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Preface

This proceedings features classroom teaching practices and empirical studies presented at the
20™ Central Association of Teachers of Japanese Conference held on May 31% and June 1%,
2008 at the University of Wisconsin-Madison. The theme of the conference was “Towards
Advanced Japanese Language Proficiency. The participants gathered from all over the US, as
well as Canada and Japan, to explore the following questions:
* How can we conceptualize advanced language proficiency?
* How can we assess and assist learners’ development toward advanced proficiency?
* How should we introduce sociolinguistic factors and cultural information to enhance
their global literacy and critical thinking?
* How should we adjust our teaching with the understanding of learning environments,
constantly changing in conjunction with globalization and advancement of
technology?

On the first day, Professor Steve Thorn from the Pennsylvania State University delivered a
plenary lecture titled “New Media Literacies and the 21st Century Language Learner.” His
talk addressed how online interactions and community constructions influences language
learners’ daily life in and out of the classroom context; it gave us an opportunity to consider
what kinds of occasions of language use today’s language learners may encounter and how
these experiences may affect their learning of a foreign language.

Another plenary lecture, “Advanced Language Training and Study Abroad: Language
Learning Environment for Advanced Learners,” was delivered by Professor Mari Noda on the
second day. She outlined the core curriculums of the Chinese Flagship Program at the Ohio
State University, and pointed out some key factors for developing language learning
environments for advanced language learners, which Japanese language programs could also
take into consideration. Her paper is included in this proceedings.

After each plenary talk, we held a panel discussion that consisted of the following members:
Professor Endo Hudson (Michigan State University), Professor Wei (Purdue University), and
Ms. Vescovi (Lockport Township High School) commented on Professor Thorne’s lecture
while Professor Nazikian (Columbia University), Ms. Schrock (Whitney M. Young Magnet
High School) commented on Professor Noda’s lecture. These discussants brought fresh
perspectives, reflecting on various conditions of secondary and post-secondary programs.

Some of the presenters at the conference decided not to submit their papers to this
proceedings, or to publish them in other venues, but the information regarding all the
presentations (i.e., handouts and/or PowerPoint presentations) are available at the conference
web site < http://imp.Iss.wisc.edu/catj2008/>.

This conference, as well as the publication of this proceedings, were made possible by the
Northeast Asian Council (NEAC) Japan Studies Grant, the Center for Advanced Language
Proficiency Education and Research (CALPER) at the Pennsylvania State University, the
Anonymous Fund, the Center for East Asian Studies (CEAS), and the Department of East
Asian Languages and Literature (EALL) at the University of Wisconsin-Madison. We would
like to express our sincere gratitude towards these organizations.

Editors: Atsushi Hasegawa, Chiharu Shima, and Junko Mori
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Language Learning Environment for Advanced Learners (LLEAL)

BFH OEBL oA AINLREY)

25

ALK HBRIZ T D B AGES R E 13HE £ 1355 Less Commonly Taught & 5 272 < 725 721D T <,
fERL NV EZLT 07T LAOHMPR RN, TAUTHONT, EfL-bOARGEEEEICED

LG T oM EVHIFENE ELTE L, —F, RELEEZELE VDO HEEEST 7 BT 55T,
KEABUF OB ST LY, ERSEEHNELERLT D277 v 7y 77 ar I ARRLEn, b
s O 7= OBREE (Language Learning Environment for Advanced Learners=LLEAL) % £E£ X 458 T\

Do KM TIEZDRPNEANA AMERFONEGET 7 v 7Yy 77 v 7T 5 (OSU-CFP) % Rk
L, EDX97 LLEAL OFED & % D& RS, LLEAL TiE, FEHEBIDE D OFHE BELZED,
SHEBNTTS NEFIZOTDLERD LN, ZOdIl, 7rl 7L LTHRTEDLOMN, S

DICEDX S I R T HFHMELITED L S R b DO EFE T 5, OSU-CFP THW TS

AR EREIEENREM > A7 2 (Advanced Language Performance Portfolio System=ALPPS) H#F/M3 %,

F—T— K EfRL-UL, B U %25 h, fHlis AT A, LLEAL

1 FX

HAGELEENEAARGELZ > T 2T 2000E, NTX A2 THDN, EREE
FThHIE, L HREEZEMSB TENLTEWVEFHS> TWDDOTIERWEASD
23, i AFEREE CTHEICE S 7222 G R CIETFHRITEE LTar eI 2
FEORETE BT LR FE I TIKE T, #2%< O AN E OS5 LB & 2B
NI EHTHEN LW Z B SO TNDD, Zhb D Ax OIERITFM 5B 2 £ o
TWHZ EThD, @, BWESOTFEMSE, BIKEWombDITRFSNDHFHM B
538 (domain) %, Z Z TIE, FFEDHGS BEEIZE DWW IIEEICIRIZ L - Tk
NeINHbDELEFRT S, BIYELESFEE IRV T domain OR7-THRENIEET
bb, £, SESAEIEULE W) R ROFRIEEMED H 5 6 O 2 FE T HFE, FrIGE
FIZOWTIE, domain ZHFET H Z EIC L > THEEOFEMAN H A RERE LT
5, £72, RO HARGFEOMFHKD, domain OHF T/ LHMMHE I SN EETN
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TV, EHIZ, domain DD EIE, EMEEROILK, AARAFMFE O AR
BRI % 2280, OV T B ARERRIER DYERIZ D723 %, ZD & 91C domain Z/E
M2 EE, IR S LS55 E, FC R~V OSNEREFE IITEETH D
LER D,

KENIZWS 20dHEFEY Y —A B Z—DHITix, XUy A N=TWNILKRFD
Center for Advanced Language Proficiency Education and Research (CALPER) T HAGE
O _L#ER P EABIE LTV DHIED, SRV X RO Center for Advanced Research on
Language Acquisition (CARLA) (Z Content-Based Language Teaching with Technology (
CoBaLTT) > BdH 1, HEHISHEFEC LR LSV OFE O a2 ) VY — 2 Z R LT
W5,

AR Tlx, BV~ TEFE%L ¥ 585 (Language Learning Environment for
Advanced Learners (LLEAL) ) ##&%L, IROMZRB LV, (1) LLEAL (21X
domain OFMZDWHNINAFT R THDHZ L, (2) BET T T ATIEA v F—2
Yy 7 ERYAND Z EICK Y EM RS EFOmMBMAEDOITELZ L, (3)
LLEAL (2B 20V %27 AIWFEARRZITRIT 2FEEMEMEZLDL L, £
LT (4) LLEAL TIFFHlICAR— b7+ U A2l 5 Z LIk v, Mk, 2»okse
W72/ 7 F—~ A (H$R) OFHE & A FEEIC D 2 & Th D, LT DRk T,
LLEAL OBl E LT, ANA FINIRFZONEGET 7 v 7y vy 7T r T heiy
L, ZFL LIV,

2 BARFEFEEDEIM

2006 I EBEARTIEE NI T T-AEIC L D &, AEKRITHNT 2 B ARGEFE B
117,969 AT, HiED 2003 FDOFA & g L TRIKTHK 16%, #IH & L~L Tl
3% L, KiEZRBAMER > Tho, LL, @BEL-NWETER5E, 7ur 708
X 4%00 LT=0s, F8EH (45263 44) (X7 %D TN LIZ TRY, Hfifikk
X 126 TNWD, DFED, FiT2lx DT v 77 A TERE LM LIE X
TEY, TNbD7u 7 LATEETIDZN LV ERFELTWDZ EEREL
TWa, AEGEv 7 7 208 mi&EIL, ERF#EFS (Modern Language
Association=MLA) TH 442 127> TWb, MLA @ 2006 FEFK DA IZFESU =
LAR— b 2k D&, BEL-ULTORAREREEIIT 2006 HFEFKORA TR 66,605
AT, ZIUTAERNTHRT2I5% DN TH D, HIRAIIFEHER TR L, A
A VREPMLERELSBIEEEL T, 7T AFE, KA VEE, TAUITFEE, A4V
TEE, T LUTCHARBENANLEFiE, BALOPEENEHAREM 51%) 2 /BRETnh5,
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BN O LASABITHRS &, 4IRS0 AARTEEEH D 98% L LA T
BY . R RS OEIS I A% 1 EHESHLTWD, EERE L TS KR
TH Bk (bovd, 5) OFFEABIOEOKA5D1 THDH, SHIZ, LL5
xIBET 2 EDOKIEEIT A AGELSN O PR — T, #, S, MoSMERER &—
EHHELTND, > ZOKFIARBEOEEROEVINCH Y, W& S D FF 72
r—ATEB LN, AL Rm, RERIC A AREUS O EM S O L S
AL DB % P o o A OBEE N B 5 = & 13N Th 5,

T, MKROZ LN, FREIEMNE VI BOAT I LS, AAEREAR
BRo> X oIz, BRI, BT, @0 5 SCEROREER ETERT S 2 & b ARETIR
BHBHN, Ua—A— (1989: 48) IFKRDOK1 DX I REFNAEHNT B L~ E
HLTWD,

Acquisition Model Instruction

\
\ /
/ADVANCED
\\ 4 //
\\ y /
N 7
\Y/ /

\ / INTERMEDIATE

BEGINNING

Learning Model Instruction

1 Walker DETIL

ZOETNTIHE, HIRL-VLTEEZ OLEEREEZ, SEOEKZL—D—D
BATIEF LT TR LTHEHZLDIZH L, B~V TIEERECRESND LD
IRFEBRBERFIHEARNEHE S TV S EM 2 W, FZEERATIIZRWE 0 (O,
B, BB L) G DA R T T U— a2 D LS, FEEFICFEEACERS
5, HARFEIZOWTIL, Inter-University Center <X° Princeton in Ishikawa, Kyoto
Consortium for Japanese Studies 72 & O ¥ 710 77 LT ERFEEFEERNGZELE LTS
2, T AU AIENTERIHERELZ L T2 0 7T M nwk o THD, £ THERS
NDON, BT EMENOESEN 215 TR Sz, kL~ LOsERESHE %
BRTHZEERNE LT T 7oyl 7a sl I 5 THD, ATITRIZ, FA
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F ML K (OSU) @ Chinese Flagship Program (CFP) ZfRiEL, b#k7'v 2o LD
BRI O THTZ0,

3 ANAAMIKRE FEFEIS v I vy TTNT 5L (OSU-CFP)

2002 FFICEPIE OB LG TEERERE~OE SR Z MO TENLT T v 7
DAV A=/ VN ¢ ﬁﬁé*lSﬁ%f%%éhf%@ WERE, 77 ETRE, UL
VX EE, b RA—GE, WERE, L — T T TREERE, Mol TAVAIZE ST
T%ﬁizgkéhéééﬁ@if&ﬁﬁﬁ%@%‘mL%tofb\éo ¢ ZopHMIC i%%
=6 (critical languages) Ti#Bf% (Superior) LA EDEIEZ 51T 5 JE B HAE DG
ﬁv«w@ﬁ)%:7A&ﬁ§%?w@%ﬁﬁgﬁkéo7iﬁﬁﬂBU@¢E%@
7Ty TR s T A ebZ THRET 2BBIETW< o0nd 5, £F, ERPEEE
FEHEOBRICEBEZIE L TWDZ ERET NG, 2FV, b7 v T LD
Wz bDThHD, SHIZ, LLEAL OFE%E AARPIZIRRA L T THnDH &)
ZENDHDH, FOEKRTYH, OSU-CFP IZH[EFEDOA 725, 2ES5 WpTiZéH %5 CFP
DET N —AEBINTWD, AFfaTIEFHIZ, OSU-CFP CTEFY3% (domain) O
RN EAR L V2B ED L IRV IAENTWD D, FEHENREDOL HITA X
— I TFa T AOEEZINDSTNED, SHICEFR— 74+ VA RT
L& W B RO RHMIIC =R Z S TT, 2o/ e /7 A0RET LLEAL
DILEEE D,

3.1 BiE

OSU @ CFP I3 2005 FFIZPHRX SN RFBE L~ D71 7T KT, 248[M THEEE
% ACTFL OiE#k (FSI, LR ® 3, 4) L -YLIRESELZ L2 AELE LTS
ZOBEEDOERE FOGEASE T & BT ERE, TESUED S %TWi#W?
TX %, OSUCFP OFR—ALXR—VICkb L, v r T A20EHMTTERE, TEX
kDT T FEE (expert learner) , BEHRELX BT HZ L THDH, 61T THHE
FEOEREE FEISE, BLWTn Z &, FEADADO AN HIZLT LKA
DIRWHIEAN & D, EFE’J@F%%%%&%?%“@E (HAET D, EDTDITIE, FHFED
HEADNFEE O DICRRIREE LS T HOMELZE T, FEELOODETHNE S
PEEUAMERDHD ] P LTWVD,

OSU-CFP A&5:f1%, (1) ACTFL @ Advanced-Low @ L /L ® H[EFERE
(2) 450 TEY 3.0 LEDOREGE (GPA) ; 512 (3) %méht%%it
IZF R E OB B 5ER  (Domain Knowledge) Toh 5, HEFEDHE )2 Advanced-
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Low (Tl 7= 78 WA X E ORAINAZ T2 Z L RB/HE ST b T\ 5D, £z, EERIC
7T DA TWDZADRKE L 3.6 EIEFITEVKIEOZENEE > T
%, BRASER L O, EESSE, Uy —F U XA, EUXR R, HEELSOIEEE,
B, EMes, Eiiny, ZicbizoTns,

CFP TlIIRKZF T Tlidel, I E L -~LOFERZEDOE KT HEEZD TWAHD, Z0D
VAL TIEAAREDIE I BT 07T AOED ETHATNS L E XD, HITEKEE
L7z B~z B4 A AGED LLEAL R RNEBTE 50N H L5017 T, £
DI=HIZH CFP DIEREE M D Z L ITAWETHA 5,

32 CFPMA ) Fa5 L

OSU-CFP ® 24ERIDOH U F 2T Ak, BLIRTEY, A4 Xy L /X2 TO
a—RATU—7, BF, A F—rvy T, HSBEOT e Y27 MO SILTD
éo

£ 1 A4 A MILKZE Chinese Flagship Program DA 1) F 215 L

/) A—AFEH | AI—RAA
14EHEW | 610, 611, Level 4 Chinese (Pre-Flagship intensive) and internship
612
1EEHRH] | 710 Level 5 Chinese I
771 Domain Tutorial I
717 Media Presentations in Contemporary China
760 International Relations & Professional Networking
693 Individual Study
1EHAH [ 711 Level 5 Chinese II
772 Domain Tutorial 11
755 Language in China
770 Literary Language and Conversational Expressions in
Modern Chinese
693 Individual Study
1EHER | 712 Level 5 Chinese II1
773 Domain Tutorial IIT
615 China’s Perspective on Chinese Civilization
750 Negotiating in China
693 Individual Study
2 HE# Summer projects;
(A E) Individualized Weakness tutoring
Project research
2 4E H Rk Course work at Nanjing University
(At E) Project research
2 4 H A H Internship
(A HRE) Project research
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2 1F B &Y Assessment

Career related coursework
Thesis or project presentation and defense

CFP O X ToOa— R FIHEGFETITHOID, HlFME International Relations and
Professional Networking (C760) TH 5, Z D a— A%, HEFEFEE L, KiEx¥
B HPEER—T 0 TOFRENBEL, 2FMOREDLSNDEZET, RO¥SL
XEFETITON D, TLEN, BFRMZRRIUIINT DS T ¢ 2 2 — X & fiF,
HET 5, [TEHOFE] (C755) =, [PEUbEFTEOHBEA] (C615) & D
Lo, FEAOHMREIZES 2 —AbH D, RIEIE, #tAAmortim g i@ L CHIERE
AT 4 TOREREBREE 2, FEPHMSEMEFOSWE LICHEIL, FhEho®
S BEONE, FEFEICZOWVWTHIE D A X SHEENEERT 5, %RETPEUBICS
WTCOFFEEIZOWTITIT A Z 2 BT b0 THD, £7o, AT 4T 7TLEVT—
vavl] (C117) X, [HENCRT 28] (C750) O X512, FEk7eT 4 A2 —
AREIIER LTca—2Xbd 5, b2, BROPEEET 4 A2 —RIELFIHSn
Lo SRR REET S 2 — A (C770) T, BfERAFICRO LD, s
LB B RRELEES, AARGEICESZ T, [TAMEAE] © [GETERE) v
STERBIDMEDITZD, THREKOLSIZ] 00 TEHT [HbeAl 6L
Tk olz) Bl nots, SURELRCT OB NI ATERBEEZE S Z L RH Y,
TV mEER]HAESOT D LI, ERBAAEEREICITIRAIKRE S Z D,

OSU-CFP O [ii% OSU IZHTE T 2 2%, TEGHB I 5 RFPHRLEER
DEMFRETH D, 2—ATHE, BETLHIFECT+—v A (i) ZHERKL
TWb, 2F0, FEFEZZHNBRREEONE L LTORE B ZHDTIFHRL, HE
THI ETRBUZAE > T DD, HESICZIT AN O EE B END, H
BISHESEZO LD E WS LV, PEREEE S - ZWRO I, = OFBOINE &
WR D, TOEORWLBINCEDRWEEITHE L, PVELEZROOND, Z0D
LW U THBEZ LB 2 3T L CA LM ERIT 200, KA VT =
—hNUTALTHD,

OSU-CFP D421, filx OFEMGEIG TR AL v F a— X —0NRE S,
PHEFTESOF 2— X —LEMSH T2 NEETT D, £, BERSCORK
Tuvxzs MOAERMIZIE, SEOEMENELN, TOERBKROLND, A
A Fa—F—LORALYIE, HFFICEERERTHL, FAELLIE, FAL T
— MU T AEELTC, S CEAT LPEREOEHRENEZFIZOTLDOTH S,
INETITHONTE RAAL T ay =y FO Ry 7 33EEOMIEHI 6 FEOEEHE
BT AWM ETE, ZHELERTH D, [TEICHT 2GR EBEFORKR] < [TE
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OBENIEE] LD KOS, EAEKSTZHEND [PEEOSHER] Lo Tzik
WEMEThH D,

MERD Z LRIV G, RAAL U Fa2—H—DFN T CFP ORI DOiE %217 5 HEHIE
Thbd, OSU DIGE, MERFETHDHO, BB RZILIZHOIEY, Z0%<IC
HEND DIFRENNL Z L, F12, au A" XHIEEE, TEALZET, TE
AN 2=T A PNFETDHZENF 2a—F—DOBNEFAHREIC L TV 5D, /LD K,
UNRINVT =V DRFRETRAA T 2a— M) TNETDHDIE, BEORKFETHE
BT 5708 L TUAWEMSBEZ I =35 TRNBME L7255, OSU-CFP Tid K £
A Fa—R I TNADa—T 4 3—=H—=NEY, ALUF—ORE, HENS, XX
Vo r vy a U NEFHICTTATHAEDOF 2y 7 ETEHYTS, ShTIEHD
D, FAELERNAAL v Fa—F—OHAEDLERREY ERRENDZEHHHDT,
ZIOVOTEGADUE S a2 —F 0 X — X =BT 9, %< D CFP DA, KAA Y
Fa—F— L BHERLEHEBRAEEX, AW, ZTOHEMSECHMTDLY V—2L LT
Big& o BB N EEFND 2 b5,

33 BFELAVEI—2wT

2, %, AO=FMIcHb=0, OSU-CFP OFAIIHEICE%L, f 42—t L
TN 7ay=7 bOTOOMREED D, TOHRDITFERETEIRbb 7
HEOBFThs, ZOHMMIZFEIZIASTHERELZMHRL, aIa=T 44 HRLT
A MESR) (M & EEEER D H1EE) &R 5, HECHERLZERL, MR DR
%, RIS TERERZHESRITNER LR ol L ZIZHEFITEN -T2 &,
CFP OFAENIRRTND, BRTOEFET 0/ 7 ATIEE D THA I D, ik
BELTHEEDOH LT AV D HFH 11 RpEs (IUC) [T FADELIX, 1
A—Fy NCEBEZHEHRL WS L THD, £/, F—2ATA ZEMELTNE Y
NI hbdb, TOLIRTOTTATIE, FARTrA ) —DO0EEREORE
DO FHBRTE Da—TF 4 2 —F—OKEN, IEFICHEELSZ D,

AIa=T A4 ARV T A MERNE, FAEOTNEZaIa=T IZRIEL XD &
WO HDED, IFEL Vo TEIINTET—X, HEVEINR)-T2T—X, HDHW
ITFHEBHFICL TN o7 W) KO RKMTr—2bdH 5, LnL, BEARODI,
FEROBLUELET Cldkl, LA, TIIXELZBECMERALENTHD, 9
FL VDR oTn] EVWIHEFELEZRBYD, 2o LTI Enorz) , [EEFEEED
BENHIE, RENZZDOXEHIRTRELL S & W KRBRAZREM O B b2 KY)
EEZBND, ZOFNE, FAENKILZ2WE S 7%, EEERBRENLCET T
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07T AnG, KEZRKRREFEICRBRISYE, BEilkSE570 77 5MED L) W
HRH 2 RIE LTV D,

CFPREFT 7T LDUGIEA v 2 —0 vy T ThD, BIIE, REENDLAAT
4T, EREFEBETINOHEERE L L HEDOA o F— Ty TRRERLICERIT BT
Wb, ZoOWVoltAf v H—rvy T OHIE, OSU-CFP OHij&, US-China Links 23%h
F ol 1997 FFENLEOLNTELLDOTHD, BRI, US-China Links DA Y =
T—arTIToT&EZI &R, BED OSU-CFP @ [Fy hT—F 27 ] a—AD
WLiooTWD, A F—0 vy T BRIEDLRIOINAIFFFEDOT Y 27 N atE
i L, PFEFEORSZRUEMICHD 558bFEBIMTH Y, EPEOKRT THEHE
EThdD, A F—r Ty TDEENE, TEOFEBEBEREFx RZWae A
TR L T2 RITNEZRGR, ZZ2TH7Rr 77 AMINETEBRENL T 5EE
TIER W, NIRTRDSNA TT7 A U Z2fERANPHHE L TITS 2 E2ED, £ 07—
YUY T OEERBEREEZ LTINS

34 LEHRFEEFTES AT L ALPPS

OSU-CFP D& TP aA—AT, FAEINRT —< A (JHt) BNERINLTWDZ
CIXRTROEY Th D, il Rk, EE, KER S, FEOBE S o Tk AL
Thil, R B L) Thi, FAEITEBRNOAEENLFEZHEEL TTL,
ZOEHI BT u s T AT, FAOHEBORE, P, RESIEFICHEHELRD,
OSU-CFP TlE, A7 A4 »ThR— 7+ U A %E#H 325 ALPPS (Advanced Language
Performance Portfolio System) ° ZBH% L, FIH L TW5, ALPPS ZffiH = Lic kD,
P — v EEE L, RS — %, FET—F, a—RT =X DORE LT 7B ANH

RBIC72 D, T, #EV Y —RELT, aa=lr—va YV —RREEER L
THIAEL TS, BEDOANFRE, T ul T AOFIE DN FEIZOWNTEDY 720
BEb, rAzGCEREROBENAEL RS, a7 AOMEIZSE LT
ALPPS O EITHHIZAEZ 55 A, OSU-CFP TiX 8 2D/ I /LEHEH L TW5D,
ZOHT, FAOFIERIIOFHEIZ L%%bof%éAXWi TAMNEE ARV L
INT =< ANV D 2D THDH, !

