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Introduction

Japanese education in the United States has entered a new phase in the
last few years. Due to the recession triggered by the bankruptcy of such
investment companies as Lehman Brothers in 2008 and the subsequent subprime
mortgage crisis of Fannie Mae and Freddie Mac, many states, faced with
diminishing revenues, were forced to cut their funding for education. With a
reduced budget, many Japanese programs, particularly those of secondary
schools, face the possibility of termination. Indeed, as of May 2013, it has been
finalized that Japanese program at five Indiana high schools will be phased out
starting this Fall. Moreover, Japanese education faces another challenge, the
rising economic power of China and an increased interest of students to study
Chinese. Some schools, for example, started replacing Japanese programs with
Chinese programs in response to the new reality. The impact of the economic
situation on Japanese education in the U.S. is perhaps best evidenced in the
cancellation of the supposedly annual conference of Central Association of
Teachers of Japanese (CATJ) in 2011, the first time ever in the history of the
organization founded in 1988 (formerly known as Lake Erie Teachers of
Japanese Conference), due to budgetary constraint of the institute scheduled to
host the event. Meanwhile, many students from China in U.S. campuses choose
to take Japanese, out of their interest in Japanese culture or trying to take
advantage of their knowledge of kanji in fulfilling a foreign language
requirement. Either way, this compensates for the reduced student enrollment
and alleviates the problems Japanese programs face. Furthermore, independent
of the above factors, technology has been developing at an ever faster pace,
making new resources available and new methodology possible—the latest
examples being the enormous potentials of social media and the various iPad
applications—to foreign language teachers.

How do these changes interact with each other? What are their
implications to Japanese education in the U.S.? What should we do as teachers
of Japanese in response to these changes? Some reflections on these questions,
and answers to them, have been presented in this volume of proceedings, a
collection of essays and reports that were first presented at the 23" Annual
CATJ Conference, held at Ball State University in Muncie, Indiana on
September 29, 2012. The resumption of the tradition of the annual CATJ
conference was made possible by three generous grants, to be acknowledged
below. The theme of the 23" CATJ Conference was "Embracing the New Phase
in Japanese Education in the United States.” Presented at the conference were
one keynote speech, one special report and nine research papers and reflective
reports. In her keynote speech, Motoko Tabuse, of Eastern Michigan University,
predicts an optimistic future for Japanese education in the United States based
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on her analysis of the enormous Japanese investment in the Midwest and the
ACTFL 21% Century Skill Map. In their special report, Kazumi Hatasa and
Atsushi Fukada, of Purdue University, share the experience and fruits of a
collaborative project by students from 13 institutions of higher education in the
U.S. and Canada to add English subtitles to a documentary entitled Resilience:
Protecting Today (4 %/ % %), that tells the human story of the aftermath of
the Great East Japan Earthquake of March 11, 2011 and the subsequent
reconstruction. The nine remaining papers collected here deal with various
issues. Noriko Wachowski’s essay tells her struggle to save the Japanese
program at her high school. The papers by Allen Kidd and Keiko Kuriyama
share the results of their attempt to incorporate culture and history into their
respective high school and college language classes. Yoshihiro Mochizuki
reports his experiment to teach systematically practical skills in Japanese-
English translation to advanced students, a gap in current Japanese education in
the U.S. Three papers are devoted to Japanese language pedagogy: Eriko Fujita
explores the positive effect of repeated reading aloud on reading rate and
comprehension; Atsushi Fukada and Mariko Wei share the result of their pilot
survey on the current status of speaking training in Japanese language courses;
Koji Tanno presents a case study of using oral production of paragraph-length
discourse in an intermediate language class. Noriko Hanabusa discusses the pros
and cons of her innovative class using student-centered assessment. Finally,
Kaori Deguchi Schau presents her attempts at incorporating the online software
Speaking Everywhere inside and outside of the classroom to enhance the
teaching of the notoriously difficult —te form of Japanese verbs.

Communication, interaction and collaboration between high school
teachers and teachers of colleges and universities are vital to Japanese education.
CATJ 23 served as a resumed forum for teachers of Japanese to address the
challenges we face collectively and to share the latest results of research in
linguistics, pedagogy, application of technology in the classroom, all vital to the
future of Japanese education in the United States. It is our great pleasure to host
the event.

As hosts of the 23" CATJ Conference and editors of this volume and
on behalf of the Central Association of Teachers of Japanese, we would like to
express our deepest appreciation to the following three offices for their generous
grants without which 23" CATJ Conference and this current volume would not
have been possible:

= The National Endowment for the Humanities through Indiana
Humanities

= The Northeast Asia Council (NEAC), the Association of Asian Studies

= The Department of Modern Languages and Classics, Ball State
University
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It is our sincere hope that this volume will prove informational and
valuable to government and education agencies, school administrations at both
secondary and post-secondary levels, and teachers of Japanese around the
nation.

Kazumi Matsumoto
Sadatoshi Tomizawa
Guohe Zheng

May 2013
Ball State University






KEYNOTE SPEECH
AND

SPECIAL REPORT






Embracing the New Phase in Japanese Language
Education in the United States

MLOVEEZEA -BREHT

HIRZF
£XBEREHME BIEE
A=A TVHUKRE

mtabuse@emich.edu

ZC®HIZ

P A ARFBEHABTFETBHENTE DI &2 RENFIZ, T LTELL
BNFET, FUIA —A X« SUHURZPOHRZE L TOLEFEOMIC,
X ARBHEFDORIER., VIV ARBHMEDT KA P —%
LTCHh F9, F72 2011 44 A1, AP HARGERBRIEIERZE B &%
EROAN AARES 0 T L TIRZEEEFEBE L LTAP AAED T —2
Tay T REETHEEZ, AT AT T0NRAEN L —HICREREFRE
Mz SECTHEESE L, SV AETORKEBE NS, TO%
KOBEO®mIIESEZITE L, LT, ZOFEDFTEEEZOR
AJeA, wA, BIREAEICIR, BEFOBENNBARE A AREHEIC
RTHBE, T L TZoRERICHIZoTOIRITH L, JE&H & ik
BOBEZRLEZVWERWET, HonL T3 0VET,

BAEEZEEHROHKE
EEAZTIEE DT — X2 LB &, &R EKEIIRBWNT, BE 10 4F
R, BAGESEZEORIIME 2T TOET, LarL, 2009 DY —<


mailto:mtabuse@emich.edu

4 | CAT] 23 @ Ball State University

a7 DIRMERE LiselT 2 R 2 i LT, A48 (2012 48) £ ¥
FINETEITEIBFIIRINE LA,

HAREFL BXRBHEORBEN

ZZTHLBECEDLDITY £T2, 8 04 E 9 0 FMRIT H AR
LT HAGERHEOHLEM LU E L, HAGEZMMITILL,
VUWMERITHT A LW EZNHST-OTL X 9 h KEICBIT A4E
FEEREFEORIIMHRAORFEINHH L TND X H T, Z OB K-12
DL~V THHIZHFIZH TS L D TT, SITHERE L AA ViEDF:
BEOENBHLTEY, HAEOT 077 Mig/ho@mchsd k5T
7

Ja—nRNILHEICHETELIFEEEEEELT

RVHAATFET bAoA b AKREREEENH Y, 1993 FICHE L E
L7z, S & 91z, 80 4R 90 D HARF I AN T LD E 7272
T L7, KETIEZ UG LCh» Japan Bashing 2334 L <. FEAD
B s FUSARERNEREDNUL TR RSN E W OEL N
FHNEZY, IVIIFEDHARAN I 2 =T =MD, IV A
INDOT T NS REREELH 2 F LT,

SV INTO HKBEMROSEEZBIEL, LB LT hrA b
MRIAFAIL, REBDCHABAFTLZIE LTS > TWET, Z0%
NO—BELT, IVHEINALTMNIETRA, HE, BUFRH OE
BB ARARINICA > T WD & B £ 4, Japan-US Midwest
Relations Overview (&#H) 137 ha A NOEFMHEBER L, I H
& ANA AW D B AFEHECEAT L TWDOTT R, HERIC &I
THR2OTRAMSETHEET,

Midwest Relations Overview (ZixA1 > 7 4 7 &ELED, AU A I,
TAFTOM, BHFRIN, oz y—IN, I, I3V 2,
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Japan-U.S. Midwest Overview

Michigan (MI)
[Governor-R]
Facilities: 480
Employees: 33,190
Jpn. Residents: 10,360
Main Exports to Japan:
Automotive; Metal &
Chemical Products

12-State Total

Japanese Facilities: 2,397
Total Employees: 261,625
Japanese Residents: 55,968
Sister-States/Cities: 126

ty
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Japan-US Midwest Relat
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» Detroit
» Chicago
» Minneapolis

Sister-State: Shiga
Sister-Cities: 27

Ohio (OH)
[Governor-R]
Facilities: 420
Employees: 57,883
Jpn. Residents: 8,08
Main Exj to Japan:
Automotive; Chemical &
Metal Products
Sister-State: Saitama
Sister-Cities: 14

Illinois (IL)
[Governor-D]
Facilities: 603
Employees: 36,120
Jpn. Residents: 13,914
Main Exports to Japan:

Electronics; Chemical
Products
Sister-State: None

Indiana (IN)
[Governor-R]
Facilities: 213
Employees: 42,610
Jpn. Residents: 5,249
Main Exports to Japan:
Chemical Products;
Machinery
Sister-State: Tochigi

lowa (IA)
[Governor-R]
Facilities: 50
Employees: 4,590
Jpn. Residents: 1,168
Main Exports to Japan:
Agriculture (Grains);
Farming Equipment
Sister-State: Y i

Kansas (KS)
[Governor-R]
ies: 40
Employees: 1,380
Jpn. Residents: 1,278
Main Exports to Japan:
Agricultural Products;
Metal Products
ister-State: None

Kentucky (KY)
[Governor-D]

Facilities: 154

Employees: 34,339

Products; Machinery
Sister-State: None

Sister-State: None
Sister-Cities: 10

Sister-State: Nagano
Sister-Cities: 7

Sister-State: None
Sister-Cities: 3

Sister-State: None
Sister-Cities: 6

Sister-Cities: 9 Sister-Cities: 11 Sister-Cities: 10 Sister-Cities: 3 Sister-Cities: 7
Minnesota (MN) Missouri (MO) Nebraska (NE) Tennessee (TN) Wisconsin (WI)

[Governor-D] [Governor-D] [Governor-R] [Governor-R] [Governor-R]
Fa N 76 Facilities: 83 Facilities: 43 Facilities: 179 Facilities: 56
Employees: 5,210 Employees: 5,660 Employees: 3,390 Employees: 34,813 Employees: 2,440
Jpn. Residents: 2,918 Jpn. Residents: 2,445 Jpn. Residents: 1,094 Jpn. Residents: 3,542 Jpn. Residents: 2,046
Main Exports to Japan: Main Exports to Japan: Main Exports to n: Main E to Japan: Mai t N
Agricultural Products; Agriculture (Grains); Agricultural Products; Machinery; Chemical; Agricultural Products;
Livestock; Electronics Livestock Chemical Products Automotive Electronics

Sister-State: Chiba
Sister-Cities: 13
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Purdue University lead a project to add English subtitles to Resilience:
Protecting Today (2011) so that it can be viewed by more people. Resilience:
Protecting Today is a documentary film directed and produced by Yuka Kanno,
an undergraduate student of Yamanashi Prefectural University. It comprises a
series of interviews between Ms. Kanno and her mother, her friends, and their
parents about lives after the Great East Japan Earthquake. The process of adding
subtitles will be described along with its educational values and future
possibilities.
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Abstract

Oral repeated reading, which was proposed based on the automaticity theory,
has been widely used among struggling L1 English readers. Previous studies
show that it is effective in improving reading rate and comprehension on the
practiced passages and the effect can be transferred to unpracticed passages.
However, there is scarce research in L2; moreover, no study has investigated the
effect of this method for L2 Japanese readers. Due to the uniqueness of
Japanese writing system, it is speculated that the L2 Japanese readers may
benefit more from this method in obtaining the automaticity in decoding the
graphic cues.

This study examined the oral repeated reading’s effect for the reading
rate, comprehension and the number of wrong pauses, which is a potential
indicator of the readers’ comprehension on the practiced and the unpracticed
passages.
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The intermediate-low learners of Japanese at a university were divided
into two groups: the control and the experimental groups. Both groups recorded
their readings and answered comprehension questions as the pre-and post-tests
for five practiced passages and one unpracticed passage. Only the experimental
group was administered oral repeated reading as online homework on five
practiced passages between the pre-and post-tests.

The result indicates that both groups improved all three factors on both
types of passages. However, on the practiced passage, the improvement was
greater in the experimental group than the control group on all the factors. The
experimental group showed a slight transfer effect for the reading rate, while a
great transfer effect for the number of wrong pauses. On the other hand, the
transfer effect on the comprehension was not as significant as the other factors.
It is concluded that this method is effective to improve the three factors on both
types of passages though the degree of transfer varies depending on the factors.

Key Words: Oral repeated reading, reading rate, comprehension, pauses

1. Introduction

In the classroom of Japanese as a foreign language, 90% of the
teachers include oral reading in their reading classes (Adachi, Kamada, &
Mozumi, 2002). However, Mozumi and Adachi (2004) claim that language
teachers may be conducting oral reading just because it is common practice and
they do not know oral reading’s true effect. In the case of English as L1,
fluency was also once considered an indicator of comprehension and constituted
a part of reading tests (Fuchs, Fuchs and Hosp, 2001). Fluency and
comprehension have been thought to be correlated even though this assumption
was not based on any scientific evidence.

2. Oral Repeated Reading in L1 and L2

In an attempt to explain the connection between reading rate and
comprehension, LaBerge and Samuels (1974) proposed Automaticity theory.
This theory posits that all the steps in the reading process share the limited
attentional resources, so once the decoding of the graphic cues, which is a
lower-level-process, becomes automatized, readers can direct more of their
attentional resources toward higher-level-cognition; namely, comprehension.
As a result, comprehension improves. In an attempt to prove this, Samuels
(1979) conducted an experiment to examine the effect of oral repeated reading
with L1 English readers. He concluded that word recognition practices are
effective to improve both reading rate and comprehension. Based on his
research, much research has explored the effect of oral repeated reading on
younger L1 readers, many of whom were less fluent readers compared to their
peers (Samuels, 1979; Rashotte and Torgesen, 1985; Dowhower, 1987; Young,
Bowers and MacKinnon, 1996; O’shea, Sindelar and O’Shea, 1985; O’connor,
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White and Swanson, 2007). Studies suggest that word identification training
improves fluency but fails to improve comprehension (Fleisher, Jenkins & Pany,
1979; Levy, Abello & Lysynchuk, 1997; Jenkins, Fuchs, Broek, Espin and
Deno, 2003). On the other hand, oral repeated reading has proved effective at
the passage level in that it can improve both reading fluency and comprehension
(O’Connor, White, & Swanson, 2007, Dowhower, 1987; Young, Bowers, &
Mackinnon, 1996). Moreover, reading comprehension and fluency obtained
through oral repeated reading can be transferred into the reading of a new,
unpracticed passage (Dowhower, 1987; Herman, 1985).

Even though much research has been conducted in L1, few studies
have been conducted in the L2 context. Most of the studies in L2 were
conducted by Taguchi and his colleagues (Taguchi, 1997; Taguchi & Gorsuch,
2002; Taguchi, Takayasu-Mass, & Gorsuch, 2004; Taguchi and Gorsuch, 2008).
All of their studies were carried out to examine the effect of silent repeated
reading, not oral repeated reading, and the target language was English. Their
results varied from one study to another. For example, Taguchi and Gorsuch
(2002) concluded that the reading rate on the unpracticed passage improved, but
comprehension on the same passage did not improve. On the contrary, Gorsuch
and Taguchi (2008) indicated that the reading rate on the unpracticed passage
did not improve, but comprehension improved. This discrepancy may be
derived from the nature of silent reading. That is to say, silent reading allows
the readers to reread the parts that they did not understand or skip the parts they
understood from the previous reading without being noticed by the researchers.
Therefore, it is difficult for researchers to take control over the subjects’
readings. Hence, oral reading may be more desirable than silent reading because
researchers can take more control. On top of that, oral reading enables
researchers to examine their learners’ prosody and to monitor the learners’
development of fluency.

3. Prosody and Pauses in Japanese Reading

Prosody is a language feature which includes pauses, duration of
pauses, pitch, length of vowel sounds, emphasis on certain words (Dowehower,
1991), stress, accent, intonation, and rhythm (Shibata and Hurtig, 2008).
Shreiber (1980) found that children tend to rely on prosodic information for
syntactic structure more than adults. Based on this observation, Shreiber(1991)
explained that novice readers’ reading difficulties may be due to the lack of
prosodic information in the written language. Likewise, Dowhower (1991)
concluded that comprehension and prosody are correlated even though the
author could not clarify how they may be correlated. If the correlation indeed
exists, an analysis of readers’ oral reading, which provides clues to their
prosodic features can reveal readers’ syntactic interpretation of the text and can
eventually help us understand the relationship between reading fluency and
comprehension.
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In one of the studies in Japanese as a second language, Ju (2010) found
correlation between pauses and comprehension in L2 Japanese readers. That is,
as learners developed their language abilities, the number of wrong pauses in
oral reading decreased and the number of correct pauses approximated those of
native speakers. Their comprehension improved concurrently. Therefore,
prosody, especially pauses, appears to have connection to the comprehension,
and examination of it will be useful in understanding the readers’
comprehension.

4. Comprehension Assessment

Taguchi, Gorsuch, and Sasamoto, (2006) recognized and replicated

their own research on the grounds of the unsuitability of the testing format, the
comprehension test can itself influence the results of reading comprehension.
Taking this factor into consideration, it is worthwhile to further examine
comprehension assessment methods.
Some previous studies indicated the importance of using multiple testing
methods to measure reading comprehension (Shohamy, 1984; Wolf, 1993).
Moreover, Wolf (1993) argued that findings obtained from multiple choice or
true/false items are not compatible to the ones obtained from open-ended
questions, cloze tasks or even summary, and free recall. Wolf’s (1993)
observation may be traced back to the comprehension models proposed by
Kintsch and van Dijk (1978): microstructure and macrostructure.  The
microstructure  development “contains a representation of individual
propositions, connected by cohesive links” (Kintsch & van Dijk, 1978, cited in
Stahl, Hare, & Gregory, 1991, p. 491), while the mactrostructure development
“contains a representation of the gist or most important information in the
passage” (Kintsch & van Dijk, 1978, cited in Stahl, Hare, & Gregory, 1991, p.
491). The testing methods which focus on smaller details within the text, such
as cloze tests and open-ended questions, can measure the microstructure
development.  In contrast, summary and recall tests can measure the
macrostructure development within the readers’ minds. In the present study, in
order to utilize multiple testing methods, one test to measure the macrostructure
development and another to measure the microstructure development will be
employed.

Microstructure development can be measured through multiple-choice
questions, true or false questions, and open-ended questions, which ask for
specific details within the text. However, open-ended questions are more
appropriate since for multiple-choice questions and true or false questions, test-
takers can choose the correct answer by chance even if they do not fully
understand the text. The development of the macrostructure will be measured
by free recall in this study because this is the most commonly used method
(Levy, Abello, & Lysynchnk, 1997; O’Shea, Sindelar & O’Shea, 1985;
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Dowhower, 1987; Gorsuch & Taguchi, 2008; Freebody & Anderson, 1983;
Johnson, 1982; Floyd & Carrell, 1987).

5. Research Questions
The present study is designed to answer the following research
questions based on the relevant previous literature.

Research Question 1; Can oral repeated reading significantly improve
reading rates of novice-high to intermediate—low
level learners of Japanese as a foreign language on the
practiced passages?

Research Question 2: Does reading rate also significantly improve on an
unpracticed passage?

Research Question 3: Can oral repeated reading significantly improve
comprehension on practiced passages?

Research Question 4: If the answer to RQ3 is positive, does comprehension

also significantly improve on an unpracticed passage
after oral repeated reading practice on five passages

Research Question 5: Does oral repeated reading significantly improve
prosody, especially pausing of the novice-high to
intermediate—low learners of Japanese as a foreign
language, on the practiced passages?

Research Question 6: If the answer RQ5 is positive, does oral repeated
reading significantly improve the prosody on an
unpracticed passage?

6. Hypotheses
The present study formulates the following six hypotheses.

Hypothesis 1:  Oral repeated reading will significantly increase the reading
rate of novice-high to intermediate—low level learners of
Japanese as a foreign language on the practiced passages.

Hypothesis 2:  Oral repeated reading will significantly increase the reading
rate on an unpracticed passage.

Hypothesis 3:  Comprehension on the practiced passages will significantly
improve over the course of the training.

Hypothesis 4:  Comprehension on an unpracticed passage will significantly
improve over the course of the training.

Hypothesis 5:  Oral repeated reading will significantly improve prosody,
especially pausing of the novice-high to intermediate-low
learners of Japanese as a foreign language, on the practiced
passages.



24 | CATJ 23 @ Ball State University

Hypothesis 6:  Oral repeated reading will significantly improve prosody on an
unpracticed passage.

7. Methodology
7.1. Subjects

Sixty-six students enrolled in JPNS 202 in the spring semester of
2012 at the Purdue University participated in the present experiment. Two
sections were assigned to the control group and the other two sections were
assigned to the experimental group. However, over the course of the experiment,
some of the data was lost due to a technical malfunction and student absences.
Some data collected in the experimental group were excluded from the study
because they could read the passages faster than the goal speed on the pre-tests
and did not have to repeatedly practice reading the passage to achieve the
criterion speed. After the exclusion, data from 27 students was analyzed, with
15 students in the experimental group and 12 in the control group.

7.1.1. Experimental Group

The experimental group consisted of 7 males (47%) and 8 females
(53%), ranging from 19 years old to 24 years old, with an average age of 21.2.
Five students were native speakers of English (34%), one student, Korean (6%),
and nine, native speakers of Chinese (60%).

7.1.2. Control Group

The control group consisted of 3 males (25%) and 9 females (75%),
ranging from 20 years old to 24 years old, with an average age of 20.1. Six
students were native speakers of English (50%) and the rest were native
speakers of Chinese (50%).

7.2. Research Design

For the pre- and post-tests, both the experimental and control groups
met at a computer lab during regular class hours and recorded their readings and
answered the comprehension questions on the computer. Both groups took the
pre- and post-tests for a total of six passages: Passage A and Passages 1-5 (See
Appendix1-2). Passage A was an unpracticed passage, used to examine the
transfer effect of the reading improvement, and only the experimental group did
oral repeated reading training on Passages 1-5 as an online homework
assignment. On the first day of the testing session, the students were given the
pre-test of Passage A (unpracticed passage). Immediately following this test,
the pre-test of Passage 1 was administered during the same class hour. The
experimental group took Passage 1 with them so that they could practice reading
it at home as an online homework assignment, whereas the control group
returned the passage and did not have access to it until the next testing session.
During the second testing session, the post-test of Passage 1 and the pre-test of
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Passage 2 were administered in this order. The experimental group took
Passage 2 home with them to complete their online homework. The same
procedure was repeated until the experimental group students finished practicing
Passage 5. Except for the pre-and post-tests on Passage A, tests on all the other
passages were administered one week apart from each other.

Exzpenmental Group Control Group

| Pre-test- Passage A |

| Pre-test:- Passape 1 |
1

Oral repeated reading

homework on Passage 1
i

| Post-test- Passage 1 |

[
3
m
=

L

| Post-test- Passage 3 |

| Pre-test: Passape 4 |
I
K Oral repeatéd réading

| Post-test: Passage o |

| Day 6 |._E._| Day 5 |._£._| Day 4 |._§._| Day 2 |._£._| Day 2 }._
4
:

| Post-test- Passapge A |

Figure 1. Procedures for the present study
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7.3. Materials
7.3.1. Text Passages

Each passage contains approximately 370-390 characters. Because the
proficiency level of the subjects was novice-high to intermediate—low, narrative
texts were selected as reading materials from several commercial Japanese
textbooks and some sample reading questions for Japanese-Language
Proficiency-Test. The texts were carefully modified to contain only those
grammatical and lexical features which the students had already learned by the
end of JPNS 201. Likewise, only the Kanji learned by the end of JPNS 201
were used, and furigana (reading aid in Hiragana) was added on top of all the
Kanji. Furigana was added out of concern that if the students could not
remember how to pronounce any of the Kanji, they would not be able to read
aloud; this situation could negatively affect the students’ understanding of the
text.

7.3.2. Recording Software-Speak Everywhere

For the recording of the readings on the pre-and post-tests as well as
for the oral repeated reading treatment, the software called Speak Everywhere
was used. Speak Everywhere is a system that records and stores the learners’
speech or oral reading online (Fukada, 2011).

7.3.3. Comprehension Test

The comprehension test was administered on the computer because
students were used to typing on a keyboard and because typing would likely
avoid writing fatigue from interfering with the students’ performance. A survey
software called Qualtrics was used in administering the comprehension test.
The comprehension test consisted of two parts: free recall and three open-ended
questions. To prevent a situation in which the open-ended questions might
affect the students’ understanding of the text, the free recall question was given
first. Having completed the free recall test, the students proceeded to the open-
ended questions by clicking on the arrow at the bottom of the free recall page
(Figure 2), which directed them to the next page (Figure 3). The system was
programmed so that the students could not go back to the free recall page once
they had proceeded to the second page; as a result, the students could not modify
their free recall answer after they obtained additional information from the open-
ended questions.

It is doubtful that the students would have remembered the text and
the questions because the pre-and post-tests were administered one week apart.
However, to prevent students from looking for specific answers for open-ended
questions on the post-test, two sets of open-ended questions were prepared. One
set was given as the pre-test to one of the sections in each of the control and
experimental groups. Another section in each group received a different set of
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questions on the pre-test. Each group received the questions they had not
previously worked on as the post-test.

Write everything you remember from Passage 1.
Writing in chronological order will help you recall.

=)

Figure 2. Free recall page on the survey software Qualtrics

PURDUE

L S Sy

What did they do when "I" opened the door?

How did they get the cake?

Why did "I" think that "I" was lucky?

Figure 3. Open-ended questions page on the survey software Qualtrics

As for the open-ended questions, one out of three questions in each
question set asked for detail-oriented information to test the microstructural
comprehension development. Two open-ended questions were generated in
order to elicit either the causal relationships between sentences or the
information conveyed in embedded clauses or clause modifiers. These clausal
features were specifically selected because they can present a challenge to L2
learners in identifying sentential relationships.

7.4. Testing Sessions

At the testing sessions, the subjects were asked to read and record the
passage once on Speak Everywhere (Figure 4), and then to move on to the
comprehension test at their own pace. They were also instructed to turn over the
passage sheet and not to look at it once they finished recording their reading.
Due to the time constraints, students were notified that ten-minutes had passed
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after starting on the tasks on one passage, and they were given the new passage
to repeat the tasks. In order to not put mental pressure on the students, they

were assured that completing the task would not require any more than ten
minutes.

: PU_JPNS_202_PL_12S Exercise: Passage 1-2 Item 1 of 1

Passage 1

1. Please read aloud the passage
on the handout once.
2. Listen for a few seconds to make sure
your reading is recorded,
then submit it.
3. After submitting your recording,
turn over the handout(passage).
4. Answer the comprehension questions
on the Qualtrics. Shesk brerpubete =

*Please read at a moderate volume.
(You don’t have to read too loud)

*Please start reading as soon as you hit the LT S S
“record” button and hit the “stop” button

as soon as you finish reading the passage. hE L
*Do NOT look at the passage -sior, . . O o
while answering the questions. || =
— | ——

Figure 4. Recording page for testing session of Speak Everywhere

7.4.1. Oral Repeated Reading Treatment-Experimental Group

Students in the experimental group received the oral repeated reading
treatment via Speak Everywhere (Figure 5). First, the students were instructed
to listen to the model, then to read aloud the passage repeatedly until they can
improve their reading rates to reach the reading rate goal. The reading rate goal
was set at 260 characters per minute for each practiced passage. This rate was
determined by taking the average reading rate of two L1 Japanese speakers and
two L2 Japanese learners on several passages. It is out of concern that the
subjects may be overwhelmed and demotivated if the goal reading rate is set at
L1 Japanese speakers’ rate, which is supposedly too fast for them. The model
reading was also recorded at the rate of 260 characters per minute by the author.
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Passage #1

. Please listen to the model until
you feel comfortable reading it
by yourself .
2. Please practice reading the passage
until you can read it within 90 seconds.
3. Record your reading each time and
make sure the submitted recording

is read within 90 seconds. . -
peak Everywhere .

