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Overview of CATJ 28

Central Daylight Time (CDT)

May 30, Saturday

9:00 AM - 9:15 AM Opening Remarks / Announcements

9:15 AM —-10:15 AM Keynote Speech 1

10:25 AM - 11:50 AM Individual Papers

12:00 PM -1:00 PM Lunch

1:00 PM - 3:00 PM Individual Papers

3:15 PM — 4:45 PM Roundtable Discussion
5:00 PM - 6:00 PM Keynote Speech 2
9:00 AM —11:00 AM Individual Papers

11:15 AM -12:15 PM Keynote Speech 3

12:15 AM - 12:30 PM Closing Remarks
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Presentation Schedule (Saturday Morning)

Time (CDT)
9:00 AM- Opening remarks/Announcements
9:15 AM
Satoko Suzuki (Macalester College)
9:15 AM- Keynote Speech 1
10:15 AM
Yuri Kumagai (Smith College)
“Diversity” in Critical Language Education
[Z4r1E] 28R UL EE0BBE L&
10:15AM- Break
10:25 AM
Time (CDT) Individual Papers: Session 1 Individual Papers: Session 2
Moderator: Arthur Mitchell Moderator: Ritsuko Narita
10:25 AM- Yi Ren 1. The Pragmatic Hiroe Akimoto 4. NEREASE(C
10:50 AM o Motivations for
(University of Challenging the (St. Olaf College) BT BRI
California, Los Predicate-Final Word | miaki Habuka = > 4m
Angeles) Order in Japanese PUTEASR
Discourse and Its (Carleton College) EDERKRRES
Pedagogical
Implications on
Interactional
Competence
10:55 AM- Hironori Nishi 2. kR TDBFERo | Carly Born 5. Language
11:20 AM ersity of dia ch Instruction for
(University o —EEMA: [BEF+ | (Arcadia Charter Students with
Memphis) School) Accommodations
TULRZ] [E2DVWTo
ER
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11:25 AM- Yoshiyuki Hara 3. Doing Pragmatics Yuko Takahashi 6. AACEA T
11:50 AM o Learning in L1-L2 o )
(University of Interaction: “How to (University of OFX—%EBEL
Wisconsin-Madison) Be Less Humbly Massachusetts ‘
" Ambherst) TDEFIAX
Humble?
12:00 PM- Lunch Break
13:00 PM
Presentation Schedule (Saturday Afternoon)
Time (CDT) Individual Papers: Session 3 Individual Papers: Session 4
Moderator: Ritsuko Narita Moderator: Sachiko Dorsey
1:00 PM- Rika Ito 7. Neither Hero nor Yasuyo Tomita 11. Non-Native
1:25 PM Heroine: o Speaking Teachers
(St. Olaf College) Representation of (University of in Second/Foreign
. Toronto)
Catherine Gilbert gender-ambiguous Language
characters in Education: A Meta-
(St. Olaf College) Japanese Analysis
anime/manga
1:30 PM- Michiko Kaneyasu 8. BRIE LA | Jae Takeuchi 12. ZE—F 24
1:55 PM
(Old Dominion HAS LB 0. &R (Clemson University) AILERATT
University) . i
DL OFENSR AE—H—I)\17
A TL BDEEDHD X 7EHLREE
ERG NBERBZE
1:55 PM- Break
2:05 PM
2:05 PM- Tomomi Kakegawa | 9. Curriculum change Chikako Cooke 13. Emotional
2:30 PM to address students' Personal Japanese

(University of
Wisconsin-Eau
Claire)

diverse needs and
proficiency levels

(University of Texas
at Austin)

over Practical
Useful Japanese
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2:35 PM- Keiko Kawakami 10. The Correlation Ayumi Mita 14. TIFAZ] D
3:00 PM o between Lectures on )
== -
(University of Topics Unrelated to (U of Minnesota = W AE S =
Minnesota) Language in the Twin Cities)
BEREE
Language Classroom
and Learners’ (cBl) Dt
Motivation for
Language Learning
3:00 PM- Break
3:15PM
3:15 PM- Roundtable Discussion
4:45 PM
Discussants:
Arthur Mitchell (Macalester College)
Hanna Brant (Harding High School & Concordia Language Villages)
Dyron Dabney (Earlham College)
Yoshihiro Mochizuki (University of Michigan)
Laura Moy (Eastview High School)
4:45 PM- Break
5:00 PM
5:00 PM- Keynote Speech 2
6:00 PM