TANEHARNVINGIE, T TA U THTALDEMOFEET XA V2T 782452
EINTE D, £, MREHEYA MV 7 SN TEY, ZERLT T A TxIT
727 A FOFEFITHBRINC ALPPS H A MIRAFES L, /N7 +—~ o ZAE BRI B 4 H
WA RIETT 7 8ATE 5, ZHUTEY, AL, EEERCT A N &% 78
B OB, TN—T YR OEE, HEENOT A MERREET 7 BALTHLD
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Links
- /ranm http://www.voiceblog.jp/

- 4™ Year Japanese blog [ L %~V #} | | http://www.voiceblog jp/nihongo_yonensei/
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- 1" Year Japanese blog [GO! HAGE—4 SAY!] http://www.voiceblog.jp/nihongo-ichinensei/
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a)

b)

BRI OWTOT 47— R Voice Blog Questionnaire
How often did you listen to entries?
Once after they were posted 5

4-5 entries at a time (1-2times/month) 3

How often did you write comments?

Whenever I listen to new entry/Everything 4
About half of them 2
Not as often as I listened 2

Beneficial for learning Japanese?

9
d)
e)
f)

g)

Posting Entry Yes 7 No 1
Writing Comments Yes 8

Reading Comments Yes 7 No 1
Listening to Entry Yes 6 No 2
Suggestion

Every student should post something every week.

Commenting on every blog should be homework.

Blog was more of a chore than a learning tool.

We should meet with instructor for error correction after every posting.
Writing comments is beneficial only if it is corrected.

Reading comments from native speakers is beneficial.

There is no motivation to read comments.

I felt nervous recording.
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RPABFETOTILICEITARIOME

I AEY CREERT LIRS v /3 X)

Z5

ZOT VBT — a3 CTIEH00605F I TN EBEFEE L BARANFEILL DA 72 DBIO BAGE
LD EHEEZBELT, BAEESICEZ 2B OEEBEEZ D, FHICFERLZOELETY B, Bl%
DAND EEXORBRERET D,

F—O— K EMEY, FERE, HATEEH

1 [XL®HIZ

VA AETIIHDEERFEO TR 512, HENEFT, FHELVI LEEST
LESTWERB Y = A 7 AT DBIOERIINIDZ &7 >TLEY, Lo/l
HHEZ LR SNRIT E > TORESFEOIEMEZ /oo 7-, FHD T Al “last night” D
RV 1Z¢yester night, “Yes”D X D IZAye” & T WNWSAE DN LWEFETIEIH > 7203,
BIIGETFHEBE I ENHDHDIEAH D D,

H—ry NERDEBBTENPNLT XA NERAID I ENEDOFIHEOBEGITHEICL
DZ LTSI TUW A, Ding (2007) 1IT7F A MERZDZEIZED U AN—T D%
RNSFEEEICORNDLEE > TS, LLAERS, RATETHFAME ARITHEL
DG ENNIARLENEL D Z EIREB ST D (ERIC Clearinghouse on Reading and
Communication Skills, 1985), TiE, "R 7-H 0V 5Z AR THE LA Z LIIRLZEZED D
DTHA IR T DHDIES D D,

Blal) ANRERR L ELHRIMIINTNDEILITHD (HAIEAREIS A,
2008) 73, BRFEDIFHEND R 5 L BIOFFEAF KT 20RITWMY LiFohd 2 &
D7y (Wagner, 1998), =D RZBANRTZENELW NS TH D, £7280E
HECTHBRDNDZ L HDIEAS, ¥—7 v bEiRDSiETOEBIORE L S5
EEFICBIT DA% L OBMRIZE T D HFEIE A b itZe vy,

—J7, BREEBEEICEDLIYRBEND DDIEAL S M, BEOSEHB RS
B3RS U IS b 22 f 235830 S 41T % (Dan-xia, 2008; Dale, 1996,) , % 7284
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BV EATEFBROBRTITH LWETHE S SN b L OFHLEED IEERZ L UL
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HAGE FOMF 2B LT, T o7 ¥FxT 4 — (FERL) LWOBLENLEOA
BB X THIZNN,

2 B=

il
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31 Fuhr—F

7 > /r— M Sakamoto (2004) O HDEILIZ LTz, HKiZh-TeT v — MIERE
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Wy, KA TH T 7 —F+ET 1L, ZATHIFAEVWOME L TEY Ll
FL) EEH, MBI TZTEAREZDLEL LD, EARBEE LN
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] EHELTWD,
WKEIWCHARNEGFETOIZE BB RL 20T TEIFEN] Holobwnd, Lk
BOBFEDOKMBLE LT IBEZOLOL W) XD, BHAGELZGET Z LI 22 <
otz Eh, HARANEHEFET, EEZLTWEZDT, ala=r—rarRnehni]
EHIEL TS, HYHERED THIES 22821 T, L, HEFELRV ST
VREFE S TN A TTIHEL, 2O 7y EHOWE T2 LT 5%
HT->TEH Z LI RoTWel L, 177 Z2A0HRTY | THRGELZIT- X
DEET ) FHKNTE TV LT, S EBFN5H ) HARALEENEHAAL R
RNE P TV Bl EIL TV o] KO ETE WD, FHEEIIH L THED A
LHE T TR W PEAEDERTFRHEZ 5,

4 FTU—HER

EE O] &% TITFERZEZ L~ ikh&%i&ﬂoto%EéhL@@ﬂ%t
F AR T X 50 Tidel, FoMoEE, By v s 7 A8K, HARE
BRER EPEMEICEEERITL TND I EBEZILND, B TWVRNE %%%5@
TIEFEIITFHMiCE 2L, V7B TOREL TER, 24D H 14T E
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IRWEAES 60, fix b EWEREDY 90 Th 7= (£ 2), BHEBITHR HIRWEEA 52, &
HEWHEIEN 97 £ 7o TS, ZNE T E R D EFERNLZOET EFEFTE Y EFEEZE D
E9DBIRB>TWD, FEATOR BIERWEEZ H L72FEIXT 7 2 —& L THERICN
b, mbEWEEAH LE-SE - N T ey X —E b, FEZICH - & HIE
WEMEZ H L7207 7 2 —ThV, kbEmWEEEZH L-FETTn 74
—Thol, 7272 —L L THIZEVIELS, EBIZSML TWFEDIT ) BFEER
BaEBELTWDZ ENDRNESITRZ D,
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A(FH45—) P (FR>THE—)
- TEAT T ERT— RE% O

Student 1 (A) 60 62 2
Student 2 69 58 11
Student3  (P) 90 87 3
Student4  (P) 81 60 21
Student5  (P) 63 56.5 6.5
Student6  (P) 68 58 10
Student7  (A) 71 52 19
Student8  (P) 90 93 3
Student9  (P) 85 97 -12
Student 10 (P) 75 75 0
Student 11 (A) 66 70 -4

R EBERTOT oy — b & BEBOT 7 — FTIEE R T NEDNGE H O TREZ

BIUTHFTHE L TAH D (BE3 - & 3), BEROAEIDE (4.36) 2 HETRERK
M- T= XA GND OO, REMRZETR, EEATE EEEZETEEH L TR D
REVSIVNFRST=ON 237 (0.64) ThDH, 19%F (0.52) £ 6F (0.52) HZEN
KEV, O ARLZ LB ERST=00 143F (037) Thotz, HAEZITZ &
RHARNEGET Z ETxT D ARLEATI - T2 D IE R SHEII R N 20y o T2 D s ELELIC
RAHERTHD, EBE, AREEYBENSHEWZE AL LIREL TR
BROFERIINO L DREZLHBROFPAEDSEIY LENST2F 5 Th D, TORBRIIE
NEVBELETHERFPLTESTEH L, REIVFARGPE L TV LB SUENIR
DNTW o=k 972,

HE T T NP DIRNTEDIT AT TERONDOED, EARIZ LA
IERZBDoT=2r—AZZ N ONFEI LTz Bk 4 - K4 LRSS - £5),

41 H—2R1

— N BIZEBRER D 7224 (Student 7) C BIERTE BB OFE AL L ~LICE
(bDHo>T=FETH D, FEENC—RIZ 2 TWRWS, B 19 SoERIHT-,
TWRWREEBETHEIBIZ3 N, Bt 22 SOEITR D, M2 21 SoOENHT-%
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b%ﬁ&_OWTkD,ﬂ%%%%ﬂﬂ;@6®T@A%L%%%%%Lk_k#%
B HENMDHYFEIEELBNZEZA, I THIFS TS SN T,
DANT DR 2o 2 e72, EEBEOT 7 — Tl MihoRZERH Oz
BENHDIZET WAL SR, BolllosTiELrolz) Ea A FLTW5S,
FRZ BEATIC S (ECHARLZE U TODIREE) Tho7mHA 52icxt LT, Ltk
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43 7—2RA3

FEIZSI L TR WA (Student 2) 23— AWz, ZOEAEIT 69 5 58 & 3K
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44 H—R4

ROBNTFE T2 OHILENLHEFELTET, 7T AETRHZIEFHR L~V FE
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’Aﬂé EMPEIZI - TL D, ODEDEBEZLNDHZEIL, FoTLEHZLETH
Lo FHEDOLNYVIZEDET, ffEEIME-oTLE-TH LV, ZOLEITINNG
FERHHLANTWNT D ENIRAEND D, KX FHB 0D E VI FHEARH 5,
FLRRRAEMELEDL L VI FERDH D, ZOBEBITEETEH-TRBEZE ) L H1E
BEICHOME /D, BHRBEDOL DL —FETHERENTELTHAH, EBEIZ
RO THIIERH DN, REUCABRRLOBHEZ 572 EOHRIEHH DD, %
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V) b OII k&<, EEICBIN LI BARANSEA EFFAEDO LT D% LA
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ZHMBHNIR, ZMORE LRS00 Liv2y, FEREREICHLELRH
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D3> D D TIXZRNTEA D D,
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EEAIRICITONEZERRT 07— FO/A— B ®DIER
1.1 get nervous and confused when I am speaking in my Japanese class.
. Speaking Japanese with native speakers would make me feel tense.
. I would probably feel comfortable speaking with native speakers in Japanese.
. Thoughts of doing poorly interfere with my performance on Japanese tests.
. I think that I have a reasonably high ability in learning Japanese.
. If I had to talk with native speakers in Japanese, I would get apprehensive.
. Nervousness while taking a Japanese test hinders me from doing well.
. I am better at Japanese than many of my classmates.

O 0 3 N Ui &~ W N

. I fear that actual communication with native speakers in Japanese would involve a lot of
confusion that I cannot handle.

10. I think that my Japanese class will improve my Grade Point Average (GPA) or keep it
where it stables.

11. I would be more relaxed if I were to talk with native speakers in Japanese.

12. I do not usually get annoyed by my uncomfortable feelings before or during Japanese tests.
13. I feel uneasy when I am going to be called on in Japanese class.

14. I understand Japanese grammar reasonably well.

15. I may have a tendency to avoid speaking Japanese in my class.

16. I have no particular fear of speaking Japanese with native speakers.

17. When taking a Japanese test, my emotional feelings do not interfere with my performance.
18. I do not mind being called on in my Japanese class.

19. I can grasp what is in my Japanese textbook which is written only in Japanese fairly
quickly.

20. I think that I am a fairy “successful” learner of Japanese.

21. During Japanese tests, I get so nervous that I forget things I know.

22. It does not bother me at all to speak Japanese in front of the class.

23. I sometimes do less well than what I can really do on Japanese tests because of my anxiety.
24. 1 get apprehensive when I know I am going to be called on in Japanese class.
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HH TUr—h1 T =2 # (1—2)
1 291 2.83 0.08
2 3.27 2.92 0.36
3 3.18 3.08 0.10
4 3.18 3.17 0.02
5 3.27 3.08 0.19
6 3.27 2.75 0.52
7 3.09 3.25 -0.16
8 3.55 3.42 0.13
9 2.40 2.42 -0.02
10 2.73 2.83 -0.11
11 3.10 2.92 0.18
12 3.36 2.92 0.45
13 3.18 3.17 0.02
14 2.55 2.92 -0.37
15 2.50 2.42 0.08
16 3.00 2.92 0.08
17 3.27 3.00 0.27
18 3.18 2.75 0.43
19 3.27 2.75 0.52
20 3.27 3.00 0.27
21 3.45 3.18 0.27
22 3.36 3.23 0.14
23 3.64 3.00 0.64
24 3.09 2.82 0.27
o2 75.09 70.73 436
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Enhancing JFL Learner Reading Proficiency Through Writing:
The Effects of Analytical Responses to Text

Mariko Moroishi Wei (Purdue University)

Abstract

Successful second language readers focus on the communicative elements of a text to construct meaning (Kasper,
1995. 1996; Leki, 1993). One instructional technique used to enhance constructive meaning and subsequently text
comprehension is to incorporate specific writing activities into reading programs (Petrosky, 1982). Previous
literature on ESL reading acquisition suggests that learners can record reactions to a text in reading journals (Lay,
1995; Mlynarcyzk, 1993; Spack, 1993), write answers to open-ended comprehension questions (Kasper, 1994,
1995), or analyze topics presented in a text (Flower, 1979). Few studies, however, have investigated whether
different types of written responses have equally positive effects on learner reading proficiency.

This study investigates whether intermediate-level learners of Japanese can raise their reading proficiency
to an advanced level by writing text responses and compares the effects of two types of writing responses:
Traditional and analytical. Forty-six learners studying Japanese at a content-based classroom at a U.S. university
were randomly assigned to three groups (Traditional Writing, Analytical Writing, and Control) and engaged in
reading comprehension exercises for ten weeks. The Traditional Writing Group engaged in reading logs, in which
they identified key words and provided an appropriate title and a brief summary. In contrast, the Analytical
Writing Group engaged in more extensive analysis of themes presented in the same texts to include personal
narrative writing, comparison/contrast, and expository/persuasive compositions. The subjects' progress in reading
proficiency was then measured by a pre-test-posttest reading assessment.

Both groups significantly improved after the instruction. The Analytical Writing Group did significantly
outperform the Traditional Writing Group. The pedagogical implication is that instructors must redirect learner
priorities from simply identifying the main ideas of a Japanese text to discovering the global significance of those

ideas.

Keywords: reading proficiency, writing text responses, traditional and analytical responses

1 Background

The common general tendency among second language acquisition (SLA) researchers
is to carry out investigation within a single category of four proficiency skills (i.e., speaking,
reading, listening, and writing). Previous studies have examined whether a certain kind of

instruction/activity affects the acquisition of speaking/reading, and so forth. However, it is
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much less common to look at how development in one of the proficiency skills affects the
concurrent development in another three. Accordingly, since 1970s, research in second
language (L2) reading and writing has progressed almost entirely independently, and until
recently little in the SLA literature has addressed reading and writing together.

Zamel (1992) states that “writing, because of its heuristic, generative, and recursive
nature, allows students to write their way into reading and to discover that reading shares much
in common with writing, that reading too is an act of composing” (p.463). We know that
reading builds various kinds of knowledge to use in writing, and that writing consolidates
knowledge in a way that builds schemata to read with. Indeed, the previous studies on
characteristics of L2 readers and writers revealed that there are much similarities in how
learners process information when they are engaging in reading and writing. For example, less
skilled readers and writers both appear to attend to letters and words rather than to the
overarching connections between them. Inefficient L2 readers read too locally, failing to link
incoming text with previous text and because they are unskilled in rapid text processing in L2,
depend too heavily on bottom-up strategies to decode the message in the text. On the other
hand, successful readers and writers focus on the communicative elements of a text to construct
meaning. Thus, incorporating activities that require the learners to actively engage in, to
interact with, and to synthesize information from course texts (in other words, “constructing
meaning”) in the classrooms is crucial for enhancing reading skill (Ali, 1993; Bartholomae &
Petrosky, 1986; Blanton, 1993; Zamel, 1992).

Writing responses to the text can be one of the instructional techniques that promote
increased involvement with text, and ESL researchers investigated the effects of writing
reactions to a text on the development of reading comprehension skill. Instructional techniques
employed include recording their reactions to a text in single or double —entry reading journals
or logs (Lay, 1995; Mlynarcyzk, 1993; Spack, 1993), answering open-ended comprehension
questions (Kasper, 1994, 1995), analyzing the issues and themes presented in a text (Chi, 1995;
Flower, 1979), writing predictions about what will happen in a text and comparing with the
peers (Kasper, 1995). Few studies, however, have investigated whether different types of
written responses have equally positive effects on learner reading proficiency. As for Japanese,
there is none.

Therefore, this study investigates whether intermediate- level learners of Japanese can
raise their reading proficiency to an advanced level by writing text responses and compares the

effects of two types of writing responses: Traditional and analytical.
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2 Research Questions

This study examines the following research questions.
1) Do different types of writing responses (i.e., traditional and analytical writing) have
facilitative effects on reading proficiency of intermediate- level Japanese as a Foreign
Language (JFL) learners?
2) Does traditional or analytical writing responses have differential effects on learners’ reading

proficiency?

3 Method
3.1 Subjects

Forty-six college learners of Japanese who were enrolled in a Japanese class where
Japanese culture and current affairs were taught by content-based approach (Japanese Level
IX: ninth semester) at a large public university in the Midwest served as participants There
were twenty-four males and twenty-two females. This course is entitled Readings on Japanese
Culture, and the students 1) listened to the lectures by the teacher on various topics in Japanese
civilization and current affairs (e.g., education, history, foreign policy, business, entertainment,
etc.); 2) read texts on the same topic and answering the accompanying comprehension
questions; 3) provided oral summaries of the article contents; 4) participated in a debate; and 5)
wrote essays describing their thoughts on various topics of discussion. At the time of the study,

the students had accumulated approximately 430 hours of classroom instruction.
3.2 Procedures

First, during the first week of the semester, the subjects completed the background
questionnaire which asked their L1, previous study abroad experiences or extended visits to
Japan, if they grow up in a Japanese-speaking home, and so forth. At the end of the first week,
the pretest was administered. After the pretest, the subjects were randomly assigned to three
groups: analytical, traditional, and control. There were ten instruction sessions (each lasted
forty minutes), thus the total instruction time was six hours and forty minutes. Each instruction
session, the subjects read the texts with different topics concerning Japanese culture and
current affairs, such as Japanese education, history, economy, animation/manga, judiciary
system, Japanese royal family, pop music, traditional performing arts, family, and Japanese

diplomatic relations with the U.S. (see Appendix A for an example of the reading text). Each
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text is consisted of approximately 1200 characters. The immediately after the instruction, the

posttest 1 was administered. The posttest 2 was administered four weeks after the instruction.
3.3 Instructional Treatment

The Traditional Writing Group engaged in reading logs in which the subjects wrote:

(1) an appropriate title, (2) key vocabulary words, and 3) a brief summary of the content after
reading the Japanese texts (see Appendix B for a sample of writing responses: The Traditional
Writing group). These kinds of writing responses require the minimal interaction with text
because it requires less detailed explanation and elaboration and focuses only on students’
comprehension of specific elements of text content.

In contrast, the Analytical Writing group engaged in more extensive analysis of themes
presented in the text. After reading, the students wrote narrative writing, comparison/contrast,
and expository/persuasive compositions. For example, they were asked to respond to the
following essay prompt: “Do you know other countries where they have such a social caste
system? “ or “Have you ever experienced a prejudice? Describe your experiences and your
feelings at that time” (see Appendix C for a sample of writing responses: The Analytical
Writing group). Thus, it required the students to relate the reading to their personal experience,
to compare and/or contrast principles presented in different course readings, or to interpret,
analyze, and synthesize information. The students completed and turned in an essay after each
instructional session, but if they needed more time, they could take it home and turn it in later.
The control group read the same materials, but did not engage in any writing activities after

reading.
3.4 Reading Comprehension Test

Students’ reading proficiency development was measured by the reading
comprehension test that the author created. For pretest, posttest 1, and posttest 2, the texts were
taken from Japanese newspapers and magazine articles, with the author modified the length
and some vocabulary. The theme of the topics do not overlap with the topics they covered
during the instructional sessions. It included the Japan’s aid to natural disaster in South East
Asia, Japan’s ODA to China, etc. For each test, the students read three different articles, and
answered the comprehension questions such as “what is the main idea of this article?” or the
comprehension questions specifically tested the understanding of the “specific part of the test.”

The total number of the questions in each test were twenty-five.
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4. Results

4.1 Descriptive Scores for the Reading Comprehension Test

80
701
60

501 OAnalytical

407 @ Traditional
301 JControl
201
107
0.

Pretest Post | Post Il
Figure 1 Mean scores of the pretest, posttest |, and posttest II

Figure 1 summarizes the mean scores of each group in pretest and two posttests. The
descriptive statistics show that both experimental groups outperformed the control groups on
the two posttests. When comparing two experimental groups, the Analytical Writing group

outperformed the Traditional Writing group.
4.2 Statistical Analysis

A one-way ANOVA was performed to determine statistically significant differences
among the three groups’ mean scores on the pretest. The results revealed no significant
differences among the performance of the three groups (F (2,43)=1.56,n.s.).

To address the research questions, the mean scores for the three groups were submitted
to repeated-measures ANOVA. The results of ANOVA revealed a significant main effect for
Instruction (F (2, 43)=7.23, p < .01), a significant main effect for Time ((F (2, 86)=100.34, p <
01), and a significant two-way interaction effect for Instruction X Time ((F (4, 86)=21.23,p <
01). Table 1 and 2 display the between-group and between-test comparisons.

