignment, unlike S8 who searched other conjunctive adverbs as well, 

S3 searched only soshite and sorekara according to the tracking data. Although the review 

assignment for S3 was effective to let him notice that he didn’t use sorekara (Hirotani, 2007), 

the present study implied that the review activity was not so effective to encourage him to use 

other types of adverbs as well. This assignment was given to S3 during the first half of the 

winter quarter. Many conjunctive adverbs were introduced in the winter quarter, and the timing 

of when the assignment was given might have been related to this result. Moreover, the task of 

the assignment might have been the factor. Instead of asking students to search specific 

adverbs, it might be more effective to tell them to list the conjunctive adverbs that they have 

learned so far and let them search. 

3.2 The Use of Conjunctions – In Relation to Assignments #3 and 4 

Overall, the present study found increase in the use of both coordinate and subordinate 

conjunctions once the review assignments started in the winter after blog 6.  

3.2.1 Coordinate conjunctions (Assignment #3) 

Seven students (S1, S2, S5, S6, S7, S8, S10) received Assignment #3 (i.e., Search 

demo and ga) after blog 7 (see Table 1). The previous study found the effects of Assignment 

#3 on the use of the coordinate conjunction ga: The students who received this assignment 

started using ga as well as demo in their blogs later on. Regarding the use of coordinate 

conjunctions in general, the average student who received this assignment after blog 7 wrote 

0.9 coordinate conjunctions per blog before the review assignment (up to blog 7), but 

increased the use of coordinate conjunctions in general and wrote 2.4 coordinate conjunctions 

per blog after the assignment (Figure 8). This increase is due to the use of ga after blog 7 as 

well as the introduction of the new coordinate conjunction: shi (and) after blog 7.3  
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Figure 8 Coordinate conjunctions among students who received Assignment #3 

 

According to the survey conducted after the review assignments in the winter, overall, 

the students mentioned that they became more conscious about the use of conjunctions 

through the review activities.4 However, the review assignments did not focus on how and 

how much native Japanese use them in their writing. Activities involved in the examination of 

the use of conjunctions in L1 data might be effective, and further studies, comparing language 

use between L1 and L2 speakers, will be needed.  

3.2.2 Subordinate conjunctions (Assignment #4) 

Concerning the last item: kara/node assignment, these charts show the average student 

who was given the assignment after blogs 6 and 9 (Figures 10 and 11).  

 

 
Figures 10 and 11 Use of subordinate conjunctions (2 groups) 
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Although we can see the tendency toward increase in the use of subordinate 

conjunctions in both groups, the increase was more evident in the 1st group. For the 1st group, 

on the left, this assignment was their first review activity which dealt with complex sentence 

structures; whereas the students who worked on it after blog 9 all received the coordinate 

conjunction demo/ga assignment after blog 7 (see Table 1), and this fact might have affected 

the result.  

3.3 Application to the Intermediate-Advanced Learners 

As mentioned earlier, the majority of the students mentioned that they became more 

conscious about the use of connective devices, and the study actually found the evidence of the 

use of various types of conjunctive adverbs and conjunctions in general. This section will 

introduce some activities for more advanced learners to improve their organization skills. 

As for conjunctive adverbs, the researcher found that one student who did not use 

conjunctive adverbs other than demo started using various conjunctive adverbs after the review. 

However, the other student who searched only soshite and sorekara for his assignment did not 

use others, except for demo and dakara. This type of review activity might be more effective if 

we first show a L1 passage without any conjunctive adverbs and tell students to add 

appropriate adverbs as a pair work. Subsequently, we can show the original passage to 

compare with their answers. We can show more examples from other passages if necessary. 

After the activity, tell them to review their own writing to see which adverbs they have used 

and which ones they haven’t even though it was possible, and tell them to revise one of their 

blogs as a review assignment. 

For text organization, several students mentioned that checking their writing using the 

organization analysis tool was encouraging as they could see they used more connective 

devices later on. More advanced learners may receive more benefits as they have more 

knowledge of cohesive devices. We can store students’ writing products on the L2 corpora and 

show each individual the search result using the analysis tool from time to time, and discuss 

how they can improve their organization skills. Also, if students regularly work on essays, 

after we handle the copyright issue, we can add native speakers’ essays to the L1 corpora, so 

that students can refer to the writing style using the writing support tool when they write. After 

students submit their drafts, we can store them in the L2 corpora. In the meantime, students 

can review a couple of L1 essays together in class, and then review their writing using the tool 

at home. 

 



 101 

4 Conclusion 

 

The present study examined how the learners' use of connective devices has been 

changed. Although the results were not distinct, overall, students tended to use more cohesive 

devices, especially conjunctions after the review assignments started. The whole review 

activities themselves might have encouraged them to use more expressions and conjunctions, 

and further studies shall be needed.  

As for limitations of the present study, the students’ proficiency level should be 

mentioned first. They were still learning basic connective devices during the second year and 

the devices that they could use were quite limited, especially during the fall quarter. In future 

study more advanced learners should be involved to investigate this issue. Second and third 

limitations are related to the L1 corpora, textbook for novice learners. Although there are many 

examples of grammatical structures, there aren’t many examples of some conjunctive adverbs. 

Also, many examples are from conversations. Since the use of conjunctive adverbs in speaking 

and writing is different, more L1 reading passages and writing samples, especially from 

authentic materials would be necessary. Finally, the review assignments did not require 

students to look at how and how much L1 speakers use connective devices. The use of 

connective devices is definitely the first step to improve their organization skills. However, 

learners need to closely look at the language use among L1 speakers, and review activities 

involved in this issue should be included in further studies.  

As for research and development, the researcher plans to revise the organization 

analysis tool to include relative clauses. In addition, future research will investigate the quality 

of the learners’ language with the use of the review tools over a long period of time.  

In conclusion, learners’ corpora can be used in various students’ review activities. We 

can identify error tendencies and language use among individuals and among the whole group, 

and learners could also notice them and might become more conscious about the language use 

through reviewing their language use with L1 data. It is hoped that we can provide more 

review opportunities to learners to facilitate their language learning.  

 

 

Notes 

1. Since the students were considered Novice-high to Intermediate-low learners, their knowledge of grammar and 

expressions were limited. Thus, there were not many types of assignments, including organization related ones. 

2. Coordinate conjunctions include devices that connect words and phrases (e.g., to, ya) and clauses (e.g., te-, shi-, 

and tari-forms of verbs and adjectives). The researcher looked at the devices connecting clauses only, since this 
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type of devices could make a contribution to cohesiveness. 

3. The students who did not receive this assignment had written 1.9 coordinate conjunctions per blog before blog 

7 and wrote 2.1 conjunctions in each blog after blog 8. 

4. For a referential purpose, the researcher collected 10 native speakers’ blog entries on cooking which appeared 

on a blog ranking site (www.blogmura.com) and which topic is similar to one of the students’ blog’s (blog 8), and 

examined their first 300 characters which length is the same as the required length for the students’ blog entries. 

The average L1 writing (300 characters) contains 3.6 coordinate conjunctions (either ga, te, shi, or tari). The 

number of use in blog 8 seems close to that of the native speakers’. However, the native speakers used more 

te-form than the other coordinate conjunctions in their entries: they used 1.9 te-forms, as opposed to 0.3 among 

the students in blog8. Further studies which deal with this issue are necessary. 
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Abstract 

This study presents results of a survey of the five Japanese language textbook series widely used in U.S. colleges 

and universities, listing speech acts and speech events included in the dialogue/conversation portion of these 

textbooks. The speech acts refer to functional units at utterance level in given contexts (thanking, warning, 

apologizing, etc.), and speech events refer to larger units of discourse, often with multiple turns (self-introduction, 

job interview, etc.) The taxonomies for speech acts and speech events are derived from van Ek and Trim (1991). 

The study reports common speech events and speech acts included in these five textbook series, as well as 

observed characteristics of each textbook series. Methodological limitations and pedagogical implications for 

teaching and learning of pragmatic knowledge will also be discussed. 

 

Keywords: Japanese, textbook analysis, dialogue, speech act, speech event  

 

 

1 Introduction 

Since Dell Hymes first coined the term “communicative competence” in 1971, it has 

been well acknowledged that effective communication requires not only the knowledge of 

grammar and vocabulary of a language, but also knowledge of how that language is typically 

used in the target culture (Saville-Troike, 1996). Canale and Swain (1980, p.16) state 

“knowledge of what a native speaker is likely to say in a given context is to us a critical 

component of second language learners’ competence to understand second language 

communication and to express themselves in a native-like way.” One of the ways to provide 

the typical communication patterns in language instruction settings is through presentation of 

dialogues in context (Fujii, 2005; Unger et al., 1993; Walker & Noda, 2000). 

Contextualized, pragmatically appropriate input given from the early stages of learning 

is deemed indispensable for the development of communicative competence (Bardovi-Harlig, 

2001), as dialogues can function as a unit of analysis and practice (Christensen & Warnick, 

2007). Learners need “deliberate training with modeling and guided rehearsal in order to learn 

how to go about” doing things in Japanese (Yotsukura, 2005, p.367). Textbooks, especially 



 106 

conversation and dialogue sections of textbooks, play an important role, since these materials 

can provide models of successful interactions and can function as contextualized input. (Jones 

& Ono, 2005). 

So, the question is: what types of dialogues are available in Japanese language 

textbook series? While there are a few studies on conversations in textbooks (Jones and Ono, 

2005; Mori, 2005) as well as textbook analyses that explore structural patterns (Itomitsu, 

2005) and functions/topics (Hatasa and Kubota, 2006), detailed information about settings, 

roles, speech styles, and communicative functions included in Japanese language textbooks is 

still scarce. And this is precisely what this study aims to provide. 

 

2 The Study 

 

This study presents the results of a survey of the five major Japanese language 

textbook series widely used in U.S. colleges and universities, listing speech acts and speech 

events included in the dialogue portion of these textbooks.  

The research questions for this study are: (1) What speech events and speech acts are 

introduced in the Japanese language textbooks widely used in U.S. colleges? ; and (2) Is there 

an agreement among the five textbooks in terms of the selection, amount, and structural 

patterns of the speech acts?  

Following Cohen (2002), the speech acts are defined as communicated functions at 

utterance level in given contexts, including thanking, requesting, apologizing, etc. The 

taxonomy for various speech acts follows what van Ek and Trim (1991) defines as “Language 

Functions”. Speech events are defined as larger units of discourse, often with multiple turns, 

involving such situation-specific events as consulting, job interview, dining at a restaurant, etc. 

(Hatch, 1992). Van Ek and Trim’s “Extended Characteristics of the Objective” has been 

adapted for enumeration of speech events. 

For the study, out of the eleven textbooks listed under the “University/College” section 

of the Japanese Textbook Information Board  

(http://www.japaneseteaching.org/projects/textbook/list.html), five textbooks have been 

selected. The 5 selected textbooks, in an alphabetical order, are the following: Genki, JSL, 

Nakama, SFJ, and Yookoso. These textbooks seem to be widely used in Japanese language 

programs at the university level, although there are no statistics available. The selection is 

based on my personal observations, as well as information gathered online from various 

universities and colleges. 
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3 Brief Summary of the Textbook Series 

 

Before going into the details of the findings, it is important to point out that each 

textbook is designed with different organizational principles, objectives, etc. The choice, 

quantity, and sequencing of speech events and speech acts may vary greatly depending on the 

goals and the target student populations of the textbooks. To contextualize the findings, the 

statements in each textbook regarding the treatment of dialogues are briefly summarized in the 

following section. Note that this study is not to recommend or endorse certain textbooks over 

the others; it is solely intended to better understand the the textbooks, so that teachers can 

make informed decisions when adapting or supplementing a textbook. 

3.1 Genki 

This 2-volume series is the newest of the five series, and contain a Dialogue section at 

the beginning of each lesson, entitled “Dialogue and Grammar”. The dialogues are 

accompanied by illustrations and English translations. Video clips of the dialogues in Lessons 

1-12 have been recently made available online, which provides more situational information. 

The dialogues are to present “various scenes that students are likely to face in their daily lives” 

(p.13). The textbook says “students are encouraged to practice regularly by listening to the CD 

and carefully noting pronunciation and intonation” (p.14), so that “by practicing natural 

expressions and aizuchi, students are able to understand how sentences are connected and how 

some phrases are shortened in daily conversation” (p.13). The dialogues “revolve around the 

lives of foreign students living in Japan, their friends, and their families” and create a 

storyline, featuring Mary Hart as the main character. Some dialogues contain humorous 

endings.  

3.2 Japanese: the Spoken Language (JSL) 

This 3-volume textbook series contains a Core Conversation section at the beginning 

of Sections A and B of each Lesson. According to the authors, the conversations are “all brief 

and natural” and “cover situations in which foreigners typically find themselves interacting 

with Japanese” (cover). The Core Conversations are accompanied by English Equivalents, 

Breakdown, and Miscellaneous Notes (containing situational information). No illustrations are 

given in the textbook, but video clips are provided on videotape, CD-ROM, or on a 

forthcoming DVD-ROM. These Conversations are “to be memorized, using the accompanying 

video and audiotapes.” (xviii) Performance of Core Conversation in class is encouraged, and 
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should serve “as an anchor point for building a repertoire of performances.” (Noda, 1998, 

p.14) There are 4 main characters, two businesspeople and two university students, all of them 

are foreigners working and studying in Japan. 

3.3 Nakama 

This 2-volume series contain a Dialogue section in Lessons 2 and thereafter, which 

appears after each New Vocabulary section. Each Dialogue section contains a Warm-Up, a 

brief explanation of the situation, an illustration sequence (manga), and Comprehension 

section. English translations are provided in an Appendix. Students are to listen to the audio, 

match the parts of dialogue with the corresponding illustrations, and answer content questions 

in the Comprehension section. According to the authors, the dialogues “present a lively 

storyline that illustrates typical daily events in Japanese life and provide a realistic context in 

which to learn the chapter vocabulary and grammatical structures” (xvi) and “[motivate] the 

students in advance for active role-playing activities at the end of the chapter” (xv). The main 

characters of the dialogues are Alice Akasaka, a Japanese-American student and other foreign 

students studying at a university in Japan. 

3.4 Situational Functional Japanese (SFJ) 

This 3-volume textbook series contain a Model Conversation at the beginning of each 

lesson, which the authors claim has been “written in as ‘natural’ Japanese as possible” (p.7) 

and “represent[s] frequently encountered situations for foreign students or researchers in 

Japan” (p.7). Each Model Conversation is accompanied by illustrations, as well as information 

on characters and situations, and Notes on expressions in the conversation. A translation for 

the entire conversation is not provided. Each conversation is also accompanied by a flow-chart 

showing subcomponents of the conversation, and video clips are available on videotapes and 

CD-ROM. Students are expected to “listen to the Model Conversations several times and try to 

understand the kind of communication procedure that is possible in a given situation” (p.7) so 

that they “remember the Model Conversations when they encounter a similar situation” (p.7). 

This is ideally done before class, using audio materials, and working on the “Model 

Conversation Check” sections by answering multiple-choice questions. The characters are set 

in “a communication network between an Indian student, Anil Sharma, Lisa Brown from the 

United Kingdom, and their Japanese friends, seniors, and professors” (p.7). Their relationships 

and personality traits are provided prior to Lesson 1.  
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3.5 Yookoso 

Yookoso does not have independent Dialogue or Conversation sections in the lessons. 