Yo Azama (North Salinas High School and California State University)

Language Learning for the Complex World

ZHT SRR TOELFBOR
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Presentation Schedule (Sunday)

Time (CDT) Individual Papers: Session 5 Individual Papers: Session 6
Moderator: Arthur Mitchell Moderator: Sachiko Dorsey
9:00 AM- Jun Xu 15. Students’ Keiko Konoeda 19. BAEA{E S
9:25 AM perspectives on using ) ]
(Colorado State Google translate in a (Bates College) T. s (Cr
University) Japanese writing class R =
Sk 9 il
9:30 AM- Magara Maeda 16. ZHE(L 92322 Nagi Fujie 20. PAUHTD
9:55 AM
(University of =L RKZOEAE (Purdue University) AAXEH—EXS
Wisconsin-River . i .
Falls) OJ5h: LR —Z>01—-X:
BFBORRE LXK EEO=21=
T3> ICER
ZHTCT
9:55 AM- Break
10:05 AM
10:05 AM- Yoshiro Hanai 17. 2892328 Tatsushi Fukunaga 21. Japanese
10:30 AM . . . . community
(University of = BB OIS (University of Rhode development for
Wisconsin-Oshkosh) Island) ] |
T 21 DICTRLA apanese-language
Shoko Emori Aiko Fukunaga learners through
I TwERADYUF extra-curricular
(University of _ (University of Rhode | jctivities
Wisconsin-Oshkosh) ShEBMEL Island)
10:35 AM- Masaki Minobe 18. ZREEB DEACE lkuko Komuro-Lee 22. RS 2T
11:00 AM
(Purdue University) B X f= (University of BIFBTwvILE
) Toronto)
SHIC : BREIS X a1—-JO>x ok
THEEHSZEBET
it




11:00 AM- Break

11:15 AM

11:15 AM- Keynote Speech 3

12:15 PM
Junko Mori (University of Wisconsin- Madison)
On Goals of Language Education and Professional Competence and Expertise: Towards the
Cultivation of the Next Generation
SEHEDOT—ILLEBHEE(CKROOSNDEFME | RERDOBERK(CEITT

12:15 PM- Closing Remarks

12:30 PM

Satoko Suzuki (Macalester College)
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Keynote Speakers

Saturday, May 30 9:15am-10:15am (CDT)

“Diversity” in Critical Language Education

[ZHR1E] ZERULCHHENRS EEDBEB L

Dr. Yuri Kumagai (Smith College)

VS, BBERBESORLIURICHNT, [S4HE
(diversity)| . »3UL\E B (inclusion)] WL\ TZAZEM
BEFE(CEOND LD (TR TETWND. Tld 2R
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ERDEDNH DL, BIEICED T E, | EERSNT
Wd. DFH. BEOE/ - AMHEFLTEZLWNE
[Z4R1E] BidbBdEEN3hIFT. 22IC 284 i'H
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Z (R BRBRIOREEN S L TV BREDHRIER % I- il
HNIBEB(BFETET D ETHBD. Mzt o> TS
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BRI EDZHE] [BREMEFIRODZHRE] [FEBEDOZEE - IUEERDZHRME] &)
S3DICERZEHT, FBEODFERARNS, RIBOESALE—HEIITERUZL,

Dr. Kumagai has been developing a project- based language and culture learning curriculum by
collaborating with other language teacher-researchers worldwide. Her research interests
include critical literacy and multiliteracies in foreign language, analysis of classroom discourse
and interactions, and ideology and language. She has been active in presenting her research
findings nationally and internationally, and her publications appear in numerous journals and
edited books both in English and Japanese. Her most recent publications include: Nihongo de
shakai to tsunagaroo! (co-authored, Coco Shuppan, 2016); A Genre-Based Approach to Reading
as a Social Practice (co-authored, Routledge, 2015); Multiliteracies in World Language
Education (co-edited, Routledge, 2015); and Mirai o tsukuru kotoba no kyooiku o

mezashite (co-edited, Coco Shuppan, 2015).
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Saturday, May 30 5:00pm-6:00pm (CDT)