In short, two experimental groups significantly outperformed the control group, but and

the Analytical group outperformed the Traditional Writing group. The performance of the two
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experimental groups improved significantly after the instruction, and furthermore, they retained

their reading proficiency for four weeks after the instruction.

Table 1 Results of between-group comparisons

Test/Group Avs. T Avs.C Tvs.C
Pretest A=T ns. A=C ns. T=C ns.
Post 1 A>TH* A>CH* T>C*
Post 2 A>TH* A>CH* T>C*

** A= Analytical; T= Traditional; C= Control

Table 2 Results of Between-Test Comparisons

Group/Test Pretest vs. Post 1 Pretest vs. Post 2 Post 1 vs. Post 2

Analytical Post 1 > Pretest * Post 2 > Pretest * Post 1 =Post2 n.s.
Group

Traditional Post 1 > Pretest * Post 2 > Pretest * Post 1 =Post 2 n.s.
Group
Control Post 1 = Pretest n.s. Post 2 = Pretest n.s. Post 1 =Post 2 n.s.
Group

**Post 1: Posttest 1; Post 2: Posttest 2

5. Discussion

The results of the study suggest that the degree of interaction with text required by the
writing activity appears to be critical to improving text comprehension and overall reading
proficiency. The study provides an evidence that it is not simply the act of writing in response
to reading, but the specific type of written response required, that is most important to
facilitating students’ reading performance. Specifically, the subjects in the Analytical Writing
group who produced analytical written responses to texts obtained significantly higher scores
than the Traditional Writing group subjects who produced only keywords and summaries to the
same texts. As suggested by the work of Zamel (1992), the analytical writing activities seem to
have offered the subjects means for working out a reading, thereby providing insights into the
text that may not have been obvious the first time that text was read. In order to write an
analytical essay about the subject of a reading text, students had to have understood and
considered that text from several different perspectives, both their own and those of others.
Formal response to a reading required students to incorporate key ideas and relevant facts, to
integrate their own background knowledge into the textual material, and then to reinterpret

their experience or that presented in the text from a different perspective. Therefore, when the



85

students composed an analytical response to text, the text became a richer and more meaningful
experience as reading built knowledge to use in writing, and writing consolidated knowledge in
a way that built schemata to read with. Activities that call upon students to develop and
elaborate schemata have the greatest effect on enhancing reading proficiency. When writing
each analytical essay, the Analytical Writing group subjects needed to think through the facts
presented in the text and generalize and apply information to related situations. This caused
them to become more deeply involved in the reading text, and to view that text as a source of
knowledge, as something truly relevant to their lives, and not just as an exercise in developing
reading skills.

The Traditional Writing group also improved, but the Analytical Writing group
significantly outperformed. This suggests that reading classes that incorporate only informal
writing activities requiring students to focus on specific elements of an individual text are not
using writing to its best advantage. Comprehension questions and summaries may improve the
understanding of the specific text. But if the goal of using writing in the reading class is to
enhance students’ overall reading proficiency, instructors must design activities that will
encourage students to engage intellectually with the text and will foster a belief that reading
and writing involve the active construction of meaning. To foster deeper levels of text
processing, writing activities such as reading logs should be structured to require connections
to be made between the text and the reader’s personal experience and/or between issues
presented in different texts. Language teachers must redirect the student’s priorities from
simply finding the main idea of a specific text to discovering the global significance of the
ideas expressed in that text.

If students are to approach foreign language texts as a true source of knowledge rather
than as a simple exercise in developing reading skills, they must see these texts as relevant to
their lives. Students become better readers when they use text content to gain a deeper
understanding of themselves and others. Writing activities may be used to help students
develop and consolidate such knowledge if the activities are designed with these goals in mind.
Enhanced reading performance results when language learners come to view foreign language
texts as an experience from which they may gain both knowledge and enjoyment. Writing
activities which encourage students to adopt this view will have the greatest effect on

developing their overall reading proficiency.
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Appendix A
An Example of the Reading Text: Japanese History

REEINFIL2 6 0OFEHLOM—7 7 IV —IZ X DHIRE LS00, XU — N HEE B BHEZ
85 FE CTHEIZHINEN D OBENED - T HN KX RBH TH D08 ENLIMIIT T BT ORUE LT
RAOEENREBIZET b5, MIIFERE ([FEo7) TZmORE] & LThambit, SR
MOR4 DNENZ I D70 ERE A IAEE R, L LERIIRIE L CRSET OB Cidieno7z, 0
THES, BIFSIE MR LW HIEANL BFEZ D,

LINLZDA A—VIFFEO—HmH LR L TR, T TZZ228BAa ! EWHIRRIZANEE
CCREMIZCEDR ANZoTo b E5bid, HREEZS DA TRTOWTHZEENND T TRL, 56
SRR L RITHIEXT — L DOBEITIT Ry, (%)

TR E TR OS2 Lo B E R o, BR, AL BAZHET, bt
DOEETEFTF S, HRFFE VIR EEBTERTE L, MADO TS, EALVIHSBHY | K
BN, SEHIHIT A 72 8, ABOFRICBE DD A2 BET LWz, ZIUISBELHFET S HA
DOEFREDORIG TH D, LN LEBRICHRH>7=0IX T b 2B BAIME LA THo -, &b
WE S TV DRI 2 <L ETFICE > THEEAIZTE> T el ), 2FH OFEVERITHER
E, HHOB I HLHERKS AXBIEEAETHoT2E V), FEINFHFOHWIESICZEZ Tho
oo BOBHLIYNEBIVESLRVEIHNEZIKS 5, &EORVHRONRATERBZE S0 ED
WCEWHIN 2 52 T T4 a0, (%K)

Appendix B
Samples of Writing Responses: Traditional Writing Group

Subject # 2

XA RV {ENNRER

F—U—F: HIEE. £ A 25

P

INEZEMNZ LE Lz, ZOZEMMTISORRIZORILSH L EEVET, —F RITILHWV, WITREE
A —FBFIFIEATT, B THEIZAIISO2HDLATTR, BECL-TENLELE, ZHUTED
72O TT, HENBHARKTTDENZDhroTz, ErbEEZMAEFSTAZENLE L, EHIC
koL, IFADANFTSBERS>TWND,

Subject # 4
ZA MV Byl
F—U—F: AN FodilE, g, LRETE
P

FRS VT TFHOBFRETZ 72D T, BB L THEZVWWAILR-722 5 T, @FFHLRZEHELEZ
SRNEICEANT BTN 2FATLE, TOREERHTnb IhroTe, FIIR - THZE2<
L7c, BROBENRZIAZTLE, BT TRY =03k 208 EHIFIERLRTE -7,
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Appendix C
Samples of Writing Responses: Analytical Writing Group

SRI-OEIEHGHIETHFELET N LE LD, RIS ETITENEZ T ELHY T
e

Subject # 12

T AU BIESHIETCHELTZ T2, 180 0FEIITZoL o ZABAZHENTEET, VU I—rD
BN TTOTAHEFR, KOALRDRPEEBHY FHATT, SIERLRTTTE, MEHEIK
ol | AORZFEFTNWNTTRZ, 7 AU DFEMNIMFROFTCRRELIEEENES, g—ax
DI IEREN RIS 5,

Subject # 15

FTEOETHHEZ )T T2ER’HY 3, REIEISHWTT, —FHLWFLFEZET, X
— N T o TR BIE D NN FEFEDN R E T W, AT 4 7 ToORBRTY, FITEITHE
ANCTIFE=a—a =0 TAENE L2 TEVELEEL, brokELon2n ! HOIEITIED 9
ToTWEREA, EBRHFEANROTT AV DAL R2NVATY, ZBAEFTEINLLL?
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The Development of CMC Application with Learners’ Corpora and the
Introduction of CMC Activities for Intermediate-Advanced Learners

Maki Hirotani (Rose-Hulman Institute of Technology)

Abstract

The researcher has developed a CMC application with which both teachers and learners can review the learners’
language. Through the actual use in the curriculum, she examines how their use of connective devices has been

changed and discusses how we can facilitate their skills toward more advanced levels with the application.

Keywords: CMC, blog, students’ corpora, L1 corpora

1 Introduction

Computer-mediated communication (CMC), such as chat, e-mail, and blogs, has been
considered a facilitator of interactive communication for language learning. Researchers have
investigated various issues related to CMC in second language acquisition. Among the
examples are: effects of the use of CMC by comparing between the CMC and face-to-face
environments (e.g., Beauvois, 1993; Chun, 1994; Kern, 1995; Shekary & Tahririan, 2006;
Warschauer, 1996) and between different task types (Blake, 2000; Smith, 2003). There are also
a number of studies on language use in various types of CMC environments, such as
synchronous and asynchronous CMC (Sotillo, 2000) and voice and text chats (Jepson, 2005;
Sykes, 2005). Regarding the use of the learners’ CMC corpora, however, although researchers
pointed out the potential use of the learners” CMC corpora, not many studies have dealt with

this issue yet.
1.1 Literature Review

Meunier (2002) pointed out the possibility of the development of activities using
learners’ corpora based on the concept of data driven learning (DDL): learning through
examples. He claimed that learners could become more conscious of how to use target

expressions though DDL activities, such as comparison activities between native data and their
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own language, using a concordancer, software which provides examples of target words and
phrases.

The possibility of the applications with the use of the learners’ CMC corpora can be
roughly divided into two types: applications used by the teachers and by the learners.
Currently, however, only one application has been developed: an application used by the
teachers to instruct an entire class.

On the teachers’ side, teachers can analyze the tendency of overall learners’ language
and review their language use in class. Using a concordancer which contains both CMC
corpora of learners of German and native German speakers, Belz and Vyatkina (2005)
analyzed the language data and instructed the use of modality in class. They found the positive
effects of the activities on the acquisition of modality in German. In addition to the class
activities, however, it is also important for teachers to analyze individual students’ language
data and provide feedback to each individual. Moreover, on the students’ side, it is necessary
to develop applications with which learners can review their language on their own whenever
needed.

Taking into these considerations, the researcher has developed applications (CMC
review tools) for both teachers and learners (Hirotani, 2006) and assessed the review tools
(Hirotani, 2007). The present study is the subsequent study of the previous assessment. The
next section will thus briefly review these studies, followed by the purpose of the present

study.
1.2 The Development and the Assessment of the CMC Application Tools

The researcher designed two types of CMC application tools (Hirotani, 2006): 1)
teachers’ tools to provide instruction to individual students as well as to overall students, and
2) learners’ tools to review their own language while comparing with native speakers’
language.

1.2.1 Teachers’ CMC application tools

The teachers’ tools include maintenance and review tools as shown in Figure 1. First,
teachers can maintain the learners’ data online, such as creating a student list, adding both
native and learners’ writing data to L1 and L2 corpora, respectively, and adding grammar to
the grammar list and editing the existing grammar. In the current version of this application,
the L1 corpora from the textbook that we used have been pre-installed. However, teachers can

also add any text to the L1 corpora for students at any proficiency level.
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Once all necessary data are added or created, teachers can analyze learners’ language

use right away, using the review tools. When searching particular words and phrases, teachers

can first choose L2 corpora: either from all students’ data or an individual student corpus. For

instance, in a case of analyzing individual student data, Figure 2 shows the search results for

demo (but), conjunctive adverb and ga (but), coordinate conjunction. We can clearly see the

error tendency that this student has. The student consistently misused demo: he always used

demo in the middle of the sentences where he was supposed to use ga, instead.
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In addition to specific words and grammar, teachers can also review the organization of
the text as shown in Figure 3. We can roughly check how and how much learners use
connective devices, and how their language use has been changed for a long period of time. In
this way, teachers can analyze learners’ language and can provide specific review assignments

to each individual.
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Figure 3 Screen shot of the result of the organization analysis

1.2.2 Learners’ CMC application tools

The learners” CMC tools consist of writing support tools and review tools. Writing
support tools provide examples of sentences with target expression, and learners can use them
when they work on writing assignments. Review tools, on the other hand, are used when the
learners are given review assignments and review their own language use in comparison to L1

examples (Figure 4).
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Figure 4 Screen shot of a search result (learners’ review tools)

1.2.3 The effects of the use of learners’ corpora

The researcher (Hirotani, 2007) examined the effects of the use of learners’ corpora
through the actual use of the review tools in the course curriculum. In the previous study,
twelve students kept blogs on the assigned topics for a year during the second year of Japanese
study. As for L1 corpora, text from Nakama 2 (Hatasa, et al, 2000, a textbook for novice
learners) was used. Review activities were conducted during the winter quarter which lasted
ten weeks. During the winter quarter, the researcher added the students’ blog text to the blog
corpora every time they posted their blog entries and examined their language use using the
teachers’ application tools. The review assignments were assigned to each student by e-mail.
There were a total of twenty different assignments, some of which were assigned to more than
one student. Each student reviewed his/her language using the review tools and replied by
e-mail, and the researcher provided feedback based on his/her response. After all blog
assignments were done in the spring, the review assignments were divided into three types for
the data analysis: errors, linguistic complexity, and organization. Comparing the students’
language use before and after the assignments, the researcher determined if the review
assignments were effective or helpful to understand the target expressions or structures.

Overall, the evidence of positive effects was observed in each assignment type. Among the
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three assignment type, the researcher found learners could improve their organization skills.
According to the ACTFL proficiency guideline (ACTFL, 1999), organization skills are not
required for the Novice-Intermediate-Low students yet; however, Novice-Intermediate-Low
learners learn many connective devices while learning basic grammatical structures. In the
previous study (Hirotani, 2007), the researcher actually found the students improved the use of
target connective devices, such as the correct use of certain types of conjunctive adverbs. She
also found they started dividing their text into paragraphs and adding conjunctive adverbs at

the beginning of new paragraphs from time to time after the review assignments.
1.3 Purpose of the Present Study

Organization skills are important and necessary for the learners to move on to a more
advanced language level. In the present study, the researcher will thus focus on the review
assignments which were related to the learners’ organization skills and were considered
effective in the previous study. She will examine how their use of connective devices which
were not directly related to the review assignments has been changed. Lastly, based on the
findings of the previous and the present studies, several activities for intermediate-advanced

learners which could facilitate their organization skills will be introduced.
2 Methodology

The students’ writing data and review assignments were used as the materials of the
present study. In addition, a pre-installed tracking tool was used to trace their use of review
tools.

For students’ writing data, the same students’ corpora, consisting of 14 blog entries,
were used as the language data in the present study. Although twelve students kept their blog,
one student’s data were not included since he did not receive any review assignments related
to text organization.

Review assignments were given between blogs 6 and 10 during the 10 weeks long
winter quarter. Among the twenty different types of review assignments, the following were
selected as organization-related items.'

Assignment #1: ‘Search demo (but), soshite (and), and sorekara (and; and then)’
(Situation— The student used only demo, and did not use other conjunctive adverbs)
Assignment #2: ‘Search soshite (and) and sorekara (and; and then)

(Situation— The student did not use sorekara at all and used only soshite to express ‘and’)
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Assignment #3: ‘Search the conjunctive adverb demo and the coordinate conjunction ga (but)’
(Situation— The student always used demo and did not use ga at all)
Assignment #4: ‘Search the subordinate conjunctions kara and node (because)’
(Situation— The student always used kara and did not use node at all)
All students were given at least one of these assignments in the winter as shown in
Table 1 (Note that S1-S11 indicate students’ numbers, and that the number in each box

indicates when the assignment was given. For example, ‘8’ means it was given after blog 8).

Table 1 Review assignments given to each student (S1-S11)

Assignment items S1 | S2 | S3 |S4(S5|S6 |S7|S8|S9|S10]|S11
Search demo (but), sorekara, and
1 soshite (and) 8
2 Search sorekara and soshite (and) 6
3 Seal'rch d.emo '(COI'IJ. adv.) and ga 7 - - 7 7 - 7
(conjunction) 'but
4 Search kara and node (because) 6 9 10l 6 6 9 9 9 6 6

Among these assignments, the first two assignments, which were given to two students
(S8 and S3), respectively, are related to the use of conjunctive adverbs. For instance, for
Assignment #1, S8 didn’t use conjunctive adverbs other than demo, so the researcher told him
to search soshite, and sorekara (and) as well as demo, and suggested using them as well. In the
previous study, the positive effects on the use of these target conjunctive adverbs were
observed. In the present study, she will first look at the use of conjunctive adverbs among all
students, and then examine S3 and S8’s use of conjunctive adverbs before and after the
assignments to investigate the influence of Assignments #1 and 2.

The last two assignments (#3 and 4) are related to the paragraph-level organization. For
Assignment #3, which is a matter of syntactic complexity, many students used the conjunctive
adverb only and thus their sentences tended to be very short. The previous study found most of
them started using the coordinate conjunction ga after the assignment. In the present study, the
use of coordinate conjunction will be investigated.2 Concerning the last item (#4), which is a
matter of lexical complexity, the previous study observed that most students started using node
as well when they were interchangeable. In the present study, the researcher will examine the
use of subordinate conjunctions in general. Each assignment was given to each individual

separately by e-mail, but several students received the same assignment (e.g., #4) on the same
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day. For instance, S1, S4, S5, S9, and S11 received Assignment #4 after blog 6. Thus, the

researcher will look at these results as a group.

3 Results and Discussion

As mentioned in the previous section, the present study focused on the use of
conjunctive adverbs and coordinate and subordinate conjunctions to examine the influence of

these assignments. This section will report the findings of the present study.
3.1 The Use of Conjunctive Adverbs — In Relation to Assignments #1 and 2

Overall, students had already used approximately three conjunctive adverbs from the
beginning, and the present study did not find an increase in the use of conjunctive adverbs
among the eleven students (Figure 6). The average student used 3.6 adverbs per blog. However,
since many cohesive devices including conjunctive adverbs, and subordinate and coordinate
conjunctions were introduced during the second year, they tended to use more types of adverbs

later on.

Conjunctive adverbs by average student

souieba (speaking of that)

tashikani (indeed)

tokorode (by the way)

matawa (o1)
soretomeo (or)
mata (also)
tatoeba (for example)
saigoni (finally)

= atode (later on)

= tsuginini (next)
mazu (first)

B nazenara (thatis because)

H desukara (therefore)

® dakara (therefore’

Figure 6 The number of conjunctive adverbs used by the average student

Concerning S8 who was assigned to search soshite, sorekara, and demo (i.e.,
Assignment #1) after blog 8, the previous study found the evidence of the use of soshite and
sorekara in his writing after the review assignment. The present study observed S8 started
using several types of conjunctive adverbs in addition to soshite and sorekara as shown in

Figure 7.
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Figure 7 The use of conjunctive adverbs by S8

According to the tracking data, S8 also searched other adverbs (dakara and mazu) as well in
addition to the three adverbs that he was told to search. He used dakara in his next blog. The
following passage is an excerpt from blog 7 written by S8 before the review assignment.
AL, =T = REEDETHD, TR TT, Th, V=FrmeraEVElLl, LwEx
DD ETRIFTZ SAEV L LT, S LBELZE->TAE L, TH, ATV =7
b FEE A, IR T NVEED £,
[Because my teacher makes healthy food, (he’s) healthy. But he made cinnamon rolls. After class, I cooked
(something). I tried to cook new dishes. But I'm not a good cook. I bake bagels.]
In the above example, he used only one type of adverb: demo, and each sentence looks
isolated in terms of meaning.
The next excerpt is from blog 9 written by the same student after the review
assignment. He used three different conjunctive adverbs and his text looks more organized.
FER TR m v Ead o P=T 20 £, RERTEDPWI IR ZMML LD LBV ETS,
ZFnhb, NASAD, BallAerospace TlEenH Z 9 EBWET L, TH, NI IHINBL AL
F¥Ah, bL, AT HIZRSTED, KELLEIZEWVWETE, Lobro22R52o6013H0
FHA, Db, TebbaRbRnTLx D,
[In the future, I’ll become a computer engineer. I'm thinking of studying mechanical eng. at graduate school .
And then I'm thinking about working at NASA or Ball Aerospace. But (right now) I don’t study mechanical
eng. If I become rich, I’ll buy an island with my friend, but I don’t intend to become a president of a company.

Therefore, I will not be rich.]
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On the other hand, S3 who was assigned Assignment #2 and was also told to search
sorekara (and), however, used only three types of conjunctive adverbs after the review
assignment, while the average student who did not receive these assignments (i.e., #1 and 2)
used six different adverbs in total. Although many conjunctive adverbs were introduced during
the second year, S3 did not use any of these except for dakara later on. In addition, when S3
worked on the review assignment, unlike S8 who searched other conjunctive adverbs as well,
S3 searched only soshite and sorekara according to the tracking data. Although the review
assignment for S3 was effective to let him notice that he didn’t use sorekara (Hirotani, 2007),
the present study implied that the review activity was not so effective to encourage him to use
other types of adverbs as well. This assignment was given to S3 during the first half of the
winter quarter. Many conjunctive adverbs were introduced in the winter quarter, and the timing
of when the assignment was given might have been related to this result. Moreover, the task of
the assignment might have been the factor. Instead of asking students to search specific
adverbs, it might be more effective to tell them to list the conjunctive adverbs that they have

learned so far and let them search.
3.2 The Use of Conjunctions — In Relation to Assignments #3 and 4

Overall, the present study found increase in the use of both coordinate and subordinate
conjunctions once the review assignments started in the winter after blog 6.

3.2.1 Coordinate conjunctions (Assignment #3)

Seven students (S1, S2, S5, S6, S7, S8, S10) received Assignment #3 (i.e., Search
demo and ga) after blog 7 (see Table 1). The previous study found the effects of Assignment
#3 on the use of the coordinate conjunction ga: The students who received this assignment
started using ga as well as demo in their blogs later on. Regarding the use of coordinate
conjunctions in general, the average student who received this assignment after blog 7 wrote
0.9 coordinate conjunctions per blog before the review assignment (up to blog 7), but
increased the use of coordinate conjunctions in general and wrote 2.4 coordinate conjunctions
per blog after the assignment (Figure 8). This increase is due to the use of ga after blog 7 as

well as the introduction of the new coordinate conjunction: shi (and) after blog 7.>
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4.0
3.5 .
3.0 % -
2H2) ﬁ E. mga ( but)
2.0 ﬁ ﬁ ﬁ - tari (listing activities)
jj 7i ! ! || ! = te (and)
1 2 3 4 5 6 7 8 9 1011 12

Figure 8 Coordinate conjunctions among students who received Assignment #3

According to the survey conducted after the review assignments in the winter, overall,
the students mentioned that they became more conscious about the use of conjunctions
through the review activities." However, the review assignments did not focus on how and
how much native Japanese use them in their writing. Activities involved in the examination of
the use of conjunctions in L1 data might be effective, and further studies, comparing language
use between L1 and L2 speakers, will be needed.