% Please pay attention to your speed and

pauses while you listen to the model and
read the passage aloud.

® @ SUBMIT & NEXT

% Do NOT check the meanings or grammar - A
which appear in the passage.
B “w 0000
%You do not have to read it too loud. _
4w Please read at a moderate volume.

Figure 5. Online homework on Speak Everywhere

7.4.2. Online Homework-Control Group

The control group was assigned the online speaking homework,
which was not related to the passage at all. In this homework, the students
listened to five questions and answered them in Japanese using the same
recording system, Speak Everywhere.

7.5. Measures
7.5.1. Reading Rate

The number of characters per minute, rather than the number of words
per minutes, was used as a measure of reading rates. The reading rates were
calculated by dividing the number of characters in the passage by the time
required for the reading.

7.5.2. Pauses

Following Ju’s (2011) methodology, the inappropriate pauses defined
as follows are counted: 1) pauses placed in the middle of a word, 2) pauses
placed in the middle of bunsetsu, and 3) pauses placed between a modifying
clause and the head noun.

7.5.3. Comprehension

In this study, free recall was measured by counting the number of
correct idea units.
For each open-ended question, the students did not receive any points unless
they provided the correct answer.
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8. Results
8.1. Reading Rate

Figures 6through 11 show the improvements of the reading rates
between pre-and post-tests of the control and the experimental groups for each
passage. For both groups, positive results were observed with all passages. Not
only did the reading rate of the practiced passages improve in both groups, but
also the reading rate of the unpracticed passage, Passage A, improved in both
groups. The experimental group’s gain on the unpracticed passage was almost
twice as great as that of the control group. The experimental group’s gains on
all passages, including the unpracticed passage, were statistically significant
(p<.05), whereas none of the control group’s gains were significant (p>.05).
These results indicate that oral repeated reading is effective in improving the
reading rate for not only the practiced passages but also the unpracticed passage.

270 270
260 /
2 250 / £ 280 /
£ 240 / E 240 /
€ 230 / = 230 /
5 220 / &8 220 /
o 210 @ 210 /
L S £ 200 /
£ 190 S/ 2 190 /[
5 180 // ‘5 180 7%
-~ 170 / 5 170
3 160 / £ 160 /
£ 150 S5 150
Zz 140 Z 140
130 130
pre post pre post
Figure 6. Average reading rate for Figure 7. Average reading rate for
Passage 1 Passage 2
270 280
260 / 270
2 250 / & 260 //
2 240 / S 250 /
£ 230 / £ 240 /
g 220 / E 230 /
. g 220
g 210 o 210 /
£ 200 4 £ 200 ﬁ%ﬁg
3 190 2 190
s 7 o —
5 3 170
£ 160 £ 160
S 150 S 150
Z 140 Z 140
130 130
pre post pre psot
Figure 8. Average reading rate for Figure 9. Average reading rate for

Passage 3 Passage 4
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270 270
o 290 ; 260
E %?18 // % gig == = control
aE» ggg / E %gg experimental
[
% 210 // 8 210
& 200 2 200
= 190 - % 190
5 gg & 5 180 —
— 5 170 e~
2 160 2 1% -
5 150 S 150 =~
Z 140 Z 10 -
130 130
pre post pre post
Figure 10. Average reading rate for Figure 11. Average reading rate for
Passage 5 Passage A

8.2. Free Recall

The results for free recall were evaluated by counting the number of
correct idea units. Considering that many of the subjects who participated in
this research were not native speakers of English, literal translation from
Japanese into English is counted as a correct idea unit even if the meaning is
slightly different from the original Japanese texts. For example;

Original text: KD HEBLOTUEVELS, (Passage 3)
Kibun ga waruku natte shimai mashita.

Correct meaning: I got sick. (I felt nausea.)

Literal Translation: | felt bad. / My feeling became bad.

Figures 12 through 17 compare the free recall scores between pre-
and post-tests for each passage. For all passages, both practiced and unpracticed
free recall scores improved for both the control and the experimental groups.
However, the improvement of the experimental group is much greater than that
of the control group on all practiced passages: between 1.5-12 times greater.
Moreover, while all the improvements of the control group are not significant
(p>.05), those of the experimental group are significant (p<.05).

Despite the large differences in progress made by these two groups on
the practiced passages, the mean gains on the unpracticed passage for both
groups are almost equal at around 3.8 points. However, what is noteworthy is
that the progress made by the control group is not statistically significant
(p>.05), whereas that of the experimental group is statistically significant
(p<.05). Therefore, this may indicate the effectiveness of oral repeated reading
even on the unpracticed passages.

Based on the results on the free recall comprehension test, it can be
concluded that comprehension measured by the free recall improved both on the
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practiced passages and on the unpracticed passage. However, the experimental
group’s improvement was statistically significant, whereas the control group’s
improvement was not significant on both the practiced and the unpracticed
passages.

20 20
2 18 2 18
E Pl 5
g 16 / g 16
< 14 A== T 14 ~
8 12 7 g 1 =
s 10 s 10
o o
s 8 s 8
g 6 g 6
E 4 E 4
Z 2 Z 2
0 0
pre post pre post
Figure 12. Average free recall score for Figure 13. Average free recall score for
Passage 1 Passage 2
20 20
2 18 2 13
5 16 < 5 16
[5+] [35]
3 14 7 s 14
5 10 5 =
S 8 10 —“_—
s 8 s 8
g 6 g ° ~
E 4 E 4
> >
zZ 2 P 2
0 0
pre post pre post

Figure 14. Average free recall score for Figure 15. Average free recall score for
Passage 3 Passage 4
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20 20
» 18 « 18 = = = = control
§ 16 A € 16 experimental
§ 14 _- § 14
g 12 - 7 12
£ 10 / g -
S 7 5 10 Y e
e 8 o -
s o sp
] 5 6
E 4 £ 4 -
> >
Z 2 Z 5
0 0
pre post pre post
Figure 16. Average free recall score for Figure 17. Average free recall score for
Passage 5 Passage A

8.3. Open-ended Questions

As previously discussed, to use multiple methods for measuring
comprehension, open-ended questions were also administered. Three questions
were given after the free recall; two aiming to elicit either the causal
relationships between sentences or the information conveyed in embedded
clauses or in clause modifiers and one question asked for a simple one word
answer.

According to Figures 18 through 23, the experimental group scored
much higher on the post-tests than the pre-tests except for Passage 2, while the
control group’s gain was not as great. It should be noted, however, that the gain
is rather moderate for both groups when compared to other previously discussed
factors (i.e., reading rate and free recall score). Moreover, in some cases,
students lost points on the post-tests. Additionally, in most cases the mean gain
is not significant (p>.05) even for the experimental group, with the exception of
Passage 3 and Passage 4.

Moreover, the improvement on the unpracticed passage was not
significant (p>.05) either for the experimental or the control groups.
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Figure 19. Average open-ended questions
score for Passage 2
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Figure 20. Average open-ended
questions score for Passage 3
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Figure 21. Average open-ended questions
score for Passage 4
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Figure 22. Average open-ended
questions score for Passage 5

25 = = = = control -

2 experimental

15

. ﬁé

0.5

Number of correct answers

pre post

Figure 23. Average open-ended questions
score for Passage A
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8.4. Pauses

As a potential indicator of the students’ reading comprehension, an
element of prosody, namely, pauses were examined in the present study.

According to Figure 24-29, both groups show a decrease in the number

of inappropriate pauses on the practiced and on the unpracticed passages. But
the experimental group’s decrease in the number of inappropriate pauses — in
other words, the improvement in pauses is 2.5 — 6 times greater than that of the
control group. For all passages, both practiced and unpracticed, the
experimental group’s mean gains are significant (p>.05), whereas the control
group’s mean gains are not significant (p<.05) on any passages. Interestingly,
unlike reading rate and comprehension, the experimental group’s mean gained
on the unpracticed passage is as great as the mean gain on the practiced
passages.

o 18 g 18
(5] 1%
3 16 g 16 -
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<
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Figure 24. Average number of Figure 25. Average number of
inappropriate pauses for Passage 1 inappropriate pauses for Passage 2
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Figure 26. Average number of Figure 27. Average number of
inappropriate pauses for Passage 3 inappropriate pauses for Passage 4
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9. Discussion and Conclusion
9.1. The Effect of Oral Repeated Reading in the Present Study

The present study sought to examine the effectiveness of oral
repeated reading on reading rate, comprehension, and pauses, as well as their
transfer effect on beginner—high to intermediate—low learners of Japanese as a
foreign language. It was hypothesized that all of the above factors would
improve after oral repeated reading training and that the effect would transfer to
a new unpracticed passage.

Results of the present study provided supporting evidence for the
hypothesis that oral repeated reading helps readers improve their reading rate,
comprehension, and prosody. Moreover, paralleling Herman (1985) and
Dowhower (1987), the improvement in terms of reading rate and pauses clearly
transferred to a new unpracticed passage. Additionally, improvement in reading
comprehension examined in the present study was transferred to an unpracticed
passage, though the comprehension findings were not as clear-cut as the other
factors. One noteworthy contribution of the present study is that the proposed
training method proved to be effective not only for learners of English but also
for learners of Japanese as a foreign language.

9.2. Open-ended questions

While the free recall scores show growth on all the passages, the
open-ended scores are sometimes lower on the post-test, and even when they do
improve, their increase rate is not as significant as the free recall.

In order to closely investigate possible causes for why open-ended
questions did not indicate clear improvement, all questions were categorized
into three categories for further analysis: embedded, causal, or specific
questions. Embedded questions require the reader to understand what is said in
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the embedded clause. Noun modifiers targeted in this study appeared in the
form of embedded clauses, and so they are also categorized as embedded
questions. The followings are some example questions for each category from
Passage 1 (see Appendix 1).

Specific Questions: What did they do when “I”” opened the door?
Causal Questions: Why did “I” think that “I”” was lucky?
Embedded Question: How did they get the cake?

Table 1 shows that the largest proportion of students (60%) obtained
correct answers for the specific questions, followed by causal (47%) and
embedded (42%) questions, with marginal difference between these two
categories. Based on this result, it can be speculated that questions asking for a
simple specific answer were the easiest for the students. This is quite
predictable because the other two kinds of questions require deeper
understanding of more complex grammatical items. As the rate for correct
answers is not significantly different between the question-types, the analysis
described in Table 1 may not be significant enough to conclude that the
question-types are the cause of this result. It may be concluded either that three
questions were not enough to measure their improvement of the reading
comprehension.  Another possibility lies within the nature of open-ended
questions themselves, as anticipated by Taguchi, Gorsch and Sasamoto (2006).
Namely, because these questions are “primarily aimed to assess the participants’
grasp of details contained in the passages (p.10),” they may not have been
suitable for the target subjects’ language level. Based on their assumption, it
may be that the subjects in the present study also may have simply failed to
grasp the detailed information, which the open-ended questions administered in
the present study were designed to measure, especially the information appeared
in rather complicated structure such as embedded clauses. A final possibility
comes from the fact that each group was given a different question set for pre-
and post-questions. Therefore, the discrepancy between question sets could be
the cause of this result.

Table 1. Proportions of students with correct responses

Number of
Total Number of .
Type Correct Sample Proportions SD
Students
Reponses
Causal 193 406 0.475369458 0.024784457
Embedded | 111 261 0.425287356 0.030601757
Specific 209 348 0.600574713 0.026254979
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10. Limitations of the Present Study

There are some limitations to the present study. The first and the

biggest limitation is the number of the subjects. The researcher is fully aware
that the results cannot be generalized with such a small number of subjects.
In respect of the repeated reading training, there are three limitations. First of
all, it would have been beneficial if each received repeated reading practice had
been recorded, as in O’Shea, Sindelar, and O’Shea (1985). Had all data for all
reading practice been collected, the subsequent analysis could have allowed for
a more in-depth examination of any improvement patterns. Such analysis could
have explained why some students had to read the passage up to 20 times in the
present study. Secondly, the present study set a target speed for all students and
this resulted in having to exclude some fast readers’ data. To include those
students who were able to read the passage at the goal rate even at the pre-test,
students could have been instructed to read the passage a certain number of
times. Another way to solve this problem would be to set the criterion speed at
a faster rate or to have the subjects practice reading as fast as they could without
requiring a specific criterion rate. Third, as Rashotte and Torgesen (1985)
pointed out, that the gains in reading rate could have been greater if the post-
tests had been administered immediately after subjects practiced the passages.
Then, the improvements on both the reading rate and comprehension for all
passages, even on the unpracticed passage, could have been greater.

There are four more limitations regarding the passages used in this
experiment. First, instead of counting the number of characters, the number of
mora should have been counted because mora is more sensitive to reading rate
in case of Japanese. The second limitation is that the wording in some passages
was difficult for them to articulate, as some students informally reported to the
researcher. Unlike silent reading, the arrangement of the words could have
affected the reading rate. Therefore, taking into consideration only the number
of characters may have produced an incomplete picture of the reading rate
improvement. This difficulty in articulation must have affected the pauses as
well, as sometimes subjects could not pronounce the words smoothly and
stuttered, or needed to pause in unnatural positions. The third limitation is the
number of Katakana words. Even though no consistent correlation between the
number of Katakana and the three measured factors was detected, close
investigation of the subjects’ reading revealed that many of them experienced
difficulties reading Katakana and tended to pause and reread Katakana words.
Even at the JPNS202 level, they had not completely mastered Katakana because
these characters do not appear as frequently in Japanese passages as do Kanji or
Hiragana. Therefore, the number of Katakana should have been balanced out
between passages in order to obtain more reliable data. The last limitation is the
level of grammar and vocabulary. As this experiment examined the
improvement of reading comprehension, students did not only recite the text but
also tried to comprehend the text. Therefore, they needed to pay attention to
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meaning. Even though all the passages were modified to contain only the
grammar and vocabulary items that had already been studied, the ratio of these
items at each level was not balanced. This could have created differences in
each passage’s difficulty level and this discrepancy may have affected the
students’ performance as well.

11. Directions for Future Studies

As Chikamatsu (2006) speculated, L1 orthographic depth may have
some influence on reading abilities in Japanese. That is to say, L1 Chinese
students may show more visual reliance, whereas L1 English students may show
more phonological reliance. If this is indeed the case, oral reading may be a
hindrance to L1 Chinese students in reading and understanding passages because
these learners may be able to read the text faster in silence by paying no
attention to the phonology. On the other hand, L1 English students with more
phonological reliance may not be affected by oral or silent reading because they
rely on the phonology in any way. Therefore, in future studies, subjects should
be classified based on their L1, and linguistic background should be compared
in order to eliminate the possible influence of L1.

Chikamatsu (2006) also concluded that as the learners improve their
proficiency, they tend to shift from phonological reliance to visual reliance.
Similarly, if Samuels’s (1979) automaticity theory, which explains that the
automatization on letter-decoding level spares more attentional resources for
reading comprehension, holds true, the novice-low learners, who require more
training on the decoding of graphic cues, may show a more drastic effect from
repeated reading not only on reading rate but also on reading comprehension.

The transfer effect on comprehension and on reading rate observed in
the present study was not very prominent. All the studies which showed slight
transfer effect—Heman (1985), Dowhower (1987), and the present study, which
administered the oral repeated reading practice on five passages and yielded
similar results. Therefore, practice on five passages may not be enough to
produce a complete transfer effect. To find out how much time is needed to see
more obvious improvements, future studies should take more intensive and
longitudinal approaches. If more conclusive improvement is detected with
longer and more intensive practice, this method can be established as an
effective means of improving the reading abilities of L2 learners of Japanese as
a foreign language.

For the post-questionnaire, 96.8% of students in the experimental group
stated that they felt their speaking and reading abilities had improved either very
much or little, and 87.1% of them reporting that their pronunciation improved.
Within this group, 54.8% of the respondents reported that their speaking ability
had improved very much, while 48.4% reported that their reading ability had
improved very much. As these results show, majority of the students felt that
their speaking-related abilities had improved during the course of this training.



40 | CAT] 23 @ Ball State University

The self-reports may be reflecting the learners’ wishful thinking, because in the
pre-questionnaire, 60% of the students in the experimental group stated that they
were interested in improving their speaking abilities followed by 20% who
wanted to improve their reading skills. However, even if it was the subjects’
wishful thinking that had led them to think their speaking-related skills had
improved, if further research clearly shows the positive effect on improving
speaking abilities, the oral repeated reading method might prove to be more
versatile. Therefore, in future studies, the improvement in speaking abilities
through the oral repeated reading should be also examined.

12. Conclusion

The present study examined the effectiveness of oral repeated reading
for novice—high to low-intermediate learners of Japanese as a foreign language
in regard to reading rate, comprehension, and pauses. The results show that this
method can effectively improve all three factors on practiced passages and that
the improvement can be transferred to a new unpracticed passage clearly on the
reading rate, the prosody, and partially on comprehension. Overall, the
empirical evidence in the present study suggests that oral repeated reading
practice can be administered by educators with the goal of improving reading
rate, comprehension, and pauses in the Japanese as a foreign language
classroom.
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Appendix 1
Reading Sheet of Passage A (Unpracticed passage)
Passage A

FL5H0I5 MR s S A A P

SHERORVC, REN, BICBLECITELIEE DT, AV TEIC
(A E5%L5 pr) 5 W
TOEEHELL, R RICEHLFREBMNBLOT, LCBFEDEBICITERLE, 2
Lhh BF BLh ([CBA BAHK F =0
BEfECOULDMDELED, E O TEIEADE EEZFVEDLTE LKTITEZE
(78

3% D 3¢ 1L #9Y (&L

BICEWTHD, BICASELELEN, KDBETEINENMZDOT, ANZF
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hizL
BhTLE, b, FA BB, E=FThHEFIEEHZELE, NL—H—ILELEDL
WsiEh ol AV 3% LWZE LY
FUED, — B BEULANMOEDE. TEBORITT, 238N BORICITION
(A niL EEEL VR Y Bt
EESRDT, Fh FEFUH. AT D K ZED R ICIIKAEE B NELE, TH.
B 3 T V& Le»hH
FLEEFHHT, BICERE AN, LEKLELENTRECAT, IvT—1HUbN
5% WA 553 &L B 3F% WZ LY
FT, BORGETERAIEER NFELE,. SEDE ., WAWARIEBORICIT
bt
EFRLVER VET,

Translation:

Today on the way back from school, my friend said that he wanted to
go for swimming at a beach, so we all decided to go to a beach. There is no
beach for swimming in Tokyo, we went to one in Yokohama. It took about two
hours, but we enjoyed the time by listening to Japanese music in the car.

After arriving at the beach, we tried to enter the water, but we could not
go in because the water was too cold. So, we decided to play on the beach. We
played volleyball but the most interesting thing was “umi no ie (house of the
sea)”. Taro-san said “Let’s go to a Umi no ie”, so at first, | thought we were
going to Taro-san’s friend’s house. However, it was there only in the summer
and the place where the people who came to the beach can eat and you can take
a shower as well. | thought umi no ie is very convenient. This summer, | would
like to visit various umi no ie.

Comprehension Questions for Passage A

Comprehension questions A:
Q1. When did they decide to go to the beach today?
Q2. Why did they go to the beach in Yokohama, not in Tokyo?
Q3. Why did they not go into the water?

Comprehension questions B:
Q4. What did they enjoy in the car on the way to the beach?
Q5. What did the author think “umi no ie” was at first?
Q6. Who can use the facility at “umi no ie”?

Appendix 2
Reading Sheet of Passage 1 (Practiced passage)

Passage 1
gD £5 bTHve niEL  ZRLSHN £5
SR, AVSHELDIDIAA M, Fh O £ R ZLELE, IVSAH,
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nizL ALY FLHK L LD LTz
Ot £ £t ELTNSERTATNAIDEEATLE, SBE. B EH
55 hZ LoEsd  Ht £
Z{EhHBL. BPRKRICITSD2LNTLE, TH, B F D& T, AVSAN.
L3535 HE & (A (A
S BRICE FISKREFBAVNMEE VWELE, TEENBHISIZDT, Bio2EHES
FFEUE,
55 1y (bFHlre BhREWN
AVSAHDRITFTE. DIAM bk EDHNELE, FPEHITEL. HAEBH.
hizL Zh LY h b
Fh DEDHIOEEINELE, ZLT. TR £ BEHTED IEE IV K ERERA
EF 4 LpULh Ht BhAEL K T F L
A—DREIT. FWBTE EZENFELEL, ZD& . 5t £ M —F2BAFUE,
=0 niL bt Yt}
HBTH—LELEDLT. ETE E ULHORETT, Fh [F. ROV R ZE P
Bty B poE bt niEL EAUHY
FHEICEAT ETCEVF—EERB NFELE. TE, FAEDEG FA OFAE B
HLE (A
BABREEENICHEAFEATLUE,

Translation:

Today, my classmate You-san threw my birthday party. | did not know
that You-san was planning my birthday party at all. | was going to go home
early today because | have so much homework. However, after class, You-san
asked me “Would you like to come over to my place?” | was surprised because
I have never been to her place.

Once | arrived at You-san’s home, my classmates and my teacher were
there. When | opened the door, they sang a song for me. Then we all took a
picture in front of a big poster saying “Happy Birthday”. After that, we ate the
cake the teacher made. We played games and it was so much fun. | thought I
was very lucky to have met such a nice friends and teacher. However, | could
not tell anyone that my birthday is tomorrow.

Comprehension Questions for Passage 1
Comprehension questions A
Q1. Why was “I” planning to go home early today?
Q2. Why was “I” surprised when Yo-san asked her to come to his place?
Q3. When is the author’s birthday? (Please think that the text was written
today)
Comprehension questions B
Q1. What did they do when “I”” opened the door?
Q2. How did they get the cake?
Q3. Why did she think that she is lucky?
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Speak Everywhere (LLTFH§L T SE) &I, FEHEN, 41X —F > |k
ETCTHRRE S EFEEM AR L, FRRICHE S TS DR EITV, D
IR RS R ET DY 2 T R—AD VAT LA THDH, AETIE, 2D
LW AT L%, FOLHITHMTFORREDY X =2T AOHIZHAEAN
AWCTHERTTRED, [T FEEZHlICHET 2,

SE OFFEIL, FENB ORI #E CEXMETETLIZ LIZH D, =
WE TOHESNREIT, e,/ EL HLSBHLT, 5T Z&iEd
F oo 7z, SE X, FAENKFHORGEAEEE L TRETL L E2%E
B LT-, TOREITAHDL., BELLOMEREL Y B — 3 5 HlisE .
AR T OGS, 8l SN =82 BV TEICERSC = A v
Mgt Woala=r—ra VEREDHE R Y, B 2 A4 THRA]
BEThD, TNDDOEEEREESN SE K . HENTOIREE & 95
e /B LTZHWNWTHA I M, TORBE, G HZ2 80O TR
WCE A LRI 2263 5,
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&R D 3EEA [T 1, BHAREEGFIEHOE —H L LTHIT
INDHZENZ, BRx e THEASNDEERGEEA T, #EE
IZL > Tk, AREREZ T TV ETORERN—RLD—DLE
25, IWHRAZHMLES T TR 21E0., &6 TTE) 2o
T, WIS L TE®ROH 5 LW HEICHEFETE D LR DI, »
720 O NS HBEE S LET, SE OFERICL Y, ZOME = 8=E
SACRE LRSS Z E N AEETH D, AR TIE, [TE) OEAND
JSHSEE T, SE ARV ANTED L HIITZ 0% L, FORHE
REASKROMEEEET D,

¥ —T— K : Speak Everywhere AbE—F27  HEN/INEE) =3
a=k—vary TE

1. FC&HIC

AEREHBEORTICHENTH, e LT 7 /7 a U—N0RE S,
FHAAREE RS> TS, DOREDT 7 /) ny—% BFEON Y ¥
LITHEA A A CERREESE LB RELZ BIE L TIT<BE . BT E 910
EERTREEAI N, TORIE, &I, Technological Pedagogical
Content Knowledge (%L C TPACK) &I dILEOBEZEH &1T,
B H5BEBRLOMTHLHRFT S NimEN R I TV 5 (Mishra &
Koehler, 2008), Af&Tlx., Z® TPACK L\\9 7 L —LhU—7 & 5|2,
HAFEHBICBIT2H LWT 7 v o—OiERBIZ /I Lz,

TPACK & iE, HBEBSGICH LT ANLDBRICBR T & 2
ELERITEZY O 2EAEZEE L, T REAE X0k T S
7o, Bix R BEBIGOSAARE R RATEHEZ F L OO THD, O
F0, BAerFEBRLETHL, 77 2 aU—IEHORIEICONT
BREFENFFCHE Y, LB (TLv—2aU—7) R
5D THDH, ZO7 b —2LTU—2%, T (Technological Knowledge), P
(Pedagogical Knowledge), C (Content Knowledge) D 3 >DEZENH %D,
INOLOHEFLY, HEENED L DIZHM LR ST TV Hl
REFEBIC, FTLWT 7 aY—% 0 R ORI BB BT
B ANDEODMEAPFELE S, SHICHRGTSNDNETE, EREL
T\, Koehler & Mishra (2008) (X, ZD7 L —AU =7 ZK1IZF &
D, UTOLIITHH LTS,

It encompasses understanding the representations of concepts using
technologies; pedagogical technologies that apply technologies in
constructive ways to teach content in different ways according to
students’ learning needs; knowledge of what concepts difficult or easy
to learn and how technology can help redress conceptual challenges;
and knowledge of how technologies can be used to build on existing
understanding to develop new epistemologies or strengthen old ones.