Instead, dialogues appear in various sections throughout, especially in the following three 

sections: Vocabulary and Oral Activities, Grammar and Exercise, and Language Functions and 

Situations. Some of the dialogues are accompanied by illustrations and situational information, 

and English translations are provided for all dialogues as footnotes. The objectives and 

recommended use of the dialogues for the Language Functions and Situations section, which 

contains longer dialogues, are stated as follows: “students learn how to express themselves in 

specific real-life situations” and “students first study the dialogues that illustrate functional 

language and situations related to chapter themes. Then they practice in role-plays enabling 

them to engage in real communication in meaningful context.” (xvi) Characters included in the 

dialogues include 4 foreign students studying at the University of Tokyo, and are introduced in 

order to “clarify the social relationships”. Some dialogues contain humorous endings.  

 

4 Results 

4.1 Basic Findings 

For the analysis of speech events, each dialogue in the textbooks has been coded in 

terms of the name, nationality, and gender of the participants; their relationships; the location 

of the conversation; the major speech event type; the speech style; and the number of turns.  

Here is the basic information of each textbook series:  

 

Table 1 Basic information of each textbook series 

Genki 2 volumes 23 lessons 64 Dialogues Average turns: 5.81 

JSL 3 volumes 30 lessons 242 Core Conversations Average turns: 4.50 

Nakama 2 volumes 20 lessons 40 Dialogues Average turns: 7.63 

SFJ 3 volumes 24 lessons 54 Model Conversations Average turns: 14.00 

Yookoso 2 volumes 14 lessons 378 Dialogues Average turns: 4.77 

  TOTAL 778 7.34 

 

There are total of 778 dialogues, with average number of turns of 7.341. The shortest one is !

!"#$%!!&', in which two friends are at a café, and one is asking if he could use 

sugar for his coffee. The longest is the 32-turn dialogue between graduate students, one 
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explaining how to use various functions of a copy machine. SFJ’s Model Conversations tend 

to be longer than the others. Next is the summary on participants in the dialogues: 

 

Table 2 Number and nationalities of participants in the dialogues 

Number of participants Nationalities of the participants in 2-people dialogues 

1 person (public speaking) 2 Japanese-NonJapanese 591 

2 people 732 Japanese-Japanese 93 

3 people 43 NonJapanese-NonJapanese 40 

4 people 1 unknown 10 

 

Majority of the dialogues involve 2 participants, 80% of which would be between a Japanese 

and a non-Japanese. SFJ contains a higher percentage of more examples of dialogues between 

two Japanese, while Yookoso and Nakama both contain some dialogues between non-

Japanese, and JSL’s dialogues are exclusively between a Japanese and non-Japanese. Both 

genders seem to be well represented in all of the textbooks. The gender of such roles as clerks, 

doctors, professors, etc. is not always specified2. There are 180 dialogues in total that contain 

forms that are considered very feminine (such as (&()*+(*,&*,)*-./*

etc.). 

The following figure shows a summary of the relationships between the participants in 

the dialogues, categorized into 19 groups: 

 

1 9 19 1 4 4 12 4 1 6 2 1 3

113 31 123 18 10 7 19 5 73

1 3 17 9 1 3 1 1 4

11 11 14 1 2 1 13 1 9

113 50 18 187 7 33 914101237 19

1210232 57 32 250 130 86 23262819211363022

0% 20% 40% 60% 80% 100%

Genki

JSL

Nakama

SFJ

Yookoso

TOTAL

Roles
FAMILY MEMBER

MEANINGFUL OTHER

FRIEND

ROOMMATE

HOST FAMILY

NEIGHBOR

CLASSMATE

CO-WORKER

SERVICE PROVIDER

WORKPLACE BOSS

POLICE OFFICER

SECRETARY

STRANGERS
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LANDLOAD

SENIOR STUDENT

DOCTOR

PROFESSOR

others (includes unknown)  
Figure 1 Roles in the dialogues 
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The order of the categories is derived from the perceived distance and ranking of 

politeness toward people reported in Hill et al. (1986). The “service provider” category 

includes salesclerks, waiters/waitresses, post office clerks, etc. The “classmate” category 

includes students at the same school who may or may not be taking the same class together. 

Some categories may not be mutually exclusive.  

There are 11 categories out of the 19 that show up in 3 or more textbook series. They 

are: friend, host family, neighbor, classmate, service providor, workplace boss, secretary, 

stranger, landlord/landlady, doctor, and professor. However, each textbook shows different 

patterns of distribution. JSL contains more dialogues in business settings than others, while the 

other four textbooks, especially Yookoso and Nakama, have a higher percentage of 

conversations between classmates/students. SFJ includes the role of senior student (senpai), 

yet does not include a role from the “Host Family” category.  

The next figure shows the speech styles used in the 732 2-party dialogues: 

 

9 42 02 2 2

32 157 14 11 14 6

10 19 01 6 0

4 14 0 11 11 0

30 294 520106

85 526 19 45 4314

0% 20% 40% 60% 80% 100%

Genki

JSL

Nakama

SFJ

Yookoso

TOTAL

Speech styles

casual -casual distal-distal polite-polite

casual - distal distal - polite casual - polite
 

Figure 2 Speech styles of the dialogues 

 

Here the casual style refers to informal use of +, the plain/dictionary forms of verbs, 

etc.; the distal style refers to the 01231 style, and polite style refers to the honorific-, 

humble-, and other polite forms of predicates. The majority (72%) of the dialogues are in the 

distal style, with SFJ showing more examples of combination of different speech styles 
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(casual-distal and distal-polite), and Nakama containing a larger percentage of casual-style 

dialogues. JSL contains the majority of polite-polite combination examples. 

4.2 Speech Events 

There are two major categories in speech events: one is a transactional interaction, or a 

“soto” type of communication; and the other is a more personal, social communication with 

someone you know, or an “uchi” type of communication. Each has several subcategories. 

I must admit that the classification is based on my own interpretation of the dialogues, 

and there were times when the classifications were difficult. There are several reasons for this: 

(1) Sometimes the dialogues seem to be only one part of a longer interaction that is not 

included in the textbook, thus making interpretation more difficult; (2) sometimes sufficient 

contextual information is not provided (who’s speaking to whom, etc.), and (3) sometimes 

dialogues are about more than one thing. The majority of the dialogues, however, are straight-

forward, and all of the five textbooks contain more dialogues of personal and social 

interactions than the ones on transactional communication, although the ratios vary.  

Here is the summary of the speech events of the transactional communication type: 

 

Table 3 Speech events: transactional (soto) 

 

 

All textbooks are similar in that all contain dialogues on arranging and using 

transportation services (conversation with taxi drivers, calling for a cab, which platform to go 

to, etc.), and asking strangers for directions. Genki is the only textbook that includes a 

conversation between a resident and a police officer (about a break-in). JSL contains many 

dialogues between businesspeople about completing assignments, and does not have dialogues 
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at the post office, bank, hospitals, etc. SFJ contains relatively more dialogues about these 

public services. 

Next is a summary of personal, social communication speech events: 

 

Table 4 Speech events: social communication (uchi) 

 

 

All the textbooks contain dialogues on general information exchange; Yookoso with 

more than 200 of them. Various topics are covered in this category, with popular topic 

including “personal life and family”, “free-time activities and hobbies”, “daily routines and 

schedules”, “traveling”, “social relations”, etc. In contrast, dialogues with topics such as 

occupation, educational background, and current events are scarce. There are also many 

dialogues on such cooperative actions as inviting someone to do something (dinner, movie, 

etc.) and advising (what to buy as a gift for a friend, etc.). Nakama and Genki do not include 

conversations on visiting someone’s home. SFJ contains more dialogues on cooperative 

actions than on information exchange. Comparatively, there are fewer dialogues found on 

storytelling or narratives.  

4.3 Speech Acts 

The traditional, Searlean indirect speech act theory assumes that indirect speech acts 

are determinable by idiomatic conventions and by inference at the utterance-level (Tanaka, 

1996). This is not always clear-cut, and this analysis resulted in somewhat messy results. 

There are many reasons (Hatch, 1992, p.135), but the primary reason is that there is no 

absolute one-to-one correspondence between function and utterance, and speech acts are 

indeterminable in nature (Tanaka, 1996; Geis, 1996). Geis (1996) is quite correct in saying 

"any attempt to map Searlean primary acts into the utterances that comprise multiple-turn 

conversational sequence cannot succeed" (p.26) as "there are inevitable, unresolvable 
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uncertainties in the assignment of primary illocutionary force to individual utterances" (p.21). 

Classification boundaries, such as the one between request and invitation, thanking and 

apologizing, etc. cannot be clearly drawn either.  

This indeterminacy of speech acts, however, is an important aspect of language use, as 

it makes the negotiation of meaning possible, and makes communication more flexible. Even 

though the perfect utterance-function match cannot be attained all the time, it is still revealing 

for teachers, textbook writers and test developers to view a range of functions and linguistic 

features in the pedagogical materials that can and most likely are associated with those 

functions. The data presented here is intended to provide such an overview of meaning 

potentials of the linguistic patterns included in the dialogues. 

The 778 dialogues with the average of 7.34 turns resulted in approximately 5600 

utterances, each of which was categorized under one speech act category. Van Ek and Trim 

(1991) lists 6 major categories of Speech Acts: (1) Imparting and denying factual information, 

including asking & answering questions about certain information; (2) expressing and finding 

attitudes, including agreeing/disagreeing, expressing emotions, thanking and apologizing; (3) 

deciding on course of action, including requesting, inviting, etc.; (4) socializing, including 

introduction, greetings, and leave-takings; (5) structuring discourse, including hesitating, 

changing the topic of the conversation, set expressions on the telephone, and indicating that 

you are following the conversation with aizuchi; (6) communication repair, involving dealing 

with non-understanding as well as compensating for lack of ability in the target language. 

Here is the summary of these six major categories: 

 

194 195 93 67 39 2

535 409 236 69 163 15

164 127 64 46 72 8

282 210 134 120 169 18

958 607 302 177 15033
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Deciding on course of action
(suasion)
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takings, introduction, etc.)

structuring discourse (aizuchi,
etc.)

communication repair

 

Figure 3 Speech acts in the textbook series 
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Each textbook series show a similar percentage distribution of these six categories. 

This might be due to the fact that, given the similarities among the structural patterns in the 

five textbooks (Itomitsu, 2005), the speech acts with which the structural patterns are typically 

associated show similar patterns of agreement.  

Here are highlights from the findings on the Speech Acts analysis: 

 Yookoso contains slightly more utterances for dealing with factual information than 

others. 

 SFJ has relatively more utterances dealing with structuring discourse, most of which are 

comprised of hesitation and aizuchi. This may be one reason SFJ’s conversations sound 

more natural. 

 Fragments (or minor sentences ending in 45%-/%,0%0%etc.), which are 

difficult to categorize under van Ek and Trim’s taxonomy, are found more in JSL and SFJ, 

and less in Nakama. 

 Utterances of disagreement and expressing opinion are relatively scarece. 

 Telephone conversations are included in all textbooks; Genki and Nakama do not include 

examples of leaving a telephone message, asking for a person, etc. 

 Yookoso contains various strategies for communication repair, dealing with limitations in 

the target language. 

 

5 Summary and Discussion 

 

In summary, the data show similarities as well as differences in terms of speech acts 

and speech events between the dialogues in these 5 popular textbooks. By and large, the 

dialogues are typically short, between a Japanese and a non-Japanese, in desu/masu style, with 

more instances of conversation with other students or service providers. The speech events 

included in the textbooks vary, but more examples of information exchanges are found. This 

confirms observations by Jones and Ono (2005), that dialogues are typically short, 

representing very brief encounters, primarily for the purpose of information exchange. 

Many so-called “survival” events are included in the textbooks, such as ordering food, 

shopping, and asking for directions. Speech acts included in the textbooks show moderate 

degree of agreement. Socially appropriate examples of more advanced speech events, such as 

narrating/storytelling, exchanging opinions, public speech, as well as such topics as current 

events, employment, education, etc. may be beneficial to promote advanced skills in Japanese. 
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Limitations of the study include (1) all categorizations were organized by a single 

person, and additional raters would be necessary to determine both inter- and intra-rater 

reliability of the data; (2) The interpretation of speech acts for individual utterances presented 

difficulty; (3) There are also a few speech acts that required special care when dealing with 

Japanese data (treatment of 1637$, concept of 89, etc.); (4) The data is limited to the 

“conversation” sections.  

Despite these limitations, the data obtained through this study can inform second 

language acquisition research, and can be used as a database for the development of 

instructional materials, or assessment batteries of pragmatic knowledge.  

I presented types of speech acts and speech events, without touching upon the issue of 

the authenticity of the dialogues, i.e., how natural sounding they are, how closely they 

replicate “real world” language use, etc. I believe authenticity is an important aspect that 

connects textbooks and in-class activities with the students’ application of knowledge and 

skills outside the class. The dialogues reviewed here today should also be examined in terms 

of authenticity, as there are studies that indicate that textbook dialogues may not be replicating 

how the language is used in the target culture (Sei, 2006). We, as language teachers, should be 

aware of the various interactional patterns and should be able to examine dialogues by asking 

ourselves “given the speech event/act X, with specified participants and other contextual 

information, is this how the language is used in the target culture?” We should also be able to 

provide the students with typical conversation patterns that reflect the use of language in the 

target culture. The dialogues in the textbooks are only a tool, a resource that we can use to 

engage in this endeavor of fostering communicative competence. 

 

 

Notes 

 

1. Note that some dialogues are further divided and counted as a separate dialogue when there is a clear indication 

of change of time, participants, or scenes in the dialogue. That is why Nakama, for example, has 40 entries. Also, 

the reason Yookoso has the largest number of dialogues is that I counted every dialogue in the series, as there is 

no specified Dialogue section.  

2. Yookoso has four characters who are all members of the Yamaguchi family. Some dialogues in Yookoso 

identify participants as ‘Yamaguchi,’ making it unclear which Yamaguchi is intended. This accounts for Yookoso 

having the majority of participants of unknown gender. 
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The Style Shift between Boku and Ore   

Kenji Endo (University of Michigan-Ann Arbor) 

 

 

Abstract  

Japanese has several first-person pronouns used to refer to people in everyday conversation. These words, 

however, have not been fully discussed in the previous literature. This study deals with the Japanese first-person 

pronouns boku and ore, and investigates how they are used in both naturally occurring conversations and a blog. 

First, the paper states how boku and ore are introduced in Japanese texts and dictionaries. Then actual usages of 

these pronouns are discussed, and their characteristics are roughly explained. Through studying both pronouns, 

the style shift between boku and ore is investigated from two perspectives: 1) social context, and 2) awareness of 

“thou.”  

 

Keywords: first-person pronoun, ore, boku, style shift, awareness of “thou”  

 

 

1 Introduction 

 

Even if people speak the same language, they speak it in different ways from other 

speakers. Such variation in the language is generated by several social factors. Japanese is not 

exempt from this variation; for example, it is often said that the Japanese system of honorifics 

is highly developed and appears to be richer than that of other languages. One reason for this 

feature is that the Japanese language is sensitive to what people say and with whom they talk, 

and Japanese people strategically use honorific expressions (e.g., honorific form, humble form, 

and polite form) and non-honorific expressions in different social contexts. In other words, 

depending on the social context, a style shift happens and different expressions and words are 

selected.  