3.2.2 Subordinate conjunctions (Assignment #4)
Concerning the last item: kara/node assignment, these charts show the average student

who was given the assignment after blogs 6 and 9 (Figures 10 and 11).

1st group: review assignment after
blog#6 2nd group:review assignment after blog#9

kedo (although)

ba Gf}

to f)

mtekara (after)

ot

tame (purpose)

4 mnara (if)

Enagara (while)

B tara (f, when)

Htoki (when)

W ato (after)
1 mmae (before)

Enode (reason)

B kara (reason)
12 3 4 5 6 T 8 9 10 11 12 13 14 12 3 4 5 6 T 8 910 11 12 13 14

Figures 10 and 11 Use of subordinate conjunctions (2 groups)
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Although we can see the tendency toward increase in the use of subordinate
conjunctions in both groups, the increase was more evident in the 1** group. For the 1* group,
on the left, this assignment was their first review activity which dealt with complex sentence
structures; whereas the students who worked on it after blog 9 all received the coordinate
conjunction demo/ga assignment after blog 7 (see Table 1), and this fact might have affected

the result.
3.3 Application to the Intermediate-Advanced Learners

As mentioned earlier, the majority of the students mentioned that they became more
conscious about the use of connective devices, and the study actually found the evidence of the
use of various types of conjunctive adverbs and conjunctions in general. This section will
introduce some activities for more advanced learners to improve their organization skills.

As for conjunctive adverbs, the researcher found that one student who did not use
conjunctive adverbs other than demo started using various conjunctive adverbs after the review.
However, the other student who searched only soshite and sorekara for his assignment did not
use others, except for demo and dakara. This type of review activity might be more effective if
we first show a L1 passage without any conjunctive adverbs and tell students to add
appropriate adverbs as a pair work. Subsequently, we can show the original passage to
compare with their answers. We can show more examples from other passages if necessary.
After the activity, tell them to review their own writing to see which adverbs they have used
and which ones they haven’t even though it was possible, and tell them to revise one of their
blogs as a review assignment.

For text organization, several students mentioned that checking their writing using the
organization analysis tool was encouraging as they could see they used more connective
devices later on. More advanced learners may receive more benefits as they have more
knowledge of cohesive devices. We can store students’ writing products on the L.2 corpora and
show each individual the search result using the analysis tool from time to time, and discuss
how they can improve their organization skills. Also, if students regularly work on essays,
after we handle the copyright issue, we can add native speakers’ essays to the L1 corpora, so
that students can refer to the writing style using the writing support tool when they write. After
students submit their drafts, we can store them in the L2 corpora. In the meantime, students
can review a couple of L1 essays together in class, and then review their writing using the tool

at home.
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4 Conclusion

The present study examined how the learners' use of connective devices has been
changed. Although the results were not distinct, overall, students tended to use more cohesive
devices, especially conjunctions after the review assignments started. The whole review
activities themselves might have encouraged them to use more expressions and conjunctions,
and further studies shall be needed.

As for limitations of the present study, the students’ proficiency level should be
mentioned first. They were still learning basic connective devices during the second year and
the devices that they could use were quite limited, especially during the fall quarter. In future
study more advanced learners should be involved to investigate this issue. Second and third
limitations are related to the L1 corpora, textbook for novice learners. Although there are many
examples of grammatical structures, there aren’t many examples of some conjunctive adverbs.
Also, many examples are from conversations. Since the use of conjunctive adverbs in speaking
and writing is different, more L1 reading passages and writing samples, especially from
authentic materials would be necessary. Finally, the review assignments did not require
students to look at how and how much L1 speakers use connective devices. The use of
connective devices is definitely the first step to improve their organization skills. However,
learners need to closely look at the language use among L1 speakers, and review activities
involved in this issue should be included in further studies.

As for research and development, the researcher plans to revise the organization
analysis tool to include relative clauses. In addition, future research will investigate the quality
of the learners’ language with the use of the review tools over a long period of time.

In conclusion, learners’ corpora can be used in various students’ review activities. We
can identify error tendencies and language use among individuals and among the whole group,
and learners could also notice them and might become more conscious about the language use
through reviewing their language use with L1 data. It is hoped that we can provide more

review opportunities to learners to facilitate their language learning.

Notes

1. Since the students were considered Novice-high to Intermediate-low learners, their knowledge of grammar and
expressions were limited. Thus, there were not many types of assignments, including organization related ones.

2. Coordinate conjunctions include devices that connect words and phrases (e.g., to, ya) and clauses (e.g., te-, shi-,

and rari-forms of verbs and adjectives). The researcher looked at the devices connecting clauses only, since this
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type of devices could make a contribution to cohesiveness.

3. The students who did not receive this assignment had written 1.9 coordinate conjunctions per blog before blog
7 and wrote 2.1 conjunctions in each blog after blog 8.

4. For a referential purpose, the researcher collected 10 native speakers’ blog entries on cooking which appeared

on a blog ranking site (www.blogmura.com) and which topic is similar to one of the students’ blog’s (blog 8), and

examined their first 300 characters which length is the same as the required length for the students’ blog entries.
The average L1 writing (300 characters) contains 3.6 coordinate conjunctions (either ga, te, shi, or tari). The
number of use in blog 8 seems close to that of the native speakers’. However, the native speakers used more
te-form than the other coordinate conjunctions in their entries: they used 1.9 fe-forms, as opposed to 0.3 among

the students in blog8. Further studies which deal with this issue are necessary.
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Analysis of Speech Acts and Speech Events of Conversations
in Japanese Language Textbooks

Masayuki Itomitsu (The Ohio State University)

Abstract

This study presents results of a survey of the five Japanese language textbook series widely used in U.S. colleges
and universities, listing speech acts and speech events included in the dialogue/conversation portion of these
textbooks. The speech acts refer to functional units at utterance level in given contexts (thanking, warning,
apologizing, etc.), and speech events refer to larger units of discourse, often with multiple turns (self-introduction,
job interview, etc.) The taxonomies for speech acts and speech events are derived from van Ek and Trim (1991).
The study reports common speech events and speech acts included in these five textbook series, as well as
observed characteristics of each textbook series. Methodological limitations and pedagogical implications for

teaching and learning of pragmatic knowledge will also be discussed.

Keywords: Japanese, textbook analysis, dialogue, speech act, speech event

1 Introduction

Since Dell Hymes first coined the term “communicative competence” in 1971, it has
been well acknowledged that effective communication requires not only the knowledge of
grammar and vocabulary of a language, but also knowledge of how that language is typically
used in the target culture (Saville-Troike, 1996). Canale and Swain (1980, p.16) state
“knowledge of what a native speaker is likely to say in a given context is to us a critical
component of second language learners’ competence to understand second language
communication and to express themselves in a native-like way.” One of the ways to provide
the typical communication patterns in language instruction settings is through presentation of
dialogues in context (Fujii, 2005; Unger et al., 1993; Walker & Noda, 2000).

Contextualized, pragmatically appropriate input given from the early stages of learning
is deemed indispensable for the development of communicative competence (Bardovi-Harlig,
2001), as dialogues can function as a unit of analysis and practice (Christensen & Warnick,
2007). Learners need “deliberate training with modeling and guided rehearsal in order to learn

how to go about” doing things in Japanese (Yotsukura, 2005, p.367). Textbooks, especially
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conversation and dialogue sections of textbooks, play an important role, since these materials
can provide models of successful interactions and can function as contextualized input. (Jones
& Ono, 2005).

So, the question is: what types of dialogues are available in Japanese language
textbook series? While there are a few studies on conversations in textbooks (Jones and Ono,
2005; Mori, 2005) as well as textbook analyses that explore structural patterns (Itomitsu,
2005) and functions/topics (Hatasa and Kubota, 2006), detailed information about settings,
roles, speech styles, and communicative functions included in Japanese language textbooks is

still scarce. And this is precisely what this study aims to provide.

2 The Study

This study presents the results of a survey of the five major Japanese language
textbook series widely used in U.S. colleges and universities, listing speech acts and speech
events included in the dialogue portion of these textbooks.

The research questions for this study are: (1) What speech events and speech acts are
introduced in the Japanese language textbooks widely used in U.S. colleges? ; and (2) Is there
an agreement among the five textbooks in terms of the selection, amount, and structural
patterns of the speech acts?

Following Cohen (2002), the speech acts are defined as communicated functions at
utterance level in given contexts, including thanking, requesting, apologizing, etc. The
taxonomy for various speech acts follows what van Ek and Trim (1991) defines as “Language
Functions”. Speech events are defined as larger units of discourse, often with multiple turns,
involving such situation-specific events as consulting, job interview, dining at a restaurant, etc.
(Hatch, 1992). Van Ek and Trim’s “Extended Characteristics of the Objective” has been
adapted for enumeration of speech events.

For the study, out of the eleven textbooks listed under the “University/College” section
of the Japanese Textbook Information Board

(http://www.japaneseteaching.org/projects/textbook/list.html), five textbooks have been

selected. The 5 selected textbooks, in an alphabetical order, are the following: Genki, JSL,
Nakama, SFJ, and Yookoso. These textbooks seem to be widely used in Japanese language
programs at the university level, although there are no statistics available. The selection is
based on my personal observations, as well as information gathered online from various

universities and colleges.
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3 Brief Summary of the Textbook Series

Before going into the details of the findings, it is important to point out that each
textbook is designed with different organizational principles, objectives, etc. The choice,
quantity, and sequencing of speech events and speech acts may vary greatly depending on the
goals and the target student populations of the textbooks. To contextualize the findings, the
statements in each textbook regarding the treatment of dialogues are briefly summarized in the
following section. Note that this study is not to recommend or endorse certain textbooks over
the others; it is solely intended to better understand the the textbooks, so that teachers can

make informed decisions when adapting or supplementing a textbook.
3.1 Genki

This 2-volume series is the newest of the five series, and contain a Dialogue section at
the beginning of each lesson, entitled “Dialogue and Grammar”. The dialogues are
accompanied by illustrations and English translations. Video clips of the dialogues in Lessons
1-12 have been recently made available online, which provides more situational information.
The dialogues are to present “various scenes that students are likely to face in their daily lives”
(p-13). The textbook says “students are encouraged to practice regularly by listening to the CD
and carefully noting pronunciation and intonation” (p.14), so that “by practicing natural
expressions and aizuchi, students are able to understand how sentences are connected and how
some phrases are shortened in daily conversation” (p.13). The dialogues “revolve around the
lives of foreign students living in Japan, their friends, and their families” and create a
storyline, featuring Mary Hart as the main character. Some dialogues contain humorous

endings.
3.2 Japanese: the Spoken Language (JSL)

This 3-volume textbook series contains a Core Conversation section at the beginning
of Sections A and B of each Lesson. According to the authors, the conversations are “all brief
and natural” and “cover situations in which foreigners typically find themselves interacting
with Japanese” (cover). The Core Conversations are accompanied by English Equivalents,
Breakdown, and Miscellaneous Notes (containing situational information). No illustrations are
given in the textbook, but video clips are provided on videotape, CD-ROM, or on a
forthcoming DVD-ROM. These Conversations are “to be memorized, using the accompanying

video and audiotapes.” (xviii) Performance of Core Conversation in class is encouraged, and
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should serve “as an anchor point for building a repertoire of performances.” (Noda, 1998,
p.14) There are 4 main characters, two businesspeople and two university students, all of them

are foreigners working and studying in Japan.
3.3 Nakama

This 2-volume series contain a Dialogue section in Lessons 2 and thereafter, which
appears after each New Vocabulary section. Each Dialogue section contains a Warm-Up, a
brief explanation of the situation, an illustration sequence (manga), and Comprehension
section. English translations are provided in an Appendix. Students are to listen to the audio,
match the parts of dialogue with the corresponding illustrations, and answer content questions
in the Comprehension section. According to the authors, the dialogues “present a lively
storyline that illustrates typical daily events in Japanese life and provide a realistic context in
which to learn the chapter vocabulary and grammatical structures” (xvi) and “[motivate] the
students in advance for active role-playing activities at the end of the chapter” (xv). The main
characters of the dialogues are Alice Akasaka, a Japanese-American student and other foreign

students studying at a university in Japan.
3.4 Situational Functional Japanese (SFJ)

This 3-volume textbook series contain a Model Conversation at the beginning of each
lesson, which the authors claim has been “written in as ‘natural’ Japanese as possible” (p.7)
and “represent[s] frequently encountered situations for foreign students or researchers in
Japan” (p.7). Each Model Conversation is accompanied by illustrations, as well as information
on characters and situations, and Notes on expressions in the conversation. A translation for
the entire conversation is not provided. Each conversation is also accompanied by a flow-chart
showing subcomponents of the conversation, and video clips are available on videotapes and
CD-ROM. Students are expected to “listen to the Model Conversations several times and try to
understand the kind of communication procedure that is possible in a given situation” (p.7) so
that they “remember the Model Conversations when they encounter a similar situation” (p.7).
This is ideally done before class, using audio materials, and working on the “Model
Conversation Check” sections by answering multiple-choice questions. The characters are set
in “a communication network between an Indian student, Anil Sharma, Lisa Brown from the
United Kingdom, and their Japanese friends, seniors, and professors” (p.7). Their relationships

and personality traits are provided prior to Lesson 1.
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3.5 Yookoso

Yookoso does not have independent Dialogue or Conversation sections in the lessons.
Instead, dialogues appear in various sections throughout, especially in the following three
sections: Vocabulary and Oral Activities, Grammar and Exercise, and Language Functions and
Situations. Some of the dialogues are accompanied by illustrations and situational information,
and English translations are provided for all dialogues as footnotes. The objectives and
recommended use of the dialogues for the Language Functions and Situations section, which
contains longer dialogues, are stated as follows: “students learn how to express themselves in
specific real-life situations” and “students first study the dialogues that illustrate functional
language and situations related to chapter themes. Then they practice in role-plays enabling
them to engage in real communication in meaningful context.” (xvi) Characters included in the
dialogues include 4 foreign students studying at the University of Tokyo, and are introduced in

order to “clarify the social relationships”. Some dialogues contain humorous endings.
4 Results

4.1 Basic Findings

For the analysis of speech events, each dialogue in the textbooks has been coded in
terms of the name, nationality, and gender of the participants; their relationships; the location
of the conversation; the major speech event type; the speech style; and the number of turns.

Here is the basic information of each textbook series:

Table 1 Basic information of each textbook series

Genki | 2 volumes 23 lessons 64 Dialogues Average turns: 5.81
JSL 3 volumes 30 lessons 242 Core Conversations | Average turns: 4.50
Nakama | 2 volumes 20 lessons 40 Dialogues Average turns: 7.63
SFJ 3 volumes 24 lessons 54 Model Conversations | Average turns: 14.00
Yookoso | 2 volumes 14 lessons 378 Dialogues Average turns: 4.77
TOTAL 778 7.34

There are total of 778 dialogues, with average number of turns of 7.34'. The shortest one is V>
VW2 9 A, WK, |, in which two friends are at a café, and one is asking if he could use

sugar for his coffee. The longest is the 32-turn dialogue between graduate students, one
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explaining how to use various functions of a copy machine. SFJ’s Model Conversations tend

to be longer than the others. Next is the summary on participants in the dialogues:

Table 2 Number and nationalities of participants in the dialogues

Number of participants Nationalities of the participants in 2-people dialogues
1 person (public speaking)| 2 Japanese-NonJapanese 591
2 people 732 Japanese-Japanese 93
3 people 43 NonJapanese-NonJapanese 40
4 people 1 unknown 10

Majority of the dialogues involve 2 participants, 80% of which would be between a Japanese
and a non-Japanese. SFJ contains a higher percentage of more examples of dialogues between
two Japanese, while Yookoso and Nakama both contain some dialogues between non-
Japanese, and JSL’s dialogues are exclusively between a Japanese and non-Japanese. Both
genders seem to be well represented in all of the textbooks. The gender of such roles as clerks,
doctors, professors, etc. is not always specified”. There are 180 dialogues in total that contain
forms that are considered very feminine (such as > X4, i, O XK, Di, L5,
etc.).

The following figure shows a summary of the relationships between the participants in

the dialogues, categorized into 19 groups:

Roles
FAMILY MEMBER
B MEANINGFUL OTHER
. FRIEND
TOTAL [1203 I8 1$302 ROOMMATE
B HOST FAMILY
-2'7—| NEIGHBOR
]
Yookoso OHOIZa M CLASSMATE
CO-WORKER
SFI 9 M SERVICE PROVIDER
WORKPLACE BOSS
Nakama 1 3 1. 4 | POLICE OFFICER
SECRETARY
STRANGERS
JSL 123 87107 19 573 SUARANTOR
LANDLOAD
Genki 19 1 416 2139 SENIOR STUDENT
‘ ‘ ‘ ‘ B DOCTOR
0% 20% 40% 60% 80% 100% PROFESSOR
others (includes unknown)

Figure 1 Roles in the dialogues
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The order of the categories is derived from the perceived distance and ranking of
politeness toward people reported in Hill et al. (1986). The “service provider” category
includes salesclerks, waiters/waitresses, post office clerks, etc. The “classmate” category
includes students at the same school who may or may not be taking the same class together.
Some categories may not be mutually exclusive.

There are 11 categories out of the 19 that show up in 3 or more textbook series. They
are: friend, host family, neighbor, classmate, service providor, workplace boss, secretary,
stranger, landlord/landlady, doctor, and professor. However, each textbook shows different
patterns of distribution. JSL contains more dialogues in business settings than others, while the
other four textbooks, especially Yookoso and Nakama, have a higher percentage of
conversations between classmates/students. SFJ includes the role of senior student (senpai),
yet does not include a role from the “Host Family” category.

The next figure shows the speech styles used in the 732 2-party dialogues:

Speech styles
TOTAL
Yookoso
SFJ
Nakama
JSL
Genki
0% 26% 46% 66% 86% 100%
casual -casual M distal-distal polite-polite
casual - distal M distal - polite casual - polite

Figure 2 Speech styles of the dialogues

Here the casual style refers to informal use of 72, the plain/dictionary forms of verbs,
etc.; the distal style refers to the TJ,/ £ 7 style, and polite style refers to the honorific-,
humble-, and other polite forms of predicates. The majority (72%) of the dialogues are in the

distal style, with SFJ showing more examples of combination of different speech styles



112

(casual-distal and distal-polite), and Nakama containing a larger percentage of casual-style

dialogues. JSL contains the majority of polite-polite combination examples.
4.2 Speech Events

There are two major categories in speech events: one is a transactional interaction, or a
“soto” type of communication; and the other is a more personal, social communication with
someone you know, or an “uchi’” type of communication. Each has several subcategories.

I must admit that the classification is based on my own interpretation of the dialogues,
and there were times when the classifications were difficult. There are several reasons for this:
(1) Sometimes the dialogues seem to be only one part of a longer interaction that is not
included in the textbook, thus making interpretation more difficult; (2) sometimes sufficient
contextual information is not provided (who’s speaking to whom, etc.), and (3) sometimes
dialogues are about more than one thing. The majority of the dialogues, however, are straight-
forward, and all of the five textbooks contain more dialogues of personal and social
interactions than the ones on transactional communication, although the ratios vary.

Here is the summary of the speech events of the transactional communication type:

Table 3 Speech events: transactional (soto)

Transactional, business'school communication (sofo) GHN JEL WK SFJ YK TOTAL
Contact with officials (immigration. customs, police, elc.) 1 1
Amangements for accommodation [hotels and apadments) 3 3 g
Armangements for meals (restaurants, delivery, elz.) 2 1] 1 4 7 18
Shapping: buying consumer goods 3 i b 21 M a
Using public transport 3 1 1 1 5 11
Lising public services [post office, bank, haspilals, etc.) 2 4 b b 186
Educzational Services 3 1 4 B
Finding a way 3 ] 1 2 b 20
Finding employment 2 1 2 L
Workerelated communication 2 &8 12 rd
Dealing with lost and found 2 1
Others 1 1 3 g 11

All textbooks are similar in that all contain dialogues on arranging and using
transportation services (conversation with taxi drivers, calling for a cab, which platform to go
to, etc.), and asking strangers for directions. Genki is the only textbook that includes a
conversation between a resident and a police officer (about a break-in). JSL contains many

dialogues between businesspeople about completing assignments, and does not have dialogues
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at the post office, bank, hospitals, etc. SFJ contains relatively more dialogues about these
public services.

Next is a summary of personal, social communication speech events:

Table 4 Speech events: social communication (uchi)

Social interaction with someonsa you know {uchi) GM J5L NK SFJ YK TOTAL
Introduction {selt and others) 1 23 3 ] 149
Private hospitability (home-visiling, oftering gitts, tood/drink) 7 3 K] 13
General infarmation exchange 18 949 14 7 205 43
Storytelling/narrating 2 2
Express apinians, views, altitudes (consultingfadvising,

complaining, asking faropinions, ets.) 2 12 1 2 ] 20
Agree upon & camy-oul co-operalive actions (askinglottering

assistance, inviting, planning, ets.) 149 2y B 13 B3 150
Greatings {upon meeling, leavetaking) : 2 1 1 1 10
Others (thankng, apologizing, congratulating, ets.) B 1 7 18

All the textbooks contain dialogues on general information exchange; Yookoso with
more than 200 of them. Various topics are covered in this category, with popular topic
including “personal life and family”, “free-time activities and hobbies”, “daily routines and
schedules”, “traveling”, ‘“social relations”, etc. In contrast, dialogues with topics such as
occupation, educational background, and current events are scarce. There are also many
dialogues on such cooperative actions as inviting someone to do something (dinner, movie,
etc.) and advising (what to buy as a gift for a friend, etc.). Nakama and Genki do not include
conversations on visiting someone’s home. SFJ contains more dialogues on cooperative
actions than on information exchange. Comparatively, there are fewer dialogues found on

storytelling or narratives.
4.3 Speech Acts

The traditional, Searlean indirect speech act theory assumes that indirect speech acts
are determinable by idiomatic conventions and by inference at the utterance-level (Tanaka,
1996). This is not always clear-cut, and this analysis resulted in somewhat messy results.
There are many reasons (Hatch, 1992, p.135), but the primary reason is that there is no
absolute one-to-one correspondence between function and utterance, and speech acts are
indeterminable in nature (Tanaka, 1996; Geis, 1996). Geis (1996) is quite correct in saying
"any attempt to map Searlean primary acts into the utterances that comprise multiple-turn

conversational sequence cannot succeed" (p.26) as "there are inevitable, unresolvable
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uncertainties in the assignment of primary illocutionary force to individual utterances" (p.21).
Classification boundaries, such as the one between request and invitation, thanking and
apologizing, etc. cannot be clearly drawn either.