(p-3)
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—

L

1 :The TPACK framework and its knowledge components (Koehler & Mishra,
2008)

IOT7 L —AU—=7IZ> T, LA, AfEIZEIT %, Technological
Knowledge ([l 5727 /7 oy —mfME) | Context (=— ANFRIE S
NTCTW5HEEEE) | Pedagogical Knowledge (HiE?D 2 —AICBWT, Sik
FEHEEOLHIICED 20NN L #M A E x5 )) . Content
Knowledge (SiEAGk e T, EOHSEZFENR LT D)) %
FIELRTLH, T LT, AFRTHE LB %2175 Technological
Pedagogical Content Knowledge (EFEDEX 1 T3 2DOMMNRER - TV HHS
43) M. Speak Everywhere WO H LWT 7 aU—%FIH L TITo 7=,
BENID A Y —F o TIETIEE DR TH D,

2. 7%/ B <— (Technological Knowledge)

F 4. Speak Everywhere (LLTFB(L T SE)LWOFHLWTr7 /my—
WZHOWTEBI L7z, Zhiud, SAEREYE IR T 2 DEEE & 2 O
HEYR—bT2BMTHRBEINTEA Y TA VAT ATHD, ZDOVA
T AT, £, HER, HWeTA s U vl Fh R CRANMT
ZLRTHEWT R0 oo REEiFT 5, AL A ¥ —x > b
ETETAI Y T EMBEL ., FEORICHE S THREEZITO . £ DFEEIL.
VAT ALK o TERE END, FAEIT BT SNTCA S ORE LT
HREZIKL, MET2E THRELHRY KT Z ENAETHD, AL,
RIFINTFEOER 7 7 ANV EMWTRHMEEIT S, Fio. FAEOFF
T A, BRI, XFELFTEFRTT A — RNy 72T 2 &b
BThd, ZOVAT LAZIY AN HAGE 2 — ARG ORERSE L.
L FH &2 FH (2012) 734 T > TV B,
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3. O—RADEEE (Contexts)

ZDSE EWVWIOHLWT Y uY—E2HWTEEREOWELY BIEL
Toa—Rx, A SHEERORAENLESZEELT5H, KFTOHMKHA
KFEa—AThHsD, ZDa—AF, BAXLIC T 2EEEZED, HA
FETCTEAN R aIa=r—ra BN D L2 bZ EH#ENIC, B
V¥ 2T ARBEINLTWS, LrL, RERANDOII2=FT 1 —T,
FANHAERLA O B ARGERGEREE T 2813, EFICROA TV,
Ko T, BARGEZME > TEBICRFEOME PITOND DI, BENDOHR
LEZADBEETH D,

4, EEFTICEATEAXREZLBAEE (Pedagogical Knowledge)

AR THET S, SE OBV ANEZHIELIZH U F 2T L%, HAEN
TOEWRDOHLHLD LN, ala=r—a 2 EHALESERNO
BRICITIMNATHD, LW FE _SHEEFHESICE SV THEIATY
D, Flo, TEHROBHLI00 L0 WM T, IMIcala=r—v
2 VIZBET S, DFEY, TOHBITS L TR REEENTEDL L OITR
H7DITiE, BROHDHE L FoFERI (Fr ) ZREHRET
52 Lt HEHETH S (Gatbonton & Segalowitz, 2005; Rossiter, Derwing,
Manimtim, & Thomson, 2010) & & 2. 5,

5. ZEIE H(Content Knowledge)

Ble LTS FHEER L, #BFA0 [TE] 2850 LV IEiEzE
WENCffioCalasr— s U RNEND L HICkhD, EWIEENTH
b5, TOWHBEEZRBAULEBOE L., [TE) B, %< OHKRGEHEM T,
HARGEEN G O LA Z 0O TR T HHB IZEDILTWAS Z L Th D,
Bk, [T 2o ui&ixfEN <, [TF) Bala=r
—2 g v ERDH ETRDPERWVWLEDOTH LAY, £, TR 25
A TE S IE IS BB Z IR L~V DB THRBI SN DI bbb,
RO T REATER S, EMEIC TTE] BMERRWFEENRZ N D
EThDH, 2F0., TTHI 1T, BARGEEZZETLHEDN, ROICHET
HRERN—FRALERRLTOWOTIERWD, [TH) ZisTHL
WX EERT 272012, HAZEROIISHT 2 2 8080 ETH D,
R, BB ICala=r—Yvarz 2020, [TE 258
INIEEBREZ1OOF ¥ 7 L LTRIBLEEETOIZELARARTHD &
ZEzohbd, b, FH ULz ERSH LT LWEiEREZ
TED B HRE L . IEMEIC L > CEERICH T O SERBENEHTX
HEWIHREL, EHLLLNEE LD, Lo T, FEUOBEHAIE, HL
WTF 7 JaY—HNWLZ LItk oT, 2O OOXR L SERED
FEE, BFEOTVX2T7 20T, WMLV RMICEETS L
MNTEXDENEEBLET LI, [T NEENRERE LB XD
ThD,
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6. Technological Pedagogical & Content Knowledge ZBR%E(=9 %1818
SELWOFLWT 7 /e y—2H L, REYRAARGE=— A2
T, ®F0 OB 2a3a=r—rar @iz skosisz
ZAREETLFEE, O LIEORMICERTE D0, 20, K1
D3OOMPER ST LV —DHEWAEICT 52 L ThD, 22T
Z OO T mE 2T OWTERIRT 5, SE IE, HFFEN, 2B
—H =LA VA —Fy NIT 7 BATE 5O THIIE, FH., X35
ICHERTL2ZENAEETH S, £ T, B~ vt 20 HIE AL,
TN, BEINT SE 2o TNE S D00 RN, ZFIRTHZ
ETHD, THIFEFIC, FPEICHBEN TS ITITOE L NS THE & 13T
M. FOBEOHEMMOER L I1XMrgE, ETHECT LI ZETLdD, £
Fix, SEREBIM N HAE T RNE - FEHEREENL, FAEN, RRcE
bET, BV OXEEVHEL L HICES Z L, EBIZ, L Ta
FEREDoTLEIDOTIERL, HERS2TZ LI LT, 2 A B
FRLIZDEMEZ LT, 2 ELIAT TN ZERNTE D L HEY
THZERE, EEZDH, WD, BHBIEEHNLE L I LB AEERTIEENT,
REED /Y — 2 B2 D120 ORI AEHE ., HAZEH L TH55E
EEASERH LWERBRAELHE CH D, Lo T, ZOX ) R{FE %,
SE #HWVT, PAICHSN THMBEICSEDLZLEZRELEY, 205X
FFEHLEIZ, Ya—2Dh ) X2 T bEZHEHFHRNL TR, 100
=y MEHZHEE, R0, HILOVEEOBEKRSHEME, L THL
W ZEL HRIOFA R En ES LTH —FRMIIKD, LT, £
NHOHF LWVEHRSCHFREZ, ==y NOFATIX, FAEICE > THIERR
TR L, &&BIZIE, BEVHEEIEISZARWVIRRTUIGHTE 27
PHRTLH, LWIOTRNICR S, ZO1Ho0a=y hOfhodfo, L
ZIZ SE AN T Z L L TORLIEDON, M2 Th b,

2 : SE 2EY Ah i ERE

HLWEIRR OB R EE 2 SE TITV., FOHRA ST EE %
HENTITH, £72, SELTH, FEORNEI R L TRY — 8 %
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179, ZOFHIE, —ETEET DI L0 TRy, HEMIZIE, BEN,
%éﬁfaﬁt#éVAw ETHET, MELIOYVA 7 VAR
i B tab A

1. SEZ@AANTI=H) F215 LB

OB LWOEHBERAICEALT, SEZHWDZ LITE-T, #H=EA
MBI DAL —F 0 ZIEE 2 EICITAD L O ITHELTIEE T T
Bl LFORLICE L DI,

§1:TT%J%¥®tw®ﬂ§W%®Xt FLUES

#—H FAE1F ¥ 72— 6(281F 5 HEEOHY,
HENED | o FATI—6DHLVOHBIELZOREEL, A ORFEEZEL TR
o

o [Tl L\WH 7 x—2b  HaDHE,
o [T DIEY FOFH,
H—H o WEHOHEAEST, [TH) #1ELHE (X3)
SE A% o FrLWEEORSHE (X4)
il o HLWEhEZM - T, XEEHHEE (X5)
% _H o [~TLEEW) Offi 5 HH
HENTILE) o [~THLWVWNTTD] [~TEWTETA] OFHA,
% _H o HLWEEID [T &#1EAMY
SE H#TE o  [~TLEEW) ofFE
@)
¥=H o RWZADLET [~THLWLWTTH [~TFWTEHA] LB
HEENTED) H

[~CT~7TJ D

H=H o HLWEEIZMES T [~THWWNTT ) 2 ELH0E
SE HEE o FFAERLHEE ([~THLLWTTh ZRIUEDETHE S #E)
)] o WEOHEEZME > T, BHAIZHIHT 5 LEED#E

tRor s oav—%r v arTHRE LN, 20 SE ORHRIE.
M 2 AN F 2 Ea—F— E TR HICh D, ThE
T\I ﬁ@fﬁofwt R OGS & BESNTIT R,
I HE N T, ﬁ%# m&&u&%tﬁb%@%éﬁﬁf =0
;:~&~Va/ Li@ﬁﬁ%éft%@;\%O&ﬁW%#fé
ZENARBTH D, R1ICRLEE, BENIIDA L —F 0 ZIEBOFA
{EORABDEREZ, LT, S HIZFELLS#IT 5,

g£—8
FTﬂ%J PEETLH 2=y bOFE—-HHIZ, HRED, TRl 2H
VESFTERBAEMD TR L TWA AL VEFiEefoR L, ZDx=y b
f&h@iﬂéﬁﬁbf Cilhhala=r—y g Y FETLO
2, 2=y hOHBEZRTZENDIAD D, RIS, LTI &AL
NE RN
o SAXFHLTLEEN,
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e IIT, RAZTEILTHLWTTN,

o ZIT, RAZEIHLTUIWVWTERA,

o XL, VTADHET, ELIMDATRAZIILT, TAA b
W& FET,

Z LT, TR, BEHORERESCE T L I3RS Z & 24T
KONE, ThnZ ®J%/%Tﬁt1?@T6Eﬂ®ﬁ@lof&6
ZEEWBNANTD, . ENETNOXDOER, aa=fr—3 g UHEE
RN T S, WIS, ZEEOBEEE S L —TFNENnD [TE] OfEY )
EUATS, b L, 2=y MIHE, EAMIC, 2=y FOBEE
ORI, TTE] EWIFHLWEORN. TFEE o TTE] &
EDRAIOBH, [T 2oLV ZDala=r— 3
> FERED uﬂ%ﬁoooib @H@ﬁ%ﬁ@@i ﬁbw%ﬁﬂ%@
[RENFLIEEZX %D, SE LT, #IHOHEBREO—>HIL, P
@ﬁ@FTﬁJ%WOT%iTé EThHD, l3 %@W%rﬁ

Course: CC_JPN102 Exercise: Making Te-form of % verbs & Irregular verbs Item 2 of 8

Genki 1
Practice of Te-Form of Verb
Drill 1

Instruction:

What is the Te-form of this verb
shown in the illustration?

Record your answer and compare
it to the teacher’s answer.

M3 :SETCOMBEEAD THI ZE5FEH

ZOME TR, AR, BRENEEERI—F W 2R T, T0H)
FD [T 2%E LIRS TS, Net RE L E2 7 v o458, Hblic
LBELWEZ [T REFLEBTERERRIEINDS, £LT, KROKZ
(BhE) NEBEMICERIND, _niSE@memd&@ihé%
VU= FEFEHLTWD, RORRIEFRIL., #ET5EICHTIC
HAIBEEIND, AT, HLEZSCT, METHHETL 2 }:7b>T
BThdD, Fl-. ZHEOEHGHZ /7L —TRIHEE ST L0, 27T
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DEEE OBFZIRETT VX LB SED LR EOREL AIETH
%, BB, BENT, BAEIRBENE DR — R A > THESRIT - TR H

e s, v Ea—F— L TRENKSHIT) ZENRARETH D,
X 41X, HLWEFEOHEGEHEOHTH D,

Course: CC_JPN102 Exercise: Repeat after the teacher: Verbs 1

Genki 1 Ch. 6
Vocabulary Practice

Item 1 of 14

Instruction:

Repeat after the teacher
in the video.

BE R
;A

Speak Everywhere

to play; R _WTT— *‘wﬁwif\f
to spend time - il

4 : SE TOFH B ER T HE G

2T B BAIOTT K-S T B LWEEIOREEIE & %
ET 5, bbAA, ZTOL D MR EHE T Tl FAEITH LY
BF 2D L 9T 6720, Lo T, Wiz, K5I RLZX T,
B LWEGEZME > CEWROD 558k LI X ERETHE 21ThbE 5,
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Course: CC_JPN102 Exercise: Practice of making a complete sentence with a new verb

Genki 1
Practice of New Verb
Make a complete sentence.

Instruction:

Make a complete (meaningful)
sentence using the verb shown
in the illustration. Use £9 form.
Make sure to add nouns with

appropriate perticles.
Record your answer and compare

it to the teacher’s answer.

EX: fe%
KEOREST RIEELEVDBTRAZ
BNED,

5 : SE TOHUBRZEHE > TX=EHHEA

ZORYATIE, EFEO FlashCard Template Z i L. 21340 H)
FlERTC, ETHYRVIC, BROb D586 L LERE, 515,
ZLT, Next R¥ &I Vv r 358, HANCLD2ETLVO—LEBL
ZEMNTE, AOOXLEWETAZ ENTES, LD ZFEED SE R
VR, 2=y MIBOHETE (fH#E) Thd, 26D R LESE
TT5Z2ELT, ZHHOREICHFET S ETIZ, BEEO®EEO [THE)
EERLEFETDHZ L, ILWEBFEORERZRETHZ L, HrLVE)
A TEWROHDXEEDLZ L, 2FV, KIERBED L S et s
BhE s 2 OEhEIZ b OE T ME LT RETE S, Lo T,
C“HHEORETIE, ZNOLOHMKERE 21T, <IC, X
FEDOaIa=lr—a AGEY, BERRRBUZE S W e 2EE#E T A
HZEMAETH D,

1.2. =82

THHUME, HENTIE, 232 —2a VENDEBICNEEEZ
LI TWD TEHROH LG (FROKE) BNEID 95 5158 % F.ls
W79, o T, BENTOHAIDORK b EE 2R ENT, *FENAELHE
LX) R BRIk E 5252 b, dEiEREEE =X —F D2 L, %
L CHRERKFECSMT 5 ECHEREZRET LI L, EE 2D,
ez, T~TLKEEW) 2HET25581%. BRECHIREDL &
W, HWAF Y haXT TELYE, BRIEDH, o, KETHRBRLE
BEORNEZ RE T, ZORMTEAREFIEMTOND D, T TH
HLTAXy FEESED, 728 21T, HEICHAND DAL A%
HMMZGAND Z L2, ZOFERYO THEICEE LEENZ
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ZHNLTWNDLEWVWIFRET, EARMEMTONDI N EEZIED, #
BilE., &7 OIFENRNEE=F—1L, RELRLPES 2525, A%y
MSSERR L7=_TIiE, #HiMogi cENEHE S5, RENHIIE,
JIABKRTHLAX Yy EFHBELTHH I,

B _HHEHO® SEJEENIX, HrLWEEIO [T EEDHE., L)
FAMOBEE O ZE-> T, BROHD [~ T EEW] OXLEIHGET
LB ELT D,

1.3. £=H

ZHHOHEHENESL., T~Tb0NTT] [~TIIWTEREA
EESTHO, XTTOAXy MEY EZO8E % EIX(TH, =& 2%,
ST, PARBEDPHARANFRETHR—LATA 2T 5856, TOFE
DEERET (ZB, VeI —A, BFEW, BE) FARZLta L
THWWh, ENEHERT D (FENGHFAE55) MEalEbE 5,
X, BARANEZAICH LT, HETORE Y FES~ T — 21T 500
ERELT, AWREEE2ESE D, S5, BARANOKRFEEL, BAE
WD F ¥ R ADRAIR— K2~ T —ICOWTHE R E 2 5 %56 %
[~THWVWWTT 2] T~THLWVWWTT ) T~TIEWTERA] 2o
TEZESHD,

—HHE® SE LToOFEENL, Ht /B OB A>T, a5
XEIHGETHHE (K6) . EfRMZRIEREIZ B TRE OB % (F
STHAIESL L EHRGET oY (X7) . 2L T, FEHETRUREZ
B2 Tl #1522 3 588 (K8) #1719,

Course: CC_JPN102 Exercise: ~THWLWWTTH Item 1 of 7

Genki 1
Practice of Te-Form of Verb
Drill 3

Instruction:

Use the verb shown in the
illustration and make a sentence
asking for a permission to do that
action “May | do ~?”.

Record your sentence and compare
it to the teacher’s sentence.

6 RRSNEBFEEE > THAZHINEELIREH
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Course: CC_JPN102 Exercise: Practice of getting a permission Item 1 of 7

Genki 1
Practice of Te-Form of Verb
Drill of s

Instruction:

Assume that you live with a Japanese host
family. Use the verb shown in the
illustration and make a sentence

asking your host family a permission

to do that action.

Make sure to supply necessary information Speak Bveytiere
so that your sentence makes sence.

Record your sentence and compare
it to the teacher’s sentence.

[ T T— () 2]

B7 : @RSNEBFRZEED. S onRRIZE
SHEH

HET, FAZREIXZELE

Course: CC_JPN102 Exercise: Summary Activity 1: Get a permission Item 1 of 5

Genki 1
Chapter 6
Speaking Practice

Instruction:

What would you say in the following
situation? The teacher in the video
will say TES UicATI hy

(What’s wrong?). So, repond to her

by asking for a permission.

Situation 1:

You are in class. You realize that
you need to go to the bathroom - e

as soon as possible. What would - up  Swilse
you say to your teacher? - €00
——

Playback ended I

H8 : EALhRRICAHLE THAZ/RIXEHFLIREN

SE S AL OHEPEEN L. HETOBERNCR L THRENE LD LD
BRIGEZA TDHEORL, b bNI=EFEO RO TRIE DIE WD I
EANBRZTHEEZITOZATOLONRE-7=2L9I128 >, 2D SE

EMANNTZFEE T T Tk, BMRERE 2 8= TRESEL 2 L
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WL, FTRIZESCLEHB LT~ TOIEENIS THZ &N
T&E 5, HENTIE, TEZHRD, MOANEE > TWDHREHETITAR L,
HbolHHICAEZERSED X OIC, AT 2B LE
WV, ZE, BROHDHR00 L DR EIN TS, FEES SRR EY)
WZHEDLDNTWEINEHERL, 74— KRNy 27525257 LICEST 5,
R D, FAEORENEMEL O Db DH DM, EE SN #EY TH
BOEDHIEIL, SE LW VAT AIZIITERWNWZ b ThD, =
D LT, HEAKRMDIZE A L%, FAEITSTIEENC, HEITSE T
A>T, TOEKRNEE=F —T 5 2 LI2ESLT, HEN 7 7 A
KL CHERET DL, 7 7 ABKRTOREHE T, PIB LK, &)
1T, AR, HHMizEHEIX., T2 SE T, AN TRE
WZRDANIAT - THK, EHARLTNEINLTHD

8. SEZEFALTHENNDRE—F LI EHEHALTIER RS

2T, EFRICERR L, SE L WS AT AEFIH LTSNS T
DAY —x o 7@ 2 iEMAL ek T 20T EMER, £ LT,
L%BBRTREPEEBET D,

8.1. BAZEDEE

SE OFIsIE, HF—Io, HEIN T, W ]ERE 2, HEEAA
W, FNENDOXLEIZIG L TThOEDZ ENEXTHETHD, ODED,
FRARMIIC IR, B 2R SIS 2 BB N DR 2ICHERR L, T ORE %,
BHROHHRD L VICESEKSTZIEENCY TH I ERAETHD, =
FULIRIREIZ . BRI SIE IS 2. B COEBEHE O EERMEITTE S,
EWVWHZ L ThHDH, BBHKEREOEANMEOEILE LS 2 D149,
L, 28k, FFIC, BHT2 L0 TERVESD 12
209D, BEINFEHEFETETITOEL LWV ZEiE, REKADDH
HFEUORFAET, RBERTZTHEZITOTHOAIN, T H TRVFEAE
T, BETho THHEEZITORV, EWHIRNEAERT, Lo T,
HENTO Ay MEBNZSINT D8, PAOME HRE i < o Yl £
2. RERENECDAREER S D, FAEZTICL UEE SE5E,
YERFENF L < BWORAER L, e ic, Bo-b0HAEL N
MIEDETHEFEZERESELENTEHTH A D, AT, HEHE
WCHEFIZEN B DR ERHATEEE ., MEEOERICKENEL D &
THIEND, LoT, XTIEHNERICHIFICER L S ICET &0
IHERDOZEEIN, SHICEBELERDRUEBHTERLITHA S, *HERD
125LLTEZLNDEDIL, SEJEENCT 7 A TEAHPROFREE, &
VEgiL<$THZLTHD, BHEETOD, SEICKIHEEIEHLTHN
T-RAEDE NI, V—20 7 v 7 DREBEICY TOENTZES &R U, ik
WD 15%Thbd, LrL, ZNETE, MEERKLEIONUTHEMERY
IEENTE D] Lo, FIAT7RATx38%E, 1>0=2=
v NMEBHIRAKE LTE, 2F0, o=y NEBENLE TR (=
=y F7TAbF) FTOHHE., TO2=y FRHOLFOHELTEXS L IH1C
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BRELTERZ, LML, 5%IZ, BHOREDOHE & A7 SD SE IE
i, HFEDOHIZLNT 7 EATERVWEIICHRE LV, £ 9T,
A LT-WRAEIL, FOHO BIZED LN RINLVERKTT S
s THAH, K. —HRY OFREDHAE. FAEPLEILS
CTMETHREBENTES] LW BRINERTE 2L 225 HEME
TH 5, TEOHBANIC FRUNLEKT LEZHEAELEE D Thnigs & T,
ZORIMIEZONLFHE (kR 2225, LW FELEZ LR
Lo v, 2O, HEHMNS ZAED R VK TR Z R L
RTER ST, BERCO DRI AIIIRE LS RDTHA I, ZD
SE COXMEME %2, BHENTOIEBOUEfR & L CHEREE L1254
FEEINE ORRE EBIC R 21TV, E72, T OMEHE OB ZENH=EN
TOFEEFICED L IR BELEEZ 00, RBEEZITOVNERHS ),

8.2. 5831 CEADFRE

SE LD KU ML, W, EZT, fEIS HWHE AT e, FEE
NESTHRDODLZENARETH D, 2D, FEEO LA ASE LT
T —FIiE, FEEROMEEE M BT T 2AOENH D L MR
T& 5, B, FEEOEANKEICL > T, HET—AZD T, O
F ) HETCRFEAR A2 BT A MLENEL RUVIRILCHEESE 245 2
ETNEREE (55T J L ~DOARZREERESBHTEHOTIEHAWN
A9, HENTHARELY &> SICAICHERWE ) R4 E - T,
ZO SE TORIUAN, LEHE CTOMITROEDIZARDZDOTIX W8
FFCE 5, M, MENEFET 2R LT, B LAERBEOHMTENND S
oM OFAEIIE, FOX I BRBENEENNVEEIXGND, T
DFBEEFROBMATO AL —F o FHEN, HEELFETZ LB
LTAELDARZIZEDL ) e BE 525008, 5tk SE Zfki L C
FALTIT £ET, FHEFOFEBRE COREDPMLELRRETHA 9,

8.3. BADEIBFEZMILDER

SE DFFED 1 21, FENALSOREFE GG L. THEHEICHEAEL
THSZLERTEDRTHD, T, BENEH TIIATER, 2=
=772 T b TRORETH L, £, BAdEE Li2E 7 VORI

(AAGE) LHOOEGEZMELANDZ L bARETH D, BRI TIT,
HBOoOHRAREREGEZMC 2L, ETARGHEMES D222k, B
RN LD LD BRERDBH D DI AHTH D, SEZV Y F =T AITH
AT ETIE, ABREIVIHEICET 2METH 5,

8.4 BLEARNTO IHEEHKETE OBR

SE{GHOKRLEZELR AL, MG IOFBICHERE LEZ L5 FH
RAEFRFEGE 2. BN THRAEFHICSE, FHER, HENTIE,
FE LW EOREEZIT TR, Pk ba 3 BiEE ST, BEL
HEEMENLD LV 2T EWVH | REEEHER LRI DHE I,
FOFZ BT ETHD, T, FAEABHIL, ZOHARETOER
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DHDHALE—T I a3 OBSITHONT, FOXHICHEBLLTNWDED
THAID, FOLIBRIFEERCEL ST, BHbODaIa=r—a Vi

NHEEENIDEELDDTHA D H, ZAEIOB R IZKD 720
KXo, FENPLOT 4 — Ry I ZNEL, fHETLHILERHDL RS,

8.5. BEINI-FEDORFEICHT S, BEHDOIs—F/RvH

RZIZ, SE TIE, FADHERE (FEF 7 7A4/L) ICXFEXFHEFTY
A—F RNy I BIRTZENTED, TliE, EOXIRT 40— R v 73,
%E@%”%M@ﬁ@ FFFEEM EICHERH DDA D M, R0
VBEBEATIRIORLEEARAHTH D, BBNREITIEALZNED L
@T% BHENDOATH 2 A v P TRARTIL, FAITCDI R E K
STLEITHAD, BETORBRNG, ﬁ%#@74—bﬂ/ﬁ%%”
FVRHHFL WD EEIESBITBBTEIN, ERICEALRT 4 — A

TN T T ADIRN S HONE, RIS ERFTT I ATH D,

9. SHROERE

SEZHVXaT LAOHFIHAAND Z EIZL ST, HEHNTO, FHE
AN L DA =% JIRE)Z8E3 5 Z LR A[EETHH, Ll SE
ETOAE—F U VIEENT, Wb D, GENHTFEXEET D LWV D EE
Daa=rt—a 58 L. [F— @%@fiﬁw Lo, TE67)
WS ITHE, W ODEFE (B IIoMshirdbostebzd
(mel%ﬂ@ﬁ%\W?ﬁﬁ%f%éiOLm%%Wi%%ﬁTé_
b, BFEICBNT ALV A a = —2 g VREN AT A EHE L
Raashbd, LoT, SEZMEHLCOHEMMEHFE L, ala=/r—
a/%ﬁ%£ﬁ¢5t®@1o@b)w&%szwtéoo§<@%

EHBEIZIZ. TONRIZEDLE T T v 7 MERESNTED,
%h%@%&bf%#@ﬂ~&%f%éo7—77/7T@ﬁ@m\k
WTW, THRAT) Zxx TE] L0 2O0FFEHEICRESNT
W5, ko7T, 4%, BEfFOU— 77‘/7753‘#&0“('11‘60)&[?][151:572
ShEnEk GEE/SCESRAL SR &, THWwTy 1§59 &0 o lT
WEFEEITY A TIA L TOU—7 Ty 7 ERA . SE LT
EHLEW, AT To B TEET] #Hbhi ‘ﬁﬂﬁﬁfﬁﬁ
ELTHIEHTEDLZTHA S, RVWEMMRIROBIC, BIEEICTE L
TEEToOMDENRTLES ., EWVIORBRKN, FAENLSLHAMND L
S<HEPND, FAED, KIEHIZ, BETT 7 EBATEDLF T 2D
HERBEEM N HIZ, FHTHA D, T, BRSO RFEND
B L CE22EICL, ZTORAENINE TIOEE Lzmik/She s
WERECRERE L AR LTV D HGEHREE DX v v T Th L0 &4
L, TNZHEDLHEEEZMAICITY), VWO HBITHLHHATEATH
A9,

52, SEVE, HHKEME TR, TREE o—fERb k)
BT T4 T 4 —ICHRHAETHD, &I, BEHENMRE, &
HREBRONBENIRE > TWNDEH D, TINA MO ESFEOT
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f AT—=ANPRE = AL ENTWD D7 Eid, SE ETHHE KU AAE
A FRETH D, £, FAENGE SNIZBEIOEMICE 2D ¥ —
X, BRI SN ORFE AW TC, KL T T —T v
TOEMETFEMER LEEET D, EWVWO RIALEEIONL, 20D,
FFEORFFIH L CEHELE2ERIES L) ERMZIET, &) e,
INFETCOHEENFHTIIHE VIRV F - TREN-oTZEHITEL LN
5, b, ST s tnsal o= —ra VRENEHKT D
BEROP T, SE L TRENBENAERLOD1ISTHAS I,

ZDOXEIIT, SE LTIX, Bixe XA T O 55T MEBARETH Y
SEFEDOREBHEE OB & LTHRIHAMETHAH, TNET, SED
ERHE TIX, SiEaek s TFde) [FE) &0 ) ERRITHEPAES I
el E M CE LB S, Lo, THEL) i IEEF) &v
I HEEIX, Skype R EEFIH L CEDITRAALNTTHA I N, 150D
I—ZADEHPLREDY ETHY IR LEBRIIEEE  MThb=Rk=, &
EEWVRTZWO TRV, SEFIHICEY ., ZORMERD & DR
SH B EHFEL TS,

HLWT 7 ) aY—2 T 57D EOH ) F 2T LA0NHHFIN
LZOTIER, BEFEON ) X 2T AOFEEEZ, SELEWHIHF LT Y
JaP—FfHTEZETunCHEET S ENTE D, 20 ML
NEES] 28080 i FIETRE LB RTE 500, FUn45%
O HLEELRPETH D,

bz 3
R ORIL, BAREHEM FTAE 1) ICHERLZREM TAxk
=K1 IZEBREIN WA L& L,

BEXH
ANET- - YEMEC (2012)  [Speak Everywhere %A L7z A B —%
ZEMOa— ARG R [RAFEEAF] 152, 46-60 HAGHE

BRIV
H¥=

SHP KL - W o KREFE - S0)IAS T - SRR T (2011) [T A
7efa71— K 1) The Japan Times
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B2

SMEREER RSB VT, FEE, R OIS, AT —F 7
TOBRDIREFRETZ L W OBEAH DI bbb, EEOHRIE
BN ZE O ELE L XL 725 D72 o TWRW E W ) SBH 5 5T
o TETCWD (BIZIE Tse (2000) &) , ZiCld B ARGEHE B
T E D 72D, %ﬂ%?/&~%£ﬂﬁfﬁtpﬁﬂbiokﬁ“é®7ﬁ> A
EMROEHNTH D, REOME, HAGE %&ﬁ %b\f%%ﬂﬁ‘&l/«“/v
T, WEREOT TR —F o ZI3 B iR ﬁémrwém
FRER e C R RS 5 &, mﬁ%&@&wou%o HoT-H
W72 ENTW W EnbioT-, ZDORIAE, iﬁ&‘%OD E&TE&
WIH DT TIERL, BENTAE =X VT OME S8 5F TR,
E VD IR RIER R Z VN WD T AR S LT,

F—D0—F: Av—F 7, {FERFH, fFERE T — 8, FEE
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1. [ZFCHIZ

HHEE A R —ROAEREIZBWT, SiTHgRE, FEE R D ER
LTWAHEBEIZAE—F 7 TH D EHMELTEHY (Harlow & Muyskens
1994; Tse 2000; Rivera & Matsuzawa 2007; Houston 2005), H AZE
ZORFESTIERV, IEFEOAEFBHAB BN TCEROAIa=hT 47
T —FIZ kB L, BAAML A —F L ZIEE L ILIE LVOEERE, SUUE,
BEEHWEE  ve—7oETIERL, SFEHTFEOMAEER (1
=7 ay) LU THEEEERET), #EERET), FEEHIRE17e 8D
BETLZEEAEI LR a=r—2a VIFEITH D,