One example of this is the usage of Japanese first-person pronouns such as watakushi, 

watashi, atashi, boku, and ore. These pronouns are not firmly fixed from speaker to speaker 

but are rather chosen in accordance with the social context. However, first-person pronouns 

have not been fully researched within the framework of a style shift in previous studies. In this 

paper, I focus on two masculine first-person pronouns, boku and ore, which are often used by 

men. Usage of boku and ore are generally explained in terms of formality. Surely, the relation 
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between these pronouns and social contexts exists and a person uses boku and ore differently 

according to various social contexts. However, the actual factor determining selection of boku 

or ore is more complicated. Therefore, this paper will direct the reader’s attention to the 

complexity of this style shift and research other factors which influence the style shift along 

with social contexts. First, I will present an overview of the nature of Japanese personal 

pronouns and the general idea of boku and ore. Next, I will make qualitative and quantitative 

analyses of actual usages of boku and ore occurring in natural conversations and in a blog. 

Through the analyses, the social factors of the style shift between these two pronouns will be 

studied. The cases that cannot be fully explicated within the framework of social factors will 

be examined in detail through the concept of awareness of “thou.”  

 

2 Standard definitions of Japanese personal reference and boku and ore 

 

First, to review the standard definitions of boku and ore, here are the explanations of 

first-person pronouns presented in Japanese textbooks and in a dictionary. Japanese textbooks 

generally introduce watashi as a first-person pronoun in the beginning chapter, but in most of 

these texts, there is no additional explanation about watashi except to state that the meaning is 

equivalent to “I” in English. There are few explanations regarding boku and ore. In Japanese 

language textbooks widely used in the United States, such as GENKI, NAKAMA, and 

Japanese: The Spoken Language, there are a few accounts of boku, but none at all for ore. 

Boku is mentioned as being “used mainly by men” in a vocabulary section of GENKI. 

NAKAMA explains it only as “I (male, informal)” for boku and “we (male, informal)” for 

boku-tachi (plural of boku). Japanese: The Spoken Language mentions a bit more about boku 

than GENKI and NAKAMA. It states that “Boku is traditionally a masculine nominal, a less 

formal equivalent than wata(ku)si for males.” According to these texts, boku is defined as a 

personal referent that is used mainly by men and attaches masculinity to the speaker; ore is not 

used in any conversation sections of these texts and is not introduced in them. The Japanese 

dictionary Daijirin Second Edition states that boku and ore, in addition to their mainly being 

used by men, are used when a speaker talks to an addressee who belongs to the same social 

level or who is at a lower level than the speaker. It is mentioned that boku is more formal than 

ore, and that ore sounds more abrupt.  

Thus, in the Japanese textbooks and the dictionary examined here, usage of boku and 

ore is explained as a matter of formality. Boku has a more formal connotation than ore, which 

tends to indicate impoliteness or informality. In the following sections, I will analyze boku and 
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ore in actual conversations and examine if the above characterizations of these pronouns are 

observed in real use. 

 

3 Data and Analysis 

3.1 Distribution of boku and ore in different social contexts 

The data for this study consists of three transcripts of three male-male phone 

conversations. The speakers are four native Japanese men (Yoichi, Noriyuki, Makoto, and 

Kazuhiro), whose ages are 26, 26, 33, and 64 respectively. Each of these conversations is from 

1 hour and 15 minutes to 1 hour and 45 minutes long, totaling approximately 4 hours and 15 

minutes of data. All three conversations are conducted with Yoichi and another interlocutor. 

Yoichi is a graduate student. Noriyuki, an elementary teacher, is a friend of Yoichi from 

university. Yoichi and Noriyuki are the same age, and they are very good friends. They often 

studied and socialized together when they lived in the same city. Makoto is Yoichi’s senior 

friend who is studying at university as a graduate student. Even though Makoto is seven years 

older than Yoichi, their relationship is very friendly. Kazuhiro is Yoichi’s retired father. As 

Yoichi’s family is not strict one, he does not use honorifics or polite forms toward his father, as 

may be traditional. Regarding the content of the participants’ conversations, no particular 

direction was given by the researcher, and they talked about several topics, such as their daily 

lives, the future, work, family, friends, books, and TV programs. After recording and 

transcribing their conversations, the usage of boku and ore was studied. In addition, the 

participants were interviewed and asked about their individual uses of boku and ore, when they 

used which pronouns, what kind of images they had related to each pronoun, and so on. Table 

1 shows the figures for the occurrence of boku and ore in the utterances of Noriyuki, Makoto, 

and Kazuhiro during their phone conversations with Yoichi. As discussed in the previous 

section, one of the factors in determining the choice of pronoun is the social context, in other 

words, formality. The data results also seem to support the idea that boku is more formal than 

ore, which has a more abrupt sound. 

As Table 1 shows, Noriyuki used fifteen first-person pronouns over the course of his 

conversation, and did not switch between boku and ore; he consistently used ore in his 

conversation with Yoichi. This consistency supports the hypothesis that Noriyuki uses ore with 

his close friends. In his interview, Noriyuki stated that he uses ore when he talks with his 

friends and that he uses boku in a context in which he speaks with older people and wants to 

show respect. Interestingly, he stated that he uses both boku and ore when he talks with people 
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younger than him. This can be explained by the formality of his relationship with his 

interlocutors. The more conscious he is of formality, the more he uses boku.  

 

Table 1 Occurrence of boku and ore by Noriyuki, Makoto, and Kazuhiro (pseudonyms) 

The Speaker Age 
Relationship 

with Yoichi 
Period # of ore  # of boku 

Noriyuki 26 yr old Friend 1 hrs 15 min 15 (100%) 0 (0%) 

Makoto 33 yr old Senior Friend 1 hrs 45 min 14 (93%) 1 (7%) 

Kazuhiro 64 yr old Father 1 hrs 15 min 3 (50%) 3 (50%) 

 

Makoto used ore fifteen times to refer to himself when talking with Yoichi, and he used 

boku only once. In the interview, his impression about the use of boku and ore was similar to 

that of Noriyuki. Makoto stated that he sometimes intentionally uses boku and ore differently. 

For example, he uses boku at the office on purpose, because he said that if he uses ore, he 

might sound self-centered. He also said that his image of boku is one of modesty. As an 

employee, he shows his respect to his employer by referring to himself with boku and not ore. 

Like Noriyuki, Makoto’s consciousness of formality with Yoichi was very low because Yoichi 

is younger than him and they are good friends, so Makoto most often used ore.  

On the other hand, Kazuhiro used a first-person pronoun ten times, using boku and ore 

three times each. Kazuhiro is Yoichi’s father, and their relationship is very intimate, but the 

number of these pronouns is not a crucial factor to signify the closeness of their relationship. 

In the interview, Kazuhiro stated that he uses boku when he talks with older people and uses 

ore for people of equal or lower status or younger age. Like Noriyuki and Makoto, he also 

stated that he definitely uses boku at work and never uses ore. However, he said that he might 

use ore if he is talking with a colleague outside of the office, perhaps at a bar. Although more 

investigation is obviously needed to see what else happens with participants’ use of boku and 

ore, there is a tendency for the three participants in the telephone data to use boku with a high 

consciousness of formality and use ore with low consciousness of it. However, it cannot be 

concluded that all Japanese men choose their first-person pronouns in a similar way to these 

participants, nor that these men speak as they claim they do at all times. Although this study 

looked at only four Japanese men and their use of ore in intimate context, it seems to be clear 

that a lot of Japanese men use boku in the same situations.  

Yoichi was a participant in all three telephone conversations in order to observe how 

his choice of boku and ore changed depending on the social context; namely, his interlocutor. 
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Table 2 Occurrence of boku and ore by Yoichi 

The Interlocutors Age 
Relationship 

with Yoichi 
Period # of boku # of ore 

Noriyuki 26 yr old Friend 1 hrs 15 min 11 (24%) 35 (76%) 

Makoto 33 yr old Senior Friend 1 hrs 45 min 34 (85%) 6 (15%) 

Kazuhiro 64 yr old Father 1 hrs 15 min 13 (44%) 17 (56%) 

Total !! !! 4 hrs 15 min 58  58  

 

As can be seen in Table 2, the interlocutors are s friend of the same age, an older friend, 

and his father. In his conversation with Noriyuki, Yoichi used boku eleven times and ore 

thirty-five times. The ratio of ore to boku is 76% to 24%, and the usage of ore is much higher 

than boku. This could be because of the relationship between Yoichi and Noriyuki. Similar to 

Noriyuki and Makoto, Yoichi also used ore when he talked with close friends. However, when 

he talked with Makoto, he used boku more than ore, 85% of the total personal pronoun use. 

Yoichi apparently changed his style according to his interlocutors, and the choice was related 

to formality. In the conversation with his father, Yoichi used boku and ore about the same 

number of times. It might be said that Yoichi’s consciousness of formality toward Kazuhiro is 

lower than his consciousness of formality toward Makoto, but higher than his consciousness of 

formality toward Noriyuki. Compared with the other two participants, Kazuhiro’s position in 

his relationship with Yoichi is a little more complex because Kazuhiro is older than Yoichi; 

however, he is also Yoichi’s father, and the intimacy between them is very high.  

It becomes clear that each pronoun is used in different situations and the style shift 

between boku and ore occurs when the social context changes. However, if you inspect actual 

conversations, you will find that a style shift can also occur not due to a change in social 

context but due to a certain motivation of the speaker. As can be seen in Table 2, which 

indicates the distribution of Yoichi’s use of boku and ore with three different addressees, there 

is no change in addressee and the social context remains the same in each conversation, but 

Yoichi uses both boku and ore, thus the style shift occurs in a single conversation. In the 

following section, I will focus on this kind of style shift, which occurs not due to a change in 

social context but due to a certain motivation of the speaker. In order to make discussion of the 

style shift less complicated, this study focuses on the case in which the speaker is conversing 

with a senior friend, thus examining the style shift between Yoichi’s use of boku and ore in his 

conversation with Makoto. 
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3.2 Style shift between boku and ore in the same social context 

Prior to the discussion of the style shift between boku and ore motivated by factors 

other than social contexts, as Maynard's concept of awareness of 'thou' seems to be applicable, 

the style shift between da form and desu/masu form is referenced here. Maynard (1993) 

mentions that da form is used over desu/masu form when the speaker is motivated by a sudden 

emotional surge, or when (s)he expresses a narrative-internal point of view. She claims that 

awareness of 'thou' affects the style shift, which means that when the speaker's awareness of 

the addressee is high, (s)he uses desu/masu form. Conversely, when his/her awareness is low, 

da form is used. Here are some examples of the style shift between da form and desu/masu 

form, which are provided by Maynard. In the first example, two police officers are on duty, 

observing a suspect coming out of a bar, and the younger police officer utters example (1) to 

his older or senior colleague. In this example, he uses both da form and desu/masu form. In the 

first line, he uses da form because the awareness toward the addressee is low. In the second 

line, he uses desu/masu form because the awareness toward the addressee is high. She also 

introduces example (2). When sudden remembrance occurs, the speaker uses da form, because 

of low awareness toward the addressee. 

 

 Example of da form and desu/masu form in Maynard (1993) 

1) "#$%&'( (=abrupt))*+,&-. (formal))/0  

     ‘A person is coming out. That is the very girl.’ 

 

2) "**1234()/ (abrupt) 

     ‘Oh, I remember it now.’ 

 

The notion of high or low, awareness of addressee can be applied to Yoichi's 

distribution between boku and ore in the single conversation with the senior addressee. Yoichi 

mainly uses boku and sometimes shifts to ore because he is speaking with his senior friend. In 

this context, boku seems to indicate high awareness toward an addressee. 

 

 Yoichi’s boku and ore in the conversation with his senior friend 

3) "5361789:;5(<&-./0  

     ‘Plus, I sent in my application late.’ 
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4) "7=>?@AB:CDEFG<&-=)/ 

  ‘It’s just a feeling I have, but…’ 

 

5) "H9&I7HJHJKLM-+&)/ 

          ‘All right, it’s about time for me to get going.’ 

 

6) "NO4$PQR3G1S)/ 

          ‘Am I O.K?’ 

 

All of these utterances that include boku end with desu/masu form. This co-occurrence 

with desu/masu form, which indicates high awareness of the addressee, supports the fact that 

boku is also used when the awareness of the addressee is high. On the other hand, ore doesn't 

tend to co-occur with desu/masu form. It occurs in subjective and self-oriented expressions 

such as chotto and kana. The utterances with ore are often expressions of an inner monologue; 

that is, of what Yoichi is thinking. Here, ore seems to indicate low awareness toward an 

addressee. To support the relationship between the mixing of boku and ore and awareness of 

the addressee, here are more examples, which have both boku and ore in a small cluster of 

words. Because of the tendency to omit the first-person pronoun in spoken Japanese, it is hard 

to find cases in which the style shift between boku and ore occurs. So I included the data that 

is drawn from a blog. The following examples are from the blog of Atsuhiko Nakata, who 

works as a comedian in Japan. In his blog, boku is mainly used, because Nakata writes his blog 

as a comedian and is conscious of the reader. Thus, the awareness toward the addressee is high. 

His speech is similar to that of a public speech; however, ore is also sometimes used. 

 
 Nakata’s style shift between boku and ore: Comic 

FT"S1*+UVWL)/ 
“I like that comic.” 
 

NT"*XS6X/ 
“Oh, me too!” 
 

FT"*+UV+*HY=CC.Z)/ 
“That one part of the comic is good, right?” 
 

NT"[\]1]<…)/ 
“Huh? Oh, yeah….” 

 

NTEC(C1Y+"]1]<…)/+$YJ&"HY\HYWLG+\
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H+^_&Y+`a@b39:<+\…S$Ic]ZX/$d+e&f

4:CD)7I) 

Basically, when I say, “oh, yeah…” inside I’m actually thinking “That? You 

like that? That’s what drew you to the comic? …we’re different, huh!” 

[Extracted from http://oriental-nakata.laff.jp/blog/2007/08/index.html] 

 

In the above example, Nakata uses both boku and ore. He is talking with his friend. His 

friend tries to get sympathy from Nakata about their favorite comic. However, when his friend 

talks about his favorite part in the cartoon, Nakata expresses disbelief that his friend likes that 

particular part. He pretends that he also likes that part, though in reality his opinion differs. In 

general, Nakata uses boku, but sometimes he uses ore to express his inner monologue. The 

sentences that include ore are descriptions of his private thoughts, as he talks to himself, so the 

utterance is self-focused and more direct than other parts of the extract. Therefore, the 

awareness toward the reader is low in that sentence. Compared to the sentences using ore, the 

sentences with boku are distinct. When he uses boku, he is standing in a public position as a 

writer of the blog, so his awareness of the reader is high. In the example below, the same 

phenomenon occurs. Nakata is talking about self-development. As underlined in the example, 

the sentence with ore describes the voice in his mind, which is self-oriented. So, the style shift 

between boku and ore in the extract is motivated by whether the awareness of the addressee is 

high or low. 