This indeterminacy of speech acts, however, is an important aspect of language use, as
it makes the negotiation of meaning possible, and makes communication more flexible. Even
though the perfect utterance-function match cannot be attained all the time, it is still revealing
for teachers, textbook writers and test developers to view a range of functions and linguistic
features in the pedagogical materials that can and most likely are associated with those
functions. The data presented here is intended to provide such an overview of meaning
potentials of the linguistic patterns included in the dialogues.

The 778 dialogues with the average of 7.34 turns resulted in approximately 5600
utterances, each of which was categorized under one speech act category. Van Ek and Trim
(1991) lists 6 major categories of Speech Acts: (1) Imparting and denying factual information,
including asking & answering questions about certain information; (2) expressing and finding
attitudes, including agreeing/disagreeing, expressing emotions, thanking and apologizing; (3)
deciding on course of action, including requesting, inviting, etc.; (4) socializing, including
introduction, greetings, and leave-takings; (5) structuring discourse, including hesitating,
changing the topic of the conversation, set expressions on the telephone, and indicating that
you are following the conversation with aizuchi; (6) communication repair, involving dealing
with non-understanding as well as compensating for lack of ability in the target language.

Here is the summary of these six major categories:

Speech Act types
\
TOTA 820 479 (GO , ,

‘ Imparting and denying factual

information
Y =02 -] M Expressing and finding out
attitudes
SFJ 134 120 Deciding on course of action

(suasion)

takings, introduction, etc.)

236 69-] | :ttléu)cturing discourse (aizuchi,

67 m communication repair

64 46 -§| socializing (greetings, leave-

93

0% 20% 40% 60% 80% 100%

Figure 3 Speech acts in the textbook series
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Each textbook series show a similar percentage distribution of these six categories.

This might be due to the fact that, given the similarities among the structural patterns in the

five textbooks (Itomitsu, 2005), the speech acts with which the structural patterns are typically

associated show similar patterns of agreement.
Here are highlights from the findings on the Speech Acts analysis:

= Yookoso contains slightly more utterances for dealing with factual information than
others.

= SFJ has relatively more utterances dealing with structuring discourse, most of which are
comprised of hesitation and aizuchi. This may be one reason SFJ’s conversations sound
more natural.

*  Fragments (or minor sentences ending in (7 £, 726, DT, T, etc.), which are
difficult to categorize under van Ek and Trim’s taxonomy, are found more in JSL and SFJ,
and less in Nakama.

= Utterances of disagreement and expressing opinion are relatively scarece.

= Telephone conversations are included in all textbooks; Genki and Nakama do not include
examples of leaving a telephone message, asking for a person, etc.

= Yookoso contains various strategies for communication repair, dealing with limitations in

the target language.

5 Summary and Discussion

In summary, the data show similarities as well as differences in terms of speech acts
and speech events between the dialogues in these 5 popular textbooks. By and large, the
dialogues are typically short, between a Japanese and a non-Japanese, in desu/masu style, with
more instances of conversation with other students or service providers. The speech events
included in the textbooks vary, but more examples of information exchanges are found. This
confirms observations by Jones and Ono (2005), that dialogues are typically short,
representing very brief encounters, primarily for the purpose of information exchange.

Many so-called “survival” events are included in the textbooks, such as ordering food,
shopping, and asking for directions. Speech acts included in the textbooks show moderate
degree of agreement. Socially appropriate examples of more advanced speech events, such as
narrating/storytelling, exchanging opinions, public speech, as well as such topics as current

events, employment, education, etc. may be beneficial to promote advanced skills in Japanese.
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Limitations of the study include (1) all categorizations were organized by a single
person, and additional raters would be necessary to determine both inter- and intra-rater
reliability of the data; (2) The interpretation of speech acts for individual utterances presented
difficulty; (3) There are also a few speech acts that required special care when dealing with
Japanese data (treatment of 3 7%+ A/, concept of 12 &, etc.); (4) The data is limited to the
“conversation” sections.

Despite these limitations, the data obtained through this study can inform second
language acquisition research, and can be used as a database forthe development of
instructional materials, or assessment batteries of pragmatic knowledge.

I presented types of speech acts and speech events, without touching upon the issue of
the authenticity of the dialogues, i.e., how natural sounding they are, how closely they
replicate “real world” language use, etc. I believe authenticity is an important aspect that
connects textbooks and in-class activities with the students’ application of knowledge and
skills outside the class. The dialogues reviewed here today should also be examined in terms
of authenticity, as there are studies that indicate that textbook dialogues may not be replicating
how the language is used in the target culture (Sei, 2006). We, as language teachers, should be
aware of the various interactional patterns and should be able to examine dialogues by asking
ourselves “given the speech event/act X, with specified participants and other contextual
information, is this how the language is used in the target culture?”” We should also be able to
provide the students with typical conversation patterns that reflect the use of language in the
target culture. The dialogues in the textbooks are only a tool, a resource that we can use to

engage in this endeavor of fostering communicative competence.

Notes

1. Note that some dialogues are further divided and counted as a separate dialogue when there is a clear indication
of change of time, participants, or scenes in the dialogue. That is why Nakama, for example, has 40 entries. Also,
the reason Yookoso has the largest number of dialogues is that I counted every dialogue in the series, as there is
no specified Dialogue section.

2. Yookoso has four characters who are all members of the Yamaguchi family. Some dialogues in Yookoso
identify participants as ‘Yamaguchi,” making it unclear which Yamaguchi is intended. This accounts for Yookoso

having the majority of participants of unknown gender.
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The Style Shift between Boku and Ore

Kenji Endo (University of Michigan-Ann Arbor)

Abstract

Japanese has several first-person pronouns used to refer to people in everyday conversation. These words,
however, have not been fully discussed in the previous literature. This study deals with the Japanese first-person
pronouns boku and ore, and investigates how they are used in both naturally occurring conversations and a blog.
First, the paper states how boku and ore are introduced in Japanese texts and dictionaries. Then actual usages of
these pronouns are discussed, and their characteristics are roughly explained. Through studying both pronouns,
the style shift between boku and ore is investigated from two perspectives: 1) social context, and 2) awareness of

“thou.”

Keywords: first-person pronoun, ore, boku, style shift, awareness of “thou”

1 Introduction

Even if people speak the same language, they speak it in different ways from other
speakers. Such variation in the language is generated by several social factors. Japanese is not
exempt from this variation; for example, it is often said that the Japanese system of honorifics
is highly developed and appears to be richer than that of other languages. One reason for this
feature is that the Japanese language is sensitive to what people say and with whom they talk,
and Japanese people strategically use honorific expressions (e.g., honorific form, humble form,
and polite form) and non-honorific expressions in different social contexts. In other words,
depending on the social context, a style shift happens and different expressions and words are
selected.

One example of this is the usage of Japanese first-person pronouns such as watakushi,
watashi, atashi, boku, and ore. These pronouns are not firmly fixed from speaker to speaker
but are rather chosen in accordance with the social context. However, first-person pronouns
have not been fully researched within the framework of a style shift in previous studies. In this
paper, I focus on two masculine first-person pronouns, boku and ore, which are often used by

men. Usage of boku and ore are generally explained in terms of formality. Surely, the relation
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between these pronouns and social contexts exists and a person uses boku and ore differently
according to various social contexts. However, the actual factor determining selection of boku
or ore is more complicated. Therefore, this paper will direct the reader’s attention to the
complexity of this style shift and research other factors which influence the style shift along
with social contexts. First, I will present an overview of the nature of Japanese personal
pronouns and the general idea of boku and ore. Next, I will make qualitative and quantitative
analyses of actual usages of boku and ore occurring in natural conversations and in a blog.
Through the analyses, the social factors of the style shift between these two pronouns will be
studied. The cases that cannot be fully explicated within the framework of social factors will

be examined in detail through the concept of awareness of “thou.”

2 Standard definitions of Japanese personal reference and boku and ore

First, to review the standard definitions of boku and ore, here are the explanations of
first-person pronouns presented in Japanese textbooks and in a dictionary. Japanese textbooks
generally introduce watashi as a first-person pronoun in the beginning chapter, but in most of
these texts, there is no additional explanation about watashi except to state that the meaning is
equivalent to “I”’ in English. There are few explanations regarding boku and ore. In Japanese
language textbooks widely used in the United States, such as GENKI, NAKAMA, and
Japanese: The Spoken Language, there are a few accounts of boku, but none at all for ore.
Boku is mentioned as being “used mainly by men” in a vocabulary section of GENKI.
NAKAMA explains it only as “I (male, informal)” for boku and “we (male, informal)” for
boku-tachi (plural of boku). Japanese: The Spoken Language mentions a bit more about boku
than GENKI and NAKAMA. 1t states that “Boku is traditionally a masculine nominal, a less
formal equivalent than wata(ku)si for males.” According to these texts, boku is defined as a
personal referent that is used mainly by men and attaches masculinity to the speaker; ore is not
used in any conversation sections of these texts and is not introduced in them. The Japanese
dictionary Daijirin Second Edition states that boku and ore, in addition to their mainly being
used by men, are used when a speaker talks to an addressee who belongs to the same social
level or who is at a lower level than the speaker. It is mentioned that boku is more formal than
ore, and that ore sounds more abrupt.

Thus, in the Japanese textbooks and the dictionary examined here, usage of boku and
ore is explained as a matter of formality. Boku has a more formal connotation than ore, which

tends to indicate impoliteness or informality. In the following sections, I will analyze boku and
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ore in actual conversations and examine if the above characterizations of these pronouns are

observed in real use.

3 Data and Analysis
3.1 Distribution of boku and ore in different social contexts

The data for this study consists of three transcripts of three male-male phone
conversations. The speakers are four native Japanese men (Yoichi, Noriyuki, Makoto, and
Kazuhiro), whose ages are 26, 26, 33, and 64 respectively. Each of these conversations is from
1 hour and 15 minutes to 1 hour and 45 minutes long, totaling approximately 4 hours and 15
minutes of data. All three conversations are conducted with Yoichi and another interlocutor.
Yoichi is a graduate student. Noriyuki, an elementary teacher, is a friend of Yoichi from
university. Yoichi and Noriyuki are the same age, and they are very good friends. They often
studied and socialized together when they lived in the same city. Makoto is Yoichi’s senior
friend who is studying at university as a graduate student. Even though Makoto is seven years
older than Yoichi, their relationship is very friendly. Kazuhiro is Yoichi’s retired father. As
Yoichi’s family is not strict one, he does not use honorifics or polite forms toward his father, as
may be traditional. Regarding the content of the participants’ conversations, no particular
direction was given by the researcher, and they talked about several topics, such as their daily
lives, the future, work, family, friends, books, and TV programs. After recording and
transcribing their conversations, the usage of boku and ore was studied. In addition, the
participants were interviewed and asked about their individual uses of boku and ore, when they
used which pronouns, what kind of images they had related to each pronoun, and so on. Table
1 shows the figures for the occurrence of boku and ore in the utterances of Noriyuki, Makoto,
and Kazuhiro during their phone conversations with Yoichi. As discussed in the previous
section, one of the factors in determining the choice of pronoun is the social context, in other
words, formality. The data results also seem to support the idea that boku is more formal than
ore, which has a more abrupt sound.

As Table 1 shows, Noriyuki used fifteen first-person pronouns over the course of his
conversation, and did not switch between boku and ore; he consistently used ore in his
conversation with Yoichi. This consistency supports the hypothesis that Noriyuki uses ore with
his close friends. In his interview, Noriyuki stated that he uses ore when he talks with his
friends and that he uses boku in a context in which he speaks with older people and wants to

show respect. Interestingly, he stated that he uses both boku and ore when he talks with people
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younger than him. This can be explained by the formality of his relationship with his

interlocutors. The more conscious he is of formality, the more he uses boku.

Table 1 Occurrence of boku and ore by Noriyuki, Makoto, and Kazuhiro (pseudonyms)

Relationship _ R
The Speaker Ag Period #ofore  # of boku
with Yoichi
Noriyuki 26 yr old Friend 1hrs 15min 15(100%) 0 (0%)
Makoto 33 yrold Senior Friend 1hrs45min 14 (93%) 1 (7%)
Kazuhiro 64 yr old Father 1 hrs 15 min 3 (50%) 3 (50%)

Makoto used ore fifteen times to refer to himself when talking with Yoichi, and he used
boku only once. In the interview, his impression about the use of boku and ore was similar to
that of Noriyuki. Makoto stated that he sometimes intentionally uses boku and ore differently.
For example, he uses boku at the office on purpose, because he said that if he uses ore, he
might sound self-centered. He also said that his image of boku is one of modesty. As an
employee, he shows his respect to his employer by referring to himself with boku and not ore.
Like Noriyuki, Makoto’s consciousness of formality with Yoichi was very low because Yoichi
is younger than him and they are good friends, so Makoto most often used ore.

On the other hand, Kazuhiro used a first-person pronoun ten times, using boku and ore
three times each. Kazuhiro is Yoichi’s father, and their relationship is very intimate, but the
number of these pronouns is not a crucial factor to signify the closeness of their relationship.
In the interview, Kazuhiro stated that he uses boku when he talks with older people and uses
ore for people of equal or lower status or younger age. Like Noriyuki and Makoto, he also
stated that he definitely uses boku at work and never uses ore. However, he said that he might
use ore if he is talking with a colleague outside of the office, perhaps at a bar. Although more
investigation is obviously needed to see what else happens with participants’ use of boku and
ore, there is a tendency for the three participants in the telephone data to use boku with a high
consciousness of formality and use ore with low consciousness of it. However, it cannot be
concluded that all Japanese men choose their first-person pronouns in a similar way to these
participants, nor that these men speak as they claim they do at all times. Although this study
looked at only four Japanese men and their use of ore in intimate context, it seems to be clear
that a lot of Japanese men use boku in the same situations.

Yoichi was a participant in all three telephone conversations in order to observe how

his choice of boku and ore changed depending on the social context; namely, his interlocutor.
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Table 2 Occurrence of boku and ore by Yoichi

Relationship ) R
The Interlocutors Age Period # of boku # of ore
with Yoichi
Noriyuki 26 yr old Friend 1 hrs 15 min 11 (24%) 35 (76%)
Makoto 33 yrold Senior Friend 1 hrs 45 min 34 (85%) 6 (15%)
Kazuhiro 64 yr old Father 1 hrs 15 min 13 (44%) 17 (56%)
Total — — 4 hrs 15 min 58 58

As can be seen in Table 2, the interlocutors are s friend of the same age, an older friend,
and his father. In his conversation with Noriyuki, Yoichi used boku eleven times and ore
thirty-five times. The ratio of ore to boku is 76% to 24%, and the usage of ore is much higher
than boku. This could be because of the relationship between Yoichi and Noriyuki. Similar to
Noriyuki and Makoto, Yoichi also used ore when he talked with close friends. However, when
he talked with Makoto, he used boku more than ore, 85% of the total personal pronoun use.
Yoichi apparently changed his style according to his interlocutors, and the choice was related
to formality. In the conversation with his father, Yoichi used boku and ore about the same
number of times. It might be said that Yoichi’s consciousness of formality toward Kazuhiro is
lower than his consciousness of formality toward Makoto, but higher than his consciousness of
formality toward Noriyuki. Compared with the other two participants, Kazuhiro’s position in
his relationship with Yoichi is a little more complex because Kazuhiro is older than Yoichi;
however, he is also Yoichi’s father, and the intimacy between them is very high.

It becomes clear that each pronoun is used in different situations and the style shift
between boku and ore occurs when the social context changes. However, if you inspect actual
conversations, you will find that a style shift can also occur not due to a change in social
context but due to a certain motivation of the speaker. As can be seen in Table 2, which
indicates the distribution of Yoichi’s use of boku and ore with three different addressees, there
is no change in addressee and the social context remains the same in each conversation, but
Yoichi uses both boku and ore, thus the style shift occurs in a single conversation. In the
following section, I will focus on this kind of style shift, which occurs not due to a change in
social context but due to a certain motivation of the speaker. In order to make discussion of the
style shift less complicated, this study focuses on the case in which the speaker is conversing
with a senior friend, thus examining the style shift between Yoichi’s use of boku and ore in his

conversation with Makoto.
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3.2 Style shift between boku and ore in the same social context

Prior to the discussion of the style shift between boku and ore motivated by factors
other than social contexts, as Maynard's concept of awareness of 'thou' seems to be applicable,
the style shift between da form and desu/masu form is referenced here. Maynard (1993)
mentions that da form is used over desu/masu form when the speaker is motivated by a sudden
emotional surge, or when (s)he expresses a narrative-internal point of view. She claims that
awareness of 'thou' affects the style shift, which means that when the speaker's awareness of
the addressee is high, (s)he uses desu/masu form. Conversely, when his/her awareness is low,
da form is used. Here are some examples of the style shift between da form and desu/masu
form, which are provided by Maynard. In the first example, two police officers are on duty,
observing a suspect coming out of a bar, and the younger police officer utters example (1) to
his older or senior colleague. In this example, he uses both da form and desu/masu form. In the
first line, he uses da form because the awareness toward the addressee is low. In the second
line, he uses desu/masu form because the awareness toward the addressee is high. She also
introduces example (2). When sudden remembrance occurs, the speaker uses da form, because

of low awareness toward the addressee.

Example of da form and desu/masu form in Maynard (1993)
1) [ONE Y C3kTz (=abrupt), HDFTF L (formal), |

‘A person is coming out. That is the very girl.’

2) (&, oo 7z,] (abrupt)

‘Oh, I remember it now.’

The notion of high or low, awareness of addressee can be applied to Yoichi's
distribution between boku and ore in the single conversation with the senior addressee. Yoichi
mainly uses boku and sometimes shifts to ore because he is speaking with his senior friend. In

this context, boku seems to indicate high awareness toward an addressee.

Yoichi’'s boku and ore in the conversation with his senior friend
3) [Loh, EEATCHLZATT X

‘Plus, I sent in my application late.’



125

4) ERBETRIZE L TWA T 72 ATT A, |

‘It’s just a feeling I have, but...’

5) [ ZNTEELAEAITETETDOT, )

‘All right, it’s about time for me to get going.’

6) (5 o & RIFRNR, )
‘Am 1 0.X?’

All of these utterances that include boku end with desu/masu form. This co-occurrence
with desu/masu form, which indicates high awareness of the addressee, supports the fact that
boku is also used when the awareness of the addressee is high. On the other hand, ore doesn't
tend to co-occur with desu/masu form. It occurs in subjective and self-oriented expressions
such as chotto and kana. The utterances with ore are often expressions of an inner monologue;
that is, of what Yoichi is thinking. Here, ore seems to indicate low awareness toward an
addressee. To support the relationship between the mixing of boku and ore and awareness of
the addressee, here are more examples, which have both boku and ore in a small cluster of
words. Because of the tendency to omit the first-person pronoun in spoken Japanese, it is hard
to find cases in which the style shift between boku and ore occurs. So I included the data that
is drawn from a blog. The following examples are from the blog of Atsuhiko Nakata, who
works as a comedian in Japan. In his blog, boku is mainly used, because Nakata writes his blog
as a comedian and is conscious of the reader. Thus, the awareness toward the addressee is high.

His speech is similar to that of a public speech; however, ore is also sometimes used.

Nakata’s style shift between boku and ore: Comic
F: [, HOEmIE, ]

“I like that comic.”

N:I&H!flEL !

“Oh, me too!”

F: TooEBEDHL 23K, )
“That one part of the comic is good, right?”

N: 2?29, 9h...]
“Huh? Oh, yeah....”

N:7ZWEW, 2D 9, Hh...] ODLZATIZFZQFZFEHD?
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ZOESTIOERICEINTAD?  MEEITESINR ] LLOTTHE
@) T A é o 1% 6io
Basically, when I say, “oh, yeah...” inside I'm actually thinking “That? You

like that? That’s what drew you to the comic? ...we’re different, huh!”
[Extracted from http://oriental-nakata.laff.jp/blog/2007/08/index.html]

In the above example, Nakata uses both boku and ore. He is talking with his friend. His
friend tries to get sympathy from Nakata about their favorite comic. However, when his friend
talks about his favorite part in the cartoon, Nakata expresses disbelief that his friend likes that
particular part. He pretends that he also likes that part, though in reality his opinion differs. In
general, Nakata uses boku, but sometimes he uses ore to express his inner monologue. The
sentences that include ore are descriptions of his private thoughts, as he talks to himself, so the
utterance is self-focused and more direct than other parts of the extract. Therefore, the
awareness toward the reader is low in that sentence. Compared to the sentences using ore, the
sentences with boku are distinct. When he uses boku, he is standing in a public position as a
writer of the blog, so his awareness of the reader is high. In the example below, the same
phenomenon occurs. Nakata is talking about self-development. As underlined in the example,
the sentence with ore describes the voice in his mind, which is self-oriented. So, the style shift
between boku and ore in the extract is motivated by whether the awareness of the addressee is

high or low.

Nakata’s style shift between boku and ore: Self-development
ZOBEZNEDS TV &V BEZEITHEENIZE B TWD, i,
BAMNEDS D ELTVDHEND RATES D THREDFE] LWnH D
PIEDOHT NG Z 2 5 DI ET2,

I’'m taking the realization that I'm changing as a positive thing. I like being able

to hear the...how should I say it...the “sound of growth” coming from within
me, you know, feeling like, whoa, something’s changing inside of me.
[Extracted from http://oriental-nakata.laff.jp/blog/2007/10/index.html]
4 Conclusion

In this paper, the Japanese first-person pronouns boku and ore were examined. As
described in some Japanese textbooks and a dictionary, boku and ore are generally explained
as a matter of formality. The result of the data presented here show that speakers are conscious

of their interlocutor and choose which first-person pronoun to use based on social context.