L2L, ZOMEHENHE 2 DHFIEIZIEL KBS, O/
l/\7\1: FUTHRENEINTNDENE D DITOWTITERMNES, FHEEE

ICHEITo TREZBE L TADLE, DEXOREE, 77 2A8koa
~?X,i@FU»ﬁﬁ¥%£b,Ewmﬁﬁ*ﬂm%é%#yxﬁ%
ST LTHL—FELINVTHDLIENE N, TNEZAN, AP —F
7T OfE 5%?+ YTHDH LW TR E S H S, Long (1986)
L, REREMOREN ERTEROBIFICES S, Lo MERE DR
HERIT 1 BFMORENT 10 DU T THoEEFIEL, Fiz Tse
(2000) 1 IAMEFE OFZZEICB WV CEETAIBA AR LTV D & 9 5RO GRGER

EERENFESTWDL I EEHALMNI LT,

TR TIE, Ty — MREEHWT, HARFEHMN 557
&S FRRE D FIIE, ﬁ&%&o Bk LT, FOLIITMEST TNDEMN
EETHAN, b Wik, NLEDIT IR S e Slc & s RNLT
wé#%%&ézk%iﬁwkbkoé6m,F%ﬁj&%@i%ﬁﬁ
FOFEHFBEMIKMEINTWRVES, TOEREKZESL L NI DY
HHO—>Thsd, £/, [FET) Oz, HAiiOE=4—0DTF,
BERRINCAT2 ) 2T ZFRRICT DL IR T TN—AD T AT AITK
THEBROESNERE LT,

2. TR

7a— U epETe 1980 3k, F5AEEE, BEEEICOIDLT, B
FB—B LI R e EREHE # RS RN R i T
7=, Bl 21X, KXENEEHE W= (ACTFL) I£ ACTFL Proficiency
Guidelines (ACTFL 1986) | ibb‘Tfééﬁﬁﬂﬁfﬁ BN, 5L, @i,
EXONEREIZHEL, ILICFEEORERRZY), b, Lk, @Hho
PUEPEIC X5y LTz, ZHUC K Vs, Yv7 vz —, HERICE|
FERHENFALCRY, TOBEEIZET 7200 BRKV e BE=inE), #
M, BV X2T ABRPEAT, TOEY a VIZHARBEHEERICBNT
HESKZFITWD (A - E1F - &l 2001, 4% 2001) , 72k
M TIx, BRMFEFE ST X » THIE & 4172 CEFR (Common European
Framework of References for Languages) Zf5#HC L CTH =38, 4 E
FEOHBEMTHONTWS2, ACTFL FERICINEREZ A L BE R g &
BZDHE ML TN D,
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Z?d X S5 ACTFL =2 CEFR X, FDOL~ULiZB W T HIUEFED T
ANBNT-HEBIFEB ZHEZE L TWDN, FEHENRZNEZ L E ) it
BIFECTH D, Fetel &, EEL L XV EP FHEEE) Lotk i-n
LEZDFHERENZ N LIZ LR LY TH D, EEE TEFE0 AN
RIRFZR D T2ninh |, RO ERREWZITEZ L TE Lo
72T E, RETAHFEMBLIEORX 4T 4 T AE—H— LR REET
XHLIT ol REDaA L MILL BAEFEEENL LML, &
E—X VT2 E B, RAFHhoREEIZ L, SR =AY —%
VIUREN L EZ TWAHFEEE TSN K 97 (Ommagio-Hadley 2000),

b, FEENENENED LS R AEHREE L TWD N E G0
9212 Harlow and Muyskens (1994) 23% %, Z DOHFIFETIL, KRE D HFHKO
TS5 AR AL EEOSEEE 1373 4 L B 59 L1kt L TCRIIx D
T — NETRY, THENE L, FET U5 ORI, —
NAE =% 7, =) A=27, ZfNEREOEHICAEE 2 FF>, T
b, V=T, TAT 4 71F, THRLNVOEERETHDHITH
Wb BT, FRENEN, L& EENEN MEN -T2, 5, BT
Yr— MOFERE, —IANEREOFERICAEERD, LAY —F%F 7,
SN ARAL N, THY, V—=F 4T, TAT 4 0%, AL, UL
Thol, EELELESHE - FEIEE 2/ 5 2ERMICR LTk, F4&
L, NMAE—F27, TRy T T —, ZfERF LAz, BT
LA =% 7, ZAHMBEESEOREET, AN TAT 1T
B2, AE—F U IR PRICBW T hRELRETHD Z 1T, W
ENTHD, Tz, BENIEL 2D L) BENR, FEEFICLE > T
SMETHLHDIT, BIRHICES>TIE 10 (i THHEWVWIRBOIE Y v
) BRI,

Tse (2002)1% 51 ADT A U I DOKFA, KEBEENRIZT o r—
FEE ATV, @R, RFPRCBEICHEEZFZAERREZIR VK-> T
BRICE X STz, RFOHEEEFEEMOA L Z—T 7 3 kT
D, BIEEOB R, SMNERETE OB A FTREIC L2 ERK, o=
OIZBETAEMCESEEE, TORZKES LIz, TOMREOH T,
FRIZAE—F U BT O T 5,

1) HENIBENTIEI B L CHASHETHT NE T, KELXREES
DITIHFFE L L 720,

2) FEHELMRSHEOREM O L O, HNEHTRETH D,

3) A —F IR bEERDIC, 7T A THOEEEIZH < ERIN

i E B,
4) FEIHEENH->TY, FEORIZ 2 BT 20, BAOEMIC
59 BV T ZAIZFR BN TNNTHOE 5720,

5) HEMEZT L5420, TT VRGO, LBy T—YarR
EXVHT 4 ATy v a B ORFEDOHTBEE LY,
6) SNEREFEOMIOBERDO—2 L LT, 77 A THEFHEIf
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NDENHDEINE I DR FT D, V—b AL, FIE #
BEFELIZY, TULEBMAERD Z L CHETREATLENES L
722N T 5,

INERDE, FEBFBIZEEN, BEESHICHLCUI-& D LEER,
A2 IE N H Y, FRICAE—F 0 FHHICBE L CTEEZ RO WD X
377, FRTIE, AARFBHANIZDORICONTEDLIITEZTNDID
2AD I, BANIAE =% FOEEMEZMO ZS>OHEREL IR L TE
IBRBELTWVDHDD, BEICED S HWVWOIRERFFAZEHES L TWDH D)
ERDVEIND D,

3. RAEAE
HAZBEAERBICBITAAE—F L 7 OMESIT & F0EEOBKE
oI, BEHERBE CHABHABICEDD NG T4 0T
Y= FREERITROYIZLICLE, T — hOERKE FEEICIX
Qualtrics E\WH V7 b =T ZHW-, EifIZAEF 13fMH 0, Eo
PRI RELS ST T, YL TWDa—20WE L fEE A, [ -
£, T - BELS ) IZZENENESTHEN TORERR], #HE=EH
THEBEROEEIZECT R OBy, BENTOAE—F 2 FifiHE %A
BRICT D Ba—F—Y AT AT 52 KON S>OIEBICED S
Dotz (T rrr— MaEEiTErR 228  SREEICET SR,
30 e otz FEMICEE LTI, EAK 21 4 4 AIZ JTIT-L, JSLAR 72 &
DOBEARFEEBEOA =Y TV 2N, BIOEESLOFEANR Y NU—2
ZBUTCEFA—INTT 7 — NREW 12O T 72,

4, REHER
4.1. AEEHK

BIEHE, PR 21 ET7THETIZ B o722, FDH B0 21T
bwdr Rty va rOAOHLBETHY, a3 —ARRITHONTa A
VRTERWEDE LoD T, AREERT 91 HThote, Z
DOHFINZIL, REIZEOEH I EETLL DR A-> TWD T, AREIZEHIL,
BRI L > THTELDZ EE2KT-> TR,
4.2, 2—ZADWE, EERE

TUr—hDkB 791 TE, a—ADLL, FHERE, Y
BiElz W (&R, 2—AOL-~yL (B 1-1) (B L<TIix, BFD
LI RAFRIC R T2,

£1 a—RAOLARJL

L~ o— 2
Wk 62

itk 21
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BLUVE, BELE, KOXSIER L, ORE, FHENTOHRAR
FEDMBA T E A 0~160 KEEIFREE D, difkix, 160~260
FERRLEE, bRk, 260 RELLE,

fFRZEIE (B 1-2) 2B L TiE, Nakama, Genki, ZA72® HAZE,
Yokoso, JSL, SFJ, U{bHik, LEfk~D L OLENR LT,

B 1-3 T, WUEREE TRET - BE< ) & TEide - EL ) TS
G, EbhizkENRS 0 EFNATL, 2T, UTokoic TE57 -
TE< | ICHERS D LWV I ERBZ T,

®2 (59 -W<Ivs. 5O - W< DEEHDOLRK

BRI [EIp2e

Witk itk Ak &t
FEY - W< 31 4 1 36
aete - E< 5 8 4 17
E 20 6 3 29
Ebbh b FE RN 6 3 0 9

VALVBINC LD &, I TEET. BE< ) ICHERH 5 &) RIER
JEEIPNZZ o Tz, ik, Bk MEite « L) ICHERHD L0V )
FIENKLEZN-oT2—FHT, EHLBLRUSOWVWEEZTZHE L Z o
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Classroom Instruction in Oral Production of Paragraph-
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Abstract

According to the Proficiency Guideline of the American Council on the
Teaching of Foreign Languages (ACTFL), one of the crucial qualities of an
advanced level speaker is the ability to narrate and describe in paragraph length
discourse. For the discourse to be taken as paragraph-length, the learner needs
to produce a coherent sequence of sentences; a simple string of unconnected
sentences is not sufficient. Kagawa and Miura (2011) demonstrates that the
correct use of sentence subjects and conjunctions prevents communication
breakdowns and holds the key to creating cohesiveness in intermediate learners’
language during Oral Proficiency Interviews (OPIs) as well as pushing learners
into the advanced level. Nevertheless, as language teachers, we know little
about classroom instruction in sentence subjects and conjunctions, namely lack
of pedagogical insights and knowledge about specific activities that foster
necessary skills for oral production.
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This present study reports on the results of an intermediate Japanese
course that incorporated a semester-long curriculum designed to enhance the use
of conjunctions in oral interviews. Two sections of a 3™-year Japanese
conversation course, including 21 native speakers of English, at an American
university participated: one section emphasizing conjunction usage and the other
without such emphasis. Throughout the semester, each class period allotted
one-fifth of class time to instruction in producing paragraph-length discourse
orally. Throughout the semester, the students’ performance progress was
tracked with OPI-style oral exams.

This paper will describe the classroom activities employed and how the
students reacted to them, including the results of the oral exams to illustrate how
the oral performance of these two groups differed and changed in the course of a
semester.  Pedagogical implications on classroom instruction and syllabus
design will also be discussed.

Keywords: Classroom instruction, connectives, oral discourse, intermediate

1. Introduction

The American Council on the Teaching of Foreign Languages
(ACTFL) Proficiency Guidelines (ACTFL, 2012) state that to be considered
advanced speakers, learners need to have the ability to provide narratives and
descriptions with paragraph-length discourse. The guidelines (ACTFL, 2012)
for speaking state:

Advanced Low speakers demonstrate the ability to narrate and
describe in the major time frames of past, present, and future in
paragraph-length discourse with some control of aspect. In these
narrations and descriptions, Advanced Low speakers combine and link
sentences into connected discourse of paragraph length, although these
narrations and descriptions tend to be handled separately rather than
interwoven.(p.6)

To become advanced speakers as described earlier, learners not only need to
produce paragraph-length discourse but also to connect sentences with cohesive
devices such as pronouns, demonstratives, and conjunctions.

To investigate the inadequacy of language use exhibited by
intermediate learners, Kagawa and Miura (2011) analyzed performance of
intermediate learners during ACTFL Oral Proficiency Interviews (OPIs). As
testers for ACTFL OPIs, they report that learners of Japanese who reached the
Advanced-low level are significantly fewer than those who reached the
Intermediate-high level, suggesting that there is a huge hurdle for intermediate
learners to overcome. Their analysis found that those intermediate learners who
failed with advanced-level tasks exhibited common shortcomings. Those
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patterns include lack of adequate vocabulary, series of sentences without
connectives, and incoherent discourse that lacks a main argument. While lack of
adequate vocabulary occupies the majority of instances where language
breakdown took place, the inadequate use of connectives such as conjunctions
and conjunctive adverbs is reported to be another major cause of language
breakdown.

Of these items identified by Kagawa and Miura (2011), the present
study will focus on the effectiveness of classroom instruction on enhancing
learners’ use of connectives. A number of studies have noted the importance of
connectives in Japanese storytelling. Let us briefly look at the findings of
previous studies which examined the roles of connectives in narrative. First, the
great majority of studies examine the role of the gerund te-form. It has been
identified as a dominant clause combining device in Japanese (Iwasaki, 2002).
Maynard (1989) considered the prolific use of the gerund te-form to be one of
the defining features of verb morphology in Japanese casual conversation.
Functionally, the te-form connects utterances within the same sentence, similar
to the English conjunction and. This trait inherent in casual conversation
accordingly surfaces in oral narrative as well. In both spontaneous and elicited
spoken narratives, the te-form is the most frequent verb ending (Clancy, 1982;
Iwasaki, 2002; Kojima, 2002) and contributes to packing more clauses in one
sentence than happens in written narratives (Clancy, 1982; Kojima, 2002). Such
sentences with the te-form can be quite long in oral narrative (Clancy, 1982;
Iwasaki, 2002). Many scholars have also identified that the te-form serves
certain discourse functions in narrative other than simple clause linking (Clancy,
1982; Iwasaki, 1993, 2002; Kodama, 2000; Kojima, 2002, Maynard, 1989;
Myhill & Hibiya, 1988; Watanabe, 1994; Watanabe, 1999). Kojima (2002)
explains that the main function of te-form in narrative is to describe
chronologically ordered events. Iwasakai (2002) and Watanabe (1994) describe
that the te-form tends to connect continuous events. Similarly, Watanabe (1999)
observe that the te-form tends to link clauses when the primary focus is on
temporal sequence of events, while other conjunctions such as kedo, toki, tara,
and kara, tend to link clauses when the primary focus is on causal relationship.

The te-form is also known to contribute to coherence. Kojima (2002)
explains that the te-form repeats or paraphrases the verb in the preceding clause,
which in turn provides more specific information and recaps its content. This
redundancy helps the audience to follow the story (Watanabe, 1999). Clauses
connected with the te-form create one unit of information that the audience can
process at one time, which Chafe (1980, 1994) called an idea unit. Watanabe
(1999) reported that the connector most frequently used in oral narrative for this
purpose is indeed the te-form, along with keredomo and dakedo to a lesser
degree.

The conjunction tara frequently appears in narratives, playing a crucial
role in moving forward the story (Iwasaki, 2002; Kodama, 2000; Kojima, 2002).
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Kodama (2000) points out that subordinate clauses governed by the conjunction
tara, which assumes the function of hakken ‘discovery,” strongly signal the
temporal order of the two events described by the subordinate and the main
clause, and that they are essential to illustrating change in state in narrative®.
Watanabe (1994) also noted the functions of discovery/encounter and
situation/time change in the use of the conjunction tara and its written version
to. Iwasaki (2002) also explained that while the te-form is employed to connect
continuous events, tara is employed for linking discontinuous events. This
difference is illustrated by the following two examples: the first one excerpt
without tara and the second excerpt with tara.

1 de doomo-arigatoo tte itte_
2 soide modotte
3 nete
4 soide tsugi no asa itta wake
1. °...then (we) said “thank you,” and
2. then (we) returned (to our tent), and
3. slept, and
4. then the next day (we) went (to their tent).’
(Ilwasaki, 2002, p.261-262)

The above excerpt does not contain the conditional tara. All four clauses
express continuous actions taken by the speaker and her husband in temporal
sequence without a switch in clause subject. In contrast, the following example
contains tara and a switch in clause subject:

1 soshite hairenakute
2 okoshite
3 de haittara
4 yakkosan moo shikata-nai tte na kanji de nee okite-kite
5 soshite shawaa o abite
1. “...then I couldn’t enter (the room)
2. (and so) (1) woke him up,
3. then (1) entered
4. (then) the guy got up with a disgusted look
5. then (he) took a shower...’
(lwasaki, 2002, p. 262)

In the example, the clauses connected by the gerund te-form share the same
subject ‘I’ (lines 1 and 2), while the two clauses connected with tara (lines 3 and
4) have different subjects, ‘I’ and ‘the guy’. Similar conclusions were drawn by
other studies (Iwasaki, 1993; Kojima, 2002; Watanabe, 1994). Watanabe (1994)
contended that the function of to is to convey the speaker’s perception or to set
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up a frame for unpredictable new information. She also reported that the
conjunction to marks discontinuity in aspect and a decrease in transitivity from
the first to second clause.’

Some scholars have noted the use of other conjunctions for marking
temporal order (Iwasaki, 2002; Kojima, 2002). Iwasaki (2002) claimed that the
conjunctions kedo and kara characterize the chaining of clauses in first-person
oral narrative. Kojima (2002) also noted that the conjunction kara ‘and so’ or
‘because’ sometimes carries temporal ordering.

Other studies on Japanese narrative have focused on elucidating how
conjunctive adverbs function in storytelling (Lee, 1998; Maynard, 1982;
Minami, 1998; Philips, 1999; Sadler, 2001). Certain adverbs are significant
both in oral and written narratives, because they organize text into units of
discourse. Lee (1998) observed the role of connectives such as demo, desukara,
soshite, sorede, and de in Japanese spoken narrative. Demo, roughly
corresponding to ‘even so’ and ‘still” in English, was explained as a device that
displays an adversative relation or a sort of contrast in the discourse unit. Lee
found that narrators employ this item when theywishe to return to a previous
point or to the main line of discourse. Desukara ‘therefore’ and sorede ‘and’ or
‘and then’ were illustrated as items involved in expansion. Sorede is a temporal
maker that increases the sense of passage to a new event. Soshite introduces an
additive statement, the narrator’s opinion that relies upon the immediately
preceding utterance. Lastly, de projects a sequential transition. It guides the
audience from one narrative section to the next. This is also supported by
Watanabe’s (2005) study, which identified that the connective de, along with
explicit mention of the subject and presence of the subjective marker ga,
contributes to the audience’s discernment of episode boundaries.® Interestingly
these adverbs are those most actively used in ordinary conversation. According
to National Institute for Japanese Language (1955), the top ten conjunctive
adverbs in conversation are sorede (15.0%), dakara (11.8%), de (11.0%),
sorekara (8.6%), demo (7.5%), jya (6.2%), dakedo (4.7%), desukara (3.6%),
datte (3.5%), and sooshite (3.4%). Altogether these ten items account for three-
quarters of conjunctive adverb use, indicating that commonly used expressions
are limited to a small variety of items.

In addition to organizing a story into discourse units, conjunctive
adverbs play a role in maintaining the conversational floor during storytelling.
According to Lee’s (2000) conversation analysis of spontaneous narrative,
expressions such as de, sorede, soshitara, dakara, demo, and dakedo signal
continuation of the narrator’s extended turn. The same function can also be
achieved by meta-linguistic utterances such as nandeka tte iu to ‘if I tell you the
reason’ and nani shita ka tte iu to ‘if I tell you what I have done’. Other
expressions, such as hora, anone, and anosa, and constructions such as
hora~jyan, hora~deshoo, ~ne, and ~sa also perform a floor maintaining function
by attracting the audience’s attention. When a story is sidetracked, the speaker
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indicates return to the story world with particular expressions. De, sorede,
soshitara, dakara, and demo have this role of bringing the conversation back to
storytelling after side sequencing (Lee, 2000).

2. The developmental patterns of clause-linking by second-language
learners of Japanese

Previous studies report that non-native speakers of Japanese come to
use connectives in narrative, following certain developmental paths (Kida &
Kodama, 2000; Nishimura, 1997; Takei & Akahori, 2005, Watanabe, 1996). If
the results of previous studies are pieced together, the following developmental
picture emerges as shown in Figure 1: Less competent learners heavily rely on
adverbs without conjunctions. More competent learners increase the use of te-
form, while the most competent learners incorporate other conjunctions such as
kedo, node, and tara.

Low competence for clause linkage Heavy reliance on adverbs without conjunctions

A = =

Increase in the use of te-form

- =

\ 4

Inclusion of other conjunctions such as kedo, node,

High competence for clause linkage and tara

Figure 1 The developmental patterns of how non-native speakers’ link
clauses

Nishimura (1997) elucidated the relationship between proficiency and
how clause-linking is achieved. She found that while her native speakers mainly
constructed sentences with multiple clauses, her non-native speakers tended to
produce single-clause sentences. As the learners’ proficiency increased;
however, they increased multi-clause sentences. Her low-level learners mainly
used single-clause sentences, but the use of multi-clause sentences increased
significantly from the intermediate to the advanced level. This result is in
agreement with Takei and Akahori’s (2005) report that the use of dependent
clauses and conjunctions doubles from the intermediate to the advanced level.
Kida and Kodama (2000) also found that instruction can improve intermediate
and advanced learners’ use of the conjunction tara, particularly being
instrumental to those learners with study-abroad experience.
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Although learners of Japanese generally exhibit the developmental
pattern described above, a learner’s first language also affects his/her
development. Watanabe (1996) demonstrated that how the non-native speaker
links clauses is significantly affected by his/her first language: the more similar
clause-linking strategies the speaker’s native language and Japanese share, the
easier for him/her to appropriately link clauses in Japanese. Watanabe found
that clause-linking caused more difficulty to learners in the order of Korean-
speaking learners, German-speaking learners, and Chinese-speaking learners.
The Korean-speaking learners’ clause-connecting strategy more or less
resembled the strategy adopted by the native speakers of Japanese. The
German-speaking learners’ clause-linking strategy was the second closest to the
native Japanese-speakers’ clause-linking strategy by which they mostly relied on
te-form or adverbs such as de ‘then,” sorede ‘and then,” sonoato ‘after that,” and
soshite ‘then’ without conjunctions. Lastly, the Chinese speaking-learners were
the least similar to the native speakers in achieving cohesiveness. They
generally did not use conjunctions including te-form so that cohesiveness was
mostly achieved only with adverbs such as de ‘then’ and sorede ‘and then.” In
this fashion, her study demonstrated that the clause-linking strategies adopted by
second language speakers are influenced by the first language. Her findings
suggest that her Korean-speaking learners were the most competent in creating
cohesiveness through linking clauses followed by her German-speaking learners
and Chinese-speaking learners.

Clancy’s (1981) analysis of how Japanese children develop cohesiveness in
storytelling offers some illuminating insights into second language learners’
development of connective use. Her study analyzed cohesive structures found in
narratives elicited by a set of picture cartoons depicting short stories and a
segment of Japanese cartoon video from Japanese adults and children. She
found that adults employ a wide array of cohesive devices, whereas children had
a proclivity to rely on one dominant cohesive form. This high reliance on one
cohesive strategy appeared to follow three distinctive stages: 1) the stage of
short sentences without conjunction, 2) the stage of sentences with adverbs such
as sorede ‘and then,” and 3) the stage of extensively employing the te-form. In
contrast, narratives produced by adults exhibited frequent usage of sorede ‘and
then,” tara ‘if/after,” kara ‘because,” and kedo ‘but.” The last conjunction kedo
‘but,” was often found at transition points that set off a sequence of complicating
actions. Such use of kedo proved to be difficult for children of these ages to
master. What is illuminating is that children’s performance with conjunctions in
narratives lagged behind the corresponding performance in conversation,
suggesting that requirements imposed by narrative production strain the child’s
working memory, which in turn hinders his/her language performance during
narrative production.
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3. Research Questions

Previous studies identified that the use of connectors is a crucial skill for
intermediate learners in producing cohesive oral narratives. Instruction in
speaking directed to intermediate learners should include use of connectors in
paragraph-length discourse. Although the learners’ usage appears to progress in
certain developmental stages, it is unclear how instruction affects such
development. For these reasons, the following research questions are posited for
this study.

1) Does instruction improve the intermediate learners’ use of connectors
in oral narratives? If so, how does it affect?
2) What type of instruction should be implemented in the classroom?

4. Participants

The research data were collected from two different sections of a third-
year college Japanese course at Eastern Michigan University. These students
had received roughly 275 hours of formal instruction prior to this course. The
class met twice a week, seventy minutes per session. The course covered
Chapter 21 to Chapter 23 of the textbook An integrated course in elementary
Japanese Genki Il (Banno et al., 1999), including passive, causative, and
causative-passive constructions. Most of these students were taking another
third-year Japanese course, which provides instruction in professional language.
Of the two sections, one group—Group A—was designated as the control group
and did not receive instruction in connectives. This group, however, received
instruction in how to incorporate speech and mental representations in
narratives. The other section, Group B, was designated as the experimental
group and received explicit instruction in cohesive devices. Table 1 below
shows the number of students and the distribution of the students’ speaking
proficiency for each group. Group A and Group B consisted of ten and eleven
students respectively and were all native speakers of English. Of these students,
there were four students who were rated advanced-low. Since the target of this
study is learners at intermediate proficiency levels, these four students were
excluded in the subsequent analysis. The proficiency of each student is based on
the results of the commercial proficiency exam, Standard-based Measurement of
Proficiency (STAMP), taken 3 months earlier. When a student’s STAMP test
result was not available, an oral interview similar to the ACTFL OPI was
administered by the researcher to determine his/her speaking proficiency.

Table 1 Distribution of Students’ Proficiency Levels
Intermediate-low & | Advanced-
-mid low

Group A 9 students 1 student
Group B 8 students 3 students
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5. Procedures
5.1 Instruction provided to Group A (Control Group)

The first 15 minutes of class time on each day was assigned for
instruction in speech and mental representations. The students first received
explanations and examples of certain forms that could be used to represent
characters’ speech or mental states in narratives, followed by short writing
exercises that check the students’ understanding. Then, a story mostly presented
with a video clip and sometimes with a series of cartoon pictures was shown to
students. Once it was confirmed that students understood the story, they
engaged in narrative practice of telling each other the story in pairs using the
forms explained earlier. The teacher walked among the students during the
production practice to respond to students’ needs and provide feedback. At the
end of the instruction, all students took turns narrating the story one sentence at
a time, giving the instructor further opportunities to provide feedback.

5.2 Instruction provided to Group B (Experimental Group)

The first 15 minutes of class time was assigned for instruction in how
to use conjunctions and conjunctive adverbs in narrative. Each session focused
on one or two cohesive devices at a time to avoid unnecessary confusion and
lighten the cognitive demand of a task. The task level was adjusted so that the
students can stay focused on the use of a particular item while engaging in the
complex task of narration. The format of instruction was mostly a brief
pragmatic explanation followed by a narrative production practice in which
students first watched a short Japanese TV commercial, and then narrate the
story in pairs. Sometimes instruction involved other activities such as narrations
of four-strip cartoons, recounting of personal experiences, identification of
connectives in texts, and insertion of connectives to written texts that lack
connectives. The teacher walked among the students during the production
practice to respond to students’ needs and provide feedback. At the end of the
instruction, all students took turns narrating the story one sentence at a time,
giving the instructor further opportunities to provide feedback. The selected TV
commercials ranged a wide variety of themes, but all were chosen for its
uniqueness. Stories such as “Ms. Yuko Yamada Looks for her first job” and
“Ajinomoto: Husky Girls” were chosen for its funny contents, but their story
lines are rather complex so that the clips contained English subtitles.  Other
commercials such as commercials by Taisho Pharmaceutical (hito ga sukoyaka
ni aru tame ni ayako-hen and hito ga sukoyaka ni aru tame ni roofuufu-
henentailed only a series of actions without dialogue, which required the
students to come up with their own story using their creativity. Most of the time,
students watched a commercial twice or three times. When the students
appeared puzzled after watching a clip, the teacher provided background
knowledge or comment after the clip to help the students’ understanding of the
story and of cultural and social aspects of Japan.
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5.3 Assessment

To assess the impact of the two types of instruction given to the students,
four oral exams were designed as part of the course curriculum. These exams
were administered in the third, sixth, eleventh, and fifteenth weeks of the
semester. Each person spent 10 to 15 minutes and engaged in two tasks. The
first task was questions and answers which focused on grammatical
constructions and vocabulary covered in the textbook. The second task involved
an OPI-style narrative task, in which the interviewee provided a narrative in
approximately five minutes for the first three exams and eight minutes for the
final exam. The narratives that the students produced were stories from movies,
books, games, and events at work and school. All interviews were recorded and
later transcribed for analysis. Once all narratives were transcribed, each
narrative was first quantified by marking all instances of conjunctions and
conjunctive adverbs. The frequency of each lexical item was calculated by
dividing the total occurrence of the item by the number of sentences within one
narrative. Next, all instances of awkward usage of conjunctions and conjunctive
adverbs were noted, and appropriate items that native speakers would choose
were considered. In addition to these oral exams, the students at the end of the
semester filled out a questionnaire, spending about 15 minutes to answer the
questions without the presence of the instructor. It was intended to illuminate
how students thought about the narrative instruction they received.