 

 Nakata’s style shift between boku and ore: Self-development 

Y+g_=h24:Ci$C]jAk7Ilmn@$o[:CD)*91

Spq3h2J]$5:CD$C]1G<EJ]1"rs+t/$C]+

=u+e3ovY[D+=WLE) 

I’m taking the realization that I’m changing as a positive thing. I like being able 

to hear the…how should I say it…the “sound of growth” coming from within 

me, you know, feeling like, whoa, something’s changing inside of me. 

 [Extracted from http://oriental-nakata.laff.jp/blog/2007/10/index.html] 

4 Conclusion 

 

In this paper, the Japanese first-person pronouns boku and ore were examined. As 

described in some Japanese textbooks and a dictionary, boku and ore are generally explained 

as a matter of formality. The result of the data presented here show that speakers are conscious 

of their interlocutor and choose which first-person pronoun to use based on social context. 
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Although differences in social context effect the distribution of boku and ore, it also becomes 

clear through studying natural conversations that social context is not the only factor to 

determine the usage of boku and ore; there is another motivation for making the style shift 

between them. Referring to previous studies about the style shift between da form and 

desu/masu form, I introduced an example in which boku and ore are used by the same speaker 

in a single discourse even though the social context does not change. In this situation, in which 

the speaker uses both pronouns when speaking with a superior addressee, boku is used when 

the awareness of “thou” is high, and ore is used when it is low. Thus, we can conclude that the 

style shift between boku and ore is complex and motivated by several factors.  
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I23½LJIT72D:XbI=¾1¦VWeë7d³7ïhy=>?op7ïh:

rcbV¥y:�LVW 

4

 

4

4

4

H 3UV0/W%XY@ZA)*+[\4

4

4
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34 ?]^_4

3.14 ^_`a4

# 16 Ð7�����74/;G©ÉQcbV{¯�(�;�;�<1¦V,-9G

��AdÙRSGÛ¢IWRSÊ»�A2-9<2m 20;bI:3¼Ë�A2 16Ð

yD¢IWRS�7-9<7!ÌÍÎ2 21Ï13!Ì4/;-9Ð2jÑÒ1¦¢IW#

# RS1lgQIÓÔ22�Õ1óôQI4/567½¾¿À�·[Á/ÂÃ�o7

½LJIT7Ä¾7Ö×7�2½LJIT7Ä:ØbI=W¿b¿bÄ:ØbI=W¾

1¦VW-9<2%�Ù+~1ÓÔ27�2G 10kfMÚ´ÛQÜdQ3m�ÑÒ 

789¸ GÝc3Þ+~Ù+~1ß�ÓÔ27�2Gà¹ 10kÚ´ÛQÜdQIW

/ºDJ3oáê789KV7:ÖkQb7�:3/RS24/;Ê�Z7â¬� 

Gl¢c89GÛ¢II�3� 7¨�:¦´t�7�2AãJäVG@DL¢IW#

# 89¸ 23-9<jÐ¢qG35GlgQc89GÛN'��%'ªî½5'�

�%¾yKV.yåº7dÈGQc89GÛN'��%Gæ)~°��'��%yQ

'ªî½dÈ'��%¾yKV.3�'��%A�^cÓÔ2789GÛ¢IW-9<

7çRS'��%è7¤´é´2i�êAÛ¡�IW5'��%23½LJIT7Ä¾

7Ö×7�2G CDLJëñQ3ìí)�(î)�G�¢IWÇa5ï3ðñBòó

A=¢c5¡�IH7yôa5ï3õö2A=¢c5¡�IH7GgoQ3÷øAù

L|3-9<2�7dðyyHA5G5N89GQIWdÈ'��%234/;�;

�<1¦VÇayôaA=¢cdÈ3ÜdX�Iìí)�(î)�GúL|3-9<

2úhD:JdÈ789GÛ¢IW�7m3dÈ'��%A�^½=>?AûGq^

V=NA¾ynoGüQIWRmAKÀc7;7{|})~�G-9A^_KV¥y

2�J�I� 7DL12�QbWYk2=>?AoVG§^X|V¥y1�7Z7

B�AM7§Jb7EF:}�VLGAVI�AH��ª�7=>?3{|})~7

ýþAqbc2rsQDL¢IWkI35G5NmA2JKAÿv3d³AoV:§

§2¢D7135'��%A2»�DnoGQDL¢IW89¸ 25[dÈ3!'

��%yHª" A�k3#� 789GÅ" $^IW-9<2%&4['&4A

Û¡�V��4/;7(97Ê�Z#� ¨)A*´3/RS7~��+)'G©^

IWDa3,<2��4/;G-.QcbDbI�3¥7RSªÏA2-9<y7�

V2DbW#

# %�Ù+~3Þ+~Ù+~7Üd2/d)13(�±²0)�1)|(Electrovoice, 

model RE20)GlgQcÛ¢IW�7Z316Ð7Üd2G±23�4Q3%�Ù+~[

Þ+~Ù+~7uF3kI'��% 7uFG56Q3%Å�~(Praat)1dÙ�7Q

IWdÙ�77m3=>?op3ÿÒ3+8|~°'ÅÆG?iAQ3�d7¼¡´
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1ý/þÿ!'F0.G9:QIW 

3.24 bcd4

# �7�123;×7���Å A;¥V=>?7�:´An¿QIW4/;¨õ<

='1989.A=Vy3�;7>;7m?¤:@ªdÕA��G×T3�;�;�<A

y¢c3!A�3Ç��yb¢I3×��1Db�7Bd:��1¦VyYÀJ�c

bVWqk´3LH'��.yDVy¥�G HL'��.yBdKV¦§:¬J�V¥

yADVW/RS123-9<7ÓÔ27½LJIT¾7»�7�B½LJ¾'LH.

A=>?7�:´:¦VLMNL�jQIWk¢%�Ù+~ 10 kyÞ+~Ù+~7

10 k7½LJ¾AFwJ�Iý/þÿ!G9:Q=>?7�:´: 10 kÇzkÎ�

ILk!GCDQIW}�23½LJ¾1=>?:�:¢Ik!1¦VW½LJ¾7=

>?:89�Z1g¡¢cbDb-9<:�b¥y:¡LVW»A389ZA 10k=

>?7�:´G¬|cbV-9<289�H 10 k=>?:�:¢cbV<:�L¢

IWkI3½LJ¾7=>?7\]¹Aabc3tO:GÛ¢IW'��% Aabc3

ECxBoF2DL¢I't(14)=1.14, p=.28.WkIç'��%789�Z7BoFH

¬J�DL¢IWdÈ'��%'t(7)=.95, p=.37.35'��%'t(7)=.63, p=.55.W 

 

e 14 UV0Yf)*+(g(h/ij4

-9< 1 2 3 4 5 6 7 8 

89� 3 9 10 9 10 10 10 10 

 

dÈ 

 89Z 9 5 10 5 2 10 9 10 

-9< 9 10 11 12 13 14 15 16 

89� 3 8 1 10 10 8 10 7 

 

5 

 89Z 10 6 0 10 10 10 10 6 

 

3.34 bck4

# �7�123Å��Å7=>?7¶×An¿QIW�;123�dÕª�7;A23

�dÕyGdÕ:¦´3��J:��ÆxaHG×¢c÷øAÎ�V¦§:¦VWå

¢c3�;�;�<Ay¢c34/;7�3ÅBy$^cß�=NA�§DV!A�3

Ç��7Bd:��yDV'4/;¨õ<=, 1989.Wqk´3½IæJ1¾LHHH y

BdKÀhy¥�GHLHLyBdQcQkNK:¦VW�;�;�<1¦V-9<:3

Q¢L´y�Bª�=>?G¶×1hVLMNLAn¿Q3ÓÔ27Ö×7;½LJ

IT¾7½JIT¾7ý/þÿ!79:GLJ3¶×G�7QIW�7�23�7�
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189Z7½LJIT¾7»�7�BA=>?7�:´:�jX�I-9<�^G�

�A�7GÛ¢I 1Wk¢3½JIT¾7=>?7¹�bG9:Q3Þ+~Ù+~7u

F:%�Ù+~A5À=>?7¹�b:Lk¢cbVLMLÚÀIWLk¢cbIJ3

=>?:¦V³¹¶×1hcbV712DbLyNOGÔcI:3b§qL7%�L

J3PQ:Rst1¦¢IWk¢3JKîL'declination.A=¢c½LJIT¾7=

>?op2TSNM½è¾7TG#§=NAîLKVWM7¹�bk1:U6D=>

?7¶×y:�1hV7L{JL1DbI�3-9<7½JIT¾7=>?îL:J

KîLA=VH7D7L3�N1Db7LPQ:qLDL¢IWkI3Vör;-x

D©�LJ3ôÇ7=>?7WX7~Ñ7YbH^Z1hVWkI3=>?7[2\

ÐA=¢c]DV¥y33½JIT¾7îL7¤��^1D§3½LJ¾7=>?7�

:´7¤�Hi^AÍ�D^�[3=>?7¶×:_�D7LMNL7u\:ñ|D

byiwJ�VWk¢2¥�J7pGz{Q3XJDV�7:_`1¦VW 

3.44 l'm%gnop-q0r/st4

# -9<A=¢c=>?7±�32�Ü1dÙRS7uFLJ3-9<7�-7¹�

bGª`4KV72�QL¢IWQLQ3\Ý7±�3A23\]y¬J�Vg4:

b§qL�j1hIWaw[3dÈG89QI-9<�2bSQcbI�d:cÍ1

hV=NAD¢IW½LJIT¾7½LJ¾7Æ�:%�Ù+~12[kra]yBdX�c

bI:3Þ+~Ù+~12[kaua]A=´d§D¢IWkI35G89QI-9<±23

ÓÔ27�2¿7½Q�b[Q�b¾7½�b¾7�dÆ�:%�Ù+~2�;7«

£�d[vi]AdL¢I:3Þ+~Ù+~12eÔQI�B74/;7dAdb[oi]AD

¢cbI¥y:(f�1)~7GLJ�L¢IWgAH��Å��:\]QIaH¬

J�IWdÈG89QI-9<?2½LJIT¾7½I¾7�X:hiA�L¢I:3

89Z2B7�X:=´ÌªAD¢IWtZA3!A�1¦V½LJIT¾7=>?

�:h�bD½è¾7T�AD¢I-9<H!;bIWI�Q389�Z7=>?�

7g43\]7~Ñ23\ÐA=¢c]DVH7�¢IW\]7j³123=>?3

d7H3��Å��yb¢I»¼7klDP¡´:�jX�IW 

4

44 wx^_4

4

# �YQI=NA3dÙRS7uFLJ-9<\ÐA2��m�897EF:A©^

J�I:3�Õ3n�Õoa7pø�gA=´3=>?7�7�^123-9<7B

�:RmA�-QIyúhïA]�X�V7LMNL7PQ:�QL¢IWå¢c3

4/Ð�;�<A=¢c-9<7ÜdQIB�GDEQcHJN]�RSGÛ¢IW#
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y4

z{4

z{f|}4

~4

4.1# wx^_`a4

# DERS234/;�;�< 34ÐAqrGstQIWDEqr<7ÍÎu2 19Ï

LJ 58ÏAsvW/]�RS23wkD{|})~�GDEQcHJNH712D§3

B�22æ¯Ä+7�+,)GKVmAúh3KbB�1¦VLMNLGDEQcH

JNI�3DE<7ñUx2yzÑr<7¬A�J¢3�7g7Ñr�<AHstQ

IWRS7ÓÔ22-9<:dÙRS1ÜdQI½LJIT7Ä¾7Ö×7�2½L

JIT7Ä:ØbI=¾GlgQIW-9<ªÐAqh{27ÓÔ2'%�Ù+~L

JÅ23Þ+~Ù+~LJÅ2.G 16Ð�3XJA3Ça4/;�;�<7�23ô

a4/;�;�<7Å2G|QIC 1002GÅ)­ÆA}À~wìí)�(î)�G

�âQIWkI32y27 2��7Þ��GcÍQIWDEqr<2ÓÔ2Gúh3

�>(�~�¹Aå¢c 1002��m�DEQcHJb3�¹2�'��XAb^3

4/Ð7B�A2fM�b.3#'��14/Ð7=N.yQIW{|})~3))~

*�+,)3��Æ3d7HybN72klAP¡´�¢cbV713��m�G\

�A��ADEKV72�QbWkI�DE<A=¢c½{|})~¾3½))~*

�+,)¾DM7:�:]DVK:¦VI�½��X¾ybNr�Gc�3½��X¾

7:�2DEqr<7��A�|IWå¢c3uF2{|})~3))~*�+,)3

d7H3��Æ3+=��yb¢I��xDDE1¦VyiwJ�VW#

4.2# wx^_�34

# DEqr<7PQA=V-9<7�-¹�bAabc t O:GÛ¢IW>hLJ�

LV=NA35[dÈ7'��% 7�-7¹�b7BoF2DL¢IH77

't(14)=1.73, p=.10.35[dÈ7!'��%yH389�Z7uFABoF:¦´�

-:AJ�I'5'��%�'t(7)=-4.6, p<.01.3dÈ'��%�'t(7)=-5.79, p<.01..W#

#

!

"

#

$%&'() $%*'()

+,-./0

1,-20

4

H 44 !"���-��!"�l'mN�8I�gn�4
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kI3>#7-9< 16 Ð7\Ð��-¹G¬Vy316 ÐKÀc7Þ+~Ù+~7D

E:%�Ù+~7DE=´HCbH7yD¢cbIW#

4

3456789:34;<%=>?5@ABC3456789:34;<%=>?5@ABC3456789:34;<%=>?5@ABC3456789:34;<%=>?5@ABC

D

E

!

"

#

F

+,
E
+,
!
+,
"
+,
#
+,
F
+,
G
+,
H
+,
I
1,
J

1,
ED

1,
EE

1,
E!