127

Although differences in social context effect the distribution of boku and ore, it also becomes
clear through studying natural conversations that social context is not the only factor to
determine the usage of boku and ore; there is another motivation for making the style shift
between them. Referring to previous studies about the style shift between da form and
desu/masu form, I introduced an example in which boku and ore are used by the same speaker
in a single discourse even though the social context does not change. In this situation, in which
the speaker uses both pronouns when speaking with a superior addressee, boku is used when
the awareness of “thou” is high, and ore is used when it is low. Thus, we can conclude that the

style shift between boku and ore is complex and motivated by several factors.
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BN INGTbLOIE] ORFEO—HTHY, THRLMEAIARBENGESEEICL > TERIN
723, I bDIeRnNsNnEL) Thd, BEEOFROBEIE L vy FihifoE) X 23
LT D 2 ENGnd,

= = )
d-’VV—b’?VVH“
© D x 72 LI X

— I HHJAK\\’ - ﬁifﬁ//

B3 Ihot=-tmie] EiEE £y FlfR
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3 BERR
31 REAZX

16 NOHRE L~V HARGEEZSZHL TWDT AV IEGEREEEE Th D RFEAES
KGRI EEER AT o 70, FEBRBALARFITILFE B 13K 20 L 7zhy, BTERHZIZ 16 A
&i&ﬁw%%ﬁ®%mﬁ@1ﬂﬁwi2M%c$ﬂﬁ$%i§ X8 r HACTh-o7,

FEBR T L 72 RIS RTE TR L7z B ARBGE O AL B RKVER - (L EHBHEIER
(™S H0FE] OFIEED 23 672 bOERBN L, AWVAWERBWZ X, |
Thbd, FEENLTV T AN THBECO 2 0% 10 [ENE E#0 R LES L, £91 7 AR
DOME B 2T, KA M7 A N TR CHERECSCO 2 302 FHEE 10 [BI# D R Liks L,
Ak D, EROBET2ONRLEE LWOTEN, KREBRILHAGER % ORI
Tl o T 21T 72728, FEEORKIRN H 0 0D 2 TR S X5 #1578 ho Tz,

HEMEIL, FEESATSZ, MAEMHL THEEZITY> 7 v—7 (LLF TH7 v
=7 LT5) LERkOEFHE L THE 2T/ Vv—TEartn—A I —T7L L
(LLF IF37/N—7") L 43), 20— TR ORE 217> 7=, FEE
DEFER T NV—T ~OE VIRV ITBIER AT, K7 V—71%, [l bDifE]
DOEHD 2 3% CD oL, Yo K77 AV EEoT, LWERT, BKEAEET
2L o THbizb o L BHERT, MECciTHbhcboExHEL, KA
E, FEEBITZETOEF L EbICHEROME L L, Bt/ v—71%, BARFERGE
FE CHOLIENMEE B K-> THEH, ESNH vy R v A VEENE, FEE
FEE 2B O EHOME 21T o7, ZORE, ot/ —7IZ20 T8y FITRE DT
HE9IC) EEEEMRLE, EBRICTRTOEDT 7y Mz ICfgEd 5 Z b
(EFR ST REH D 722 23 TIXEE L U, @it/%_ﬁd%miéﬁé & TEDHD
KR EDLS BWDOMRERPREN LD ER LD ENLL O yF, 772 RO
RN OWTIEE &Liﬁiﬁof_o *7z, 77\7%77\95“ L ERICHERE, BRRICERA M
IET72DT, K N—F VIR EE LR o To, E Wk - %ﬁ,ﬁﬁ
w~f&%#‘% 2[El, 5o ORE % 3WMEkeS 7o, FEFITKER - K

1T 2 W1k B AFEOBE O FER% 5/ HIAEITIKY , ﬁ%%@bv~~/&%xf
oo 728, EFITVRAARGELZHY LR, ZOFERUIMIITFEE L OHE
i AN

TVT AL, RARTAMDOFFIINIEET, 1—7 444 F~A 7 (Electrovoice,
model RE20) =/ L TIT o7z, D%, 16 N\DFREXET XML, VT A b -
RARNT A NORER, 7 NV—THOMREZEE L, 77 — F(Praat) THESHT L
Tz BESNOE, o T, EE, A7 el 7525820, BEOKDY
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THAE WX (FO) ZHIE L=,
3.2 oHT1

AT 1 Tl FEEHO 2 E— F [l ’f&*éﬁy%@iﬁ‘i@ IZHEH L7z, BAGEHE S
i (1989) | iék JEFEDHGEDOK) 7T HINE —FHIImA LR D, FEEREEEE IS
&of,I&@%¢ﬁ£&wok,ﬁﬁﬁf&w@@%gmiﬁfﬁékﬁ«%nf
W5, 2%V, LH (KE) &5 E A% HL (BK) EREFTHEANBALND Z
LD, REBRTIE, FEEORHCO Iholeh) oo 24 26 (LH)
I8y FOENRORNHLNEIDBE L, $T7UTAN 10 BIERA T A RO
10 [BD T35 ) 125X BRI EERE L E T O =230 23 10 [BHafaEin
B EFRE Lz, £11%, o) Ty IFRER-ZRETHS, (] oF
v F RIS TED > TOWRWEREEFENRZNZ EXNbND, R, #E#%IC 10 B E

Y F O ERY BT TWDLFEEEITHERS 10 BIE Y F8 LR THWLENRL DS
2o F77, I35 O v FOEEBEEICBWT, tRREEIToT-, Z—7HICEB T,
METAEZET o7z (1(14)=1.14, p=28), FI=& I N—T OB IR OAEZED
BTSN o T, Hae I N—7 ((1)=.95,p=37), W N—7 (#(7)=.63, p=.55),

&1 [hi] TEYFHEA->-EH

FHEE 1 2 3 4 5 6 7 8
B | 9 10 9 10 10 10 10

TR 14 9 5 10 5 2 10 9 10

FEE 9 10 11 12 13 14 15 16
AKX | R R 3 8 1 10 10 8 10 7

TR 1% 10 6 0 10 10 10 10 6
3.3 A2

SN2 TlE, 3E—T7 DY v FOHMEHCIER Lz, BiETIE, 2 58 EDOFEICIL,
MEEEHEEHADHY, TNONY X AMEE 2R o TR HEI ﬁﬂé@m@%éo%
ST, BEEREEFEIC L o T, HAED 2, 3H1EFTTRIU L 9 10mEm < 72 AR,
HER OB ENRREE L 70D (HAGEHE FH, 1989), 2FV, g =2/v< ) LHHH &
HHETREEZAZHLHL ERE L CLE D END D, F5ENGEGS Th 2 F8E N,
Lo 2L EEY vy F 2T 50 E ) ICER L, FECSCOEHEDRE [ 6
eb) O I OEARERBORNEMENG, MFEZSIT Lz, o2, o1
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THEZDO (572 OBHO2HIIE v F O LN BB SN B E T T 2%t
B4 ﬁ%ﬁoto:?iF%t%J@ty%@Eéw%ﬂmL,ﬁxkfx%@ﬁ
RNT VT A MIHERE y FOEGWDRIEE > T DB R E > TN b,
VY TFNDDHREHFFTE CWVDBDTIER WD G A ST, WL ONDOEH N
5, A ARAIEETH -7, £9, HATKE (declination) (ZX->T bbb OF
Yy THBRIID L9 E T~ OFEH LHICTRT L, EOESGNETHEE e Y
FOMFFE TR TEDLONHLMNTRWEZD, FEHED (5726 O¥yF FENHE
RTBEIZE D HDRDD, &5 TROODHEER DN hoTo, Fiz, LB FFEFM
RE NS, Bov y FOMGOHTOENBERTE 2, £72, ©y FOBIIE
NZE-TERDZZ LR, (bbb OTROBEGLET TR, [hb) oy Fo Lk
DY OEIEHBEIZANZZTIUE, ¥y T OREREN 07200 E 9 hOfbimss He e
WeEBZXLND, ETIEINLOREZMRAL, SORDIPMBMLETHD,

34 FEEHDLEBREIZHONT-MER

FHEIZL o TE yFOT—ZIIZETEEEROFKERNS, FEHEDO LZEOES
WE LT DT L o7, UL, lx 07 —2I2i%, BGaEEHALNDEN
WS OBIETE 72, Y, SFaa s L5882 13RE L QW RS AT
50 oT, TInbieb] @ s OFSN T Y7 A R Cldkral E FEH SN T
W=, IRA T A R ClElkaralc L W 7e o7z, F72, HEiEE Lt%”%9
FSCD 2 SCHD TLAW s LAW] O [AN] ORRFESN T U T A MIBEEE
HREE 0N - 7228, TXbTXFTi@4Lt2%®EKE®5_meﬂ72
STWEZ ENT 3 —< 2 FOEN BT, M hT—THEENSE L6 &
bz, Bata s Ltf””%7 X I B2b] O 1) ORINIEFIZED S T2N,
HEZIIHOEIN LV B2 olz, BB, FRETHD [hblch] OBy F
BAE N [~ OFHIC ﬁot%”%%ﬁ%wtottb,f”%&@t/%ﬂ

DOEREEDOHTIE, AL TRRD LD o7, BEEORETIE, By T,
HOHE, E—IMERE Wo L RHBOEELRBED Y BBl ST,

4 HEXER

AN L7z & 912, HEFEBRORE RO FEHEEANITENEIIEE ONFN AT
LR, FECEBOEHFEEOMAEERIZLY, By FONHET TiL, FEE DR
REDNEBRIC EE L EHEE IR INDDONE S ORI Lo T2, 1o T,
HARANRGEEEIC L > THEHEFEOFE LTEEHEZIMI L TH 5 Y MRFEREIT 12,
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41 HMERERTITE

PEAMSEER Y, HAGEREEREE 34 NCWH A 2K U=, -l 038 OFH I 19 7%
M5 58 W K S, AT SRR, BT 7 MUAZRMELTH 5 9 LD Tid/e<,
I a = —va v ETHRICHECTWVEE TH L0 E I MEFHL T
5 o7, FHhEOHEHITHI G EFDOHIIRLT, TOMOHFEEFITHUIEL
Too EBRORHNIFHENFEERTEHE Lz IO bofb) OFEHO 13 [
LI bDOIERRN L) ZER Lz, FEEFE—ANIIOE 6 XORHSL (KU T A M
53X, RAMTAINB3X) %16 Ny, b, LKMEARERGEGESE D23, B
M HARGERGEGEE O 3 LA LIZat 100 L& T U X AMIE_REZ VT K77 A4 Vi
ER Uiz, £72, LEXOMIT 2B OR—X 28N LT, Sl 38 3 s % /M &,
U J— FREIZHEST 100 XTZNZNFHMELTH BV, REF1T (RS SICRT
HARANDFFEITIZIZEEY), 5 GG THARADL D) &L, 778 FOA U b
X—vary, VAL, BEOEEW) DIIEHEIZEDY G TNWHDT, ENEz[E
BNZBRRFICEH T 2 DOITEE LV, £, FHEEICL T 7278 M) R T4 bR
—Yayv| REDEBENBERIZENH L0 RS &0 SELEY, kS
DEFRNIFHM T N E OERI AT, (6> T, ERITT 72 M, A hx—T a3,
BTOE, VAL AE—REVWoREMRIMMTHL EEZ BN D,

42 HMEXRERHER

A 135 OFIENC K 5 FEEFE D FEEASWIZBWT t MEEIToTo, M4 b5y

mHE oIz, w3 5%»7»—7F%Dt§@FVWA@ﬁ‘ Lo h DD
(t(14)=1.73, p=.10), I - FHOW 7 —T7 L4, HEAIKROBRICEREERHV
ERR LN (KT NA—7 " ((1)=-4.6,p<01), Ea/ /V—7 : (1(7)=-5.79, p<.01) ),

)
e /////
3 //// —CG(BH)
—EG(ZR)
- N QA A /

!

T

BmERT R BRE®RT AL

B4 HAAFHEICKDBXREFEFEEIIL—TRLEE
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F7-, X50FEE 16 NA\OEAG EZEEEAADL L, 16 AT XTORA T A FDFF
A7V T A RO LD b BV D Lo Tz,

BAAGFMHEICESBABEFPFEFTOBARNLERE

=
<3 .
. W RE
a8 mHE%
S

S O
N N
& &

N DD S DR RO NN
SIS S L S S Sl SRS O I O O

M5 HAANFEIZKDBREFEEDENGN LEE

5 #U
51 &%

oy, BOEBREOMBEERNFEEEO LEICBEIN, 2F0, FOESLA b
LA, RERY XL, BEvFoqy hx—ra 0oz B R ORENEEWICER:
&%% Zholz, BIZIE, HMERIORBSIRFEO T E - THEBLSNTEY, &

FEDIREAA N L A DB TREE DS RS (272 o 72 D BRREEE 1272 o 72 D fE— &3 72
@otoH”%®ﬂ@i LHLIIMFF ey FOBEIE, TORIDIEIHLHOE Lo
T REEOTHICOERT B2 60D, 2F0, MEBT 72y NOMEND
FEESNTFEE, APV ABRFESNEHOE v FREL o720, BiERE TRYE
ENTHOREIDIEFICES o720 L, BAGEL LI ZRWNTW -, oL, #E
\Z R0 FEEPREF ORI AR L, Eﬁ%%tm%%/XTA% BL=Z 08
BTEDH, PlalE, E—TEREEIZLT, TORINVLVKE—N, LoTHED
EK%%*@ﬁftoitﬁ,@ﬁ%%ﬁﬁ“#é*k’;of TR b ERE
THRTOTIERL, BETETLEVIIEHEIEE, Lo THEOESLESINH—L, £
NRE—TREEZBET 2T ozt bEZOND, -, HENRMOB
b@%ﬁﬁb,7)7%%&ﬁx%7%%@%ﬁﬁﬁﬁ@ﬁﬁ®ﬁ@%ﬁﬂ6@%ﬁ
T, BT L& FEREM LT WEIRET D7 782 Mo T D 3B
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DR, By FRNYETH LT, RFEEOT 7 FORETHDL A ML ADE
B, EET—TORIOM 72 EDHBIRPBIEZ TS ENBT

5.2 #Eim

1|

FEEMO TAAFEGEOMHE LY v FEBTARNE 20 (TRT HBIEZN, FF
FE R OB AL O LEESWNLELRST L5 L, BOME D LZD R 6T HERL
mEEZLND, LML, ROV E— 2 L TEwET 2 HETHE Lz r—7
EDOREREZET S L, KOBMEN LV DIV Yy TFTOEBITHRATHS T2 0D
RIIRERTCIIHB N ST,

7272, SEBRIRIZ T U)o Tz) EREEZ R AT AN EME LIS o T
HND, ENFEBERKOM EZETREORXAY v M ZEbbonEEbILs,
T/, ER A LA LS LClE, Sotict X, oEicE Xk, KL=y T,
F 72 O ORELR, EIICKT D FADERNERICENTZO TRV N EE XD
o,

53 SHRORAE

TOME N EFHE IR TH L0 EWRT HT-0I12, 5%, EEBEDLD
K,E@&FLL_a%Lt@ﬂﬂméb%m%é ﬁ%%@ﬁ%_ﬁ%Mtty%
u%@ AR O Z(LICOW T HEBRELS, BOBMENFEDO Y XA, FT-HEOERE

k@ioﬁ%@%ﬁzéwﬁﬁﬁé®%%%®ﬁ@1&50Lﬁb,%ﬁbkib
12, HARDOEGHIIT kA RS0 5 5, AIEEH Lo B3 &0F 5 FHEEFF o 7o BN

AAGEDO Y » FICHEREL KT T RS & 5, J-Pop 7 CHER & IE D Fri8 A FFo
ToEROEBELTR LI,

AREBRTIL, FEEOFBENRER» O AR ZWEELH L, E8E2HW5 2
ETCE YT, 778y MUEZREBETEIENE I DERIELTZ, TD1D, [hbleh)
O ING Iy TFOERRALN, (525 OEFZITIELNE vy FO EF « TR
4H£< ENWARHARTRTERIIVUETT 7y MilgRE T2 L, LaL,

HHEIG E T IINBICE S T 78y FOREKH, 2V HGEO TER) & HEAHE
%Fi%ifc IRNDEENRIEFED [BLFE] ([JITHERDH L L Eb TS (i 1997),
@%i,@E*ﬁg@rTmﬁ%a@ﬁdfﬂiﬁgﬁ WJ%%&*MM)’%V
T 3HIFEA LHH B Z 2 5720121, %3mam%2ma;@ﬁwaf #5240

HOAFE1HEIVENILESS 2 &ﬂu%to%héz%hi F3HINE 2 & 0 E
AHHL, FH2WNPEIHEFELTHA D LMETIE RV ERIINTND Z & &Ik~
TWb, 2%V, THEGFETHE, &) 5 (K ~F»R5 & AR RY) (&M
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—,1967) 72072, ik (1997) 1%, BARRFEFHEICH I A 57-0121%, #H—0 Lo
Ty NDOEZF T EORLOTHD LR LTINS, AEBRTEHZELE [h
Lleb) TR THLDT, Ty MRIIFELRWD, 778y MDD HFE
BEET - NOEETIBII VEESLER, FlE, ERESFEFEONEND
TR NEBETLE, EETY 1T 7y MEWMMTESNT-EE L E0ORDF
FOBERTTIONIBELZ L EF OO0, [BZTIRY ) OGEIE, 778 MEBTE
SNTWDROERLAN, EEFEFNLURICTVHRDDLZ EE2F, KA NEPOT
WY ET 72y PEOMNESNTWLEHIONICT VDL Z L 2T GELIZ
KR, 1997 22, 3BT 78 NOERREICL Y BBEROT —F kN DT 7Y
NUOY vy FOFMIZ IV E R LD LD, 15T, ZORED [EX & [HFE
W7 FERe ], DEVMN TERET 7 PO LB Z X500 ThnE > [HEF
—ZIIRKNDLDN] BS5FEZ, EOVoBROHEEN, EBiE E FR3EEL
LTERINDODHAMD T, FERITIEGRN 7 FE LI,

x
1 672 ICENWRE Yy FOMFRRRONLLGETY, [hb] OGOy FOEINPIELLS AR
Mol ald, R THD [holeb] PELSKEEIN TN RNEZZ bR,

S& 3k

P22 « BRI« SEHHSE - R (2004) 1 H 10 0 0FREME ) < A LBHR.

GSH—FZ (1967) [HAFEFEROIIE] HOE K.

TERAE R (1999) [EEER & HiEMEE < A LBHR

FEEEN AARGEHE P2 (1989) [ HAGEAB R KIEHFL.

MIEERAT (1997) TEFEFITEES) [AARGEE SO 4 ] fiip EHE.

FHET (2001) TREHEENRT 712y NOMRICE 2 508 BRI KT A ARGEMIEHE £ ¥ —k
%, %14 5, 67-88.

HFIIFET (2001) [ [RE] 772280570 YT —fRE— vy Fh—7%FH LI fREEOE
Be— ] FEE A AGEHE, 37, 130-150.

MHAEE (2007) THkEEdh ) 288 &% ONLINE http://www.ongakunotomo.co.jp/ex/kayokyoku/index5-1.html

KEE (1990) T7 72 M A v bxr—ra o OBEGE TR A ARG L AARGTEHRE N3 % pp.92-112. B
1BEpL.

Okano, H., Kubo, M., & Tomiyama, Y. (2007). On the effectiveness of a method for teaching intonational phrases

of Japanese. Paper presented at the ATJ Seminar Program, Boston, MA.
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TR BNGA D KRR

M BT (Y 73 =T M RFad B2k

25

BUR A AR LMD LB %, BRE - A v F b a—» a— X&), Ide (1982) DEFICHKSE

LT 21T R o7z, T — 2 OFEREMWKIFOEM A 2 7 7 2 MR- TEY, FROZEE
Sl L ERRBIR O b, HELELL TWDHIc, AREHMIZZO Y7V m—2 a2 AR

E%”% WS ELUENDDTEA D,

F—T— & KUERBDE, JERRR) AT, LS E

1 [XLC®HIZ

5 RIS L2 AAREEERER N O RFEREZOLEIZLY, Lt
HEMEERBR LY, WG~ DN TS rif & 28 v B & 5 _ﬁbﬂé
Lo TE, BEICHLEDOERNA LI, FRIEEDE VLM, FFHZZOF0
[FAE—F AX A VPBIEHEIFAIC /2 > THRTND (Ide, 1994) . FlxiX, &b L/
A, BIRIZEGMMESTWe T2 21572032 (de, 1994) , ZD XD
2, RIETIIARICH TUEFE 2 T2 E T, FAESEDTLENALNROONBE
Tdhb, HwH (1998) (T4 —2 5 U T DORFE~GFENOLME 34705705 A AGER
Fhah T, 19 % ~20 IO LB OMKRRBEOBE LR L7, 10 7#&H5 hEy 71
DNTORFEEEE Lic, ORI OMEON &L [0) ORT, HEHED

MREREE O BAGEII LMD BARGEN BHEL L TE TV H 72 B2 L% B, (i
L2 ESTETND

ﬁﬁ@ﬁliﬁAM%ummL& (IR ~DOWEH N R L, R, ZEOKEIZ T
Tﬁ<%%i@%éﬁ@ﬁfﬁﬁ%@9i9uﬁokk@,ﬁﬁi@%%ﬁﬁﬂ/T
7 A MIEETHIHEENEL, TS U TESEREZESRI - BENE< o T
W5, NI HITEHEID L FEOLRITEEIZR DD TH S D (Coates,
1986) . =05y, HUEEIIHESIE(LERKR L TWAHEEX LD, £z, Ltk
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SHNIBARALOEEIZ LD L TCWA I T, EUHTE, Flh, BE, OFLREE,
FREONEBHEIZL > THERT AL E2 5 (Mishima, 1994; 57K, 2002)

2 WEEH

RO B, ZME&BE, Ide (1982) OLME#KBIGIOEFRIZESNT,
ElpIE, Bk, B BENE DM E WIS D, A Lo B R o B
BEELRLE, AARBEHEBT~ORSERRLE, 7% L LT, EBIIT R4
VHEEa—, a—Z (15 RO A A a— L HHAREE) , Sl -~/ uAf %
[k BAGE]  (1994) ZfH L7z,

38 THANEAKEWBRE

HSE D 12 IRSEPHIN S DOF — 2 2D H 12012, EBEOA o Z e a—, 15 5RO
A Ea— L ARSFENDR D a— A, HRE HHROBARE] 267 —2 %L
L7z, T~L56] 1 Ide (1982) DERICITEEN TV Ao 20, HIK
(1994) @ RO HAFE] ThEbLI Ty (21]) , AMoFr—2ToHiittsh
T=icsd (71E) SHTORGITOT AT,

#1 THROBAXE TXRMDKFEICETIRTDIAT - X - FE

X7 DEA T LER O S -l JE

1 - R 90 3¢ KREAE S (18 5F~22 %)
B L T 34 3¢ R¥AE - (18 FE~225%)
R—=DLATADERIALERTFE]| 38X KEAE (18 E~227%)

BEEEA 35 mE~55%)
R—LAT A DBRES L EHTF4E 15X KFEA (18 HE~22 %)

BEEEA 35 mE~55%)

PNETH 177 ¢

S COPBRE ITREE 284 (R22M) T, FlEiL 18 b 50 b5,
T —/RATOREEIIERBIIRAZN, 30 %15 50 RofELMEE TSR
%, #EtH, ESL (English as a Second Language) D54 34 (185%, 217i%, 25k%)
RFBEAET 104 Q026 408) THDH, =—/ATIE, HFHELME 104, LK
FAESHT, TOMOT—XI1% 15 DDA 2 Ea—iREBHREHEFTIT- 72,
T TEE L, v 7 A L, LMEBEOE 5 E RS TEI S 72,
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K2 WEHREDER

MRS | K BRI T — 5 Fik
ESL 3% 1875k, 21k, 257% AU HEa—
NS 104 20 fX~40 1% A B a— LA
T— 8 154 30 fX~50 1% A HEa—LHBASE
At 28 4

=i, McGloin %, #ID Tk HAGE] TORFEITROT TR EH A
MRFAERTZD, FRROX I RAFEHOSTITRON L2 (F1) , TATHRENG =
Y77 AN GEHT, Fim, 58, S, RO (18K o TRMERBE OB DAL
MPREINDTD, FEEOA L ZE2—TE~TOMAEDEEHRDLIETES T
i & KL OMBEOE LT —FUEFREHIH TITo72 (3, 4ZM) .