6. Results
Figure 2 and Table 2 below show how the students’ usage of cohesive
devices changed in the course of one semester. Group A is the control group
who did not receive explicit instruction in connectives, and Group B is the
experimental group who received explicit instruction. Each number indicates
how many times the items of the category appeared in one sentence,
representing group average. The frequency of conjunctions in Group A
fluctuated from 0.22 at Week 3 to 0.19 at Week 15, showing a peak at 0.42 at
Week 11. The overall change from Week 3 to Week 15 shows a decrease of
0.03. The frequency of conjunctions in Group B, on the other hand, steadily
increased 0.54 from 0.22 at Week 3 to 0.76 at Week 15, which roughly
corresponds to a 300% increase in twelve weeks. As for the use of conjunctive
adverbs, the two groups did not show significant difference. Group A used
conjunctive adverbs initially at the rate of 0.13 at Week 3, while Group B at 0.23.
Both groups increased their numbers in twelve weeks by approximately 0.2,
representing a 150% increase for Group A and a 90% increase for Group B.
These numbers suggest that repeated narrative practice that Group A
went through had a positive impact on their use of conjunctive adverbs. As
explained earlier, Group A as the control group did not receive explicit
instruction in conjunctive adverbs. Despite this, Group A exhibited a 150%
increase in twelve weeks. A similar increase, however, was not found with
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conjunctions, suggesting that conjunctions but not conjunctive adverbs benefit
from repeated narrative practice. What should also be pointed out is that Group
B, who received explicit instruction, outperformed Group A with conjunctions
but not with conjunctive adverbs. Group A’s and Group B’s changes in the
frequency of conjunctions from Week 3 to Week 12 were -0.03 and +0.54
respectively, a substantial difference between the two groups. However, the two
groups’ changes in conjunctive adverbs were +0.19 and +0.21 respectively, only
a marginal difference between the two groups. These numbers suggest that
repeated narrative practice will promote learners’ use of conjunctive adverbs,
but such a benefit does not extend to conjunctions. They might even suggest
that the explicit instruction has little impact on the frequency of conjunctive
adverbs at this proficiency level. If the instruction had been really helpful,
Group B should have exceeded Group A in their change from Week 3 to Week
12. In contrast to conjunctive adverbs, conjunctions showed a positive effect of
instruction. Group A, who did not receive instruction in conjunctions, did not
exhibit much change; Group B, who received instruction, substantially increased
the use of conjunctions.

Table 2 Frequency of Connectives

Coniunctions Conjunctive Conjunctions &
( esz entence) Adverbs Conjunctive Adverbs
p (per setence) (per sentence)
Week 3 0.22 0.13 0.34
Week 6 0.20 0.17 0.37
Groun A Week 11 0.42 0.32 0.74
PA MWeek 15 0.19 0.32 051
Overall -0.03 +0.19 +0.17
Improvement
Week 3 0.22 0.23 0.45
Week 6 0.54 0.35 0.88
Week 11 0.49 0.33 0.82
Group B
Week 15 0.76 0.44 1.20
Overall +0.54 +0.21 +0.75
Improvement
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Figure 2 Frequency of Connectives (per sentence)

To examine if particular expressions receive benefit from the
instruction, the developmental profiles of each conjunction and conjunctive
adverb were produced. To illustrate some of interesting profiles, four
conjunctive adverbs demo ‘but’, sorekara ‘and then’, soshite ‘and then’, and
sorede ‘and then” were chosen. As Figure 3 illustrates, these four items
together comprised 84% of all conjunctive adverbs used by the learners
during four oral exams.
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sorede
6%

sorekara
30%

Figure 3 Distribution of Conjunctive Adverbs

Figure 4 and Table 3 show changes from Week 3 to Week 15 in the use
of four conjunctive adverbs, demo ‘but’, sorekara ‘and then’, soshite ‘and then’,
and sorede ‘and then’. The most significant change with these four expressions
is the use of demo. While Group B’s frequency of demo ‘but” from Week 3 to
Week 15 stayed bewteen 0.06 to 0.09, Group A’s usage doubled from 0.07 to
0.19. The use of sorede ‘and then’ also contrasted significantly between the two
groups. While Group A did not use sorede ‘and then’ at all, Group B steadily
increased its usage from zero at Week 3 to 0.07 at Week 15. Sorekara ‘and then’
is another item with which the two groups exhibited a significant difference.
Group A gradually decreased its usage, but Group B gradually increased its
usage. The lack of sorede ‘and then’ in Group A has stemmed from the lack of
explicit instruction. In the textbook used in the course, the word came up in a
reading section in Chapter 22. In contrast, sorekara ‘and then’ appeared in
Chapter 4 in a dialogue which students are expected to practice. Interestingly
Group B also increased the use sorekara ‘and then’ as the semester progressed,
despite the fact that Group B did not receive explicit instruction in sorekara ‘and
then’.



88 | CATJ 23 @ Ball State University

0.25
0.20
0.15
0.10
o——o/)’f
0.05 —
0.00
\é’a \a_‘o Y ,\f) \;a \&jo Y ,\ﬁo
& T F ¢ & (& X ¥
$ $ S@ @QJ @ @ $® $®
NERI SR S ¥ L R
S &K & & LK
& O & & &S
S & & & S
== demo soshite =#=—sorekara =>¢=sorede

Figure 4 Frequencies of Conjunctive Adverbs

Table 3 Frequencies of Conjunctive Adverbs

demo soshite sorekara sorede
Week 3 0.07 0.05 0.07 0.00
Week 6 0.08 0.07 0.05 0.00
Group A Week 11 0.15 0.08 0.03 0.00
(Control Group) | Week 15 0.19 0.12 0.03 0.00
Overall 1012 | +007 -0.04 0.00
Improvement
Week 3 0.06 0.08 0.01 0.00
Week 6 0.06 0.12 0.01 0.04
(Exc;)g?ng;tal Week 11 0.09 0.08 0.04 0.06
Group) Week 15 0.08 0.11 0.10 0.07
Overall +0.02 +0.03 +0.09 +0.07
Improvement
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Similarly to conjunctive adverbs, the developmental profile of each
conjunction was also determined. To illustrate changes in their usage over the
semester, five types of conjunction were chosen here for comparison: node/kara
‘because’, te-form, toki ‘when’, kedo/ga ‘but’ and tara ‘when/after’. As Figure
5 illustrates, these five categories of conjunction comprised 88% of all
conjunctions used by the learners during the four oral exams.

tara
others
kedo/ga 12%
8%
toki
7%

Figure 5 Distribution of Conjunctions



90 | CAT] 23 @ Ball State University

0.45
0.40 —
0.35
0.30
0.25
0.20
0.15 4’
0.10 X
@ @ @QJ &Q) @ @ &@ $®
\»Q \»Q N o o P
8 o N o 8 o > N
I IS Q§° @0 IS IS ()@ (}o

=#—node/kara te-form ==e=toki ==¢=tara ==t=kedo/ga

Figure 6 Frequency of Conjunctions

Table 4 Frequency of Conjunctions

node/kara | te-form toki tara kedo/ga
Week 3 0.03 0.07 0.03 0.00 0.02
Week 6 0.09 0.06 0.04 0.00 0.02
?éﬁﬁ%? Week 11 0.11 0.12 0.02 0.02 0.03
Group) Week 15 0.05 0.10 0.01 0.01 0.00
Overall +002 | +003 | -002 | +001 | -002
Improvement
Week 3 0.04 0.14 0.02 0.01 0.04
Week 6 0.07 031 0.03 0.02 0.04
(E&‘m;m Week 11 0.12 0.27 0.03 0.03 0.04
Group) Week 15 0.16 0.40 0.04 0.03 0.05
Overall +014 | +037 | +002 | +002 | +001
Improvement

Figure 6 and Table 4 show changes from Week 3 to Week 15 in the use
of the five conjunctives:kara/node ‘because’, te-form, toki ‘when’, tara
‘when/after’, and kedo/ga ‘but’. The most significant change found is the
production of te-form. Group A slightly increased its usage starting with 0.07 at
Week 3 to 0.10 at Week 15, a 43% increase in twelve weeks. Group B, in
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contrast, substantially increased the production of te-form starting with 0.14 at
Week 3 to 0.40 at Week 15, a 185% increase in twelve weeks. The second most
frequent conjunctions node ‘because’ and kara ‘because’ also showed an
increase in Group B but not in Group A. Group B increased their frequency
from 0.04 at Week 3 to 0.16 at Week 15, a 300% increase. Group A produced
them at the rate of 0.03 at Week 3. Although their frequency increased at
Weeks 6 and 11 to 0.09 and 0.11 respectively, the frequency dropped to 0.05 at
Week 15, resulting in a small overall increase of 0.02 in twelve weeks.
Compared with these conjunctions, the conjunctions toki ‘when’, tara
‘when/after’, and kedo/ga ‘but’ were significantly less frequent. Group A used
these three conjunctions at the rates of 0.03, 0.00, and 0.02 at Week 3 and 0.01,
0.01, and 0.00 at Week 15, respectively. Group B produced them at the rates of
0.02, 0.01, and 0.04 at Week 3 and 0.04, 0.03, and 0.05 at Week 15, respectively.
These numbers suggest that Group A were most possibly unaware of the need
and usefulness of these conjunctions, while Group B displayed some evidence of
becoming aware of these conjunctions although their usage was still not frequent.
The usefulness of the TV commercials were also evident in students’
responses provided to a feedback survey, indicating that all students enjoyed
this format of practicing oral narrative, and they felt producing positive impacts
on their language skills. They were effective not only for narrative production
but also for stimulating the development of other language skills. One student
put it,
“I really liked the CM exercises. They really helped me improve my
speaking and listening. | feel I am better at forming more intelligent
sentences now than before.”

Another student described,
“I think the storytelling exercises were interesting, and more fun than
most normal Japanese practice exercises. They seemed more applicable
than answering a set of questions geared toward a grammar point.”

The creative aspect of storytelling seems to have helped attract students’ interest
as one student wrote, “They were good. They made us think on our feet
creatively.” Another student wrote,

“The CM’s absolutely had an impact on my ability to provide stories
and descriptions. The stories from the book had less of an impact on
providing stories and more of an impact on being able to translate
advanced sentences and explore new grammar (which was very useful).”
Overall, the survey responses showed that the students greatly enjoyed the

activities, and that they felt that their oral narrative ability was significantly

enhanced through the repeated narrative practice with Japanese TV commercials.
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7. Discussions

This case study demonstrated that instruction geared toward enhancing
the use of conjunctive adverbs and conjunctions had a positive impact on the
way the learners employed connectives in oral narrative. In particular TV
commercial clips instantly captured students’ attention and generated
spontaneous urges for sharing one’s thoughts with others. Given the small
number of students who participated in this study, the implications of the results
provided here are tentative in nature. The reader should be cautious in applying
the recommendations below.

As shown earlier, the present study maintains that repeated
opportunities to produce narratives (paragraph-length discourse) result in an
increase in the use of connectives. However, the findings also indicate that
learners’ learning process is slow, and it may take well more than a month to
result in an observable improvement in learners’ oral performance. The students
participated in this study started to exhibit observable changes toward the end of
the semester, suggesting that most of the students took more than two months to
internalize new usages. For this reason, classroom instruction targeting
connectives should span a relatively long time, preferably more than one school
term. The instructor’s main role will be to repeatedly remind leaners to make
their stories cohesive.

The present study also reports that the use of conjunctions did not
change much in the control group, suggesting that conjunction is likely to be an
aspect of oral narrative which intermediate learners have trouble improving on
their own. Despite the fact that all learners had learned the targeted
conjunctions and were able to produce them in discrete sentences, they still
failed to actively use in narrative is in parallel with Kagawa and Miura’s (2011)
findings. Furthermore, Clancy’s (1981) finding that native speakers also lag
behind with connectives in narrative suggests the intrinsic difficulty of
employing connectives in narrative. Given this, it is of great importance that the
experimental group improved substantially in their use of conjunctions.
Instruction tailored for narrative production was found to be effective, in
particular, with the te-form and the conjunctions of reason kara and node. Thus,
teachers should provide instruction specifically embedded in the context of
narrative production.

One caution that the findings of the present study highlights is that
narrative practice without feedback on connectives might cause some learners to
overextend the normal use of conjunctive adverbs and to engage in incorrect use.
The control group of this study ended up using the conjunctive adverb demo in
numerous places where native speakers would not use it. Their overproduction
suggests that learners are aware of the importance of cohesive devices, but lack
of guidance pushed them in the wrong direction in terms of its usage.

More pedagogical research and innovation needs to be made on how to
instruct the conjunction tara, which is one of the productive narrative
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expressions in Japanese. The students of this study showed difficulty employing
the temporal function of tara, despite the fact that they perfectly understood and
were able to use the hypothetical usage of this conjunction. Their challenge
mostly stemmed from the grammatical constraint that the clause following tara
cannot express an intentional action taken by an agent presented in the clause
that immediately precedes tara. Thus, the temporal function should be more
emphasized in narrative practice, and its narrative effects should be explicitly
explained to learners. In textbooks and grammar references, this usage of tara is
normally treated as a secondary feature, and little practice opportunity is
provided compared with its hypothetical/conditional usage.

A way to distinguish the conjunctive adverbs sorede, soshite, and
sorekara—all of which would be translated as ‘and then’—should also be
emphasized. The present study found that the students who did not receive
instruction were confused and did not know when to use each expression. In
particular, sorede ‘and then’ was not used by those who did not receive explicit
instruction. Furthermore, they erroneously used soshite ‘and then’ and demo
‘but’ in place of sorede, resulting in awkward linkages of sentences. Explicit
instruction, however, appears to be effective in enabling learners to use this item,
as the experimental group steadily increased its usage throughout the semester.
Since we now know that learners could use sorede in narrative with instruction,
we need to devise an effective way.

Lastly, more research should be devoted to shed light on the initial
stages of how learners shift from single-sentence utterances to multi-sentence
discourse. Many of the intermediate students seem to have been at a lost to
continue providing more than one sentence at the beginning of the semester.
One student described, “At first it was really hard because there were many
words | did not know. But soon | was able to express what | wanted with
conjunctions and not sound like I just started Japanese.” Although repeated
exposure to narrative practice eventually solved this problem, as all students
started to produce multiple-sentence discourse as the semester progressed, the
transition into multiple-sentence discourse could have been less intimidating
with more clear instruction. It would be beneficial to language teachers if
research elucidates what initially prevents intermediate learners from producing
more than one sentence and what types of exercise and instruction are effective.

8. Conclusions

Repeated narrative practice of 15 minutes twice a week for 12 weeks
was found to enhance the use of connectives, but its development was fairly
slow. It would require a substantial amount of time for intermediate learners to
learn to produce reasonably cohesive paragraph-length narratives. Focused
instruction in connectives was found to accelerate the learners’ development. In
particular, the development of conjunctions benefited greatly. This study also
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found that lack of instruction could lead to an increase in the incorrect use of
conjunctive adverbs.

Notes

1) The conditional tara has both temporal and conditional meanings (Kojima,
2002, p.123). The temporal function of the conditional is often called the
function of hakken (discovery) in traditional Japanese grammar. However,
according to Iwasaki (1993), the function of hakken can be attributed to the type
of clause that is used in the second clause, for he claimed past tense clauses with
third-person or inanimate subjects convey the speaker’s discovery or surprise.

2) Watanabe (1994) used the term ‘predicability’ to refer to the notion of
transitivity or volitionality.

3) Watanabe (2005) used the term wadan (F%E%).
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Abstract

The March 11, 2011 earthquake, tsunami, and nuclear crisis captured
the world’s attention as a natural disaster of spectacular scale, a massive search,
rescue, and relief mission; and a serious radiation incident. Interest in the East
Japan Great Earthquake has continued as a human interest story that tells both
great stories of heroism, courage, generosity, and resilience on the part of
residents and rescuers during and after the disaster, as well as a story of great
struggle as residents and towns rebuild in the face of tremendous social,
economic, and geophysical challenges.

This report examines ways that interest generated by this disaster can
be used to enhance cross-curriculum understanding of cultural, social, and
scientific concepts relating to seismic events. Additionally, methods of creating
or modifying stories and information to be used with general education high
school Japanese students are given. Opportunities for raising awareness of the
value of disaster preparedness and increasing understanding of the various
actions that can be taken before a disaster to minimize casualties and property
loss are also discussed.
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Keywords: Tsunami or Seismic Wave (#ti7) , Disaster Prevention (B4 $¢)
, Natural Disasters ([ 2% 5%), Sanriku Coastline (= [#&## /%), Subsidence (H
HEILT)

Students in intensive university-level courses may need months of
study before attaining the ability to read and discuss news accounts of an event
such as 3.11 using the target foreign language, particularly in a challenging
language like Japanese. In a secondary level course with learners of diverse
abilities and motivation levels, it may take years. However, it is possible to
incorporate relevant and interesting information about disasters and 3.11 into
even beginner level classes using the target language.

In the Japanese language classes at Muncie Central High School,
Muncie Indiana, even prior to 3.11, “disaster-themed” lessons were incorporated
into learning the sounds for za to zo in hiragana. Words such as earthquake (U
L AJ), volcano (2>& A), wind (7>), and Fuji (5 L) all require the za to zo
sounds. These vocabulary terms, along with tsunami (->73 %), typhoon (72>
5 9), fire (2> L), thunder (2>#72 1), and old man (<> L), are taught early
on in Japanese | for my predominantly ninth grade classes. The new vocabulary
is first introduced orally without English translations, and students write what
they hear in hiragana and then go back and check for recognition. The common
idiom, “U LA, 22&72Y ., U, LU (earthquakes, thunder, fire, and
old man), is fun to introduce even if it may require a bit of English to explain.

This theme highlights Japan’s high susceptibility to a variety of natural
disasters, something that has certainly had a profound impact on many aspects
of Japanese culture and is one important comparative difference between life in
Japan and life in Indiana or the Midwest. These lessons meet Indiana Academic
Standard of 9.4.1:

Indiana Academic Standards — East Asian Languages

9.4.1 Examine factors that influence practices, products, and perspectives. Examples:
Geography, weather, demographics, etc.

At the secondary level, katakana is most commonly taught early in the
second semester of Japanese | and that is when it is taught at Muncie Central as
well. After the reading and stroke order are taught for each katakana, students
are given reading and writing practice to keep them from forgetting the newly
learned material and also to help them with correct pronunciation. Activities
that involve sounding out and solving katakana words with English origins and a
common theme are effective to build and maintain proficiency.

Additional vocabulary for items that may help a family or business be
better prepared in the event of an earthquake or other natural disaster are taken
from the disaster prevention section of the Tokyu Hands online catalog. The
vocabulary is presented on PowerPoint (f55% 2+~ X), and students sound out
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the words and attempt to define them on one slide and then are shown both the
katakana word and the accompanying picture in a successive slide. Examples
are given below.

OLro2k9 GEFEA) b | mv—Vxzri—7 | ATy TH
A4 7w b

Helmet (~~/V A » ), emergency toilet (JE% H ~ 1 L), dynamo-
powered light (¥ A 7€/37 —7 A ), and museum jell (X =2 — 7 A -
¥ =)L) are some of the words used. It is important to include words such
as emergency blanket (-~—3 = > 3 —7 7/ » ) that have sounds
such as = that are used only in katakana (Tokyu Hands). These activities
meet the following Indiana Standards.

Indiana Academic Standards — East Asian Languages

Communication: 9.2.4 Make educated guesses about meaning in familiar contexts, using
kana.

Connections: 9.6.2 Use digital media and culturally authentic resources to study target
cultures.

The vast quantity of disaster prevention goods marketed in Japan helps
to underscore the cultural importance that preparation for disasters plays in
Japan, particularly in the wake of 3.11.

For decades comprehensive drills at local, prefectural, and national
levels have taken place annually on the September 1 anniversary of the Great
Kanto Earthquake disaster that killed over 100,000 people. As horrible as the
approximately 19,000 dead or missing figures for the March 11, 2011 disaster
are, given the massive physical scale of the disaster, it is amazing that it was not
dramatically higher. Minamisanriku Town in Miyagi Prefecture was engulfed
by a 52-foot tsunami a mere 29 minutes after the earthquake struck. While over
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90% of the town was flooded, approximately 95% of the town’s 17,000
residents survived the disaster. Virtually every other devastated town or city in
the region had survival rates above 90% in even the most heavily flooded
districts, a testament to the state of preparedness of the Japanese citizenry
(Foster).

To facilitate a more communicative unit with intermediate or advanced
students, Japanese lessons focus on establishing connections with scientific and
historical aspects of natural disasters in Japan, with particular emphasis on 3.11.
A Japanese and English vocabulary list with scientific terms pertinent to the
study of natural disasters and disaster preparedness in Japan was created with
reference to an earth science textbook used at Muncie Central High School as
well as the Indiana Academic Standards for Earth and Space Science. Both the
kanji and the hiragana definitions for these vocabularies are given to
accommodate differentiated learners and to facilitate use of Japanese language
materials about the disaster. These are in keeping with the following Indiana
Academic Standards:

Relevant Indiana Earth Science Standards (Tarbuck and Lutgens)

ES.1.23 Explain motions, transformation, and locations of materials in Earth’s
lithosphere and interior. For example, describe the movement of the plates that make up
the Earth’s crust and the resulting formation of earthquakes, volcanoes, trenches, and
mountains.

ES.1.24 Understand and discuss continental drift, sea-floor spreading, and plate
tectonics. Include evidence that supports the movement of the plates, such as the
magnetic stripes on the ocean floor, fossil evidence on separate continents, and the
continuity of geologic features.

Using PowerPoint, the misnomer of “tidal waves” and tsunami are
shown through pictures. Sentences with advanced grammar patterns and undue
length or complexity are avoided. Definitions are given for scientific terms such
as subsidence (Hif#:74 T) and sea gate (7KFH).  Subsidence was particularly
dramatic after 3.11 with drops of as much as four feet in places like Ishinomaki
City, causing some neighborhoods to now flood at high tide, making
reconstructi(l)r’l problematic. (Alabaster)
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Ishinomaki  City, Kadowaki  Cho | Ishinomaki City, Kadowaki Cho  (Picture
(Picture by author, 7-6-2011) by author, 7-4-2011)

ZhiE, CIEABADTT, ZZITATOIEALIZ, ZhnsE
HHE(LDA)R 1. 2 A= MLV (X)) | 2 THIENNOTL X 90

BolzDT, FAHD X I DEF(E X))
EARBHTY)BRAI V) TH(X)E
o

Areas that now flood even at high tide may need to be raised before
reconstruction can take place. However, even if they are raised above maximum
tide levels, they could still be vulnerable to storm surges from typhoons or
tsunami from future seismic events. Climate change induced sea level rises are
also a critical concern for those considering investing money to rebuild in these
areas as the ocean is now rising at an estimated rate of 3.4 centimeters per
decade. Many scientists project the rate to accelerate steadily if not dramatically
(Hansen).

Terms that pertain to the relief and recovery efforts such as temporary
housing ({K&%fE=E) and rubble (341 &) are in the vocabulary list and in
instructional materials. Photos of damage caused by the earthquake, by the

force of the tsunami, and by the flooding of the tsunami allow students to make
visual comparisons.

N

»

-

Ishinomaki City (Picture by author, 7-6-
2011)

Ishinomaki City (Picture by author, 7-6-
2011)

WHRON LITIFA)YRELR(FZW LA
SWV)OONBWE, 9 08—k FLE
(WC X )BORAIZEDEDTT,
TH, CLAOURWLALNRET,

CLADOUONRNTT, ZDOWNIZDOX
RoMNbs (tiles) Wb TWET,




102 | CATJ 23 @ Ball State University

Onagawa Harbor, Miyagi  (Picture by | Ishinomaki City, Kadowaki Cho
author, 7-7-2011)

DIRHBDOM : N ENTZNZR, | DRBOONRW : ZEHLD L TA LR
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WE9,

Iwate Prefecture, Tanohata Village (Pictures by author; 6-13-12)

Kizuna Project students from Indiana and Wyoming inspect the ruins of Shimanokoshi
Station and the Sanriku Railway. Several people attempted to escape from the tsunami
by running up the station stairs to the train platform that was 13.4 meters above sea level.
However, the enormous tsunami demolished the station and toppled the railway,
swallowing the people on the platform.

Additionally, a list of Japanese and English terms that pertain more
specifically to the 3.11 events was created. (Please see Appendix 1 and
Appendix 2). This list includes significant past historical earthquakes and
tsunami in Japan as well as geographical locations in the devastated region. It is
worth noting that three significant tsunami have hit Northeast Japan in recent
times; two in 1896 and 1933 generated from earthquakes off the Sanriku
Coastline of Miyagi and a 1960 tsunami caused by the massive Chile
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Earthquake. Terms relating to the subsequent Fukushima Nuclear Crisis are
included, along with cultural vocabulary that is specific to Japan such as the
Japan Self-Defense Forces (H #Fx).

All Japanese original source materials state the heights of the tsunami,
the heights of sea walls, the inundated acreage, and so forth in metric
measurements.  Students memorize the basic equivalencies and make

conversions into English measurements as part of their assignments. Currency
conversions for damage estimates or charitable contributions provide an
additional opportunity to integrate practical math into lessons.

This 12 foot sea wall in Minamisanriku
was hit by a 15 meter tsunami on 3.11.
How tall was the tsunami in feet?

561 square kilometers of land was
inundated by the March 11 Tsunami.
How many square miles of land is that?

(1 meter = 3.25 feet) (1 square kilometer = 0.3861 square

miles)

Minamisanriku Town,

author, 7-5-2011)

Minamisanriku  Town, (Picture by

author, 7-5-2011)

(Picture by

One additional merit to teaching a unit about natural disasters and/or as
themes is that it may raise awareness of disaster preparedness. The following
are examples of lessons including Japanese language descriptions along with
pictures and maps of the 19" Century earthquakes that occurred in the New
Madrid area and Charleston, South Carolina.  Beneath each picture the
Japanese text has been modified to be readable by typical Japanese Il high
school students.
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While the U.S. West Coast is arguably at least moderately prepared for
major seismic disasters, the Midwest has made little serious preparation. When
the M5.4 quake struck on April 9, 2008 at 5:37 A.M., it was felt in Muncie,
Indiana (USGS). | quickly flipped on the television, fearing that this may have
been a big quake along one of the Mississippi fault lines. However, the T.V.
news anchors in Indiana were unable to provide any information in a timely
fashion. By contrast, after even a small seismic event in Japan, Japanese
television stations and other media are able to access and disseminate detailed
information about the location and size of the tremor in literally a matter of
seconds.

Indiana Academic Standards - East Asian Languages

Connections 9.5.2 Integrate content area concepts and skills through relevant
activities



http://earthquake.usgs.gov/earthquakes/states/events/images/CEUS_map.pdf
http://libraryphoto.cr.usgs.gov/cgi-bin/show_picture.cgi?ID=ID. Hillers, J.K.    3&SIZE=medium
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USGS ShakeMap : ILLINOIS
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Many of our Japanese language students may end up visiting or living
in Japan, making sound awareness of natural disasters crucially important.
Prior to living in Ishinomaki City in Miyagi Prefecture for over one year, | had
learned about the potential danger of earthquakes in Japan. However, | had
never heard much about the threat of tsunami, and in Ishinomaki City, no one
talked about the tsunami that had hit the city and the Sanriku Coastline Region
numerous times before.  Yet, on March 11 the overall number of people killed
or missing in this city exceeded that of any other city in Japan (approximately
4,000 dead or missing). One American JET teacher was killed by the tsunami in
Ishinomaki and another JET teacher died in Rikuzentakata City in Iwate
Prefecture. | would make the argument that Japanese teachers have an obligation
to familiarize our students with Japan’s natural disasters so that they will
understand the importance of disaster preparedness.