1,
E"

1,
E#

1,
EF

1,
EG

K
L
M
N
O
P

$%&

$%*

4
H 54 !"���-��!"�l'm%���gn�4

 

54 �� 

5.1�� 

# �Õ3n�Õoa7pø�g:-9<7�-A�jX�IWqk´3d7H3+~

�+3�X3��Æ3=>?3))~*�+,)yb¢Idð7»¼:aøbAkl

DPQA¦¢IWaw[389�7ÓÔ22�;7��G�¢cRÎX�ca´3�

;7��+~�+7ØÙ1�d:���dAD¢I´���dAD¢I´Eª�:D

L¢IW-9<7ÓÔ2A¬J�Ie»D=>?7ïh3d7�X7[Jqhyb¢

I¦§2�;7��AH;�KVyiwJ�VWqk´3��{|})~7��LJ

B�X�I;23+~�+:�FX�IB7=>?:�§D¢I´3���d1Bd

X�IB7�X:hiA�§D¢I´Q34/;JQXGbbcbIWQLQ389

A=´-9<:dð7»¼G��Q34/;JQbdð++ÙÆG-9QI¥y:�

j1hVWaw[3��Å��GòN¥y13d7�X:=´EªX�3=¢cd7

HAHEª�:1IWkI23z¹HB�89KV¥yA=¢c3{|})~G�G

1}K712D§3��1}KybNoV:�h3=¢cd7H3�X:EªQ3�

�:��Å��G9@KVï�^AD¢IyHiwJ�VWå¢c3Mvx»¼7P

¡´Gi"Q3%�Ù+~yÞ+~Ù+~7ý/þÿ!7!G7¬7©�LJ7�7

123_¢QHúhï:%zQ3Kby]�KV{|})~AD¢cbVL2PQ:
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qLDbW=>?�:\]KV¥y13�;7{|})~7ØÙ1¦V+~�+7�

�3kI��Å7�X7EªDM7p�EF:�j1hILJ�W#

5.24 �� 

# Ú�H�7½4/567892=>?9@ABCLMNL¾A�KVk8�:3D

EuF789�Z7�-¹�bLJijKVy35789:�-A�DLJ¢��Q

IyiwJ�VWQLQ3åº7�=�~GQcdÈGKVÑ`189QI'��%

y7uFG56KVy35789:y´¡^=>?79@AEFx1¦¢IybNu

F2/RS12@J�DL¢IW#

# I�3RSZA½eQL¢I¾y��GYÀI-9:5G89QI-9A�L¢I

<LJ35:-9o 7§�GüKDM7¯�>~ADV¥yH¦VLyI¡�VW

kI3RSGQI��yQc23dÈA|=35789A|=3ÈÉQI=>?^_3

kI�7� 7Z¡3��A�KV-97oV:uFA}�I712DbLyiwJ

�VW#

5.34 ��%�� 

# 5789:dð¨õAEFx1¦VLGàáKVI�A3YZ23de:M7=N

A3M7³¹�-A��QI7LÚÀV_`:¦VW/RS7uFAAJ�I=>?

ªÏ7Mv»¼7g4AqbcH¢£¤§35789:;7��Æ3kId7HDM

AM7=NDØÙGFwVLÚ�KV7HYZ7¥�1¦VWQLQ3�YQI=N

A34/756A2ÜÝD»¼:¦VWYklgQIdeyYN»¼G×¢Ide:

4/;7=>?A¦ØÙGs²KstaH¦VWJ-Pop DMµ6y2YN»¼G×¢

Ide7ØÙH§¨QIbW 

# /RS123-9<7dÙxuFLJý/þÿ!G9:GGñQ3deGgbV¥

y1=>?3{|})~�G£¤1hILMNLGOPQIW�7I�3½LJIT¾

7½LJ¾A=>?7�©:¬J�3½JIT¾7Æ�AÔQb=>?7�©[îL:

i§3h�bDJKîL1RÎX��[{|})~�G£¤1hIyQIWQLQ3

ù�xª�kI2Ë«Aýu§{|})~7��O3qk´B�7½o>¾yý/þ

ÿ!A}�VdÙxDB�7½ÎR¾A2pY:¦Vyr¡�cbV'¬­, 1997.W

¬­23®/ª¯°7½±²DBd7�¾³4/;dM7àá '́®/ª, 1967.Aab

cÅB;: LHH �Aú¥wVI�A23@ÅB¿:@�B¿=´�LJ¢3@�B

¿:@�B=´�LJäV¥y:_`�W��Xw¦�[3@ÅB:@�B=´�L

�Ny3@�B:@�By!J1¦�Ny��12DbyóôX�cbV¥yGYÀ

cbVWqk´3½yzÑr123µ�¶LJµ�¶èî:Vy¥�:»A,6¾'®/
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ª, 1967.D7�W¬­'1997.23JKDB�Aú¥wVI�A23®/ª7�£7

{|})~7iwÑ2·§ª`xDH71¦Vy£QcbVW/RS1�jQI½L

JIT¾2!A�1¦V713{|})~¸2¹ºQDb:3{|})~¸:¦V;

GdÙ±�3LJ�jKVmA2=´no:_`�Waw[3RSdð-7Ô�LJ

{|})~G�jKVy3½»¼î´¾2{|})~¸:�FX�IdÕy�7½7d

Õ7¾¿1î´:»kV¥yGrN:3½a�î:´¾7��23{|})~¸:�F

X�cbV½7dÕªË3kI2��ªZAî´»�V¥yGrb3´�A½23î

:´¾2{|})~¸7�FX�cbVdÕ7ËAî´»�V¥yG^K'ýQ§2

¬­, 1997G?@.W;{|})~7dÀ¾A=´dÙRS7±�3A}�V{|})

~�7=>?7!G2=´ÁÂDH7yDVWå¢c3¥7B�7½o>¾y½dÙ

xDRÃ¾3qk´z:½4/;{|})~JQ§ú¥wV7L¾��:MN½dÙ±

�3A}�V7L¾Gvkw3MNb¢Idð7RÃ:3�-3\]3kI29@y

Qc:�X�V7LAÄ�c3RSÑ`\xDA�Q:_`�W 

 

4

�4

�½JIT¾Ah�bD=>?7¶×:AJ�V��1H3½LJ¾7Æ�7=>?7RÎ:�Q§D

L¢I��23!A�1¦V½LJIT¾:�Q§BdX�cbDbyiwJ�VI�W#

#

#

����4

Å"ÆÇ[È/É]ó[ÊxËò[ÌÍÎ'2004.½�4 10�7Bd89¾§�QañÏÐ 

®/ª¯°'1967.½4/;dM7àá¾yzÑñÏÐ 

WXÒÓ'1999.½;ÒâydMNO¾§�QañÏÔ#

VÕ`Ð4/;¨õ-ö'1989.½4/;¨õÖ=¾,×ØìÙÐ#

¬­òÚó'1997.½dðÿÒ2;V¾³4/;dð7àáh´ÛÜìÝÐ#

./Þó'2001.½Bd^_:{|})~7]�AFwVØÙ¾ßà/,-4/;àá¨õ})3�á

`÷#@ 14â÷#67-88Ô#

Ç1ãäó'2001.½³Bd´|Å+Aa^V%°&±²�^_å=>?(�$G�gQI^_`7R

æå¾Éç4/;¨õ, 37, 130-150.#

¬èé'2007.½56o¾de7êV ONLINE http://www.ongakunotomo.co.jp/ex/kayokyoku/index5-1.html#

ùú×'1990.½{|})~y))~*�+,)79@`¾³Éç4/;y4/;¨õ 3́ë pp.92-112. {

ììÝÐ#

Okano, H., Kubo, M., & Tomiyama, Y. (2007). On the effectiveness of a method for teaching intonational phrases 

of Japanese. Paper presented at the ATJ Seminar Program, Boston, MA.#
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!

!

"#$%&'()*+,!

 

!" #$%&'()*+,-./01234*567 

"

"

-."

89:;<=><=?@ABCDEFGH3IJKLGMLN5BOPCIde%QRST7>UVWXYZ

[\]^_B`abcdeLI>fg<=?@A>hijM3kl5mWnbopPC\9>qrs

[W<=?@A>OtuvCwxyqrzoP{c|WC:;}D~��>��'�L��3B:;

}0��W����{��j�{���d"

!

/0102�<=?@AC[\]^_C<=��"

"

"

1! 3456!

""""

" ���/���Wn{:;���V���� ��V��>q¡Wn¢C<=�£

¤¥B¦§zc¢C¨©ª>«¬­<=>®¯]°±yqt¢²=s³´Wµtu{

n�WaboZcd��Wy�>q¶j·�uC¸W¹º>»P<=C¸W<>$>

�5¼L½5IH*j¾¿ÀWaboÁoP{%Ide, 19947dÂÃÄCysysÅÆ

0ÇC²È�ÉjOboPcÊ�ËÌB<ÈyObc¢Í{%Ide, 19947dÎ>n�

WC¹º­�®¯W¬oÏÐBÍ{Ñ­�CÒÓ��>²<Ôj·�uaP>j8Õ

­�{dÖ×%19987�ØL5mÙ',>/0ªÚ0Æ><=ÛÜ��a{:;}Ý

}Þ�C19 ßà20 ß><=á>?âã8>wxBä¬zcd10 ^å�{m¼ælW

çPo>¯ÞBèézcd�>fg<=á>Otuc?@A�Ê>Ì>·­C»�>

Ý}Þ�>:;}�<=>:;}j²=rzoZoP{aÓqrBê�Cëì]ai

ís�a¢pboZoP{d 

" 89><=�®¯]°±>îïs[W¨©ª>«¬jð/zCÝñCò>óô�É

­aõ�ön¢y÷øaù­úûBü�n�Wabcc|C²=n¢yýøaM3k

l5mWþÿÍ{!¯j"õC�uW#$o�}ã8B£%&'G©ùj"õabo

P{d�u(W<=�²=n¢y��>q¶W)*Wa{>­���%Coates, 

19867d�>^C<=���®¯]qrB+,zoP{s�Ãn�dÑcC<=?@
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A�89r>-.Wn¢/0zoP{�É­aõCÞz12C34C*5C67&8C

Þ9>:;´Wnboyq¶Í{s�Ã{%Mishima, 1994; <=, 20027d 

""""

2! 789*!

""""

" ;>>?@>A]�C<=?@ACIde%19827><=?@A>UVWXYPoC

34BC²G<CñzPGCD�Ó��sP�EF��C[\]W<=?@A>wx

BGHzcC :;}DIª>J�BJKzcdeLIszo�CÕLW`abcH

3IJKLCMLN5%15 ^M>H3IJKLsNO¯Þ7CPQGRS1H3T

UÆV>:;}W%19947BOizcd 

!

3! :0;<=>?@ABC"

""""

" ¬Á{�É¾¿À��>eLIBX|{c|WC ÕL>H3IJKLC15 ^M>

H3IJKLsNO¯Þ��a{MLN5CDEFÊÆV>:;}Ì��eLIBY

XzcdÊà�z�Ì� Ide%19827>UVW�ZÑuoPa�bcjC[\

%19947>ÊÆV>:;}Ì­yOtuo]¢%^_7C;>>eLI­y`¬�u

cc|%a_7^_>bcWçÉdÃcd 

 

D 1! EFG'HIJKL/MN'OP6QRSTU';VWXYZX[\]!

e,>IHf ¯Þ>gh 34B 

<$0Çij 90g /0Ç" %18ßà22ß7 

²$0Çs<$0Ç 34g /0Ç" %18ßà22ß7 

kLl5kH>]Ý�ms²$0Ç 38g /0Ç" %18ßà22ß7"

]Ý�m%35ßà55ß7 

kLl5kH>]Ý�ms<$0Ç 15g /0Ç" %18ßà22ß7 

]Ý�m%35ßà55ß7 

no 177g  

 

" ¯Þ­>pq��ro 28Ü%ã^st7­C34B� 18ß�� 509��a{d

MLN5­>u¯��34B�vw�jC309xy�� 509>Æ3<=sz{�u

{droÆCESL%English as a Second Language7>0ÇÛÜ%18ßC21ßC25ß7C

/0|Ç� 10Ü%209�� 4097­�{dMLN5­�CÆ3<= 10ÜC<$/

0Ç}Ü­C�>~>eLI� 15 ^M>H3IJKLv�sNO¯Þv�­`bcd

kLf­èézCRHlyOizcd<=?@A>ZÑu{gBrgh­ôbcd 
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D 2! ABC'^_"

<=pq� " h 34B eLIví 

��� 3Ü 18ßC21ßC25ß H3IJKL 

/0|Ç 10Ü 209à409 H3IJKLs¯Þ 

MLN5 15Ü 309à509 H3IJKLsNO¯Þ 

no 28Ü   

!!!!

" PQCMcGloin TC[\>ÊÆV>:;}Ì­>¯Þv�>e,­�DEFOi�

j/0Çac|Cï�>n�a���>e,W��u{j%ã�7C�`?@��M

3kl5m%Þ12C34CÞ9C©ùC&'´7Wnbo<=?@A>wx>qr

jz{�u{c|C  ÕL>H3IJKL­�e,>�·nt�B¬Á{�Épbc

34s²<>�·nt�BeLIYX��¿À­`bc%ãÛC�st7d 

 

D 3! TU'`abcd"#@"#"

 »P<=%��7 »P<=�[bù� 

»P<= %171� ���az 

Æ3<= %272� %375�%MLN57 

!!!!

D 4! TU'`eabcd"#@f#"

 »P²=����»P²=�ñzP�»P²=�[bù�

»P<=%471� %671� ���az 

Æ3<=%572� ���az %775�%MLN5

!!!!

4! gh!

4.1! L/MN!

" k�5m��<=?@AÊ>Ca>C%a7>�C>nCtCt�CtnC�z

�ÌB`¬zcd¯Þ>e,����­�bcd�<$0Çij%18 ßà22 ß7>

¯Þ-Û>C�<$0Çs²$0Ç>¯Þ-�>C�Æ3<=%35 ßà55 ß7s²$

0Ç%18 ßà22 ß7>¯Þ-^>C�Æ3<=s<$0Çs>¯Þ-�>��a{d

<=?@A>ZÑu{gBrgh­ôbcd�z34�¯Þ:;G&'����zcd

�u�u><=?@A>ôn�Ê>�Ì­�CÊ>Ì� 10%CÊa>Ì0%CÊ>

�Ì� 2�CÊ>nÌ� 6.5%dÊt�Ì­�CÊtÌ��%CÊt�Ì� 2%CÊt



 

 

144 

 

nÌ� 0�dÊ�z�Ì��%�bc%ã}st7d� ><=?@A��>ôn­

�CÊ>�Ì� 82%­CÊt�Ì� 18%sCÊ>�Ìj�¡"�bcd 

"

D 5! L/MN+,ijYZkl'ma"

¯Þ" >" a>" >�" >n" t" t�" tn" �z� no"

»P<=%ñ76% 0 0 5% 0 0 0 1% 12% 

»P<=s"

»P²=%�7

2% 0 1% 0 0 1% 0 0 4% 

0 0 0 1% 0.5% 0 0 0 1.5% Æ3<=s"

»P<=%�70 0 0 0 0 0 0 0 0 

Æ3<=s"

»P²=%�7

2% 0 1% 0.5% 1% 0.5% 0 0 4% 

no" 10% 0 2% 6.5% 1% 2% 0 1% 21.5%

" >�-18.5% " " " " t�-4%  

%�7¢��C%ñ7¢ñzP"

 

4.2! Vn;op0'gh!

" Ñ£C[bù>H3IJKLW� ESL <$0ÇÛÜs/0|Ç�Ü>ro�Üd

¤¥¦�§�N¨­�{d¨ºa�©>Ð��ª«zCpq�>¬­>�{Þ9B®

z¬za{¯õN¡W°Þ­Z{n�Wzcde,> 15 ^M>NO¯Þ�±Ü��

a{/0|ÇW]²Pzcd¬Á{�ÉN¡a:³¯Þ>´ÀµB¶{c|WC06

:·¸­H3IJKLB`bcjCRHlBO�s¹ºn¢y"0»¼a�}ã8W

abozÑbcs>pq���>½�j�bcd 

" ;>­�C eLI^_�¾��c¢><=?@A>_hBg¿±­oäzcd�

>c|C^�>°ÞW�_wxj`¬�uc©nW� 0.5_szcd^�­Û_>°

Þ>©n�¾��c¢ 1.5_szcdMLN5>}�Æ^_>©n� 0.4_szcd 

!