&3 XTOMEELYE, TiEELHE

FerE (KN EN LM (HeHTED)
FNE M (1) 14 BAE: K"
FRAE A (2) 2#H (3) 54 (=—,32R)
F4 RT7DEHEDHE, THELBEH
BB K BB L BB Wikt
U (4) 14 (6) 1#H BAE:R/d®
A (5) 2 BAE: /4" (7) 5% (=2—,%
4 R
41 TFR b

T XA MDD MEKEE To, o, () o, OoX, b, b, X, L
51 ZH L7z, 20T IX4FEEH TH-oTm, Ok F4ERT (18 M~22 ) O
BR6-31F, Q& TFAELBTFAORGE-11F, @HELME (35 K~55 %) 571
T (18 5% ~22 k) DEE- 218, @HELME L ZFFA L ORFE- 11N 5,
LNEREBER D E £ D LA ICTHEI > 7o, B LRI SFENE - KU Bk L7z,

FNEFNOLMKBGEOEESIX 0% TiX, o) X 10%, 7o) 0%, [0
1% 2%, okl 1% 65%, %] TiE, Tl 1X1%, il iX2%, b



144

X101 0%, Lo 1X1%Zo7- (255 , ORI S OEET
X, [TOF%] 1X82%T, [FR] 1X18%E, [TDO%R] BWKkEL1o7-,

K5 THRRAMD : BXBHLDEE

=R D RO | DR | DoX | b b | bk | L &
EietE (8] 6% |0 0 5% |0 0 0 1% 12%
BN & 2% |0 1% |0 0 1% |0 0 4%
FENBHE (&)

AR & 0 0 0 1% [0.5% |0 0 0 1.5%
En b (K)|0 0 0 0 0 0 0 0 0
AR & 2% |0 1% [|05% [1% |0.5% |0 0 4%
FHWHME (K

BE 10% |0 2% 65% [1% 2% |0 1% 21.5%

D3%-18.5% O %R-4%
(&) =KAN, B =BLwnv

42 AR E1—DFER

£7, FAIRHEOA & ¥ a—ITiE BSL L1574 34 & RFRAE 1 4 DOREH4 4,
HEBEIIEZAY Th D, FERFEOENOERM L, #RE 0RO H 5 5HE % 7R
LHLZRD_XS BRIZEFETE DL LTz, XTD 15 DEROHBASFHTIIALND
72D RFBAEICBAW LTe, HRLTET AR B FERFEOFRHKIENEL 20T, FIR
NRLETA L ZE2a—"4To72), ~A 7 %) L EEEL Y L2/ D TEASHERIIC
o T LESTLE DPRFE N DFES R -T2,

AIETIE, T =2 0T — N7 0 OB OB A SCRAL TR L, £
D=8, 2 NOFFEZ 1 EBEENHMHE S HE12iZ05EE L=, 2 AT3EDOF
FEOLEIT— AN =Y 1.5 E Lz, a— 2D 5#% 2 [ROGHA1L 040 E Lz,

5 43 Ea—T—3#R

KOIFI5OEFETO— ALY DEEERT, T —XOFMEEIITRROEY TH
60
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®6 TR (I5HDRFETO—AZHY DEE)

REET ) RO Ok |0k |b bl |bXk | HLL | AR

(HZclRl=+ CGA) 2 0 0 0 0 [0 0 0 2

Q)FE Nt L 1.5 (05 |0 0 0 |0 0 0 2
haEL M (&) |15 (05 |0 0 0 |0 0 0 2

QFE Wt L 0 0 0 0 0 |0 0 0 0
rEME () |0 0 0 0 0 |0 0 0.4 0.4

(AN b 6 0 2 0 0 |0 0 0 8
FEBME (&)

G)E Wt L 6 1 2 0 0 |0 0 0 9
FHOBE CED

(6) A2 & 15 |1 0 0 0 |0 0 1.5 4
HOBE (&)

(TH A & 0 0 0 0 0 |0 0 0.4 0.4
FNBYE (8F)

CXil 185 |3 4 0 0 |0 0 2.3 27.8

D F-27.8% 1 3%-0 [H]

(&) =KA, ) =8Lv, @) =Bz

51 HLWLWELRHERLT-14
FOEEnEN [0] 2 2BFORFELLEOT, —Abizy 21H,

52 BLLWAWLWELhEORME-21

B2 NIX T A 3EPFEGET, — ANy 150, 7o) i3E W
2 NMATLIHEORETET, —AH=D, 05 EERo72, FELEOEEIT2 ATS3
[, —AdH7zv 15[\, [7Ro)] T2 AT1ET, —AY72D, 05 FEo7c, F
7o, RFEBAEOKEBRILET, FonktE14 (F) tHhEOM24 (AandF) , &
FF3M DR AT LT, TOMEITITRLOEY Th D,

HE-3 ADXMEDREE. REDERFTNIREZS,
A:RBEEED E RN D, TDIE ) BN,
N:IZAE?2 b LB LS Rl 562

F: ZDIE 9B,
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[~22 L 5] 1% Ide (1982) DEFRITITEEN TV -72M, FREONFIZL - T
IR B E DTN E WS BITARAETEIRY 17, 15 53 DO=EE T D&M
:Nﬁﬁ%%%ﬁTNﬁb%J%1@@0ﬁ%@f,@@ﬁ$%%ﬂ%*ﬂ%ﬁb
hol, TOEHBELTE, N2BKAN A TIREZE ST 230, | L
SNT, NBLMEZEHRLT [bobhb Lo/l 6?2 LRHFHEOHIT [~
Lo) &0 EBEl 2 mERICE 7=t F 205, Z0LHIE, AEICE-ST
FZMEEBF R E DT WA H 5, it,%ﬁ#ﬁ@kwotﬁﬁzﬁ747
&W%@%AéM5%£ BUARRR, FARORW &V TGA1TIE, et Bl i3
Y WA (15 P AV S

53 XA TEWVWLEEPELE-ESLDOFE3 R, KFERE14, OPI5 4

BN L AR TRB AW TORWD, A X Ea—0fR, HAE &

WECHE 34 & b B EIRREE S e o T, TOHEEBE LT, #IXmTHHT-
DIZTHELRSESHBE bR s, MEENMELOLETHLFEL, 12
— R THS eI LN RB 2B LT A5mb ol tEL NS, £
7z, OPL "D OBFITIE, ZMHEHEE N IZLFFE~OEMXOAZ AL LT [~
M ME, BADOEHST I~ L6 Z4EfES>TWDEN, %D wind-down Tl
[~ b)) XD TEREZS > TIPS TN 5SS IZ-B-s TG 5
Leb?2] & I~mLb] EEZDZTFv A2 RL TS, FHEE OFEITIARHZN,
ORIER A THLEL, XETH LD, Ll TEEEZEANITHBIEST2D
b LIV, 4/&t:~@%%bif~bL%Jiﬁthwﬁ<,£Ewmw
LUT w7 ALTOE LR, £z, ZOFEBEEORE LB 2O, ZORIZ
BALTCITE V< DT =X TELETIHVLERDA D,

54 BHWLHEHEELELEZE (RA) -1#

BB T Q4% AWM Y Q7)) KA, FE 2L, BAEVOEE -

SLEB, FARROZ L%, R To) X6, Tod) X2ETholm, YIIT EXY
?xx~%ﬁﬁ,%i@ﬁb<@m@fﬁﬁmeEK%LTméﬁmﬁﬁ%oko
KR, TIXY KV HFETRED, [~FF, ~TT #fiArEhro7c, 72, Y IX
FbJ%Fﬁ@J%ﬁzéif%ﬁoT%ﬁW%Aﬂgﬁ%OkoW%ﬁ?ﬁ@ﬁw
Thd,

Bl 2 Y : DALY, MEZTZZERR0nG, ([hrAiznd] )
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XEFEEL TRD 720 L L 7o KRB 2B, KMERIEZ > T, 72,
OB D5,

Bl 1Y : RADIE S Te DX 6 45,

[ 6600 EEZDIITEN, KSkEaFEHTHIZLICE-T, ZZTHHMLL
7-HREAEZ L TWA

55 HLLWELRMEEENEME-14

BHSEET, o) 6F, (o 2, [eo] 1[ET, G590 LM B)E
DRRIR ST, R1F0, JIUF (1994) OWFFERER & [FEET, Bl LWEME L W DIRGLA
—BLMEER L TWVWDHIDOTIHEEZLND, MORT & T MERKBIER O 5K
NENDITFDENTHA D,

56 RATEHEWBHEEHFLME-21

W7 EH 7 TARA—=RNTHITORXT ZEbET o) »n3E, —A%7=D, 15
m, (2o e 20T, —AY7=0 1|, ~»nLb6] BME3ET, —AY:~
v 1.51A],

57 #XETHERMELENEME-58 (OPIHDL)

OPI O 2 — A B & H L7=B Tl O E HIXERM SCUiE T~0) Z4E%
[>T, E72, BHEOKRFEBREORIELE LTHERD T~k T~hx | 2MED
NTWe, ZEEBEIE e — 7 LA UM — OB S e T2, ZOBHE LT
X, UIRE CHDHEL, A X 2T —E LTHEEIXTE - et (PHE)
DXERSTNDEEBEZOND, & ZAN, HEE H BN/NFAED 2 IR EFFORBIT,
BHMORERE— VAT HELHE— LT LA T, HiTE—ILAY L ~OXRISIT
T TCLobbrod (FMI0EE) 2BV TWVW-THIINLL, | SIKETT
[~ L6 LWy IERIEEZE->TnD, 22T, BEEZELTWAHDOT, T
BEGE L [AIRFIC 2 D L S HER L CRISHE 218 U QW R b2 oy - 7= etk
Bga T~ Lo MEbhi-ts5x X9,
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6 FEDHEEER

K6 LRTDOWPLNRE DT, HFEIB LOEFOBIEDE IO Ttk
BER OB —FZ < 9El, RIZZWDIXE L OKNEFR T8 El, tHFENLIEDY;
BF 21T, BLOKFETEKFRAELORFEL YL 45TH D,

K7 RTTOXERBAHREDT LD

HF VBN BV BB KN | Bt (KN)
FN Ik 9 [H] 8 [m] 2 [H]
RKEEY 7¢ BAE RIS 4 [m] 2 [H]

HAELZ M THTEREWEE (KN OBEAETYH, HVKFRELORE (28]) X £<
AR7Z STz, RVED ZoFIrD S, FELMEERBHEOS ST LM EE#RL, L0 £<
DL BF > TWEEEX L9,

Flo, a—=/NATOMEDONT 2 @BET 5L (R6 TIIFELMEEENFME
(B) & HAFELtE LA et (B ), FHEREWEME L AW E Om<T O%4
TENZEN [~ L5 BDENENS O a— A 2 A2 &, 1 oE|
ATIZ 04 EITHD, 2HORKANDT (ZFlL & HE ML FiEL M) O&EFF21H
IZHRD EIERITD I WETH D (FREBR)

#*8 TWURTODHER D, LD, »L5
BEENT 2 232 LB ait
#ZFEE (KN) 2 0 0 2
FNE M & 1.5 0.5 0 2
HAELME (KAN) L5 0.5 0 2
H AR LM & At (B 0 0 0.4 0.4
AR LM & BB (B 0 0 0.4 0.4

RUIY, VI HEOGEILTEE, [~TY, ~F7 ) ATILRKDDLIHLDONRELL,
BRIXE [~ THROoTWDOIHLORRETH T, HEROEWRTO [~ b
BICEbNTE A, KMEBEITRA SlEbh e oT, £, KRL (KAN) ORET
X, T~nL o) 1TAF 20T, B0tk fELE (KAN) OXT ORFESE HIF
UG, TM&BEOHEEITBEVOAERBIEL D &, LV, BomNRSFOEK L7
STk 7, LaL, 60 AUl Lotz gkig & Lcymaici, Tkl Okt
BiFAOBENEL 5 ERTRINL S, 2, 207 —F TIELRALORFHIET
[{ L7 7 ADORFGAROTZD, FhlZBRRFAEL VWIS TEBAWIEHE L,



149

FEMZENH 2o T2oh L2, L, #BRE OB DT, FEmENER
TRWINE I MDIFIASEOMEREE S 25, £, TOT TAA—NOPTHE - %
Lo T2 R BIR AN R D I ORT THIUR, TEGEEE, B
ERV bR NENTREND,

ARIDOA U EZE 2—DT = bIE (%) IT—UHTI ol (R6EH) |
FlRE (1997) OMFZEIZ XL 5 &, 1993 UL S 7K 9 R O B &5t 154 4 D%
FEC, TMRFENLD [~EbX (1) | £7o [~7FEbha) b 1 HFmEInk
DHTHoTz, 1Eb] ZEIFY AN 120G H-2IC b 00b BT, ERRICHE
PNTZDIFZONTEITETFE NS ZETHDH, BEAEOHFTITL > LE» NS &
WO FEEEFFODIED, TNTHLVEIRTH A H (G - IR, 1998) . Bl O
(1997) (I2& B &, B To) I3MENICHIETHHEONTND ZHMHERIND N,
RHERIT4 NTT NEIELS, s &ETIURFERO &M (60 Ll E) IC8lg s
NHEN, B LARMEFADINENE W) ZE L EFEETHD, KHEDSELLTO
A EXx, HEIZADNOOHAERLEZZE I TH S,

7 BbhYIC

AT —2ND1E, KANTHLIENWE Y LOXFETOFE WM Y OFEETI,
FEWME Y 1T T~b) 2oz 5F v Ax8EbLH ozl b b be, FEEME
PNTEDIFZED D L 2RITEITEVWOFERERST, KEOT—2ThH, [FUERZRRER
NEESh (RezR) , T0OFR] 3K 278 B sl b »rbbd, b
R FOEITH STz, ZFOEEE LTE, AFEOT —F TIIFEO LN 2o
TclnwH ZenExbhbd, THHROBARFE] OFFARTH, [OFR] 1TLMHEXD)
D 82%T [FR] X 18% T, RIELV TR IR0 ERNWEIE THRbiIL T\,
ZOHTYH, FELMIE %] OLMEIEITRITHRD 2% (48) , L1540
1% (2[E]) T, HWkMhED ThR| 1307 koTWe, LaL, Rl (1997) 23
ML TWD EIICRBICHEKRL TS LTS 27, N - K& (2005) (285 HEH
Z R AETHLHALRERIZ, 60RO LMEIX TR 2fioTnN5,

RERRW D, KEOT —Z TIEHFF - GREZHETE R o720, ZOFERTIX
TOFITHOFERUERZREE LA L, EROZO IR SEORIIRY Ao
<, FIFERN R A —F A XA N> TNDN, FERICH TE & 3 & TE5E -
WGEEZED X 912725 (Ide, 1994) . Z DX ISR ERITEE TE 2\, —Ff
® age grading DHLGTH 5,
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FROT—Z ORI, HENBLTOHFERFEOLE N —FLMEKIENE DR
HAREMERH D EEZ LD, TOEALE LTE, BHOLMHITEWBME L DEEED N
TS LS EZETRIL VWD EE A D, ZORTIHIF (1994) &R USRI H
TW5, MEKBIENIIAD LTV D DN TZD, £60H] (2) OBLLWE WL
EHUEL DX EEDFRER NS THHA LD L 9T, DEEOFHHEICL > THLEOHEE S
BoD, HEBFEOEWIT 3G LETF, i, SFEONRES a7 7 A M
LoTESTLDHEEZ LI,

SHOBEE LTE, L0EL 07— %M, XM EREE D2 )T,
tBox e, ARl R, S, DBERLIRRE, FEE L O A FE ISR (L
BEE) | DEONFELEEZTH I LICLVHIRNT, L TE A RIBER
TEXHZ ENEENS,

F—tF v 7 2 BRRITHEERE - AAEAE T, ZEEEEIT= 727 2 B
(K> TEMAEY, RO & IRk iE ofiondy, BMEGZEL TS
=02, AAREHINIZDOY 7 U m— a0 AARGEREE GRS S LERD S
A9, £, Ide (1982) [T LD EHREZBR LML HRICABETVHES H DO T
IRA DD,

SE Xk

HRIMTESC(1998) 5 "5k & L TOARGEDOHEE, KEHE—FLELRT IR
RKBUZIBNTO AAGEFEEOMEN, A7) [HARFEEE] 96 77, pp. 25-36.

BRI - RIGEL (1998) Ththd Z LIXOEE-ICR « 2 b+ 73 - ZUHLIC—] [HAGEF]
%5 17 5 No.5 pp. 56-78.

RiREDE (1997) b FMOSCREAO W E | BURAATEHE S [Letko 2 L3 - Bak] 0o
5.

JUFINESE (1994) [ HAGED LS BT 5 2] 5w S0 R

TH/KFEHE (2002) T2l o) ERRARTRS [HAGEEEEE] 5 42 %5 pp. 1.

BENIESK « AEETR (2005) BT S S OIRNRY & a2 =7 — a2 o OF7 5] fnst &b

Coates, J. (1986). Language and gender. London: Longman.

Ide, S. (1982). Japanese sociolinguistis: Politeness and women’s language. Lingua, 57, 357-385.

Ide, S. (1994). Women managers and women’s language in the Japanese workplace. Department of Anthropology,
Washington University, St. Louis, MO. Unpublished manuscript.

Mishima, S. (1994). A new perspective on women’s language in Japanese: An interview with Sachiko Ide. Issues
in Applied Linguistics, 5 (2), 425-435.

Miura, A. & McGloin, N. H. (1994). Integrated approach to intermediate Japanese: 1% H & 7%. Tokyo,
Japan: The Japan Times.
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BECIELEBRE EZDLBRIEEREED—HE’

= BT (7 LRF)

Co =1

ARaix 872 ULREIRIE ) 25O 08D i, Efk L~V OFeAEhF 2 Hide D3O Te & v
IBREHMHRICLCWND, 207, [EHIRURE 2FEERFIMHTHNL O, TeyT
4y T L—RAORENIE Y N, ATXORPOL O, NAZ, ERL T HIEERET
Do MRRHAIE Y FOOEDTHLHEMEDOR, ZOFGEME HOALMESED, B)) b, Sibd
BIEAZ RO D IEHEIC R VB EEZ, nL-ULb, n+ 1 LLOSTREEZ R L THZ, AETIEED
PR HFIC TE I UL BRSO TW D a0, £7201%, EORE B2 USRI A ~ 77
U— & SR EEOHEMNOE _SE =Y RER L TODENERRDLOIL, TEAAL IO
O DORMEEED—IEEREL, ST 5,

F—T—F BT UMIR, =% (SRS A NI 70—, MRV MRE, TS, WSURT,
AL E Y b, ey Ty 7=, ZEEACHOIALI, BARE, LREEEAE

1 [XLC®HIZ

Bk r~v, R, WEADAKRGED 7 7 AOFATL, TRROXIR/NTTTTT
MEDHEO =T LG LH Z EREEND,

(1)
EFPFIIEEALOAHFTO TE— - b—t—] , N —ALTU—27 28YED CG 7T
=ATY, AENTHO THROHNADHFTUTH T I Y RF O Y =23, fi/pn
EZAEBIT T NIEANMOT 7 Ry EKEIZR DN, A——DWi% R
T TASTbLOEDIZENERENTZLONTND | LMY, NMHEFICELZK
TEOEHER T, L omEE,  UNEE, 2008)

AN, ZOLRICBIALEEEIIE SO =X Lo TELT, B0 =%KH
DN, WD L IITEL, oML LD (ZSOBUMRHEINEG T\ 5 ; BREiO
THFERIZEZOLD) Lo TWN 5,
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(2)
EENTHD TR DIFICHIZ I Y RXF O =28, Gt Z A%
TN DT 7 2o ERKGEIZIR DN, A—/"—DiiE /T TS
HLOEDTEENBENTZTONTND ] LY, ABFETICE LIRS L5 &N
ERZT, 0D PEE,

EEATHOT) b, THEHEZEZT) £T, 20 WEE] 2220 TRDOTH D,
DXL AP IR L TODRWNT, STRD T W) Wik % H CTitte £ T - Tk
BIPBHITHR LTI ) T2 —naeAKfET MRV AR (First come, last
interpreted) | 5 —&, FNETOXL, FIEICITE> TV, B TLE-
TWDH AR O D, & 2AD, WINZHIZA-TRELD, £/2E, BITA-T
Kb ONGIEIC , FAEAMIKRL T\ TR L#ERE (First come, first
interpreted) | TiX, [EWOPiE] FTOXZREL T LERRW, DF D,
HHFLERENOAHERS T 50 TH D,

S s ONEE, FELe TA— 38—, | | HBHEE T O
D B3] THORF LN TWD, AT, THREBOXIZESRZEL,

(3)
EENTHD TR DIFICHIZ I Y RXF O R =2, et Z A%
TN DT 7 2o ERKGEZIR DN, A—"—DfiE AT THS
LOEDZENEENTZELN TS My, NMHETICELZET X D #H
T, W) EE,

ST EWS, S EARIEEOMEIIRNT, B

SRR SN, T D, B SREO/N—V OFIZEIZE K LTV D AT
FLAEHEETH D, F—SFEERLET TR, B 5EES

Waitl SURITIE O BBILEFB SN T b, S\ —VOREIL, F o508
SCREATALEERE ) O FEAEW T 5, £ 2T, ARRITE _SEEEE OEMNOE S
FEN—HYDOOEDDANTT U — (strategy) THDH EFZ 25D [BHT 70 LAREIRIE
SCREMTIE  (First come, first interpreted/parsed) | (ZE &L, BT 25020 E2>DHH
ET 5, AR TEAZ e UL WU IE ) 25 2o nid, bkl
OV OFEHEHM & B REINIMOWETe L WO B X ARHRIC LTV D, DFEY, F 5
B COFREN) 2T T 2121 TS e USRS ) &, B S i8H 0NN O
NP RHIAHT D TWRITNIT R B2 NEEZ DO TH D, FRZ, H—FiEH
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WEED X O A EEEEITA  (head-initial) T 5 A ARGEFEHE L (527 UEIRE/

RESCRRTIR ) 2T ISR SUER D D B XD,
AIOBINE, 20 E2HDH, T,

BT 72 ULIRIRE ) NEEEICEnITE

FHONTW DD EFRNL —JiEE, 7%, RIS Th D,

2 ¥ MBECHLERE Ton?