Notes from the Author

Many of the pictures in this report were taken when | went back to visit
friends in the Ishinomaki area in July 2011. In June 2012, | again visited areas
affected by 3.11 with nine of my Muncie Central and Muncie Southside students
as part of the Kizuna Project. We stayed in Kuji City and visited some small
towns along the Sanriku Coastline that were devastated by the tsunami. This
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program, sponsored by the Japan Foundation, was created to bring together
young people from America and the four prefectures most impacted by the
disaster. In November, 2012, we were able to host a Kizuna Project delegation
from a high school in Ibaraki Prefecture.

On March 10, 2011, much of Northeast Japan was already suffering
from economic setbacks, demographic shifts, and population decline. Low-
wage competition from China and other countries had wiped out most of the
small garment factories that once thrived in the region. Many foundries and
factories had also met the same fate. Reduced government subsidies, low-cost
imports, and changing dietary habits had taken a toll on agriculture, and fisheries
were paying the price for decades of over-fishing. Many young people were
leaving these rural areas to pursue employment and entertainment opportunities
of the big cities. 3.11 was an enormous blow to a region that was already
struggling.

It is very difficult to envision a resurgence for factories, farms, and
fisheries in Tohoku. Elderly small business owners are going to be very
reluctant to invest the time and money into rebuilding their stores if they do not
have a successor. The one strong potential resource that Tohoku still has is
tourism. Northeast Japan has beautiful coastlines, mountains, and rivers as well
as traditional culture and cuisine. Summer visitors can find respite from the hot
and humid weather found in Japan’s major Kanto and Kansai urban areas. One
of the best ways to support a recovery for the region would be to support
tourism. Whether it is a family trip or a student group, | ask you to consider
adding Tohoku to the itinerary of your next visit to Japan.
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Learning Japanese through Japanese History: A LAC Course
on Hiroshima
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EWELITV., FTORBELEBEICONTHRITS, £7-. SRIFERSH
72 =N « AMEENZ DWW T H A L. task-based instruction OFE%)
RIZHONWTELET 5,

2. Language Across the Curriculum Q&ER
Holl (2011) (% LAC IIAMEFE - AMEFEUFLUSND 22— 2T, S EFE
ERAWBRHEI VX 2T L THDETDH, B, 7TAU BT LAC %
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THOHEAF, FTEETITONAT Y T AAT 4 —ADa—ADH T, FE
FEOBEERI ZMBEM E LTHWEY, LI EfERE 7 v a v EIT T,
%@tavaym\m%ﬁ%bﬁé#é “LAC” LHETDH L. KGR
® “lack” SFED [RZ)] X [RKE] EWIHIBEREZREDL, M2 2nE

WOT, LACR LxC DL IZELRENS Z &%%é&wooitLM
DN xZ— gy - LHLEONH Y, Foreign Language Across the
Curriculum (¥ FLAC, Culture and Language Across the Curriculum X
CLAC EMEEHh T35, HLE, TXJwTi%ﬁ@*“%% B\,
LAC DE%IT B TWD R, ZDOMREM R KRESLHFTRHIKICIE, URT L

T—=hDORENZWVWE BN, TOHEHBE LT, /IO
KTl é%ﬁ%&%%%®@ﬁﬂéh%ﬁw®#ﬁﬁﬁ®#%Lﬂ@
VY, RFEML LAC 2RI TV D ESHEKE L LTiX, I3 ¥ RE,
J—=MVHLRFE, R—=KrZ7 2 FATA FR%, St. Olaf K%, ==2—
=TI WNRFOE U H A N BIRENRFETFTHEND,

LAC DFERBERV —7 v a v 7 AT TV 5, 2012 FRET
3 A IR Y X REFET CLAC ERBENBEI N, V—7 v a v 7 bk
MATONTEY, A T4 T7TTFRETH 2FEFNIZ N L —F7 KRFEOV v
Ve —VFrEREBBEL, LAC ORI T AN, BAR
FEHEICBIT D LAC o — ZADWFFERE 1T Z DN D7, filé LT,
ﬁ)7¢w TRFO THARESHET) . /— MFLARFED THARD
RNy TV Fyr—] . TLT, LIV KRED [BEVRA &K O
LAC 2—ANH D, XN, VxAZ I VT REOFERAITT 4 A X
VAG—=u LT THARXH] © LAC a—AZHERELTND
(Douglas, Tamanaha, and Iwasaki, 2004, Hanabusa, 2009, Idemaru,
Nakadate, and 0’ Brien 2011, Saito, 2009),

. LAC&FvafiL- REUE—ANERE

WIZ, LAC == —RA L ACTFL ®F 3 aF )L « AF L H—X|THONWTELE
LTWL, FFIZ3 2D Cs HEE, ik, Hilgtts - 7 o— e R
LAC 2—ATIE ED L HITERTE 200 & HHICH TV,

F9° NHEEE | 13, AEEUSOER O NEENEFEHREICER Y AT,

Y — VL EDONEGFERE TSI DH %%Eh%o&wo%®<%é LAC =t—

ZIFEIFTHLERLEFBLMAOTO THE] 2 REICTHa—RETF L
LE25,

Z LT Mg X, SEET TR, Wb REEZZFD, BIESHE
BREDO BRI IR 2T VWA IED LS E VI D TH 5, MCn—xm
FIChE Y « 77— LICHESHELREOMSETEENED S
N2, 2T, ESICAESEL FEER O, Eﬁik&lik@%@&
W) AMERE S BIEENER TE DD TIERWEA Db,

BHO BT THlkts « Ze—1is) Thb, i, ﬁﬁm

CHUSAE S I TITE, AEESESE L 2Ia=r—va 2D, %
%%—A—Aﬁéﬁ%@bf%l%\%lim IBLAERTAHEOIC
LEHEWIHIHDTHAD, LAC 2 —RATIE, FAENBEFSE L TWA
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HBEONED FE v 70T —<IZhoT2A4 X b, il X, BESe R
;f/&)—74wA®L%K\%@A“#ﬁﬁb%#m& 2515
7,

4, ERBE /A5 LAC a—ADIERA a2 — R4 Hiroshima: History,
City, Event ThH b, ZDa—RIAEEZETHOE SN LHNT 5 =
—AThHDA, FAEL FTTHIHIZONTER, ZI0bEEE%
NI LTV, JREBE O a— 2ADLEESAELIT 17T £ THoT278,
%%‘@aaﬁ%zﬁ varkERELRERIT s A Thote, SiER I VA
IO a =2 LTS, MEa—RIXEAGE 3 FAEOHTHE,
— AL B o 50 ¥, R - 72— L _"— R T, Course
requirement (T « 7 T 2SI« 3OO/ LR — R THo7=,

1. 2FH

A, EFERIVa v EIBELRE 5 LADN, 3 LITRE 4 E£4T, 2
LI RT: 2 BATH-T2, 4 HITHARFEHELTHLIMN, 1 Zl&iEIZIK?&

Bl E LTWb, ZHIROICEEALTH Lo 2FAF R — M LD
L. FAEENRE LAC 2—ADEEL Y Va SITEGE LA L LT

LAC a—ANEHEZHITZ0E, BHARED 4 FAFE TR TLEW, %9
ZHLLEERD HARFED 7 T ARG, HAGED UL & #ERF L 720
MHEWHIHEENRET LN,

4.2. O—R Ry Ta—j

WIZA—R « 27V a— V& BENSENT 5, SiEt7 v a VI,
KB Oa—Z LR LKIRBEWVWI RERT—~DHLE THOOYT « 7
—=< 2N TWD, E9RMOL5EMEIX. Intro and concepts in
modern Japanese History, Cities as a Lens of Modern history,
Hiroshima in Modern History &\\9 3 2DH 7 « F—<Dt L REN
ﬁbﬂtof%£®:—xk®@ﬁAD FFEFRLCLTHD, R1ITHS
NnNoHEoic, sHEEN DL ZAT, B—HIHED/NVAFR— K ERH
LTbH E><>f:o 53 HLLF: % The War & The Bomb, After the
Unthinkable, Fears & Fantasies of the Atomic Age, Memory &\ )9 4
DOV T« T =TT, B EEHO/N) AR — MEHHEIZL O
HWH, Hf&RY A= MI15HEBICRELTHLL T,

=1 EEBEYYaVYDOIA—R-RH5Ta—)L

Week | Content and Materials
Section 1: Introduction and Concepts in Modern Japanese History
Week 1 Course Introduction, Introduction to Advanced Japanese Writing

a— 2D, AR LOFEAY [ RFCTERZODARET AT 4
VI BSCVERDN S LR — RMERLE T (The Japan Times) | sE#ERENR
=N

Section 2: Cities as a Lens on Modern History
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Week 2 AR OFAY GERIHTEOGHT 49 <> T
Week 3 A AT S OFY TR O S

Section 3: Hiroshima in Modern History

Week 4 AAER i DFH R R ORES

Week 5 BRFR T ey N KB~y 7aY=es bk

Written Assignment #1 due

Section 4: The War & The Bomb
Week 6 kIR TRk D8]
Week 7 HEE [Hoft)
Section 5: After the Unthinkable
Week 9* Visual Text Project : Atomic Bomb Photo Testament, Days to
Remember An Account of the Bombing of Hiroshima and Nagasaki
(FE4)
Written Assignment #2 due
Week 10 | BREE THZ DT HE LTER L 911 AT T A=
Section 6: Fears & Fantasies of the Atomic Age
Week 11 KRITAEZER ()RS IR RS HARGERR
Week 12 HIEER TRENE 6T OB BROY

Section 7: Memory

Week 14* FANR TRELOT ) AR TOALE] (FEE)

Week 15 FAN FELOF AL FHE erv~ol GHE)

Written Assignment #3 due

*Week 8: No class (Fall break), **Week 13: No class (Class Cancelation)

4.3. BRA B
5B o T2 BB O —E % TNt 5, JREROa—2 Tk

. After the Unthinkable & Fears & Fantasies of the Atomic Age &
WOt T e TF—<nb & [FHMEE 27 —<IZ LR MThhi,
SEE 7 aTh 3.1L,9. 11, @8, vt e <2 o -3 E 2 &
VNQY N

2011 47 3 H | RITEE=BFSRIIKEE == —3a—F— 1T TR ﬁ@
KT CETAIERERM L, KILKIXZ OF RT3 ERTEE
BRHLH L TWD, ZoOFMIFIELTHEE LN, HAGERN L — x
Tanad T 4= k= NI T T YA MIHEHINTNDDT,
ZOHAREROGELEFTHA, 77 ANTHNEEMST A Ay a vk
Tolz, X, =a—RA T 4 —7 BARRY =7 %A MBI N-HIRE
ERICLD HME2NT=ZmeE LTEELET9. 11 A% 7N
—7)] ) CET LT ALH AHEICER I IBEERIKICL D TH
HEWEHITOENEY) v FfiiF b it & L TRA TAHT,
JREROEMBRIE U X 2T 2E2MATHLEIS, FARBELEED
N &R, REROa—ATHEEZTICEEDLZ L72<, 9.11, X
N, FLTHEREFTHFZIAT TR E Y 7 2o T0D EWH m72
o7z, BHOBMZEKAEINC L > THIRICHRERIZRZ L TiEARVvont L
RV, —DODT =S ESAMITERTHE WD T AT 4 TITHRET,
AEFEEIZESHZIIR ST R TH D, 7TAV B EABROLE, BE &L
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DL, R LRI ORI, EIZ T a FARAZ A —AREDD TH
B WEBTEL597 - T—vEEFR D,

4.4 PFOT4ET4 -0 b b, SERBTZHEN -
NT T4 ET 4 2N O T 5, FTIE, BRI e Y= beL
THAREI TOALE] BBREY—FEERLTL Lo, FARIL, F
HMEZBELT, BOOMLRWHELZEDBEERZIERL TN, Z0FE
BEDOTAT 4 TIE~vry— B FITAEBROT L - %y RIEAN
Association of Indiana Teachers of Japanese (AIT]) D A /X — |2
=7 LTKEE o RARKRBERDOEER LB EZI/FERSETHE o7,
1%, Comparative Encyclopedia Project! ®FSICFIH LA v 5
AT FTRFOHEFEDFT —H X—2R Knowledge 77 ADHKR—L_X—JT
bbb, ZTOT—FX—2AEFMAL, FEET A T7A4 HERFHRT
R EWH = M) —THRET D, ZHUTRELEDOa—ZATHLEGE
B a rTHITONDEDO—DT, BEHRERFROPTIRENED
Lol TV oL ERET HIEEICTH S, ZOFEITIR - KIE,
HRR, Bz O, BIELH LW IFEROILEEFAETHESED D
DT, BIZIX, ZOIEENC L > THkFT, AL, BAROEE 2B Fon
AR EALH ST ThH T L0, EERMTTLHHZIT TR,
BEHEREM Lo Z DB 00b, 2FE0  TFIEN I & S THRTT )
L THOLNAIRETE T TIERWEWIORT - BEXx HFE2ZboEnD
Rttt 2iEETH D, SEt 7 v a v THHEMYMORE R R SN A
YT AT T REOKEEICH H DT, FARICHE S, ZOHE=EHN
TEE) CITHRAT & et D k721 T <, FAREICE > T, BEMSFE
DHHE & VD TEENZ & DR o T,
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RRERY 1+ IvICTLIY TIR + FAO(LESNRD | BRLaDne
Japank :
QY77 b/ Logout |

EHFA 28 122 FIY P URLRBYERHLE DRBADIRET S -2t —1Fem

Braw EET Y [Guide L8075 ]

ook B L TEAL R HSTTE'S [ —

8 LI ARNERS

£ __a= | 5 0 SRR v LR,
TATER TRTER
BA-FAR: I L8 IORFRER afEnEus, SXER 7a8

Kéﬂﬁﬁ( ACHIRELE )
=, TIERLHORBRAOR, AR IHD) HEWY, B 6F 5%
(Lt BRREAES, 1R B)— T, ‘=B!v RIZH0)

HINESHL. PEES

LEEHES
LB

4 EB0R) (BXAATHESC/RNIELER) B
W;.*fﬂ FPRBHINT. WEPIBLE LN
LTRIRA. SRACES. TENFASERTTRNA

- BEELE. BRLORCREL. eP@les
« BEAEGH BFA T (AR

5 mz&-(ﬂAAﬁugg( ’x MNRELEH)
53 EROEBIFEL(Thish)
AL SRS, (-8 ua...s

6 mnmac&mum(atxﬁusa( el YJW.&‘.LE“)
PEEHEHRIIBHEO—, 217N
BUHMEDEA L SHHENE _Z‘

& 1 : Knowledge 75 ADKR—LR—

WIZIKE~y77uy=y Vel T5, REROa—A&2HY Lz
HENKFFEAELE LT, A THARTY 4 — /v RU—7 Z{To BRI,
—FR -7 Lid, EECTEMMBEIAEOMA EFHIZ -T2 % 977,
AL DEETITIL, FFRRRA T RN 5D T, xRt 257
WZ ETEH D, £Z T, FHOMDITFAFEIZEAD IS B TIR O H
XEFEEED THotE] ok L@ oo o= v — (K2)
EELT, Sk v ar TR ETOHRRLEM. . HEEMICH
TL D4, 4, IRETOFLEERALD I O4T, AiiEE~—h
—TNA T4 PLTWVE, BORVETIIFREANAL Z 5o T &N
5@%%%%%@Lfﬁotoﬁ%ﬂ%ma@m%#%% EhnizZo
R ENEEN IR ©, WA SHMPWR ML —= 1l E515
D TILRWNTEA D Dy,
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Pedh

EEED R U
(2 Sy 55) HRIE TS

1 i
£
]

] /r; \ 45
\ [;\ r ﬂ 1
ot .:{‘:7, g ) =
N 1%
A Wi )] ‘'
=S
5] it A ri £ /]
LIS N /
//l “;"
4,
b

(RGN P

/N
TR ERER S (M R AR B R M AT,
BARN364 55717) ORI b 212, H30H THAREES THRAL.

X2 : @OANOmR., FRE E0TE] & ViHER

Ht%\Z Visual Text Project Z#AMMT 5, ZAULHEMSFEICL DX
¥ ay GEBASY) ®#H 5 Atomic Bomb Photo Testament & UY9H HH.
BLEEDOX vy a3 D&H D Days to Remember An Account of the
Bombing of Hiroshima and Nagasaki &9 BEEE (K3) b —#D
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O, F7t 2 MOBEEEZRERY, THHENXEMTNZ VI Ty
bf%é mﬂi%iéwéw i, TBEEHICLLIT Y SV ar A
A=W 5zéw%iﬁﬁ®W°kao BH0EZbEDD L
D A ETLKOX HEW S AT Y v arobdEHEE
MHDA A=, FIROBRIZ, [IEK SN BEHR-CH Tz b
TR HE, ENIZHOVWTHES IR LT, 2oV oliirns
L7-BEHIE, HRDWALEEL OTIERL, FAEICLIVFEVNEED
A A=V Do E SBTepol2nbThD, M, Z07uy=s MIE
“EHBEON)AR—=FELTHEESEE, X, REYOa—XTHAE Uik
R E T,

WIRODES

WMRAIASVFRE
Atomic Bomb
Photo Testament

B 3: &M Visual Text Project DF=HIZHEAL=EESE Atomic Bomb Photo
Testament & Days to Remember An Account of the Bombing of Hiroshima and
Nagasaki
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PLb, SRENZHIOTR#E SN LAC 2— A Th o= - O TEEE T
. 7 T ARNINEEIR TN, BE@BE T, ROEROHDHFAITND
T, B, BEHAPOEHE LoD ELTETINT, X, FAEEDL
~LDEE L BEIIXLE DT E 25, i, REOHEEITIR
D ORFMZE L7, BHRFEEEICEEN, EFICCOR 0L D 2
— A ThH o7,

5. BhYIZ
BT, LAC OFE AW OMZET, 5% OBBEZ IR0, 97,
LAC 22— AL, Fiiea s T A M2 HAWT, FEHEDEFEAX LV E
IEFTZENTED LN ZERFETHAD, X, FEEBEOLH
fiE - XCM%DE&%‘{'W) IEWVREFZ S > TMEEBZDHEOLE 5 %,
FIZIE, FEEOV Y —F A A EMEL, HLUMEEZZITo720, &
F'ﬁE’J?Zt b L—=U 75275852 T<nbd, LT, Mk LAC I
iﬁrﬁ'ﬁ%&ﬁﬂi& BB I TR L — a OB EL L WS TR A
ZEiFonk o,
%@\%%éhkU&Z—XﬁﬁivNWT®%ﬁM%ﬁﬁﬁ—kﬁ
ol TiE, AT 5 4 LBE THONITHETE VWAL
Tho7=L., 5RO 1BEANOa—RA[LFHEHFIZE - T over—teaching 1T
HigoTo, Sk, 7 MTH LAY, KF¥EL-ULT LAC Y F
27 L EBEHLTITSEBIZL, YR— b3y U= BN TR > TL
HrBEbinsg, BAEWGIZ LAC a—R52#H2 52 L OEL LTiE, &
FEHENOHFEMAMFR O RMLFELEDSIHEL LOEN, X, I—ADOHT
DEFEDAFREDNRT AR, FHEEFLTHHSHNAERICIL TW
LIIEEI LELWVWMLEWIIRBEL T ONDTZA 9,

T

1. Comparative Encyclopedia Project £ 55t 7 & a v OF—EHD/NY
R—hELTHEAECAH ya—RLENI AT 4 7T K¥ED Course

Management System (ZF%IT HALTWDL T A A b= U 7 408 L TR

LTbbolz,

&5 X8

AR Z (12010)  RAAMWITE L AAGEEEH OB -Assimilation ([F]
{b) 7» 5 Exploration (#RK) ~, T AU INLDIE, Fo Y
YRT T - B () FEI?'&%% A & HARNEOEHE
WA EHAEFRAE (AT T

Bartz, W.H., & Singer, M.K. (1996). The programmatic
implications of foreign language standards. In R. Lafayette (Ed.),
National Standards: A catalyst for reform (pp. 139-167). Lincolnwood,
IL: National Textbook.

Douglas, M., Tamanaha, M. and Iwasaki, S.(2004). Japanese Language Across
the Curriculum, Exchanges, October,
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ter Horst, Eleanor E. and Pearce, Joshua M.(2010). Foreign Languages and
Sustainability: Addressing the Connections, Communities, and
Comparisons Standards in Higher Education. Foreign Language
Annals, 43 (3), 365-394)

Hanabusa, N.(2009). Language Across the Curriculum: Introduction to Japanese
Popular Culture in the Spring 2009 Semester, Association of Teachers
of Japanese Occasional Papers, 9, 13-14, 2009

Idemaru, K., Nakadate, N and O’Brien, Y. (2011). Global Scholars Program at
the University of Oregon, Proceedings of the 18" Princeton Japanese
Pedagogy Forum, 117-126, 2011

MLA Ad Hoc Committee on Foreign Languages.(2007). Foreign Languages
and Higher Education: New Structures for a Changed World. New
York: MLA.

Saito, R. (2009) FLAC Program in Nearby Regions through a Hybrid
Classroom, Association of Teachers of Japanese Occasional Papers, 9,
23-24

WREEZ (201 1) [REZMF-ZWHE LTRRLEZ T9. 11 4
TUTININ—T ] |

= a—X7 ¢ — 7 HAFER (2011, September). Retrieved from
http://www.newsweekjapan.jp/reizei/2011/09/911.php

v—RA7 41y 7 40—k & — (2011, April). Retrieved from
http://peacephilosophy.blogspot.com/2011/04/0e-kenzaburo-in-new-yorker-
history.html

RS RIBH SR H D2 (1985) HURDEE | — KX T~ HEE
The Association of the Photographer of the Atomic (Bomb) Destruction of
Hiroshima (1985) Atomic Bomb Photo Testament - a collection of photographs
by the photographers who survived the bombing in Hiroshima

Hiroshima-Nagasaki Publishing Committee (1981) Days to Remember — An
Account of the bombings of Hiroshima and Nagasaki

Bruce T. Holl (2011) Language Across the Curriculum: Terminology. Retrieved
from http://languagesacrossthecurriculum.com/
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Learner-Directed Assessment: Its Advantages and
Challenges

FEESNERMICOVWTEZAS—CTDFIRLFRE

TR & 1
VA W N = o
hanabusa.1@nd.edu

B2

ek, FEBEOFMIL, HEARER A & & b IR AR A2 FEm Uik
BAEOT DA EERINER CTH -7z, T Z OFIEORBE SR S
. FEHEBREZO L Z L, FMEIEENIFEEFR L THLIRELDE X
Fon, REMFHmAER SCE e (E1E 1999, 2001) , FRlCF8H#H
HE - %“%Htfﬁﬁﬁﬁ@@®z%%#”z%hfwé(FA//
2008; HH)I1 2004 %) , BlZIEL, TR Q012)IL OEIRESLY v — T LR
DR, FAICH E%WEEE“/*— M 2FE)HETW5, CEFR X° Can-do list IX%F
BHEOH I ESS b TH D, FEEFTLOFMIL, FEEON
BHEPEL, ROBEREZRT EVSTHERH D (B 2002), L

— G THIETHZ L OHKAID B O 2 T, S LT
WZ ENRREIN TS (FARM 2012), SHIC, FEEICLD HD R
W LA AR OfE R 2 7 T ZADORGEA T & UTEM L& 1T TH
% (Thomson 1996; K 2 > 2008; #4111 2010; #fth 2007) .

HEFIE ., 2008 LI, BEx e T Y MEBNC S EE SR %
B0 Ad, O —EBICEEM STV D, [FENLY —F, ©5 4,
TarihETHhY ., NS ERETTRTOL_ATITo TS,
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2 1 HEATESEFAECESNICT v 7 2E ), 2HRICHCHA
ﬁﬁ%ﬁoto%LT$W5%W¢Wﬁ@5%&LTW%LKO

At Tl k7 v Z{5ENZ R 5 B CH AR O = A v b
TVl NMEOT I — NEED ﬁ?é LK FEESIGE
ORI R & RBER, DB OKENE 2 5OV THE R D,

F—0—F: B O, ARG, 8L AT

1. LI
WA, TR T7 22X b BT EmERAICHEICT D XD
W7o C&E, TNLOEERERTDHEIAIT, FEHEOHALRFENIC
9D b0, HEMORELELBETLO, %ﬂ%7u77AVE;
Rl aETHD, LinL, HAFIEIZNL > TW5 HAGEHA CHILR
JﬁJ&WOE%#%WV’TTXFJF741Jﬁk%mWﬁW“
D= AMBND TIERWEDS S, FEEHTHT A M kEL
ST, REET A MEREET A ML T L MBNTWS
AT OIREITFHIBAEIICIT ) T L —A A R T AN THY . BHITK
&7%% BHTOHED 7 A R ETh D, BarHMOLFEOF T, FF
ICEIEET A PO EOLEIEERD K&V, BHEBEL T, 72
I ARXEERL, BER L, TOMREEZFZEETITMOED &0 D EENT
EbiiEshb, FOHML, FEENFAL I EEZELLLEINDE X
CEVIVWRHBEIEL Z LIz EIX, LELSELSTHAY, REAI
BT HIETOR RSB NI Y2 b D ThH D, HIOEERREBATLH
flilc & > Th, RBRIEROIEEIT. &Lf#ﬁﬁ%@fi@w Hrma
DFRIZK LT, FEHENLSHFKZY , MCHERD-T20T52 &
HbLIXLITEEZ S, BONEAL THWARBENE- L TCHEEEDOHKE
NEELLBETWHON, EEAHFLRMIZE U Z NI H D,
BFEET A b TEEBENC L > TER SR D720, HEiEERICcH D
LE2b, FLT, BEWBMEDT A MIZ4HERHY, ENLZELT
WHZ LKV EEENRH Y, EiAESHECTIND E ST 50
1 2002), BE#E (2002)1%, ZEHEEAIT 2 R, KW T A RO L &
NDODZIDZHEMBELOTWI L 2B 5 LRI, H1ONLKbD F
TIRCHEO 2> fur—/L FTirbhd 2 L ofEmttziEmT 5,
A (2004) 1%, FEAM & 13T R TAREBO 2D TH D L ERET 5,
FAY Y (2008)E . — NDOHEEMNERNRT 527 7 A7 A MI+o T
O, REARBRO K O g M, UMIIMFEcERVnE LTS,
Fox BNH AT TWDHERLT A %®BT<5%%K“CJ7KT% SLREFEFERL
DORET, 72 & 2 IXBFN— D ETE > TOTEGA IR E < O,
Bl k- T, F728 Lioffbof<ét59 R—=X R DB
Thhis b, %5#ﬁ%®£ﬁ CERENDZ LIS NES 2D,
WEXCRPHEERER, Y rny =7 b, RESMRLEOHEBIZRD L.
FTETEBOAVIALSRHBRELSRDZOTIEH WD, Z0OXH70Z
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LD B ST D EICKT D L. TR TEBM DT
IT7enind | EFRFITFERE LD L) TET,

S HIZHI (2004) 1%, FHM A D < B —F O RUTEEAL, BEET 2
LE-oTND, REFFHBICESHTHENTWDT A MERE, Zbil
IFEHIRICA - il & L TEIb 28GR H 5, FAxIXTT< Y72 VAT
DOETEEEH L, #HL TN, B —7 L —RIZT5015
EWVWo T, EEMNARLONEBILIND DT TRV AT (2004)1% 3
B 5, L, BAEDOKRFHERE Tl A o7 GPA &) HHElc
B ONT, xR CEERERE R > T\5, FAERESET
07T ARSI T D, IR KB E S O BRI b B A
1O E L THEEL T D DOIEEZENDTE, HEE (2002) 3k~ 2
EoT, HEBBENFEZEO L LONME ST E2IMTIORT Z &L 2D,
AT OB DOTH S,