5! Vn;op0:0;gh"

""""

" ãÀ� 15^>¯Þ­>¾��c¢>_hBKÍdeLI>fg�Á�>Â¢­�

{d 
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D 6! :0;+,q15+'OPr'stuvw'xZy"

%�7¢��C%ñ7¢ñzPC%C7¢CD"

"

5.1! z{|}|"#~��1`"

" »P<=�u�uÊ>ÌB^_£ç°Þzc>­C¾��c¢^_d 

5.2! z{|}|"#@F['"#��`!

" »P<=^��Ê>ÌBrn 3_°Þ­C¾��c¢ 1.5_CÊa>Ì�»P<=

^�rn­�_>°Þ­C¾��c¢C0.5 _sabcdÆ3<=>©n�^�­Û

_C¾��c¢ 1.5 _CÊa>Ì�^�­�_­C¾��c¢C0.5 _sabcdÑ

cC/0|Ç>��Ãij­C»P<=�Ü%F7sÆ3><=^Ü%A and F7Cn

oÛÜ>¯ÞBèézcd�>fg�Á�>Â¢­�{d 

"

����t'"#'OP�OP'�Fr������S�!

A�ÄÅsÆ{s�¡Ãj�d�>Ç�jPPtd 

N�ÇmsÈybs<�zõabc�z�È 

F��>Ç�jPPd"

"

¯Þe," >" a>" >�" >n" t" t�" tn" �z�" no"

(1)<ij%ñ7 2 0 0 0 0 0 0 0 2 

1.5 0.5 0 0 0 0 0 0 2 (2)»P<=s 

Æ3<=%�7 1.5 0.5 0 0 0 0 0 0 2 

0 0 0 0 0 0 0 0 0 (3)»P<=s 

Æ3<=%C7 0 0 0 0 0 0 0 0.4 0.4 

(4)»P<=s 

»P²=%�7 

6 0 2 0 0 0 0 0 8 

(5)»P<=s 

»P²=%ñ7 

6 1 2 0 0 0 0 0 9 

(6)Æ3<=s 

»P²=%�7 

1.5 1 0 0 0 0 0 1.5 4 

(7)Æ3<=s 

»P²=%C7 

0 0 0 0 0 0 0 0.4 0.4 

no" 18.5 3 4 0 0 0 0 2.3 27.8 

" >�-27.8� t�-0_  
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Êà�z�Ì� Ide%19827>UVW�ZÑuoPa�bcjCÞ9>:;Wnbo

<=?@AyOtu·ÍPsP�Â­;>­Æ¢�Écd15 ^>¯Þ­Î>Þ9>

·WÊ�<=?@AÊà�z�ÌB�_ObcZ¢­C~><=?@AB¾Ë°Þz

a�bcd�>7Oszo�CN j�� A WÊÄÅBÆbcÇ�jPPdÌsÌÍ

�uoCNj<=BÎ�zoÊybs<�zõabc�z�ÈÌs°Þ>ÆWÊà�

z�ÌsP�<=?@ABÏÎ�WObcsGÃ�u{dÎ>n�WC:;Wnbo

�<=?@AjOtu·ÍP©ny�{dÑcC°ÞjÐ¢sPbcýaÑÒkÓÔ

a*5jÕÖ�u{°ÞC×ØÙÚCÛÜ>ÝÞsPbc©nW�C<=?@A�O

tuaPsz{�un�d 

5.3! ���r}|"#@F["#�ESL'����d������dOPI ��!

" »P<=sÆ3<=­]ßPW[|o>�P�CH3IJKL>fgC¤¥¦s»

P<=ÛÜsy<=?@A�°Þ�ua�bcd�>7Oszo�C[bù­�{c

|W»¼a��jwàWOtucÐsC¤¥¦j3ï><=­�{ÐsCH3IJK

Lá�­�bcc|W<=]ã8B��sÍ{©ùya�bcc|sGÃ�u{dÑ

cCOPI ��>Â­�C<=¤¥¦ N �<$0Çª>ª«g>5IH*szoÊà

�Ìj"PdáÖ>â^­Êà�z�ÌB�_OboP{jC¹x> wind-down­�

Êà�z�ÌsOÃ{gÊÎêB�boõucvjPPboP�ã�WäboP�b

zå{ÈÌsÊà�z�ÌsOÃ{½æ35BçzoP{d¤¥¦>34�vw�jC

··3èé·­�{ÐsC[bù­�{c|WC<=»¼}BáÖWwàWObc>

�yzuaPdH3IJKL>¹xW�Êà�z�Ì�OtuoPaõC]ßPW0

z'Ùæl5zc>�yzuaPdÑcCÎ>¤¥¦>êsyGÃ�u{dÎ>FW

ëzo�n¢"õ>eLI­GHÍ{��j���d 

5.4! }|f#@}|"#q�ty��`!

" »P²= T%24 ß7s»P<= Y%27 ß7���dm¼æl�C]ßP>�©G

ìíC06>Îs´dfg�Ê>Ì�À_CÊ>�Ì�^_­�bcdY� Ts�l

Ù5îLm�jC�Ñ¢ñzõaP>­]ßPW»¼WÞzoP{ïî=j�bcd

¸WCT � Y n¢y3Áac|CÊàÑÍCà­ÍÌ¤j"�bcdÑcCY �

ÊtÌ·Êa>ÌBOÃ{g­yOboPaP©nj"ø�bcdÂÃÄÁ�>Â¢

­�{d 

 

Â�Y�ðt�maPC��ÃcÎsjaP��d%Êt�maPtÌ7"

"
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gBñFá­?tbc¢Æ=rzcã8B£òC<=?@ABOboPaPdÑcC

�>Ây�{d"

"

Â�Y�ðjóbc>�Àßd"

"

ÊÀßa>Ìs�Ã{�£�jC �ôBOiÍ{ÎsWnboCÎÎ­yÆ=rz

cã8BzoP{d"

5.5! z{|}|"#@}|f#��`!

" NO¯Þ­CÊ>ÌÀ_CÊ>�Ì^_CÊa>Ì�_­Cno±_><=?@A

jõö�ucd·�¢C÷ø%19947>?@fgsiý­CñzP²=sP{&'j

¾ù<=BÎ�zoP{>­�sGÃ�u{d~>e,sú¯o<=?@A>wxh

j"P>��>ãu­���d 

5.6! �tr}|f#@F["#��`!

" ûe,sylÙ5îLm­ûv>e,Bnt�oÊ>ÌjÛ_d¾��c¢C1.5

_dÊa>Ìjrn^_­C¾��c¢�_dÊà�z�ÌjrnÛ_­C¾��c

¢ 1.5_d 

5.7! ���rF["#@}|f#���qOPIkl7"

" OPI >MLN5��üZ¬zcÂ­�<=>¤¥¦ý�ª«gW�Êà�ÌBwà

WOboPcdÑcC²=>/0|>b#gszoþ�>Êà�ÌÊà�ÃÌjOt

uoPcd<=?@A�1L*fÿH!"�¾Ë#H�ua�bcd�>7Oszo

�C[bù­�{ÐsCH3IJK,Lszo¤¥¦ý�»¼G$<=á%Æ=á7

>gB%boP{sGÃ�u{dsÎ�jC¤¥¦ H jÅ0Ç>^ÈB&çÝñ­C

²=>|Çj'L*5R3B(${1L*fÿH­�CH�'L*5R3ª>b#W

�Ê$å�Ã)bs%0?>sGF7B*PoPbo+Î��z�dÌs,-g­

Êà�z�ÌsP�<=?@ABOboP{dÎÎ­�CÝñB($oP{>­C»

¼}si\W<=�z�yÎ�zou¯�B($oPc\W�Otua�bc<=?

@AÊà�z�ÌjOtucs�Ãn�d"

""""

""""

""""

""""
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6! �@5@��!

"

" ãÀsãa��w��an�WC12jñzP»P²=>©n�»P<=�<=?

@A>wxj¾ù"õ±_d�W"P>�²<>��ë.­/_d12j<�0>©

n�^_­C²<>¯Þ­�<ij>¯Þn¢·õ�1­�{d 

 

D 7! TUr'"#$%&��'�@5"

12 »P²=%ñzP7 »P²=%��7 »P<=%��7 

»P<= 9_ 8_ 2_ 

Æ3<= ���az 4_ 2_ 

"

Æ3<=­12j»P²=%��7>©n­yC»P<ij>¯Þ%^_7n¢"õ

�_�bcd·�¢Î>Â��yCÞz12j²=>©n�<=BÎ�zCn¢"õ

><=?@ABOboP{s�Ãn�d 

" ÑcCMLN5­>[bù>e,B#HÍ{s%ãÀ­�Æ3<=s»P²=

%C7sÆ3<=s»P<=%C77C12j»P²=s»P<=s>ûe,>©n

­�u�uÊà�z�Ìj�u�u}>>MLN5Æ^_�É`¬�uC�>Æ>ô

n­� 0.4 _­�{d^�>��>e,%<ijs»P<=sÆ3<=7>no^_

Wú¯{s$³W0aPh­�{%ã/st7d 

 

D 8! "#TU'ghd'd�'dk{l"

¯Þe," >" a>" �z�" no"

<ij%��7" 2 0 0 2 

1.5 0.5 0 2 »P<=s"

Æ3<=%��7" 1.5 0.5 0 2 

Æ3<=s»P<=%C7" 0 0 0.4 0.4 

Æ3<=s»P²=%C7" 0 0 0.4 0.4 

"

" ·�¢C[bù>©n�»¼}CÊà­ÍCàÑÍÌ¤­gj?t{y>j"õC

ª«gyÊà�Ì­?tboP{y>jÒÓ­�bcdþ�>Î­­>Êà�Ìyw

àWOtucjC<=?@A�ÒÓOtua�bcdÑcC<ij%��7>¯Þ­

�CÊà�z�Ì�no^_­C»P<=sÆ3<=%��7>e,>¯Þ©nyi

$­C<=?@A>wx�]ßP>34Ôn¢yCñzP�CCD�j�>�2sa

bcn��dz�zC60 9!ï><=Bpq�szc©nW�CÊt�Ì><=?

@A>wxj3õa{Ðjz{�un�dÑcCÎ>eLI­�<ij>¯Þ��o

i$lÙ5>/0|Ça>c|C34Wë.aõ0ÇsP�.©­]ßPW¯ÞBzC
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34Ôj¬a�bc�yzuaPdz�zCpq�>hj0aPc|C34Ôj�2

­aP�Ó���4x>?@59s�Ã{dÑcCÎ>lÙ5îLm>Æ­�6Gx

6sPbcú7]ïÁë.j¬Á{å8>e,­�uÄC»¼}BOPC<=?@A

�9¢OtuaPÐjz{�u{d 

" 4_>H3IJKL>eLI���Êt�Ì�¾Ë¬oÎa�bc%ãÀst7d

:;%19977>?@Wn{sC1993 3WYX�uc< 9 \å>²<no 154 Ü>°

Þ­C<=°Þ��>Êà�tn%�7ÌÑcÊà�t�Ì�t£� 1>õö�uc

>·­�bcdÊ�tÌBO�½æ35j 120_y�bcWy��t�£CÕLWO

tuc>��>:�_�ÉsP�Îs­�{d:³Ç=>Æ­�y�0z>�u{s

P�Õ*B&ç>�jC�u­y0h?­���%D@G:;, 19987d:;>?@

%19977Wn{sC?@AÊtÌ�þ�W8A­yOtuoP{Îjþ��u{jC

Oi�B���W��sCõCOtu{sÍuÄ3è><=%60 ß!ï7W#H�

u{jCDz�vOi>vj"PsP�ÎsyÑcÐÕ­�{d<=>��szo>

8óBEZCF}Wî�Pçç�{á�s�Ã��­�{d 

""""

7! Qbw6!

"

" ;>>eLI���C��­�{»P² Y s>¯Þ­>»P<= Y >°Þ­�C

»P<= Y �ÊàtÌBç�Ã{½æ35�/_y�bcWy��t�£CÕLO

tuc>��>�Ã^_�ÉsP�fgsabcd;>>eLI­yCi$ýafg

j#H�u%ãÀst7CÊ>�Ì�< 27.8 _`¬�uc>Wy��t�£CÊt

�Ì�G_­�bcd�>7Oszo�C;>>eLI­�3è><=BjPa�b

csP�ÎsjGÃ�u{dÊÆV>:;}Ì>k�5m­yCÊ>�Ì�<=?@

A> 82%­Êt�Ì� 18%­C·�¢Êt�Ì��a¢CPôn­µtuoPcd

�>Æ­yCÆ3<=�Êt�Ì><=?@A�r`h>^%%�_7C<$0Ç�

�%%^_7­C»P<=>Êt�Ì�0aõaboPcdz�zC:;%19977j

ÌÍzoP{n�WH�WIJzo{s��Ã£CK:G�U%20057Wn{ÊLD

ÃÜÞÌ¤¥­yw��aýWC609><=�Êt�ÌBOboP{d 

" MNaj�C;>>eLI­�Æ0G36ÇB¤¥­Za�bcjCÎ>39­�

<>$�²>$si$ýaÞzvBzCOÁ><>$]a��>¸P�9¢ê�ua

õCQRÆ=]a5¼L½5IH*WaboP{jC®¯W¬oSZ¬Ís»¼}G

T}BO�n�Wa{%Ide, 19947dÎ>n�W®¯]a�2�UU­ZaPd¾�

> age grading >8c­�{d 
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" ï�>eLI>fg��C»P²<­>:³¯Þ>©nj¾ù<=?@AjOtu

{��=j�{s�Ãn�d�>7Oszo�C»P<=�»P²=s>¯Þ>vj

<=�z�B��­ã8zoP{s�Ã{dÎ>F­�÷ø%19947si$fgj¬

oP{d<=?@A�/0zoP{>�þ��jCãÀ>Â%^7>ñzP»P<=

sÆ3<=>¯Þ>fg��­yw��>n�WC¯Þ>Þ9Wnboy�>wxy

qt{d<=?@A>OPv�Þz12C34CÞ9>:;s�bcM3kl5mW

nbopboõ{s�Ãn�d  

" 4x>59szo�Cn¢"õ>eLIBOPCn¢wþaOiwx>hÃv­C

÷øa©ùC34C&'C*5C67&8CÞ�s>V�Ñc�®¯]ë.%�6s

x6´7C¯Þ>:;´yWÑÃo{ÎsWn¢Xg]­C¾Yr­Z{fgjõö

­Z{ÎsjZÑu{d 

" ØL'3½ælBAÌÍ"�}DIG:;}DI­�C<=?@A�M3kl5m

WnbohijpPC\9>qrs[W<=?@A>OtuvCwxyqrzoP{

c|WC:;}D~��>��'�L��3B:;}0��W����{��j�{

���dÑcCIde%19827Wn{UVB89<=BbcWê[Í��y�{>­�

a����d 
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!"#$%&' 1()*+,-./01*23' 24

 

!" #$%&'()*+ 

 

 

56 

,-./0123456789:;<=>2<?@ABCDEFGHIJK8HLM.NOPLQR 

STU8VW:3XRYZ[G\>A/ 012345678*]^_9:`<aRbS:Acdef 

ghij kDlmG45nophq8ArMsGtuGvGwxAy:A453XRz{68W|}

YZ 45nophqG~Q;��Y���G�A[G����%�>�I��wA�w+vA��]