BT 72 UMRIRIE ) Z2RE T 2B L LT, EHRERANORREL RV 7

WLl OEBEO —SEFT 5,
2.1 EHRERIOERE

Eitlcab_7= 91z, Bl (1) OL DR DIAL L HZTEN IR L TV T,
RO TeWnWHIWiE| B CTitteE TR TWA L, FNETOXIL, EICITE-

TV, ENTLESTWARREMERH D, & Z AN,

B2 URERGE) 1, T

WO MEE] ETOXEREL TB LERRW, EHFREEDZAaHEZE L, BA

FRAN—YBAN LD IS LG D ThH D, Thillg,
DT D OICERS L TICARICHEDN TN D

IEEIC Db BT, 552 g,
TFEREEEZOND,

22 [HERUYMERE] DEE

[9H Z70 UMEIRIED 13,

FERENTERED X O IR EEIEINN TH 5B TR Y fERIE A>T, AA

DX ZMRIRTE D LW falRtEn o5, BIZIE, FHEOLHA,
ARLTWD X AN—EERTHH050 L 918, FEH LM OFEIED,

EWITH D,

(4) X \—H

1) J55h 2) HAGE
XP (e KHE5) XP
/N 7N
WP X’ WP X’
FREHD 7N FREHD /
I X YP (Rh23)  YP
F B FHE FHE
speaks Japanese HAFEY

RO — M) 72 At
H AR DREIE

\
X
EEE
T2l
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HAGEL, EREPAMSNDGENLVOT, RV FERIE | T, AR
fENFRE T %, BIAIE, ROBBREHOHNCAOND X SIZ, TEY) Z2FFMRL,
ZLT, NEXLE) 2L TITKRD T TH D,

(5) #EX LW
ordered pizza
Eonnn WY fRIRE

‘pizza (I) ordered’

Z OFFFRIEORIEIL, HREIZTHEREICE S AT T, N — Y ORI LR
IZEARFEOS O (BRSPS 56 0) TR, kD (6) O 1) OHEFE
DOHLO (FESPIEEICUET S H0) b Thsb, Wz s &, ZoEEE
13 A AGE DA SURRAT TV E—FE B0y IR ST 71— (6) D 2) ZEG L Ty,
ZHUE, BARFEO/ N—HDRHEL TR, EWH TR0 ThHD,

(6)
1) 356 (Ao i) 2) HAGE (B hifkis)

YA AN

Pizza |/n
EEE EEH

(someone) ordered X L7
ZGil ZGil

[T Z&n, ARMpMEICLTHNDI, B (3) OTFHIL, IZBWTbEA5, Lk
RO (3) OTHMEBLEZWLRY R L2 BI1E, RO (7)) O 1) AR UEE
E LT, XU STV a6 Th D,
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(7)

1) ARGy S 2) LRy i
Become a friend RIETIR D
with Vanessa A A A
(who) kindly-rescued falpnN& T A%
from danger P Tliniz

3 MREMty hbETOTOERF?
31 BECHLBRZEDEREyY bLlF, EALIDLEDOMN? ENIEEHMN?

AT 72 UIEBRIE D Rt~ Mid TPRAFEAL (comprehension units in Kang, 2003) |
THD’, TNTHE, E50) bOPEMEHEAZR2ONEND &, TRICHRT S LD
2, FmYT 4w 7L —X (prosodic phrases) MEEIEHNI 72D TH 5,

7, B{EIZ, TuYT v T L— X EWRAEIR &R SURNT O —F OBIRIZE &
T 5, WOFIIEBHTH DL, LTAD, EOLIIHEINDLINT, EOLH 7Y
HYT 4y T =X NRHNT, BR TR 25, UUT, 7oy 71v 77—
REFEIMTRLTND) o b9 #MYE LT RrYT 4y 77 L—RET 5L,

(8-1) O&E, THHTTIT) LI EKRIZARD,

EZAHN, (8-2) o&oig, 6K 2 THo) LRLELTveYT 4y 7T L—X
ELTHETDHLE, [TTITHAEAREIZ, S5, bISAZMAT] &) EE
272 %, BB DOLGEOBERMEIR T, (8-3) OXoiZ, HMUrEh, EOE
AR TIE, (8-4) X1, fraind,

(8) #IXC: B—=nz&d 5 5ARMATL

1) (B—=n%&) (b9) (5AKEATI, ) b D= already
2) (B—nz%&) (b25A) WAL, ) b
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3) 1) ORSUERHTHEE 4)  2) OWESURATRES
(CIIRBFZE®R LTV D)

H 9 52I§ti \Y%
AT

52I§t1 @(A/fio

W, FRENICE D, —B/DNSWEMIL, Wbhwd, AARIETV S, SCHEICHEY
THLOTHD, LHICHYTHLDIZIE, HEfEDIE, WiEET, WRIZEO—fl%

2T 5,

(9)

a) BN HHEEE -7, (B EEE)
B #fEE (agent arg: who)
iz . FRE (theme arg: what)

H o7z ibGE (verb>predicate: do)

Rezs/eEfERE (9b-2) , F7-0F 52 L7-HMEE (9b-3), (9b-4) & FfREAT
Thod,

b) RN HHEEZE-ST,

1) () Ghdz) (Eol. )
2) (B2Y)  CGoEzHE-7, )
3) (B3 #HEzZzH-, )

4) Iz H -7k

W-T, BEZ 2 UMIREEZ L >V LEMKET 2L, ey T v 70 —XHD
56 Z 72 LAIEIRYE  (First prosodic phrase come, first interpreted) | & 725, LEfkL LD



157

EDREE L, f:fi , —ODERR LT EREN, FEEEN VR, —ooTu YT
47 7L —RIZAD, il (9b-4) ODLHIRGHETHD,

TIE, fiTll, FEEOMREAL, BEMHEAL LD 0N, ImnY T 4y 7L —X
DN, BEfR, DFEEPE (speech production) DFERHfNIEw b, BEREBEAE Y BT
RYT Ay T L—=AThHHOMRE, HFETE L0, ROFGHE BHDFERBROMRZ Z
DEVDEZ L SETWEL, BEEDR, BHOE —SiE0OmA M % Eit & RO M
Fae L THhdE, XD EAH, ThbL, R—X (pause) #EL &2 2&% B
B, RFEIC0boT, RUELERIITTENSLTH D, *Thbb, &9, 2Rk
DG, 7aVT 47 T —XEfoTNEDTHDL, DFD, N—HiL, MR
HAL, EIRHALZ LI, #UIT L T 20 Th S,

32 EDN&SITHREAMT, BEILLER ToEXEhbDH,
TR RASNDHANLE LT, B (3) OFFEHMEE T2 XLZplce s L,

(3)
EENTHD TR DIFICHIZ I Y RXF O =2, fElnwd Z A%
TN DOT 7 2o ERGEZIR DN, A—/"—OiE T THST
LOEDZENEENZELN TS My, NMHETICELZET X D EH
9, LW UEE,

TREBOIE, BIZIE, RO X HIZFEE B -SBriGEsELT) OFEITA
STRETR YT 4 w7 7 L—RXDONACE T2 LIRSS L 525, ¢
(RGN L7280, HEENE T 2IHZ L TWnWb, TASLH) 1%, —&FHIZ
SET INDEMEE L WD BERTH 5,

(100 (EEnH7) EoHOHFICHTZ) (SYRFONRY —N) |

after being born first time  nest’s outside world came-out Bee-being-Barry- (Sub)

1) BHOT YT 4y 7 L—X EERNTHID T DRE~DOAT
(B 2 k9~ 2 RIEA ) & LTI, i)

EENTHIOT
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2) “FEEHOTSu VT 4 v 7 L—R (HONAOHTIZHET) DA
( THOSOHFIT) 2 B &R, i, #@ao (-] oBfEEK2KICTE L)

EFENTHIOT HBosott iz -
3) Z/BOTO YT 4w I TL—R (SYNRFONRY—R) ODAS
(M7= DEMEERE NI Y ANTFONRY — LR, BT S4, AS 1358, AS 1 DR A f4&

(AS3 3B E Y, FFEIINU—)

LY AFORY =78

AS1
AEFENTHIO THRDOHD
U T
(11)
1) AS2 : (faZpne ZAh%) BhiFTink) (AEoTrxoid)
being danger — (Object) resquing-self-gave human-being Vanessa-with

(AS2 M5ER &4, AS2 OEIRA5ET)
(NY —NEHEEN Uy ot —HICTEX HEIEL A B AEE (EE) A WRICTHEIL )

(AS3 » IH) (AS3 @ 1H)
SYUNRFONRY — ANEDT 7% W&
AS1 AS2
EFENTHIO TEDOHND fapnN e ZAZBIITTC
HRICH 7 <=

2) AS3: KIEIZ/2 D
afriend become ( Z DRFEN TAFEIZ/D] T, AS3INIZEMIIL, AS3 DFERAEZKT)
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Z LT, ROKDRIHEES, FEEO =BT LE25.

(12)
AS3
IYNRFONRY =N AN DT 7 x4 b
EFENTHIO THRDOI D falgn& ZAEBITTC
HRIUCH 7= <ihi=

3.3 BHRANEET xt BHEFINFEE (Conscious learning vs. Unconscious learning) ?

AR, FEIL, ERANTE EERINTFTE LN D DL Z L ZRMHRIZL TV D,
ED XD BN, BN FEICADDONE WD &, GEE, 47 4 4L, TO#ik
{b. (subcategorization) <>, Eik L CHESIE, ¥R, ITHAREOFETHSL, 0%V,
TICHMAORFEZEE L2 E TH L, )7, FEEDOHOT D A=Y D AT
O — FSEE, B SR, hrbbT — WESUATIE (syntactic parsing
algorithms) DFEIX, BN FEICAS,

ST EE O/ N AN LD SFATIE 2 BN THFE TE 5 20T EE
DI ATICO BLEE, FAHEI LR EOHFE N H Y (A X AFEEDOHE & BN & W
E, SEMRRT) SRS R, ASCEBR LT &0 S 5RO R BN
N TUFZR BT,

N—HF OMESRITEFE L, Rk~ 7z k9L, EdisorEchsroT,
FRBTRIN D, BENDRBA T, FAEPFRDEND O TIERY, BEINTELHZ LD
%, £, ANXOELWVEIRNATED X9, 5B, 417 4 4L, TAER L, 3
EOBMAZFEEFEICLTRDLZETHDH, Z2HIE, FEHPTH O L R U
ERONEREL ORRDT VT4 84T 4 —2BLT, TOWIOTRY T 47
T L= AWFERL LD, FEHEICEF AT (spoken input) TELH7ZI1TELLTRD
ZLHETHDH, =0RIL, BRK O OBHABRICHEOGE B E L2 b DAL TR
HZEHTED, MLV L, BEAND, FEHEIC IR UERE] 2980500
Thd,
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4 BBERABEDO=-HIC
41 nLARILMS n+1LRILA; XiEE

SMEREBI E LT, FEED, ARPERAZEH (3) 0L 3EEEIEL<
R T & 7258, EORIO LAV OSUEEILMD), £ LT, EOXEELIEL < f#
RTETCWDENEINPARD Z ERTENE, E@YRREZRY, Pk LT v o
TIEARWNERS, DFD, KL, FEEOBRAOEN L~ VE 0 LTI,
KOLLD n+ 1 OL~YUZEESE D X ) mEYIREERY, Bk n L7 <
RHDTIEEBZBZLDTHS,

n LoULnb n+ 1 LV EEDOXIZLTIRO D00, ZOWEIEEILM 72 D),
EONI) LONRERMEIZRVEDLOED, n L-ULE n+ 1 LoULOBHRIZEST
L BRI E A E RSN TR, 22T, KfalL, XHEEOHEMES L W)
BLAND, WERHEL 2 VB LOOVESE LT, HEEEOH, T LT, HED
BHMES ZIRET D, T LT, AMPESZELS LD (3) OTFHEO L 9 22 30iEns
o+ LT, TO—BEERTIOL L0 n OEE L L, £ 90 ) G R D)
ZHLHOCTHI 22T, BBRANL, RED,

42 ZERREBOHIAH

ZHEPRIEOIAL L, IR et 232501, L2 k< mbnTng
%u,%%@@E@itiﬁﬂ@@&ﬁ%ﬁi@%fé@@.%f%é(%”mm,
1973; Kimball, 1973) , ZOHBEIE, EHIEMERIICEARH 5006725 5 (Kimball,
1973; Kang, 1993, 2006; Lewis, 1996) |

WoORISC (13-1) 032)il%ﬁ<@%f%é%,%i(wﬁ)®;5ﬁ%
i, <o Ttnwas ko, HMRNEETH S,

(13)

1) BN ETELICH T,

2) D [EAADAEEY I ETELICH T,

3) *HFRN [FEAD [ MFERLIL Ao TWD] KEICEY -1 CTHERICH - 72,

FISC (13-3) NEFEREE20X, TWEEHDO AJ] (14-4) £Ez26nd [K<Hmo
TWAKIEIZ] 27 av AT HRHCE, RIIOAT (14-1) THDH THF BNEN
LNLTLESTWVENLTHD, 2FD, IR LMIRIENMEDIL TWATZDTH D
EEZXD,
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(14)

1) mHDOANT) B&WDOTr YT 477 Lb—X) =HF)
2) “HEHDO AJj=%Fn

3) =H/EHOO AJj=F+n

4) WERHDO AS)=X <> TWDEEIZ

F7, EFo (13) IZKEY, —DOOXHIZHEWEE (AS) DWW DHLHMHATHE I,
(13-1) % (15-1) (& i%ﬁbfb\éio I, HREENOESRET, (13-2) 1%
(15-2) IZRARLTWAH X O, THifEEST-D, LT, (13-3) X (15-3) 2%
ARLTWD XS ,IE%LJfoOEﬁ@&JJN%éMTb\

(15)
1) BAFNETELICH T,
| --- AS1 |

2) TR [FEFPOEEY IETHERIIH T,

| --- AS1

3) *HHFD [FEFD [ MFRLELH-oTWD] AGEICEY I THKIIH - 72,

--- AS1

BRAEEE OREEMEIE, DTG = SACHEDIALIN TS (15-3) B—Fm<, i
ER—221F D (15-1) BN—FE, DI & BROER/INECER S R & 25K
TEREER L (Kang, 2006; cf. Kang, 1993; Kimball, 1973; Lewis, 1996) %43 5,

B/ NEEAESERER - CEHIRCREIZBWTC) ME— OIS O Sl SCRRNT LB 3 5,
EHEAESERE . (EERREBIZB W) RS T2 UL B i 2 5 Ui
W45 DI RA6E, 3
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JEF PN (13-3)  F£7/20E, (15-3) o EHAMEZERY RS & FiEo (11-
1) ok, &N EMENFTRERCER D, ZiuE, (16-2) FioiX

(16-3) ZH D Loz, HEHEED, NEIZ, AS1, AS2, AS3 EMEFRMLEE X LTV D H
%?%5ooiw,ﬁdﬁ@%mﬁ@ﬁ@wfﬁb,:@k@,@%%%@ﬁﬁ%
(13-2) X (13-3) (2, /NN TDH70, BHICHETEL20THDEE 45D,

(16)
1) R E< o TCWAAKENEIZE LI-BENH 2 Fc b7,

2) MFNELHo TWDREDNEFIZE LT EDR Y 2 FhIZEbhE 7z,
[ AS1 |
| -AS2 |
l- AS3

3)

AFaNESRZBON T AT RO (10) & (11) IR LEEX 218, OO BE%
HiOHEMEE (ASD) PER LB SN %, [IYAFORNY =] OANT, ik
7pTEfEE (AS2) MBI SIVLEE A E 523, 3 <ITIL 2 MG (AS2) ORI
HEMHOIALILD Hahnwe ZAZMT TSI AMOT 7 2o b 0B LKD
HET, RE LD, ZOHIM, EHREICBWTL, ST O0RMEO HEEDR,
SO ThdPZ, ZOWXOMEEDIEI N, (16-3) LV, HHETHELVWLES X
Do 5T, WIIRLTWDH LT (16-3) OIHEEN n LV ER D,
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(17)
a) n+1 b) n
AS3
AS2
AS1 AS2

AS1

WIZn LoUL e n+ 1 LUz sbind A5 C 223617 %,

(18)

a) n+l1 LUl

1) FEOHELNTREBN I ONTE=RIEA TN,

2) B —HRABDS TN SRS EN itz BAS LT,

3) AAGEDFEE L FAENB PN TERWELE L T ol

4) HFITle o e PRI E 2 S b — L L OB R ST,
5) JRBICALITZEZEAREY N2 BITfl ST,

b) n LU
1) ZONEFRIFEATHD BN Fodh ik,
2) WBEENT-FMHEBAS LIEREN) ¥ 7 —%Rm 2otz
3) BENTERVWFEAZ FRoTFAED ARFELEEE D,
4) RPN o e P2 OREE L 72 e S 2 b e — L LT,
5) B R BITHISNTZZ ANTERICA LT,

43 EDXSICT TEIHLEBIRE ODBREETEAA VT LOM?

T /aY—ELTX, XU—FA >k (MS Power Point) DX HRATA K=
—HC O DT VT 4 I T L—REFAS R LIS, DT, DEODR
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T4 RIZAR, WrxERDEIHIZ, DD EICT 5, EROGEIZOESDDRATA
RIZIEEEZ O EDAND Z L2/ D,

—HERNDOE YT aTEREED (1) XORBIELL TE RN TFEHFIC

® (18a) XM TE 2008 5 05, il zid, U&)®ﬁm,#O@X74k
(CIEME IS F 72 IRFEZAIC (a >b——>c DIAIZ) —D2>FTDOAND,

a“aﬂP%*WVC%ﬁfﬁ>
b Zbi=F
C'E\E/\/—’Gl/\éo

ZLTC, WOLHREME, BARBELITIRBETLARLS (BEISEIZEDL LD,
WUNZRORN D) FEBEOFMNZHN D, Thbb, FEEORESRNT ) 251~
LZ0THL (ELLFINTZEEH 2 LiE, RN—FRNELIEEITTEZE0)
ZLTHIHIMND) , BNt FELERLIZS > TR5,

(19)

1) ZOBOMITENTHWD EEWET)H, N TWD EBNETN, E9H LT,
Z 5 BWE T,

2) ZOBOFIFEMHNERBWET L, ENEBEWETH, EHLT, £HRVWE
T,

3) ZORIFERLEEEWETH, AZEERNET, EH5LT, £oB0E
T,

T DOSEE DN BRE TE R WEEE I, RO (20-2) OX A TOXHEETE D
0, FUHET, 2F0, OEODATA R TuyVys v 7L —X&2D0EDT2

FVnT, D,

(18b) & A 7" DOIChkE & BN EE /2 2 E FITIT TR (20-2) DX A 7 OSCHBEfiR
TEXHMWEI DAL, LT, BEETINE, ST (16-1) OX A 7T O/HELIX
EIDRD, ZLT, ZOXHIBRFEHENLETLO n+1 LV ETRETES LD
BEIOYyvarE2HELRNS LEICSUTHEMRAL LT ends, ERAZL
TWERNPDL, BTN,
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(20)

a) n+1 LUl 1) B [EEFPGECME R CHERIChH -7,
2) HERERVWWYEE ST,

b) nbb 1) [FIFRELKH S TWAIENEICHEEE LT,
2) BRIZWVWHEE S, 3) B RVEEEDR,
4) BEATEARNE, 5) FERD o AN HFRLE,

5 &hYIC

ARIIE RN S, FSHFEHBOHEMNOE S5 — e BESHE, F 5
FEEE BTN BRIV E T RESE SO, TEEIR URIRIE] 281D Tn
Do DT, TEHIZR UL /BHZ 72 LIEITA 877 P — ] ZMRlOF9 #iH T
HOENT 52 LailBdl, ZOMRIENFHITHANTNDENE I NERLDLTDIT, D
DDTEAAL MEE LT, FEHEORE LEL B LEL HIEZOWTH, f#iHAR
NENT-, S%OMEIL, ZOHET, TEAA L FEEBRICRLDLZ ETH D,

B AREEENICELEDDICHTY, BEAOEGREDOTIZHICHERIME 2N EE L,

FRRLTEHROEEZRLET, /o, FLEFTARIARRIBEREZWELEEE L, ZZICEHOE
ERLET,
x

1. ZOFREEE AARDRFHERA THEHM S TODDEEN SETWZnT,

2. RFwCIE, 2001 4R HAGEZATHS (ATY)  OHO® I F—T¥HFE L7 L (Teaching an
Innovative Strategy for Reading Comprehension: First (Intonation/Prosodic Phrase) Comes, First
Interpreted/Comprehended) #{E1E, HESE/-HDTH D,

3. Fodor (2003) @ [#k>T\5 7' 1 Y5 ¢ — (Silent Prosody) | &%,

4. FEFO LV EDET, BMPAHREMAZRSZ L2805, FlziE, Pk~ Tid, iR
AL (9b-1) OXDIZIEITT D L

5. BIfRE & b 72 RV MESUI = O THIEE b ARG R H D,
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SE Xk

NEE TRETHY | RS KET =4 #AHMES==—2 2008402 7 25 A
http://www.asahi.com/culture/animagedon/TKY200802240046.html
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