IO XD BAET & LT ORESROIEMIEO RS I, WL o b5
ENTW5D (g 2012; A5 2000 72 &) . £9°, Ak Xk Hic, #ic#H
B | HEE O REAEEZFTMT A ETHD, £/, TANT
I, FEBERZTER T e 225 L T2 & FEF O
DERCHERETERTWDLZ L, FARTLZ T V7T L THELEHB
HZEOFMELEMAE L TETOND, S5, ABOREH LWV
HOIFREZ L TEMENLTE DL DRON, LW I RARAZREERH R
Enpv, EEFEE SN TOAIREBNRMEOE 2 1%, UL LB ARE
fE~ORBNCRZR L TEENTZHLDOTH 5,

wAE (1999, 2001)i1%, REMFHEEOKME LD TNWD, ZOHT
[LEFEROLI LT T A2 ED CRHET 5., Wb B I
WIEADY TN TS Z L] | TREICLDHEF TR, BAZE
STEFEEECTOREEREHEL, LoFEEEPLTHDHI L] . TH
A720T Cidze <. FEE L AN & 5@ L CREmBAICEHMEENC ST 5
Tl BERAINTWD, BT TELE (1999, 2001)i%, RERVFEAL ik
DOIAE X E LT, A= 73 VA, #Hifitnaryr7r Lz, ¥
y—F v, BlE, BOEHMh, ARG EE2SIEL T\, B OMEARF
flild, FEESINEEHME, A BRI E I Z R H D, K
T, ZD22C 20 TEZTZV,

2. FEEEMBHEMOF S LBHER

N2&Y 2 (2008) 1X. ACFHEOFSEZ KD X 5 IZRR5, £9. A
THOFREZET S, IobbACE=4—fhxMETS, HD
REICHETE#RNEES, B TIROEZ LICEEERED, B TNE
LCTIRVIRD Z ENRFRBIZAR D, Bk Z &, HikWZ ENE
WNTE, ZTOZENLROBENHRETE D, IHIC, BNz A
PRIAT D2 LT, BRTRERZFMIT S Z L AFERIC D,

IHIZ, FAY Y (2009)TlE, FEHEOHRICKLEREHE LTAHD
P A R, ek TRl ERIIC SN D b D) Th D M & s iR
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LTW5b, £L T, ACiHMliX. BEFEHOY A 7 1LOF TRO B iE#
EDTEDICARAI R T O A Th D ERTT 5,

Vel - BB (2010)%, MHAFHEOITAIX, H XA & A Cakh 2 A
2T 5772, ACFHMEEESBEET D RS, 7 ITAA—NREET
MHET7 4 — KRNy 7% b 592N, ROBCKEIIHOSEZ, ZOK
BEEZTZ ETERMAZFTMET S, W)WV A 7LD X9 7%
BRIZR > TS DO TIZ R W, LEEITEZ D,

EARBRHIE IR D - THAN . EEFE MBI X, MESLH 5,
MOIZZET HND O, Bk, BEEFRA 70 KEEm, 18/ NG 72 & 23
EENDAREMERSH D LD 2 ETHDH(L Y2 2008; i 2002), >
F0., FHMEFERN EOREEE TEINEVWIMETH S, BHTHS
AT AR AEORMEIIZARLDLEAI L, MRARENLDEEL H
D155, Thomson (1996)DFRERERICLD L, TVTRLTFFANALD
R AL T AR H D L WE SN TR, ROy I 7T
v REDOBEM S EETE ARV, £, RER D I 0E AN 2T R 5 72
Sl ZENL, MERTHDHZ L, BNV EICLY, BRI T
AA— ORI 2T 5 Z EICHEPIE R U D FEHENNDL Z L PSR
b, I, FHEBEOFMO-DIZ, Hxr OFAE L HGE LTt
oD L, HEMOAENEZTLEY, Zhidx. ABDOZ NI T
A CHENREE L DRSO - TV,

L LR s, BFELL —FOEEX, BEIEFOHIZH 5 R ERK2
DTN, EEFITE L TWD, FHIITEEIT S & b, Hfil
DIEFEO—ER, LI VWbIEYAKRE L E X DRIHEE S < OHAIIFE B
FTWa7EA5, 46 CHAEFEIZOWTHO HARGEHEIEFE LA D
L HENMEREE o TCWS, LOHISREZITAZ NI BB, FA
fitl (2012)i1%. 2012 KA OFHAE T, H ORI Z Y AFL TV S E AR,
30434 LTIV NVEFLZHEL WD, o, BLiMixE
i LT WD AT Z N> TWDDONER L TV R &R T
%o BRI G EORE R ER ST RN D e
FHEDORER TH D H ORI TN TW RO RBIRTH DL EE 2 &
Do

3. FETHSMBEETME & a1

FRERBBZBINFGMEE — S TE->THh, WAWARFESOSLD Tindh 5,
ITHE (2012)1%, ATE DORHMBEZEOFEAIC L 5 NEAREHZ O A Lakh<e, ¥
vy—F s FOBCFEMICOWVWTHRE L TWS, £/, CEFR
X° Can-do Statement |% A TE 57 W) HIOFEMIZK S DT
H D,

EHT, VT ANTOREBEOR Y 7 A A — MaLBAEWIZ A
NeENETZY AEXOET =T 0T 4 VT OVEER E BT T
Wb, £, NEHRBRZICREBEOFST 24 B ICE ., FHMEL T IV —
> CHOEMia A > FE2ENELEEH LT TV D, FHEEFIZHN
AE—F S ST, MAEHCHEF#H 24252 bH 5,
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F Y2 (2008)1%. FAEITA T —~ L H BRI & # AT o T
%Lk FENTEANEKAO KIS Z L CHOFTIET 2612215 T
Lo EHIX, EET = v 7 OB, BEWICH LTIELWEZ 2527,
Redo (°VHEL) OD~—7 &2ENTET, FEREFFXZDO~—7 %R T,
EZHEL, BRET S, 2hb, ERICELWEZ 2RO DD TlEeL,
HOCTXKE L, Hil-eBZEx 2 BT 00EEEATEY, ACMHIO—
HMEEZXDIEA9,

YL EOEENT, R E 2 FHEIEENCR D S8 TUX WD 83, 45 ofESE)
ZDHONEEFLROBIEMTITELN TS O TIE Y, HE
TH, ZVIAOHPTOIEEFHO—>L LTHRELTREY, B En
FEEREATML, HONE R R TEERERERF S, LoLRRL,
1. T2 X512, Fex HARFEZHENDFTE T DIE & A EDOFRAERE T,
FPHIRICERKEBEZEHT2R/ERH D, ZOBRICAILTEZD &,
b LFEEHBFICE T 2R, BICRHEEEICS M S &2 B ThIuR,
P SIZHAER T O — A EE DI REZ LW I EmAH TRTHENLL
RVNDTIZZRWEES 9 Dy, K (2002)1%. = — A DRET T O —HE L
THEHESMAGHE AR T2 2 & FRCHERDO H UV F W gl el
H o TWDHEy, TR A, RESMR L Z A LFmIZSY B
HTEERERL TS,

UL L7eni s, H O AR 2 2B OBGE ISR L B ARGE#HE
D EEITE R 5T D, Thomson (1996) Tlix, 3EADHAGEY 7
AT, Self-assessment 712 ¥ =7 hEITV, FHIKD 1 ORA > bR
— /)L TOH R R 2 AAED 1 0 %I ST, &Y 2 (2008)IC
XL EREBEHBLOT oY 27 MEBNCHCD - E 7 - ZAlEE A B
DA, D 1 0% &Y T ENNT WS, Bl (2010)iX 5%
LAULDFBY T Y 7 MIZBWT, D 6 %I HC - Z0hET 2
MBS 7o, 22 C, HORMEZ D ARz O R R S
EREYTHZENEWNTE 572y, BEMINTR D JHENE 2 Fik o 7= FH A7
lilE. 8 OHLEE A BET B 72 OB S EIRBIITRET 72, LT
%, B (2007)i%, MAFEIEEN T, 5 EEOMA A AL A2 AR
DEO%IZYTHEEBLHEL WD, 22T, HEZa A Fok
THEBEHEIZIZBML TR Y,

EFIL, 2008 LY, BRAxRFHFEOV Y —F BT A, Tursilo
7'a Yy b THOHEF A SR T IS ST g, Teyes
FDE D HEGIL. W TIZRIES %, R TITMoRER, HER s
LOHREWVDLDL, 1 0% EERELS 2o TWS, HEFHELZ T T2
SHEFMBEY ANTWDR, ZACIEBEHRH S, BHENTOOE
FFIL, LEINBBEAMAITON TWA N, LT LHHEMZT Al EF72
EWVI DT TR, 7 T7AAXA—FOMOFRE, 2I2=7 4—DOHK
NEBFETHZr—ALHD1EA95, TNICHbLT, HEHET—A
PUNREEEZ DT TLESTWVNDON, LW EMAEFEITT-> LHD
BT C& 7o, MEREZOFMOBEIZIX, SiEmE7ST TR, Al
RELEBEINDIARETHD LEFIIEZEZTCWVBEN, INLITEHEMD
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FHRICEASNABREECTHD, —FH T, LEHERR ESEEEIC

HEXZBELHMOND7E59, EOX)RlmaEscElR L, EORE
THIITENTNDE Lo TnB EHETHEV D RICE L TITERE
PLEICEAZERRZ WD HRE 2010) . 62, FEENMMER LT 4
REE, A H—Fy N ECHBICABRNTE, HIEECHE TFONE X
HZ LWL, —ANOFEBICIDMWY 2B <2012, #HAi— AT T
72, DN BT D Z E N KREIRDTIEARWD, LEHIT
EZDHEHIToT-DTHD,

AFETIH, EEMTo=7 vy bodmhs, kL~ To7 o
TIEEBOFFI 2T LiF, FEESINRFHIC OV TELRT D,

4, TOYER

1. FRME

Z OTEENT, KEHTEE uﬁﬁéﬂik%®1$$®5$;77x
2T, 2008 AERKSEHALIRR f 2 A S S v T\ B, RN 1HEMNIC

SH%D\ﬂ'ﬁiﬁéﬁuffﬁ#ilj@ﬁﬂ%%l%%Tﬁéo
HEIZL o TEVWRH DN, AT 325#%40%%% vy
B2 5 3 Thbd, WEOREIT, FRONKEITI > B CE O
B EFKTHY, TA IR A X, Tﬁ%ﬁtﬁkﬂn‘ﬂﬁ:&ihf“é A=
TIFNICRE2IC ERET LR TITONTE Y, _®Eﬁ%ﬁbkﬂé
ZEIZE o T, ZOMOBENIKD & Vo T BIT e, TRENZ TR
FRAED B %A Y T HiL, Z O EEILFAO [ OB, ﬁ%%ﬁ®$
BEIC L > TREEL TV,
Ta sl nWIF L TA v DY —vE AREREICERD AN TWSH
FilE D72 0 E BN, ZOMEWF T x B D255, EHENER
TH7u vl FOENEE THAFEZZSBRETHKU I L2
a%m% ez, HETHZ L] 7 TR THE L ZHRTHZ &
N=EAy %”%%Dﬂbﬁﬁﬁé Ll ThD (BE1) . Tr IR,
SETXANT TR, IKBRIZEESET A 205 2 ERHkK
6L RV AT T NEEZDIETHSOEMYEEHTZ k%)fé'fé
TIXFMOIDIC D LB ini, SEUANAOBERE LM L Ca

w#~Va/%ﬁ9i9 ZHERLTWVWA,

EEER 77x£¢®7m7kiﬁ FEEMNCT 0 T A
WE@ zZ EE’%%/Hﬁ%TTX%%éﬁTPé 7a R A

EN %%@@w ITEEICT D Z NV, R IZEDOHEZD
LT IRBHRLEEFOHFEMEIEED L LT, FBEAT
WZo, FEEFOFRA MIFFERCVOLONG, FATEABARRE
I TEIMDE IS, L, EHEOYKRZ 7ATIX, £LEo
FEIOEBZEEDFERLD L OIFELT, HETOEARN S LI E B O
LR Z LR o Tz, S BIC, ZEN SCEDRIEWZ f i 7
A4 —F KR ab5z, #iEISELLEWVWHIHENLTHoTZ, LnL, 7 s
WZEoT, FEHEOAARELE<HEIBEIEZTBY, 27 m
TIEHDO—FDAY v FTHDH, &6, EFIFEHEDOT 0 KA
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Ze —HIERHI L TRV, ZETRANC BRI R 23 2 2 & B Tdh 5 723,
R, MEVWZRICETICEAEARA I LTIELLWEW I HEL D
Do WANMIAAGEL L TCRERZLODTHLILE TR, ELtaIa
== a v EITICTFSRLOTHNIE LV, EEZTWAENLT,

EEORERCHEEA, 7 A ML, EFLOFERELZEIZED D
DT, SBETOTTIZIZELLTHGRENTWAITTTH S,

IHIZ, Tl &2 & T, FAEMMAEAD E AR Z EICHEEZE
STWBED)N, E9LTHAEREEZBEL TWDONR EEHKMNMD 2
ENHED, WEROERNIFEEZ T TlX, M ms 2 ST EFRATRE
Thotl, ZOZEHLTuJIZED Ay FEEAED,

4.2. FHOTH

FHIBRAE . BN EH TS 7270/l ey FOA
B (&RH1) &7 ur% A MOREROHETEZRA N+ 5, LT, ¥4
T1HEBOBEKRETIEATZT e 72, 2212 1 BIEOKRR F &t
Dy ZORET NILDELT, xx TT, EH9FLALL, | BEDOH
AKiEEESTNDHOT, BN ZHBARE L IGETELS XY RT 5,
FAETLBIX, HETOLNRROFEESHEZ L TCWLIRFTHDL, [FH
REEAT CHARGED # A 7Ot H I HEN TV, FAER LB HEWITHR
ANEFHAOTIALINTEDL), 77 AT 037 7A24A—E2H
OTar0Y T EEoTWS, 2, BERBEOT RS ey s b
EITo CTWDIRERDO Y 7 D | FHOFEEF L LM T 5 L 5
LTWab, 20k, EMMIC Txx OXEF-T, BOOHRERIZHOW
TEXREIW] R VT2 A— DTl KEK3IDICa A FEELR
SV EWVoomEN ISR, EEUSMIFERAIITENC b 5
AHLHTL %,

S5, P, 2, RERME T a ZIEE O oI EV TN
5. A 153005 20 0FRE, FAEFASOT e ZilHFELbNa A
Maiid, THIWCREL, FTILLWRR FZ2ELFHZEZTWS, £ L
T, PIEOHENT v ZIEENO—FDO BIIX, FAEBFIZFHIRICHSS
72H0MTH 7 a ZIEEOFHIFEEEZ RO SEH 2 L ThD, HRE (2010)
. B2+ 58, Ao hE 2 bz BESCHKMEICEL L TCAHLD
BURZISRL TV AT TlE, BEOACFHIEN BEEE L E > T 72
EIRRZ, BETIT TEART RN nwWTa 7B 50) 2ol
WNTIZR L, FEITBAD IV —F 2 E) SHEETHE LAV, BRr v
FATarOary MllcEEAL, ThESiE. WA, A L
AT TN, BE, EWolt T I —RINCHMMNELD, BB TAT
27 FIZARARLTND (BEF2) . BFFELEWVWIC L > TEERD %
SHETWDLIN, ML TRIZZ LSRRI Z &%, THARGEZE
2801 XXM oONT =T o—) TmAS] TANEE] TFESET A
ENRIICME S | TH LR WEFCHERIZITFHAEZ ST 5 [E-ELS
WCHBHBIZARA N« ax L T8 RERBEERTOLND,
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FAEL, OB S TEYRIZF LI Va7 TAA—RE
Hoo7a 7% 10 BERECTHME L, mifkd = 2> b &2e4 X CHAmIc iz
%, 30 CI3FERYE & & 7 0 S ORME R r— L 2R 5, %
HOFREKR T %, HIRABRE TO Study Days GRERFLFRBIFE) D%cH R
W2 T2 X 9FR L TWD, ZD%, A & Y ZAh A o s
BOFHEH L, TNEEEMTICERA LTS, HIRRBRO®RIC, £
DEBEERLDOa A M EKBICET,

A E PRS- S = LT, PHMIEENC L HEA R E S
MENBDEEZOND, TAFT 2010007 10 7FEETH ., KIS
EHENMII SN TRV EHRICHATIZT-o T80, FEEA
B NFRE LRI I SV TCE DB AL L CWD Z E RN GnD |
EBIEINTWD, FHIROZIC R IC, ) 10 254 0 1 %50
70 ¢ R_TCE T 2 ER IR I EEARE NI T TH 5,
LML G, EHFORBR I, BB R AR Lo 4
= AbWn2Rn, LA, EFICHEMENTICTEIIRENaA Y FaE
SHAENBEEZ L WD, ZuE, O & ZICHG T DM DOFHM, Al
STFO—EHE I LWV BEEPLETHD D TIZRWNTES H Dy,

5. ZAMBEFEOEM

WEIAT- = 8RO 7T a VGBI ORKEEE Ri-& 2 A, 1FH %2R
< 6EDOHRAEIL 8.6 725 89 D TH-7= 2, LIF., defiic by
ITVY 2010 FERKCFHI O EFI 2 S &2 H0 B, B AR OR R %A 7T
WE7ZD D WP FERE 1 54DRI LB a v ilFTE L, 2R
DNETAM 2 42 L7z,

5.2. 2011 FE(zwEEIZHh ! |

T TITEWMFHEROT AV DAL TFEDOLDTH D, Mkix
T=A, v EAASHLICEVELEFE LI FEATH D, 1 FHM
IZFF8EIRARL, BT A, BELEZIHE TS, 1HIHEHDOKRA M
&, TR AARBTELNTWA R, LEIDS U THEIERMZ
HNTWD, FHRTFEORA MFMME N DI A MRV ESR
TWABR, HBEDORA MTIFEAERY, T a7 oikkiET. A2
FHAEZEAM, ZRAMEEN 2 %) LT 8.5 TH D,

14 DMAEFHEOF NG, EHEWI AL F2XDHE0 7 2%%T
5 (FXDEE) . HaAL FOWOETIE., 7T AA— LD EEK
ThD,
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10

She posted on a random base. Also, she only has eight posts in a total.
However, the contents and the quality of her posts is good and interesting. |
really liked the Japanese Fanta Commercial. Some noticeable grammatical
errors. LT, SOTAJIE &TH HE-65LLTT,

Her Japanese is understandable, but there are some grammatical mistakes.
Her layout is nice, the text is easy to read. Almost all the content is
Japanese related. She has some entries that are just blocks of text, but she
usually has several videos and photos. She posted at least once a month, but
not that frequently.

JOo—41F &TH ML TI ! ! What | really liked about
her blog is that you can tell she really has a love for Japanese as she posted
videos just for fun from #I[Z&, She put a lot of time into her posts and
they were easy to read since she mixed in English.

She doesn't post as often as recommended, but her posts are
looooooooooong. In a good way. There's a decent mix of Japanese and
English in there, so it's not too exhausting to read. Her Japanese is ok,
though at some points, | was totally lost. The videos were cute and
entertaining too.

CIAZVWHEZDLHYET, TLT, TFATDNRNI TV FIF
FHULVYL T ! The author put a lot of effort into using Japanese in her early
posts, and there were a lot of visual aids to accompany them. However, she
seemed to stop updating for a while, but the more recent posts were
excellent in content.

Layout B HLLAWLWTT, TH, frequency [EIHEY K< HY FE
As, There seems to be no posts other than those required. It also doesn't
seem like she had a lot of dialogue between other blogs. Very few
comments were made on her posts.

The language, for the most part, was understandable. Aside from a few
minor errors, | was able to understand most of it. Some of the entries had
too much Japanese, but it was okay because most of them had English
accompanying them. For the few posts that were there, the content seemed
to focus a lot on Naruto and Fencing. This is understandable because these
are things she enjoys, but a little more diverse content would have been
nice. There were a lot of videos and not as many pictures. Also, had he
podcast not been up, The layout was fine, the size and font color was good,
and the background was good. Nothing too great, but nothing too simple
gither, 7AJIE = SAQAY AU M HYFEHA, Perhaps this
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is because of the lack of diverse content and lack of visitors to the blog?
The English and Japanese were both easy to read, with the exception of the
one entry that was entirely in Japanese. Not very frequent. There were only
8 entries.

REBIZE B 10 EERH L, 2 AL MIFT7T e Z7ONEOHE S,
T ARTEMAERLSTMET A b0Nn L, £, 1 FHAEE -7k
D, FEEHEHEZEEMNICE X8R D2 /Ronsd, BEW
Rl A RE LT, HESLI AV NRDRNZ L EEHRT S LONE
NED, PN, VT ATRDIFHMEEMEL E B A LRV IR Y 72703 bR
ELTWBIZ ENgma,

WIZAEDOT e 7121 08% 21, BLFO X9 ICHAES T Ta R
Y RLTND,

0 WAWNA%E JAJAR <A HYET., >nLIT. E
FHIE HAS ETHEOLLTT,

HORMEDORS, iy n 7ONERLE T AOE 2 EMAL T, @R
EOTFTOTHAH, HLOPT, A7 alZORANea A b
HNDIp N R E SRR ENT-ONISN B, L, #kiiE
BT 0RIZSSDLVEEZ Lz Efm o= Th b,

5-2. TIRBE Japanese E= 1]
WOFEFTHEANFEDOLDOTHY, Tu s XA MLEDH DD
ARENEDLN TS, ITE VR AHEL D 2 44T, #HENS OEHRA
Thbd, MBPLOEFEORKRT, ABSCHEICEATERBRI 572, HA
BEREELEEEO—2E LT, THROT VA I ANRMX] |
BEDE 2 FICHIENDH S| LR TNWEONR2=—27 Thh, HITF
HHZFH 9 DOFRA A LTEBY, BHEIZET A2 T v 7L T05, F
PIEIL 8.6 Thoiz, T, &1 40MAFMO T NS, 92%F 5
(FxxnfF) ,

8 ETAIZF BBELALCT. Yo21LTT, He posted regularly on his
blog, but not that often though. However, the quality and quantity of writing
on his blog was really good and enough. The language and Kanji were a bit
hard to understand.

8 His blog is understandable, but there are a lot of particle errors. There is a
mix of Japanese and English, but there is a little more English than Japanese
in most of the entries. The layout is nice, it is easy to read, but there isn't
many pictures and there are just some blocks of plain text. He does post
lots of videos though and all of his posts mostly relate to Japanese. He
posts relatively frequently.




FESMBFM=DOLNTEZ S| 131

8 Wow, she writes a lot. | love that her blog is very informative and
opinionated. She doesn't just post a random video or picture up there for no
reason - there's always a method to her madness. Plus the videos are
incredibly entertaining. Again, like the previous comment, her blog seems
to have mostly English with Japanese thrown in than actual Japanese,
though the writing seems to be accurate.

10 Although all of the blogs are not in Japanese, they are all related to his
opinions and interests which shed light on various aspects of Japanese
culture. ET A IEF HH L AL T, ZlF LwwTI,

5 ZZ7? He uses kanji above a first year student's head, hence making his
posts very hard to read. He does not post often, and there are some
interesting things in his posts...

5 JRJIEELLANTT, TH, LMY FEHA, There was
a lot of info per post, but the posts were a little far between each other.
Also, the grammar in the Japanese parts was a little lacking at times (I& vs
1> showed up a lot), and the author also mixed up when to use U 5 HV%:
and M= h7.

9 Hard Gay [&Z 4LV T, Those videos of Hard Gay are border-lining the
line between &+ L % LY and disturbing.

8 In my opinion: F7AJIEDELHT, HhFEYHSHLLANWITAI TR,
There aren't many pictures, the layout isn't very exciting, and the frequency
of posts isn't great. The content was okay, but I think more effort could ahve
been put into the blog.

10 SO7RJFEETEHEELELAL Munnyl TT, FLEKTAKN
F L 1=, | really liked his sense of humor in this blog. It really made
reading his blog fun.

AL, BRx 2B AR BESHMES > TWD I ENFETH D,
ZHSNEICAS> TWBEEDARKDEREAICOWTET A 2T v 7 L
BT AZ L NSNS, ZTONFIZHONT HEAW] 2 [FEs7) b
WIOBRMNBEIMNS—FH, [R—F = TiEnh] R [SDFEHR2T
HEVBLLANWY tnHairs bbb d, AFLEENEXFOE
BLE Y Z kb 501 TldZe <. NS K-> TR, FBNANEN S —
BTHASD,

4% HOFHME X, FA MIARENDRNEBD DD, NENL
WCEAATHZEZ2FML 1L 052D TWb, £72. 10 HAZEDIEH
ZOWT, BNREWVWEWI LORD LK, FhiEWEERTLa 2
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cb2ob%, [BEOMEWY [TNEX] & Th] o712 Ih
BHFEOLRROEH] THDH, 5. 1. 0FF1DOI AL ML, X
BEIZOWTORMR 3 VTR 6N, T XFT7 2 (2010)F THIEOFE
FIXFEREL DL AEFEOSTEREN LB LD, SEEICHT 5H
WL B X 2V O TRV E THREINE N, PIkOFEETHLE
FEME AT B U 2 HI M S B S D DS BLERYEV ] LR R TU B 8,
EELRKETHD, HEX1FHEHTH-TH, ZHEIIMMAOENEL
DEFAT, HEIOFEL LI ENEZERITD ZERHEKS, ETIC
HLTZOEI R EITH Z 0, BELHEKEIZHH P2 D
TIERW i EHERI SN %,

w2, 5.2.01%A, 5FA., 6 FADIT AL MIER LW, B
DIFARA MR LL THALICS WD &, 5HFBIIFICREESFDL X
%%ﬁb\ﬁwﬁ%oﬁfwéo12Hmﬁxként$%%%®ﬁx
ME NMEL DY 29 LAUTEEATYT, TH, 2L SAEHEOZ LT
#HT\H#®ET$ELELK mﬁ%f¢l& BT AU B E
THEZWEE L, ] 5007 BRIV A M LTHROVTWNL, Z0
XOHT, 1%%E®&¥T%”%ﬁ®é X TA) T4 TH) o
ThY, BGENPEISIZHLIZHEL WD, PEEZLREELA-T-Z
DOFH DT FEHE LG A T OS2 E BT 5 2 kﬂ%ﬁuﬁéhfk
D\Fﬁbﬁ%ﬁw Ll EWOHEALDHD, ZOTulOEZFIC
FORENKRIT TN EDLIBDE2EM0,
ZOFAOHCEHIIZLLTDO X ) I BARFEOLTENNT,

9  Posts were too long and had too little Japanese. GRAMMAR b & & E &
EhLLehYFEHA,

P SDORA N EFAE LT, MOFAEOERMFERE, SUEORENS
A AT IADLEIZZSNTE=DTHAS D, HOEFTHhITHA S DOFE 2R
WA WMESZ IR S 7= DT RWTEA 9 Dy,

O XHIT, AT, B SEIZIiTENREFNLEbAL LT
m#imgﬂfwé UL, 2B CRMERHEZILE LTV DI2h 00
b, BOMTHFEIELELTHD, FH 117 T AA— LT
WEDTHEENR BT 1 7Tl nn, ZOFRENREBCFE T 0220
TWAHZEHEMERIE, IRLTEDONDRNE Z LTIV, WTii o
Bz, SHENMEN E XV L EDREXLINAROR A S 280 L TR
%mbtmt Fex X 5B, 1 O BEE R — L COFMIREN 2 H 510

2 RBH TR TV D, Bl 2R, FAOHEE IR & 2l T O G
NHHITHNTND L, FEND DA T 2 FHIK 2 — A5l b 4%
fETHD, L, PIZIZASADEZDIEEBIEADER S 9 M
PV Lb—T D IR, FAENUNES ORI TV D £
EREI S THD, T, WL LR iEREE g L, kﬂwm%o
LIAETVEEDLZENEZLTH, iHMENEB TH DRV K EHIZ
5Lf%@i%@w%®@®@m@wﬁ55#oﬁﬂ%:%\ﬁﬁék
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P Tl 2 5 XL S OFL T Uil 2l 2 -8k LT b
TEVWIEEN, bOIBREEEMZ LT L1120 B 50 TR WD,
LEFEIIEZDDTHD,

6. BCHEFEZFEERLXES ELATLAD

BERICOIZY £ L T TV L HCHAFMETH D25, FEEEMHR
EDRUETWDDED Z EIIAREEETH DL LB D, LPLRRG,
FHIR WD 2O, FAIXZOT v 7O E CHAFMOA R 5T
BAFES 7 ATITo TV Ao 7T r Y =7 o CHAE, 22— 2RI
xb 9% BRI e EEBOANEE 2 A D Z LR, DT
W, FEOAHEEZ, INETTeSIFHME LT v — N EITo T2
T EiE vy, Lol 2012 EFEFH, W7 Y= boADT 4 — RNy
7 &I LI ERLA T 7 — R 2TV £ OIS H SR AR B9
LB EENTH b o7z, ERHEHEIX ‘What do you think of learner-
directed evaluation, such as self-evaluation and peer-evaluation (which we
conducted for your blog project) in general?” ThH 5, D7 o — I
KB T, BRI R TInbATO I 22501272, 314
DBEFFEEFILL 0AICE EE o, ZLOFEDBERBEE 7
DT TIERWR, LLFaX s haEET 5,

£, ACMAMEZ 2L L THEMICHHE L TWho =3 A v b a2
T2 BXDEE) .