�y8�>Y��:2��YQTUAnDEFAn + 1DEFGs��8��3XI\Z,-�.�G

��*]^: /01234567_9:`RXRYwA�\.A�G�� 0123�s4��q��

�l 8 ����*]^G0��G�����l _¡¢3XRYw8£¤Y\>:A'p�¥¦qG

\>G£§§¨G©{68W|3Aª«}YZ  

 

7898:¬012345A�l %�s4�­+�q���lA®¯�456A���A�s4�A

45nophqAcdefghij kDlmA°±²³�>�IsA´µ¶ABC·¡�§¨ 

 

 

14 ;<=> 

 

" BCDEFA¸:A¹º»G¼,�Gi��G*».A½¾GbS2��&�k�

=�Y¿ÀGÁ�(_H>YÂQ_Ã�?YZ 

 

%Ä+ 

�Å.ÆÇwxÈÉÊG/ËlÌ(lËl7ZÍÎl(Ïli�ÐÑG CG'

Ò¥�}Z»�?Xu>XÓGÔGÕÖ:×\ØÙÚÛGÚÎl_AÜ2R

QÂÝ8Þ<Xz?\ßàGáâãh Qä¡:2Y_A�l�lGå8æ

X/²ç\èGé>\ê_ë�?ìx?XRY7Qí�Aßàîï:ê8ð

}bSñò8óÂ}AQRSô�Z%õö÷ø"2008+"

 

QÂÝ_AÂGB¾:ùú3\ûü.\ý\Gþs3wÿýX!xÅAt"Gþ#$

Gs_A%GbS:&zAw;'(2vG%þ;G´µ¶_)�?XRY*´µ¶G

½+,�.-^GvG+Q¢ýXRYZ""
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%.+ 

»�?Xu>XÓGÔGÕÖ:×\ØÙÚÛGÚÎl_AÜ2RQÂÝ8Þ

<Xz?\ßàGáâãh Qä¡:2Y_A�l�lGå8æX/²ç\

èGé>\ê_ë�?ìx?XRY7Qí�Aßàîï:ê8ð}bSñò

8óÂ}AQRSô�Z 

 

/»�?Xu>X7wxA/ñò8óÂ}7��AÂG/ô�7:;RX2G��YZ

ÂGs80wx453XRw2R�As/G/QRSô�78$�HL��0ýXt

"wx®:453XRÂSQ}Y1Â?8,-�/®¯�456/®¯�456/®¯�456/®¯�456%%%%First come, last 

interpreted++++7777Q2}Y1QA[?��Gs.A¾3:.4ýXRÅA5?X3�ý

XRY678_�YZQÂÝ_A tu:9:rýX:\vGA�\.A$:rýX

:\vGwxy: A�;�;453XRz////0123456012345601234560123456%%%%First come, first 

interpreted+7+7+7+7�.A/QRSô�7��Gs8¾33X!z<=_2RZ;��A

>?¾37MG@A8Bz}YG��YZ"

" ÂG/ô�7G�C.A½+sQ/�l�lDDDñò8óÂ}7Gs_EFÞG

G/_7�;2Hx?XRYZ,-�.A½+IGs:JK8!zZ"

"

%L+"

»�?Xu>XÓGÔGÕÖ:×\ØÙÚÛGÚÎl_AÜ2RQÂÝ8Þ

<Xz?\ßàGáâãh Qä¡:2Y_A�l�lGå8æX/²ç\

èGé>\ê_ë�?ìx?XRY7Qí�Aßàîï:ê8ð}bSñò

8óÂ}AQRSô�Z 

 

" ����*]MNA����JO6PGQR:!RXA����*]^G0��G

�����s4�­A}2SèA����G�l GT¡:�U3XRYÆVQR_

WQ;�XY��YZ�©��]�Z<�2zA����]�:!RXvA�l G

���s4�6G]�.[\ÖÔ�VS?YZ�����l GT¡.A�����

s4�]^7MGB¡8[_}YZ[Â�A,-.����*]^G0��G���

��l G~Q;G�q���l%strategy+��YQTUY/0123456`�

s4�6%First come, first interpreted/parsed+7:�U3Aab}YG8~Q;G$c

Q}YZ,-. /0123456`�s4�6789:;<=>2<?@ABCD

EFGHIJK8HL7M.NOPLQRSTU8VW:3XRYZ;��A���

��GH4M8N@}d:./0123�s4�678A����*]^G0��G

�l _9:`<=>XR2<?@2x2RQTUY\>��YZ¸:A�©��_
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e�GbS2f=IVog%head-initial+��Y¼,�*]^./0123456`

�s4�678¿\:*h<=_�YQTUYZ 

" ,-G$c.AvS~Q;�YZ[?.A/01234567_*]^:�?W�

9:`RXRYw8£¤Y©{68AW|Ain:jk}YÂQ��YZ 

 

24 #?@!"#$%&'A#*BC4

""""

" /012345678W|}Y^lQ3XA>?¾37MGmn8>?¾37MGmn8>?¾37MGmn8>?¾37MGmn8Q/®¯�4/®¯�4/®¯�4/®¯�4

567Gop567Gop567Gop567GopG�;8qHYZ"

2.14 DEFGHI*JKL4

" B¾:r¤\bS:As%Ä+GbS2�>�Is80wx453XRw2R�A

s/G/QRSô�78$�HL��0ýXRYQA[?��Gs.A¾3:.4ý

XRÅA5?X3�ýXRY678_�YZQÂÝ_A/01234567.A/Q

RSô�7��Gs8¾33X!z<=_2RZ>?¾37M8@A8Bz3A¼,

��l _rMsG4�_3az2YG��YZ[?t:A/01234567.A

u�:wwSxÅA�©��8v4AH4}YG:[\w?Å:²x:yS?XRY

{6ZQTUx?YZ 

2.24 @MNO%&'A*PQ 

" �©��_e�GbS2f=IVog��Y*]^.®¯�4568yýXA¼,

�Gs845�zYQRSÜ{8_�YZsU@Ae�G|}A%G©~c2���

8,3XRY X Úl^M�vçwYbS:Af=IQ�IG�y_A¼,�G�y

Q®��YZ 

 

%�+XÚl^M 

Ä+e�   " " .+¼,� 

   XP %t)��+              XP 

 

           WP               X’                           WP                X’ 

"  �¨I    �¨I 

           I            X               YP              %�_ +    YP               X 

      f=If=If=If=I""""     �I�I�I�I                �I�I�I�I"        f=If=If=If=I 

                 speaks            Japanese  " " " " ¼¼¼¼,�8,�8,�8,�8" " "" " "" " "" " " �}�}�}�} 
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" ¼,�.Af�_��w?Y|}_°RG�A/ ®¯�456 7�ArMsG^

4_67��YZsU@A%G´µ¶Gs:æx?YbS:A/��78�Å453A

[3XA/�s3\78453XVzN�{��YZ 

 

%�+�s3\�� 

             ordered pizza 

                                ----            ®¯�456"  

" " �pizza (I) ordered’ 

 

" ÂG456G��.An�Z<e�:�z�U\Z<�A�l G�s4�]^6

.¼,�GvG%��çw?��:]^}YvG+�2zA%G%�+GÄ+Ge�

GvG%��çw?��:]^}YvG+Zwx��YZ�R�UYQAÂG*]^

.¼,�G�s4�{6—��çw?�s4�{6—%�+G.+8]�3XR2RZ

Â?.A¼,�G�l _T¡3XR2RAQRSÂQ2G��YZ 

 

%�+ 

Ä+e�%��çw?��+  " " .+¼,�%��çw?��+ 

            

  

      Pizza              �� 

  f=I       " "   f=I 

 

          %someone+ ordered     �s3\ 

       �I       �I 

 

" ��ÂQ_A,-_��:3XRYsAs%L+G½+sA:!RXv�UYZB

¾G%L+G½+Is8®¯�453\2x@A%G%�+GÄ+G��çw?��

Q3XA�s4�w?XRYwx��YZ 

 

 

 

 

 

 

 



 

 

155 

%�+"" " " " " "

Ä+   ��çw?��         .+��çw?�� 

 

 

 

          

Become a friend  " " " " " " " " " " " " " " " " " " " " " " " " " " " " ä¡:2Y 

          

with Vanessa" " " " " " " " " " " " " " " " " " " " " " áâãh Q" " " " " " " "  

                  

  %who+ kindly-rescued       " "     " Ü2RQÂÝ8 

                 from danger  " " Þ<Xz?\ 

 

 

34 %&RSTUV()*WXTY;C4

3.1" !"#$%&'*%&TUV(;Z[\#]*#*BC)^;_`BC4

" 0123456G 45phq./^4no%comprehension units in Kang, 2003+7

��YLZ[?�.A�SRSvG_^4no2GwQRSQA½¾:«�}YbS

:AcdefghikDlm%prosodic phrases+_^4no2G��YZ 

" �ÅAin:AcdefghikDlmQ[_45Q�s4�Gþ^G´µ:�U

}YZ%Gss.����YZQÂÝ_A�GbS:T�w?Yw�A�GbS2c

defghikDlmq2Yw�A���2z2YZ%�½AcdefghikDl

m8����3XRY+Z/vS78� 3\cdefghikDlmQ}YQA

%¡-Ä+G|}A/vS}�:7QRS[_:2YZ 

QÂÝ_A%¡-.+GbS:A/�,78/vS7Q��cdefghikDlm

Q3XT�}YQA/}�:¢;Z,�:Awx:AvS�,8£UX7QRS[_

:2YZV^G|}G[_45�.A%¡-L+GbS:A�s4�w?A"^G[

_45�.A%¡-�+GbS:A4�w?YZ 

 

%¡+ss¬ËlF8vS�,¢;ZZ 

 

Ä+%ËlF8+%vS+%�,¢;ZZ+¬vS¤ already 

.+%ËlF8+%vS�,+%¢;ZZ+¬vS¤ more 
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L+  Ä+G�s4���  " "        �+  .+G�s4��� 

      %t .¥¦8[_3XRY+ 

                           VP 

  TP%=S+ 

                                            VP 

                                      TP%=S+                        " " " " " NP 

 ËlF8 i" " " " " " " " " " " " " "  

                     vS                       VP" " ËlF8 i 

                  " "       NP            vS�, ti  " " " V 

                                                       "   V                                                           ¢;Z  

" " " " " " " �, ti   " " "      ¢;ZZ" " " " " " " " " " " " "  

 

" %:A^4no:§YZ©#õwRno.ARS¨YA¼,��RSAs¶:î©

}YvG��YZs¶:î©}YvG:.A���G�Ar�P�A%:[G©s8

qHYZ  

 

%ª+ 

a+«_ ¿¬8­ý\Z%n© ���+ 

«_¬®Ñf%agent arg: who+ 

¿¬8¬f�%theme arg: what+ 

­ý\¬r�%verb>predicate: do+ 

 

¯°±2��� %ªb-.+A�\. °¢3\���%ªb-L),%ªb-�+v^4no

��YZ 

 

b+ «_ ¿¬8­ý\Z 

Ä+%«_ + %¿¬8+ %­ý\Z+  

.+%«_ + %¿¬8­ý\Z+ 

L+%«_ ¿¬8­ý\Z+ 

�+%¿¬8­ý\«+ 

 

²ýXA01234568vS³3´µ¶}YQA/cdefghikDlm·G 

0123456%First prosodic phrase come, first interpreted+7Q2YZBCDEFG

|}.A°¢3\���845nophqQ}Y%First AS come, first interpreted+Â
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Q_Ã�3RZ\Z3A©;G°¢3\���_A�¸�_³2zA©;Gcdef

ghikDlm:rYAs%ªb-�+GbS2|}��YZ 

" �.AutAH4G45noA^4noQ2YvG_AcdefghikDlm2

GwZv4A¹�»º%speech production+G45nophqA[»nophq_c

defghikDlm��YG2xA^4�zY_Z%GH^²9G¼½G¾¿8Â

G�RGÀUQwÁXR\ZzZH^_A²çG�©��GHIô8�HQÂHGÃ

{83XIYQAs8ÄYQÂÝA}2SèAÅlm%pause+8�zQÂÝ_A�

HAÂH:wwSxÅA��ZQÆÇz.ÅZwx��YZ3 }2SèA�HAÂH

GÃ{:AcdefghikDlm8yýXRYG��YZ;��A�l .A45

noA[_no1Q:A�s4�3XRYG��YZ 

3.24 [*ab>%&RScZ!"#$%&ZWXTYd^e*Bf 

cdp�w?YrMsQ3XAs%L+G,-_��Q}Ys8s:QYQA 

 

%L+ 

»�?Xu>XÓGÔGÕÖ:×\ØÙÚÛGÚÎl_AÜ2RQÂÝ8Þ

<Xz?\ßàGáâãh Qä¡:2Y_A�l�lGå8æX/²ç\

èGé>\ê_ë�?ìx?XRY7Qí�Aßàîï:ê8ð}bSñò

8óÂ}AQRSô�Z"

"

½+IGs.AsU@A%GbS:*]^%�©��8e�QÈ¨3X+GÉÖ:r

ýX:\cdefghikDlmGy:0123:45w?YQTUYZ4"

%���:`£3\�.A���_°Ê}Yy8�3XRYZ/AS17.A©#$:

°Êw?Y���QRS[_��YZ"

"

%10+"%»�?Xu>X+%ÓGÔGÕÖ:×\+%ØÙÚÛGÚÎl_+A"

" " " " ""after being born first time       nest’s outside world came-out         Bee-being-Barry-%Sub+ 

 

Ä+tuGcdefghikDlm%»�?Xu>X+GÉËÌGrM"

" " %Í�8[_}YÎG�Q3X45A4�+" " "

" " " " " " "

"

 

                »�?Xu>X"
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.+�#$GcdefghikDlm%ÓGÔGÕÖ:×\+GrM"

         %/ÓGÔGÕÖ:78$ÏÐQ45A4�Z®GG/×\7G®ÑfÐ8%:Ñ?3X+ 

 

 

 

 

     "

»�?Xu>X" " "ÓGÔGÕÖ:×\" " "  

 

L+þ#$GcdefghikDlm%ØÙÚÛGÚÎl_+GrM"

"     %×\G®ÑfÐ _ØÙÚÛGÚÎlQ45A4�w?AASÄ_°¢w?A ASÄG458Ò""

%AS3_=��Af� .ÚÎl+ 

 

" " " " " " " " " " " ØÙÚÛGÚÎl_" " " " " " "  

" " " " " " " " " " " " " " " " " " " " " " " "

 

"""»�?Xu>XÓGÔG" " "  

" " " " ÕÖ:×\" " " " " " " " " " " " "  

 

%11+ 

Ä+AS.¬%Ü2RQÂÝ8+%Þ<Xz?\+%ßàGáâãh Q+"

" " " " "          being danger –%Object+      resquing-self-gave           human-being Vanessa-with             

            %AS2_°¢w?A AS.G458°Ê+   

%ÚÎl_®Ñf_" áâãh Q©Ó:�zY®ÑQ2Yr�%®G+8%:Ñ?3X+ 

 

                                            %AS3" G" �+                                 %AS3" G" �+"       

" " " " " " " " " " " ØÙÚÛGÚÎl_" " " " " " " ßàGáâãh Q 

" " " " " " " " " " " " " " " " " " " " " " " " " " "  

 

"""»�?Xu>XÓGÔG" " " " " ""Ü2RQÂÝ8Þ<X 

" " ÕÖ:×\" " " " " " " " " " " " " " z?\ 

 

.+AS3¬ä¡:2Y"

"""      a friend become % [Gr�_/ä¡:2Y7�A AS3 _°¢w?A AS3G458ÒÊ+ 

AS1 

    AS1      AS2 
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[3XA%GbS2s��:A*]^G�l _�s4�}YQTUYD"

"

%12+ 

 

 

 

" " " " " " " " " " " ØÙÚÛGÚÎl_" " " " " " " " ßàGáâãh Q 

" " " " " " " " " " " " " " " " " " " " " " " " " " " " ä¡:2Y 

"

"""»�?Xu>XÓGÔG" " " " " " " Ü2RQÂÝ8Þ<X 

" " ÕÖ:×\" " " " " " " " " " " " " " " z?\"

 

3.34444 ghijkl4m4ghinkloConscious learning vs. Unconscious learningpC 

" ,-.A*]:.A[\Ö�*]Q[\ÖÔ*]Q_�YÂQ8VW:3XRYZ

�GbS2*]_, [\Ö�*]:rYGwQRSQA�¸AÔfgÕ(A½oÖ×

¶%subcategorization+NA[\3X*hs6A¸:AØú2�G*]��YZ;��A

f:0��GÙÚ8ÛzBHY*]��YZÜ{A*]^G0GÊG�l GrMs

G" 1" �©��A����A:wSxÅ" 1" �s4�6%syntactic parsing 

algorithms+G*].A[\ÖÔ*]:rYZ 

" ��*]^G�l _rMsG�s4�68[\ÖÔ�*]�zY\>:.*]^

_rMsGn�,½oÖ×¶2�Gí\_��%¥¦ÝFÙÚGÞQ�¸�_ßRW

�A��àú7M`��457M_ßR+ArMs8^43\RQRSáRâÃ®ã

_2zX.2x2RZ 

" �l G�s4�6*].AÆ:r¤\bS:A[\ÖÔG*]��YG�A 

4ä2_xAJå_JUXA*»_*¤YQRSvG�.2RZJå_�zYÂQG

.A�ÅA rMsGæ3R45_�zYbSA�¸AÔfgÕ(A½oÖ×¶As

6Gª«8*]^:3XNYÂQ��YZ�;$.A*]Ê��Y�sQ��s��

8ÿ;s8�°zGç2Y'i�gËg�gl8è3XA[G�sGcdefghi

kDlm_*¤YbSA *]^:�érM%spoken input+�zYZ<°z3XNY

ÂQP��YZþ;$.AH4bSGHIJK:JåG�Hê�3\vG8ëUXN

YÂQv�zYZub�vA�érM_A*]^:/012345678áRYwx

��YZ 

 

    AS1      AS2 

                      AS3 
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44 lq/r0*s=>4

4.14 n tuvBw4n x1 tuvyz{|}4444

" Ôì�JåQ3XA*]^_A,-_JK8�zs%L+GbS2s��8æ3z

45�z2R|}A[GVGDEFGs��.uwA[3XA[Gs��8æ3z4

5�zXRYw�Sw£¤YÂQ_�z?@AíÄ2�î2�AÞ¢2�3N}RG

�.2RwQïSZ;��A ,-.A*]^GðñKG7MDEF8 n Q}?@A

%GDEFG n + 1 GDEF:·¡wÁYbSíÄ2�î2�AÞ¢2�_3N}z

2YG�.QTUYG��YZ 

" n DEFwx n + 1 DEF8�GbS:3X�>YGwA[G�¨��.u2GwA

�SRSvG_�¨��:2��YGwPGAn DEFQ n + 1 DEFG´µ:´}

Y´µc2òM_WQ;�2w?XR2RZ[Â�A,-.As��G'(wQRS

óKwxA�¨��Q2��YvGG~Q;Q3XA���G�A[3XAs��G

'(w8W|}YZ[3XA,-_JK8�zB¾G%L+G½+IGbS2s��

8 n + 1,Q}?@A[G©ûôVGDEFG nGs��Q.A�SRSs��2Gw

8v«xw:}YÂQ8ÂÂ�Aiõ2_xAöIYZ 

4.24 ~����=��{44

" °±Ê÷�>�Is.A45cdp�}YG.Aø3RÂQ.bzíx?XRYZ

¸:A´µ¶G²ù�\.²³�>�I �s.^4}YG_úø��Y%e.g., Kuno, 

1973; Kimball, 1973+Z[G^l.A>?¾37M:ûÖ_�YwxZÝS%Kimball, 

1973; Kang, 1993, 2006; Lewis, 1996+Z 

" %Gss%13-Ä+,%13-.+.úø2z^4�zY_Ass%13-L+GbS2�

s.Abzíx?XRYbS:A^4úø��YZ 

 

%13+ 

Ä+ «$_¬�üt:�ý\Z 

.+ «$_" [ý$_ä¡:þ�\]¬�üt:�ý\Z 

L+ *«$_" [ý$_" [ ÿ$_bzíýXRY]" ä¡:þ�\]¬�üt:�ý\Z 

 

ss%13-L+_^4úø2G.A ¹#$G rM%14-�+QTUx?Y/bzíý

XRYä¡:78cdp�}Yñ:.AtuGrM%14-Ä+��Y/«$7_5?

x?X3�ýXRYwx��YZ;��A0123456_yS?XRY\>��Y

Q�UYZ 
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%14+ 

Ä+ tuGrM%tuGcdefghikDlm+¤«$_ 

.+ �#$G rM¤ý$_ 

L+ þ#$G rM¤ÿ$_ 

�+ ¹#$G rM¤bzíýXRYä¡: 

 

�ÅAB¾G%13+:¯�A©;Gs�:���%AS+_Rz;�YwIXIbSZ

%13-Ä+.%15-Ä+ :,�3XRYbS:A���_~Q;Z<Z%13-.+.

%15-.+:,�3XRYbS:A���!\;Z[3XA%13-L+.%15-L+:,

�3XRYbS:A���Iý;²ù�>�Iw?XRYZ 

 

%15+ 

Ä+ «$_¬�üt:�ý\Z 

"---------AS1-------------------| 

 

.+ «$_" [ý$_ä¡:þ�\]¬�üt:�ý\Z 

" " " " " " " |--------------AS2--------------| 

" "------------------------AS1------------------------------------| 

  

L+*«$_" [ý$_" [ ÿ$_bzíýXRY]" ä¡:þ�\]¬�üt:�ý\Z 

" " " " " " " " " " |--------------AS3--------------| 

"         " " " " |------------------------AS2-----------------------------------------| 

|--------- ---------------AS1----------------------------------------------------------------------------| 

 

^4�Gúø8.A ���þ;²³�>�Iw?XRY%15-L+_©#ßzA ��

�_©;Z<G%15-Ä+ _©##RZÂGÂQwx%Gtõ����ö^Qt°�

���ö^%Kang, 2006; cf. Kang, 1993; Kimball, 1973; Lewis, 1996+8W|}YZ 

 

 

 tõ����ö^¬%>?¾3:!RX+$©G���GI�s4�]^}YZ 

 t°����ö^¬%>?¾3:!RX+�ñ:!\;�BG���8�s4 

" " �}YG.¯67Z5 
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%&:^4úø2%13-L+ �\.A%15-L+G²ù88'�(zQ½¾G% 11-

Ä+GsQ2�A±zúø2z^4_672sQ2YZÂ?.A%16-.+ �\.A

%16-L+:�YbS:A���_Ay:AAS1AAS2AAS3 Q45]^w?XRYw

x��YZ;��Atõ����ö^_)RX!�AÂG\>A>?¾3G@A8

%13-.+N%13-L+:*¤Atõ:}Y\>ACa:^4�zYG��YQ�UYZ 

 

%16+ 

Ä+ ÿ$_bzíýXRYä¡_ý$:+3\¬_«$8üt:,SÁ\Z 

 

.+ ÿ$_bzíýXRYä¡_ý$:+3\¬_«$8üt:,SÁ\Z 

            [--------------AS1----------------| 

                                                      |------------AS2------------| 

                                                                                         |-----------------AS3---------------| 

 

 

L+ 

 

 

  

                                

        

                                                                                                      

    

 

        

" ,-_JK8�RXRY�s.B¾G%10+Q%11+:�3\bS:AtuG´µ

¶G���%AS1+_°¢3]^w?\"A/ØÙÚÛGÚÎl_7GrM�A¿\

2���%AS2+_É<x?]^_=�Y_A}-:. ÂG���%AS2+G]^.A

²ù�>�IsG/Ü2RQÂÝ8Þ<Xz?\ßàGáâãh Q78]^3ÒS

Y��A./Q2YZÂG?àA>?¾3:!RX.A!\;G0]^G  ���_A

!\;��Y¨UAÂG�sG��GWS_A%16-L+b�A'(�ø3RQ�U

YZ²ýXA%:�3XRYbS:%161L+Gs��_ 2DEFQ2YZ 

 

 

AS1 

AS3 

AS2 
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%17+ 

a+ n + 1                          b+ n  

                                                                           

           

                                                                                                      

    

 

  

                                

        

                                                                                                      

    

 

%: n DEFQ n + 1DEF:34}Yss8qHYZ 

 

%18+  

 a+ n + 1 DEF 

Ä+5GÊ86RX:\7_ÂS?\8:9;�RYZ 

.+Ýi:l8;U2wý\«<_6z=?\$>8!;h3\Z 

L+¼,�_�ÁY*»_�*_�z2R*»8ï?ý\Z 

�+@$:2ý\$>_ABC8�qdlF3XR\DE:.Fw?\Z 

�+GH:rx?\Iß_è�_wý\7:Jw?\Z 

 

b+ n" DEF 

Ä+ÂS?\8:9;�RY7_ 5GÊ86RX:\Z 

.+6z=?\$>8!;h3\«<_+Ýi:l8;U2wý\Z 

L+�*_�z2R*»8ï?ý\*»_¼,�8�ÁYZ 

�) @$:2ý\$>8.F3\DE_ABC8�qdlF3XR\Z 

�+è�_wý\7:Jw?\Iß_GH:rx?\Z"

 

4.34 [*ab>@!"#$%&'A*lq/��TY��V�e*BC4

" �iKd�lQ3X.A�ÏlÅÔ¦q%MS Power Point+GbS2��ÔÍ:L

lc:\Z~Q;GcdefghikDlm80123:A~Q;Å;A~Q;G�

AS1 

AS2 

AS3 

      AS3 

AS2 AS1 
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�ÔÍ:r?A%MQæYbS:AH>YbS:}YZBCG|}.~Q;G��Ô

Í:���8~Q;r?YÂQ8N>YZ 

" ©#tuGph:L¦�B¾G%Ä+sG45_æ3z�z2wý\*]^:B¾

G%18a+s_45�zYw�Sw£¤YZsU@A%18a+G|}A©;G��ÔÍ

:����\.r�8y:%a ——Ob ——Oc Gy:+©;Å;r?YZ 

 

a 5GÊ86RX:\7_ 

b ÂS?\8: 

c 9;�RYZ 

"

" [3XA%GbS2Þ�8A¼,��\.e��32_x%Pã4Q:�èxwA

íÄ:RO2_x+*]^GH4M8£¤YZ}2SèA*]^G�s4�M8£¤

YG��Y%æ3zH4w?\Q�SÂQ.A�l _æ3z�s4��z\QRS

ÂQ��Ywx+ZJå_S¦q8<=2x@�ýXNYZ"

 

%19+ 

 Ä+ ÂG7GT.U?XRYQïR�}wZVRXRYQïR�}wZ�S3XA 

"         [SïR�}wZ 

 .+ ÂG7G8.WwRQïR�}wZXRQïR�}wZ�S3XA[SïR�

}wZ 

 L+ ÂG7.YÿèZQïR�}wZZ[ZQïR�}wZ�S3XA[SïR�

}wZ 

"

" ÂGs��_^4�z2R*]^:.A%G%20-.+GÝÔcGs_^4�zY

wA��{6�A;��A~Q;G��ÔÍ: cdefghikDlm8~Q;Z

<R?XA£¤YZ 

 

%18b+ÝÔcGs��v^4úø2*]^:.½¾G%20-.+GÝÔcGs_^4

�zYw�Sw£¤YZ[3XA^4�z?@A\�.%16-Ä+GÝÔcG�s.A

�Sw£¤YZ[3XAÂGbS2*]^_B¾G n + 1 DEF��]^�zYbS

�oGph:L¦8ÿè2_x <=:4�Xs6ª«v3XN�2_xAÞ�83

XRz2_xA îRXRzZ 
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%20+ 

a+ n + 1 DEF: Ä+ «$_" [ý$_ä¡:þ�\]¬�üt:�ý\Z 

  "   .+ «$__¤\Rô8­ý\Z 

b+n DEF¬     Ä+[ÿ$_bzíýXRY]ä¡_ý$:¬8+3\Z 

        .+_¤\Rô8­SZ L+_¤\z2Rô8­S2RZ 

        �+H;Z,_`aZ     �+H�2wý\,_JbÚZ 
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" ,-.in2_xA����*]^G0��G�����l 8T¡wÁA���

�*]^H4M8BCDEF��B¡wÁY\>:A/012345678N>XR

YZ[G\>A/0123456`01234��q���l78cdGe}Öf�

«xw}YÂQ8öI\ZÂG456_9:`RXRYw�Sw8IY\>:A~Q

;G'p�¥¦q6Q3XA*]^G]^B¡8$�3�Y{6:;RXvAin2

_xg?\Z\"Gh�.AÂG{6�A'p�¥¦q8¼i:öIYÂQ��YZ 

 

 

��4 4 ,-8tÒc:�Q>Y:�\�AjkG§H^G{:l:mn21Þ�8R\Zz�3\Z

¾3XopG[8,3�}Z�\Aqr�}Is:mn21[æ8R\Zz�3\ZÂÂ: opG[

8,3�}Z 
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166 

��{� 

õö" ÷/!zX|�}"~»2z�ì'Ò¥7"�¼¿À�$Ò�l�"2008º 02Ç 25¼"

http://www.asahi.com/culture/animagedon/TKY200802240046.html" "

Fodor, J. (2003). Silent Prosody. A Forum Lecture at the Summer LSA linguistic Institute. 

Kang, P. T. (1993). Parser Strategies of Adult English Speakers learning Japanese as a Second language: Theory 

and Application. Unpublished doctoral dissertation. University of Texas at Austin. 

Kang, P. T. (2003). Surface X-bar Theory, Prosodic Structure and First Language Acquisition. Paper presented at 

the conference of UG Principles and Input: How do we get Plato’s Heaven into Skinners Box? held at the 

LSA Linguistic Summer Institute, Michigan State University. 

Kang. P. T. (2006). Garden Path Sentences and Two Default Parsing Principles. Manuscript. University of Guam. 

Kimball, J. (1973). Seven principles of surface structure parsing in natural language. Cognition 2, 15-47. 

Kuno, S. (1973). The structure of the Japanese language. Cambridge, MA: MIT Press. 

Lewis, R. L. (1996). Interference in short-term memory: the magical number two (or three) in sentence processing. 

Journal of Psycholinguistics. 25(1), 93-115. 

 

 