- Insightful and helpful to see other points of view besides your own and the
teachers.

- Maybe a little unjusted, but overall it's good.

- I think it is a good idea.

- | think it works well because it helps give a positive spin to being graded and
most people are honest about thier own work. It gives a sense of adult
responsibility.

L, EHFITYTL - EEEMRIA L FBRZNOTIERWNE THE
LCW=, ZOTPHEIZ, EHBHNHGE L CFEESMBEHMEIC AR
BEAEF > TWDHZEDHENRDTEA S, LinL., BT biiE®E
BT 52 %, 77— MIEZE L8 < OFA T B3 &
WZEDBZTWDITENGNY, ZOFEIHE SN, B, BAEWRF
LA ZENRAE LTOEMELELEEIERIL. 77 AIEBNHEARD
FEEBICE EE LT, RO AMBEK EFERDIT TNE R TRIBIZE

=

WITHEFENRR S, FEZROTNWLaX s b Thod (JRXDF
) o

LR e

- i am still a little skeptical, but it works for me personally. i usually am okay
with being honest about my effort and quality of work because i have such high
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standards. but peer evaluations make me nervous.

- They can be pretty hit or miss, for the projects peer evaluation seemed to work
well.

- | believe it can be a good thing, because it lets the students know where they
are as a group. However, | think that peer-evaluation can also be a little
misleading, as other students are more likely to be kind than teachers are.

- Effective in general but very easy to get corrupted. | can't think of a fairer way
though.

- | think it's okay, so long as not too much emphasis is put on it. Classmates may
not always look at things completely objectively, so some evaluations may be
higher or lower than they really should be because of someone's personal bias.
Self-evaluation is a little better, since | think most people are pretty honest about
their own work, although again, if too much emphasis is put on it (a large part of
their grade, for example) they may be more likely to lie and say they did better
in order to get a higher mark.

InboaRy heEFE, HEHMEOR S 2O 5B RAIETZNH O
O, FHFTAR~OREE S ORI B S2o, BRI, @/l EZ 2
X, botbRrz e Thb, ¥, Ltoaxr vzhdEY, BEM
HAAG S SRR IS SO LB BITEETH A 5, FITHEFMAZRY A
NDBEITIE, BEE/NEL L EDLRENRMLENE Lt Y,

BB EFHMEIC S ER R a A FE2ET 5, 20X HIcEwNEE
T104F14DHATHS,

- | do not like the peer evaluation. | personally think I did an excellent job in my
blog but it was graded harshly by several others. The fact that it's graded on a 10
point scale makes it worse. When someone doesn't like a few things on a blog,
the score is already down to a 7/10, which doesn't seem too bad on a 10 point
scale, but it's less than a C- grade. | don't think that's fair.

HOFHMEZ @ WD, MADS OFHIIFE . TR kAEIC G 2 58
EBEARRNFELELLZ TS, RIZEIREFLIFI L HEMETE D08,
HODEZERULLIITHITHMABEL D EFES 2, fESicHuR,
Rk 57228 RAPHEHARIZE LD Z S IFHEBICEZY 25, A
N C-ZoeThE, CITVEFOEBEMD, KETHERBEEEH Z
EHFELMBEROTIIRNTEA DDy,

1. &0

Vb, 7uZiEENCBIT 5 BB OES], FADH 2 T & LR
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N TWDLERBPH LN o T, FEEITHIIEE &0 ) KEWEMTE
FFog2BWIIRE WV, Ll (BHEEICKHTIMEL F-BFETER
WV, BAEICKEE T 2008 ) DTER O SRR H 503, FHITLY £L
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#HH1:705700z9 FOBR

For this class we would like you to keep a blog because it provides a place:

1. To share/express your happiness, surprise, excitement, and/or frustration, as

well as any questions you might have, while learning the Japanese language

(or any other topics).
While studying new grammar and words is very important when
learning a language, it is equally important to actually use the language
in a real life context. You must not wait to express yourself only when
you think you have mastered the language because language learning is
basically an ongoing process. In the beginning you may use English or
any languages to express yourself, but I recommend that you gradually
switch to Japanese whenever you feel comfortable enough to express
yourself in Japanese.

2. To communicate with your classmates and other people outside of class.
Language learning is not limited to what you do for the course but also
includes what you do and experience outside the class. We will create
links to your classmates' blogs as well as blogs by students in other
schools, so you can see what other people think and feel about Japanese
language learning (as well as other topics). You are also strongly
encouraged to leave comments on these blogs. We know that your
Japanese language is very limited, but you can convey your intended
meaning more effectively by utilizing other resources such as pictures
and videos. Remember that people utilize not only language but also
other resources such as tone of your voice, music, body language,
picture, color, font style and size for communication.

3. To reflect (or evaluate) what you have done so far.

Sometimes it is challenging to see our own progress or growth. Blogs
help you to look back and see how you have changed through the
course of your Japanese language learning. At the end of the semester
your blog will be evaluated by the instructor, your classmates, other
people, as well as yourself. We will discuss the criteria of evaluation
later.
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EM2: JOJAMEEE (2010 F£REH)

Based on our discussion in class, here is a summary of 'what makes a good blog'.

1. Language

Coherent, Correct or at least understandable, Concise, Good mix of Japanese
and English, Not too many grammatical mistakes, The adequate amount of text,
Not to be too long or too short

2. Content

Variety of topics, Unique, Interesting, Funny, Entertaining, Semi Japanese
related, Something that people do not know about Japan, Things outside the
textbook, Beyond what we have learned in class, Pictures, video clips, Music,
Not too many random photos, Put name on blog

3. Layout

Attractive, Good font size and color, Appealing background, Not distractive,
Simple, Easy to read, Break up texts with pictures, Not jarring, Not the main
attraction of blog

4. Communication
Invoke many comments, receive effective/interesting feedback, Initiate further
conversation, Ask questions, Respond to questions, try to continue conversation

5. Consideration

Easy to read, not too random, English translation for unfamiliar words, The
language should not be over anyone's heads, Not extremely difficult, Should be
related to common interests for readers

6. Frequency

As often as possible (once a week- two weeks), once a week or more if
something interesting happens, Posting on your own and not just for
assignments, Not the biggest factor






10

Improving Translation Skills through Peer-Learning:
Practicum in Japanese Translation

E75—=VJZRAVERRRE I —ADRERSE

PH R
University of Michigan
mochiey@umich.edu

=g

AARGELEE N - REWER ECTHRROKEEZ 25 2 &i3% 0
AR 7%)ﬁ®k%@5$ﬁ7m77Aakwf\m+% CHRIER A &
SEITIER TV A2y (Hasegawa, 2011) , EFE. B F A2 K2 7-
NS, FIEREN OB ZRE LI W) F a2 K<L, 20k
o= RS Z DT, R OSEA B RS EE TR U= BIEREE

a— R % 2012 FFAFEMICHEE LTz, ARBETIEZDO 2 —ADOFENR
IOV TERE T D,

Aa— 2T, FilHE - AL~ TS 2Ty L bE Ak
B % FEMITH G, FEEARREREEZ B C CHRREIT 758 &b
2, FEFOHBHAKE %ﬁ%@ii EERBIEL LT, BEREBERFES
FAEZRIZI ALY, Flo, BT T—=0 T ThDH, BRI
SNo T, FEREFFAVCORREMFTLE -T2, BT T7—= T2k -T,
%mﬁﬂaﬁw%” EEAFEDL, HEZBZ CHREMZBLZ &80

&é(%z%T/fmm)&woﬁWF%%Mizf Aoa—=z2T
%ﬁ@%ﬁ%%wt%”%# B 72 FHRR Bl o 7= 12 B A L C Rl
R D EEIAWE Lz, B, s - Hd - 8% Euvwol&


mailto:mochiey@umich.edu

142 | CAT] 23 @ Ball State University

DEWRILTHS, FEREIL, BEOFmE ZxGE L, M o0OH&ENH
D, [MENOMEEZIHSTITI DO THDZ EEFERICLEES LD
FBE L, 2O RmaRKihe Lo RERBORE., 78 F ORMREMIT
mIECcEEL-,

O — A TERZE G L= E~DT v — T, Aa— XAOFEE
EIMRLFE LD 2 N TE L, A%OMEE LT, #iR~DOFEN
FTETHEREDF, Fv VU TIHE OO BAREa—AZBIET,

F—U—RF:JREE v©7o—=v7 [5HE - M@ -2% %38
HEROREEE) AENRFEEE

1. ZCHIC

RKFETHAREBEBEZLSFEHEND, HEPOHREBETOS X — vy
I, email RKv =T, BRREWVWSTZ, Brobk LEXEEZH
RLTEBRLWEHEEND Z LBV EEDbNS, LrL, 20X
RADENVEENSHHICH 00 LT, 7T AU MENO KT, R
VAUV DHARFET 0 77 MW T, EERICHR O HI % 7 S 139
W72y (Hasegawa, 2005) STV, 2OV ol RmND,
HARGESEE L, FERO , oo b anbenEE, FHY THR A
5% ZBNEVIONBRTH D, EEE, BB FPEKITZFAEND,
HARCHRREIROMLESZRmE L, [RETHRE BT 2SN HN
XX ol-miz) EHIFELBC ZLITHW., FOLkHIh=—X TN
LI, ITHURFTIE, 2012 AN, EROFAEZ G HER
BRI H L U7- B ARGEBNGR 3238 = — 2 (ASIANLAN 441: Practicum in
Japanese Translation) Z Bz L7-, !

Aa—20%, EEROZRBIEREE 28 U CHROEIN 255 L R,
TR E W) SEERE 2@ U CHFEEDO AAERDZMIETo2EELE L
TWo, Zid, NEBEHOSFEHST (CBI) 142 5 EEE (H
AGE) #BELTER FEROHI) 2%, 2L T, TOWETT 72
v JIRERBRAT VM) (R - A, 2011) L W) SREEEOH
D HFITHZR B, FREFEZEBASITL8IFUTO S Tho, F—
2, 7 7 —=2 7 Thbd, BERMIZIE, FEEDBAEVORRE L
LAY Z LT, FRETERO I T ATFEHZHIEL, a—RETH
(B E D X0 B A BER A O 72 0\ BRI R kel T T2
HOFEEHE Lz, 8 0, EEHRO-KEETHD [Hid - AR -2
B OMEE (BH, 2011) OEATH S, 20, BIRCOHE LD,
EOWIHBTHEDLDND LD, EDX I RDENRD SN TS D)
EWVND T EICEmRNICR D Z T, BIREIRIERES M ET A b L
W) Z L EFEEICHRE L, AT, 2o s, BARGER
RNEH a—AOFREIFE & ZOME, £ L TEROBEIZOWVTHET
Do



E75—=VJ#RAV-ERERI—X| 143

2. O—RABPE

ASIANLAN 441: Practicum in Japanese Translation (FHFRZE3%) 1% 3 HifL
Da—AT, kiEHEKRBEHIZ 80 0D, #ll 2 a~DREEIT-T-,
RUHURFEARGERNC 6 OH D 400 FE (HAFENEAL L) O
—2 2D 1oThb, HAGE - HEL LICEHERSITHEMRENNER S
Ao, AL LTI 400 FHEO T —AEET LRI
A—AEBETLONREELNEZXTED, 300 FEEEKT L2iEn
D CHAFBRRADEL AR —ATERINTVSD LoYLIZEL TV RN
E BRI LT BT, BEEZREEE TRH-THHL I 2L Ho
77o 2012 FEAZHDIRIER 1L 7 4T, Wikld, 5 AN RELREREL L.
2 ANTEFEEREFE LTI FAETHoT-, FEDODHAREL LT,
ACTFL OPI A% v A — KON 24, ERFESS 34, F#ko =
YR 24 TH D,

ARa—A %, FEROT THRHCEBTIFRICE R 2K > THIROH T %
F, BIRICIE., REL ST T 320U AndHo, IT, BT
¥ EURARREDOSTICE L LTBIER (FEBEIRR) &, CEEMR L
OFFR (AR . 2 LT, BMBEROFER (MEEIFR) © 3 > Th
Lo Ra—2AT, FIERROFTHRITEBETIR Z I, HAIREIRR & me
BERRICH E V7> BB, F—10, FEED HARITIT 2
IR S NDFIROIZ E A EREBHRE0 S TH D, Fio, Bl -k
BE (2008) DFHEICL D &, BARICEIT 2FEROEZITEETFRD 90%
PLEZ DTS, FEENRIZED S, (KHS WD EFEOIZ
E A ENFEBFIRR T, HARE RSB EIRR I EG 1ID nTh A 95 &
FHHEbLH o7z, o, LEEMOFRRIL, BRI c®EZ Lo TE
HEMEREROR LELAZBA &I, ENAREROBRLELRSH D
720, FHEREHE LN E WD) ZELEBHO—DTH D,

FREE a— 20 WE, RO 3 EITH D,

1) BRI B e B AGERE ) FEEET) - iR - RBU—FFIZ

DT B,

2) FHFWEREICHE R AR AX L EZH IO 5,

3) BEARAFNZFZAIEFEHEN, a2 —A%ITH BRI BT
TV Z &L -T, KVEMWREERRATEL L9125,
AKa—2AEHESITL - o>08EE, T I5—=u 7L [H5E - HiE %)
R OBEFRIX. ZOT—NEERTHLEOICRY ANT-OTHD, OF
b, Bl oM Eofedic THHE - Hik - 0% ~OEFHbEzHEE L,
a— AT, FEEBE D EEMICERROE T, Hkox v U
TIZORTF D00 RNR™MNY ELT, BT F7—=0 7t WnWH T 7 a—F

EERD ANT=DTHD,




144 | CAT] 23 @ Ball State University

3. BEEH
PLETCTRARTZBEREERERT D720, KRa—ATIE, EHEMIZZ Y v
\ZOT D EHEM 2 IV, EERARREREE 2 U O 8 ISR RN
T, 2012 FAFHICHAWEEM OR X AN E Ty AV ELLTIZ
FLHD,

[% %1 1]
EURAE D AR LS a COREN
~v=a7 ) B =T =T
JAS s HTHEOBA%E « 7 — XBRAT « ERE - BREEE
—a—AFLEHE . FHEREE A X —F v FEE
EN  BOL VT AE ARG AR =2 TV
*EFE - FHRREE O xRk
[V ]
@ﬁ(i®@%)é%? EVRA RRF T/ aY—
L] « 77—k« 77w a s B (T 2 —ETE

VAR EITRICR T 2o 7o py, @E., FIRRER @$#6%ﬁm&ﬁ
REATICARN D E IR/ NRE OB R Z I Lz, ECIEHA LD

Yoko Hasegawa & The Routledge Course in Japanese Translation (Routledge,
2011) & HGOAAF « R [RH AR 7o N2 55K O
RAXL] (St 2008) D2 TH D, °

3.1. E75—=2%

AR —ADFEIFENIE, BN OFAGIZ N> THEER L THVO
HWREZHFTT DL NI T FT—= V20 AN, EITEIc k5 L,
BRETBCET 77— 720 AND Z LRI, TFEFENH
BOFECEEERFESIIICRDZ L] X THEM 2B Ia=T 4
—3<n #ﬁ%%ﬁsz iz hZ L] (FAXXT7T 2, 2010) Lo
FLboORH D, —FHIME W RERIHKN S D=0, KRa—zxix, &
AR 72 TR 2 2 S 2 Rt 27200 Th v . X SRR FIRICE
LT, %”%@:—X%®§E%ﬁ TERD Lo tz, T,
ZDRY INER ZA D T2 RENEH L LTET IT—= 7R
D ANT=DOTHD, OFV ., t77—*/7‘ **”%‘Eﬁi@&%ﬁ@
LT, FEEN X HEMERBRRER O 729 HENTHH
LTI ZHIT WS Z EEHWE LZDOTH S, it ERAIYTIND;
FRERENFRLEZELDOEL WG - ST 5 Z Lok - T, FREE
[ R G 7 N e/ AN T = S TN 2 %W#é%ﬁ%@i#&moﬁ
WhdH D, Mz T, BRIOE 1%, BREFER OWHIN ST b 7
W\ﬁﬁ@ﬂﬁ%ﬁ%%:§—¢5:&ﬁf%é&wﬁﬁﬁ%%oko

7T —= P OEKN R RIRTHLIN, FEHERLTNY 7 A4 TE
BoOBEZITD R TUIWITF RN, REEFISICEZ 77 RY—E 2R




E75—=VJ#RAV-EREERI—X| 145

Td 5 Dropbox® & Vo, LLFICREDiNEE L5, O~@n7 7
24 (15RE) . @Y T ANDIFENTH D,

OFFRORELY 52 %, BEIZLOYIY O 48 HEATIC Dropbox
ODa—AfEFE 7+ NFIZT v T r— KT 5,

QFAITHEZFIRR L, Lo £ TIZEIRRSC (Microsoft Word
77 AN) % e-mail THEAMIIEHT D, LUl #%ic, #im
354 OFIRR L% Dropbox O a—ARMH 7 V22T v
Tu—Rt5, 8

@F 1%, Drophox LiZdHHEEOFFRICEAELIZEZ, —
Z3® AT, Word O = A 2 b fE RV, BRI 4
- F‘/<7y 7%t 5 (FFRBEO LYY ne 24 FEE L
M) .

OFER D FHEOFRZ 7M. B3 2,

ORI NIFERAE 72N 6, BROMER -« 812> TT
4 ATy a BT,

@DT 4 — Ry 7 ORNFIL, WHEIRZ L B o 72T - B < ARWEIER
FERBo-@Eir, O, 95 B o8l - BREWERROML 7S & B
7-EAT, B, 8BRS THIN, LT 2Bl mEENho A%
EFHEIBESTT, £ BORA U M ELLIERT DO TIE AL,
BEZEEDNAAEZIY FIFC, L 74— v 795595124
L7, OOFROBEN - #8580 ) DIk, EEZHRIT 28, B
Mlipolm, LWL LEAETHD, EOREICH, ZNRENE
BOGRNFEEENCENY | BEEHOTLTHLT A AB vy ay
WX, wE, RERERSED Z2WIZEICHB L, Uk, 7T A4 0I5H)
HEDTONPLE@ETTIRORETHD,

BRI A BIER - EAFRRO N G 21T -7, £3. BEFRROEZ
5%, ZFOROEITIEZFEUAZ AL (BWME, FICY ¥ L) OFF 2
MaefWw, SETEAFROBE CRELITo T, 2O RoF¥E (H
BERIER - ARG C. 1y hEADb, BIRES O &, EREEND
BEFE~OFRNMEGO LI ICEZONND 8 THHN, EEOFEE
DFEICEDE, BARICEZEFIIHEEND AATE~OFREZIKEIND Z
EH%W Y, HHBEEROERE TR, E£2. BIER &V D EEED
WU CHEEOAARERDZMIZT LV BELZERT 720, HH
R AZME T 52 L CHARBORBL - fE3CHINE BT 5 LV NG
botz, AEFERORELITITV., EAFER A F0%IC LBk,
9. THERLLTWV] EEZ LN TWAREE~OREZEE L, *
NWERFFZ, BARFEOT XA MNEHHTHIET, TOARI AL T
VLTI, EOX D HAGERBLZME S ONE, FE Y 7R Z AT
B4 202 RO A7-DTh b, ZOIEFIZT A LT, 2EHEITIHER
EFE~OHR~BRICBITT L2 ENTER, £/-. Py IR0 F A
ST B HEFRICOWTIE, IO EY L 2H2 5D TIERL,




146 | CAT] 23 @ Ball State University

HAGEDT % A N HiE WCEIRRT 5 Z L iz EoT, MEEDOD 7 —~v

%x&4w@@w’%”%53#5%%’10<_téﬁbto:@
£ 9 B B RO EIRE O FHELIC a—2ETH%, X EMH
RERRICHEED L N TED LD, %”%@Eﬁm H 57 O FHFR Bl &
mExsEonNs b EBELT, EE. 20X REMPLREIRZ
HMKR7a s N LTTWV., FEROX ¥ U 7T ~0OfEe % ATz
FEE LW,

3.2. #REHI
/J*i I, EERIC 7 ATHER LIE#IFRERE 2 — I, SR 72 iR 6 R
2T 5 (O~@DF 513 LERLEEFDICS) . £7. FiAEz
5z2% (©) o YT, FHEROH GERH) Ta‘béo

ZDXEIL, ﬂffﬂi@ﬁVﬁ&éi%ﬁiéhé%EO) i) 7’:1 7z
VHEA VU H a2 —TY, ARICERLRNS, BARGEICR LA
éb\O

What are the benefits working with Marubeni?

We observed that many similarities can be recognized
between Marubeni and Senalia Union:

- First of all, the reputation, the experience and the
longevity: Marubeni marked its 150th anniversary in 2008,
Senalia Union in 2006, which makes us slightly older!

- Senalia Union group wants basic values to be shared by the
management and employees such as professional
commitment, respect for others, integrity, loyalty and
solidarity: we observed that Marubeni is also on line with
such principles.

- Sustainable development: we know that Marubeni has
been recognized as a leading company in sustainability;
well, Senalia Union is strongly committed to the field of
environment, industry and economy: its state-of-art
technologies and focus on research and development have
enabled it to consistently provide its customers with quality,
sustainable, reliable, and ergonomic solution. We
understand that Marubeni is also appreciating our approach.
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Quake Lessons After 13 Years

Thirteen years ©have passed since the Great Hanshin Earthquake
on Jan. 17, 1995. The magnitude 7.3 quake ®occurred in the Inland Sea
and ©caused 6,434 deaths. Since then, other deadly quakes and ®quake
studies have shown that Japan needs to improve its earthquake
preparedness and to strengthen quake-related observation and research.

®According to a worst-case scenario predicted by a panel of the
Central Disaster Prevention Council, more than ©10,000 people would
die in each major earthquake in five of eight fault zones studied in the
Kinki region. A major quake in the Uemachi fault zone in Osaka
Prefecture would kill ®up to 42,000 people, followed by 19,000 in a
major quake in the lkoma fault zone in the Osaka-Kyoto-Nara border
area.
(The Japan Times, Saturday, Jan. 26, 2008)
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Struggling to Save the Japanese Program at My High
School

ERTORREIOI S LIEET H5HK

Noriko Wachowski
Crown Point High School, Indiana
nkinoshi@hotmail.com

Abstract

There are three main reasons for the termination of the Japanese
program at Crown Point High School (CPHS). One is the budget crisis, forcing
the district to cut the programs with low enrollment. The second is the change in
student demographic. As more Hispanic and African-American population
moved in to the school district from the big cities, the enrollment in Spanish
grew. Students and parents are eager to take the Languages that bring them jobs.
When the Chinese economy grew, students were more interested in Chinese than
Japanese. There is also a competition among the six foreign languages. The last
reason is more personal and man-made, and it had the biggest impact at my
school. The principal promoted Chinese, and constantly encouraged me to get a
Chinese license. When | refused to do so, he continued searching for other
options. The administration gave no support on finding a substitute teacher for
my maternity leave, and there was a rumor that Japanese would be replaced by
Chinese. After the principal announced the termination of the Japanese program,
students and parents set up a Facebook page called “Save the Japanese
Program,” and did a variety of protesting. As a result, the principal agreed to
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phase out the program instead of terminating it after the school year. In order to
save the Japanese programs in the US., we must aggressively inform the
students that there are still many advantages in studying Japanese. The
knowledge of Japanese makes Chinese-learning easier because the two
languages are similar. We must remind the local community that Japan still has
one of the strongest and most global economies in the world, and studying
Japanese helps the students land jobs in the future.

Keywords: Save the Japanese Program

In the United States, many school districts struggle to keep the elective
courses due to the budget cut. According to the New York Times, “the only open-
enrollment Japanese language program in the city’s high schools will no longer
exist” because they are the “casualty of budget cuts and teacher layoffs in
Chicago Public Schools.” The budget crisis at CPHS has resulted in terminating
the Japanese program due to low enrollment and other contributing factors. In
2010, CPHS faced $4.5 million shortfall in state funding. The residents passed
the referendum to save the schools, but not enough to save the Japanese program.
However, the budget was not the only factor that affected the administrative
decisions to terminate the Japanese program.

The Japanese program at CPHS began in 1993, and had been taught by
a succession of German teachers. They had a consistent enrollment of 50-60
students until 2002 when it reached 120 students that was enough to hire a full-
time teacher. They had a successful sister school in Yokohama, and
approximately 250 students were exchanged between the two schools since 1998.
The Japanese program was solid until the recent changes of demographics in the
school district.

CPHS offers five World Languages: German, Spanish, French, Latin,
and Japanese. There is a competition among the six languages. As shown in
City-Data.com, The Crown Point school district traditionally has nearly 40%
German or East European descendants, and many of them choose German as
their heritage language. As more Hispanics moved in to the school district, the
enrollment in Spanish grew. Students and parents are eager to take the World
Language that brings them jobs. When the Chinese economy grew, students
became more interested in Chinese than Japanese. As the employment rate went
down, and students’ parents were losing jobs, they became very sensitive to
choosing the foreign language that increases the chance of their children for
employment. Our Latin program had a similar crisis in the past, but managed to
survive after an aggressive campaign. All of the foreign languages stated above,
but Japanese and Latin offer a Dual Credit with in-state universities. Many
students choose a language that has Dual Credit options to save money on their
future college tuition.
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The Crown Point Schools do not have a foreign language program in
the middle school, so they started an after-school exploratory program at an
elementary school where they teach all 5 languages so the students will start
learning foreign languages early. Compared to the 80’s and 90’s, fewer Japanese
business people and teaching assistants are sent to the U.S. from Japan. Those
Japanese natives used to live in the community and the American children got
interested in learning Japanese symbols and cultures like origami. The
devastating earthquake of 3.11 also gave a negative impact on Japan, as some
Americans thought that Japan is a dangerous place to visit due to natural
disasters and radiation problems.

The school principal’s personal preferences played the biggest role for
the decisions. Many top schools in Indiana such as Carmel Clay, Zionsville,
Hamilton Southeastern have a Chinese program, and the principal at CPHS
assumed that it was easy for a Japanese teacher to add Chinese license. However,
it costs nearly 9,000 dollars to do so, and this makes the Japanese teacher teach
more than 5 different subjects minimum: Japanese I, 11, 11, AP, and Chinese I. If
the enrollment for Chinese increases, the teacher may have to teach multiple
levels of it in addition to Japanese.

The principal was under the pressure from the central office as well.
The No Child Left Behind policy forced the schools to focus on standardized
testing in math and English, and the principal had to allocate more resources on
Indiana Statewide Testing for Educational Progress (ISTEP) remediation. Using
technology in education is becoming more and more popular, and some students
use online tools for credit recovery and dual credit classes. According to Rosetta
Stone website, 20,000 schools are teaching 30 different foreign languages in the
United States. The new K-12 teacher evaluation plan includes student
performances in determining the teacher’s salary.

The Japanese teacher’s personal reasons also affected the outcome.
When a teacher takes a maternity leave, there was a rumor that she was not
coming back to school, and Japanese program might be replaced by Chinese.
When the teacher has an infant at home, it makes it difficult to attend school
functions such as graduation and school improvement committee, and that gave
the administrators bad impression. When they looked into options to lay teacher
off, they first looked at the teaching licenses, and made a list of all the teachers
who were licensed in only one subject area. With the recent change in teaching
license regulations, one teacher could be licensed in multiple areas by passing
the PRAXIS exams. Keeping the teachers with multiple teaching licenses gives
schools flexibility to move the teachers around among the departments.

After the shocking announcement the principal made in the classroom
about the termination of the Japanese program, students and parents participated
in several activities to save the program. They set up a Facebook page called
“Save the Japanese Program,” and a variety of protesting such as filing a petition,
give dance performances, and writing to the newspaper. As a result, the
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principal agreed to phase out the program instead of terminating it after the
school year.

In order to keep the Japanese program, teachers must provide accurate
information on how Japanese economy is still powerful, and there are many
Japanese companies in the U.S. and around the world. Yale Center for the Study
of Globalization indicates the fall of the Japanese economy had a profound
impact on the Japanese students studying abroad. It is also critical to start the
Japanese education early. Volunteering to teach Japanese language and culture
could increase the enrollment at high school level later on. Teaching the current
students that Japanese and Chinese languages are similar in writing and culture
also helps. By keeping in touch with the former students and showing how their
knowledge of Japanese helped them pursue their careers, the current students
will have a clearer and more realistic vision of their future.
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