Language Learning for the Complex World
ZHI SR TOEFFEDOEN

Mr. Yo Azama (North Salinas High School and California State University)
Our world is becoming more interdependent yet in some ways
more disconnected. How can we better prepare our students for F
this fast paced, ever changing complex world? What are the roles

of language learning and teaching for the future, now? Some
consider World Language as a “thinking-light” subject where
students memorize vocabulary and learn about the mechanics of
the language enabling them to “handle” situations in the real
world. Meanwhile, many language teachers struggle to engage
students in learning about a language. How about learning about
the world with a language? World Language classrooms offer
unique opportunities for learners to examine social phenomenon
through the lenses of “others”. This session will explore ways to
create a cognitively and emotionally engaging learning experience 4
for both students and teachers. '

Mr. Azama has received numerous awards including the 2012 ACTFL National Language Teacher
of the Year, the 2013 Outstanding Teacher of America Award by Carlston Family Foundation,
the 2014 Robert J. Ludwig Distinguished Leadership Award, and the 2015 Elgin Heintz Teacher
Award. He has served as a College Board Advisor for the AP Japanese Development Committee
since 2011. In addition, he has published widely in the field of language education and culture
and conducted over 200 presentations, workshops, and institutes at national, state, and
regional levels.
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Sunday, May 31 11:15am-12:15pm (CDT)

On Goals of Language Education and Professional Competence and Expertise: Towards the
Cultivation of the Next Generation

SEPEOI -V LEEHEEICROSNIEMME | RIHROBERMICHAITT

Dr. Junko Mori, University of Wisconsin-Madison

The 2019-2020 academic year has seen a remarkable
number of job postings for tenure-track positions and/or
non-tenure track coordinator/director positions in
Japanese language programs in U.S. institutions of higher
education. The trend appears to indicate that the
generation who obtained positions during the first boom
in Japanese language study has reached the stage of
passing the torch to the next generation. Over the last
four decades, however, the contexts of language
education have dramatically changed due to the
advancement of globalization and information technology,
evolving political and economic dynamics in the world, the
change in student populations and their interests, and
more. Consequently, professional competence and
expertise expected of language educators have also
expanded and transformed over time, as reflected in
qualifications described in the job announcements. What kinds of competence and expertise
define who we are as Japanese-language educators today and into the future? As a profession,
do we maintain sufficient infrastructure and foster an inclusive learning environment to
cultivate and support the next generation of Japanese-language educators?

The current presentation considers these central questions by providing a) a brief overview of
the development of the field since the 1980s, b) the quantitative and qualitative results of an
online survey on beliefs and experiences of Japanese-language educators in North America,
conducted in 2018 (Mori, Hasegawa, Park & Suzuki, forthcoming), and c) critical self-reflection
as a member of a graduate program that trains future Japanese-language educators. In
particular, the presentation considers how to support a balanced development of the ability to
identify particular linguistic forms and practices as models to emulate and the critical
awareness of the potential roles that Japanese-language educators play for the reinforcement
and dissemination of language ideologies (e.g. Kubota 2003; Sato & Doerr 2014; Sato & Murata
2018).

10
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Dr. Mori’s research interests center on the application of the sociological methodology of
conversation analysis to the study of talk-in-interaction involving first- and second-language
speakers of Japanese. She has investigated the relationship between linguistic structures and
organizations of social interaction, classroom discourse, intercultural communication, and
workplace interaction. In recent years, the scope of her research has expanded to address the
issue of diversity and inclusion, be it in the classroom, the professional community of language
educators, or healthcare facilities in Japan where the presence of international workers has
been on the rise. She is the recipient of the American Council on the Teaching of Foreign
Language/Modern Language Journal (ACTFL/MLJ) Paul Pimsleur Award for Research in Foreign
Language Education, and co-editor of Japanese Applied Linguistics: Discourse and Social
Perspectives (Continuum, 2008) and Pragmatics of Japanese: Perspectives on Grammar,
Interaction, and Culture (John Benjamins, 2018). Her work has also appeared in a number of
journals such as Applied Linguistics, Foreign Language Annals, Journal of Pragmatics, Modern
Language Journal, and Research on Language and Social Interaction.

11
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Presentation Abstracts

1. The Pragmatic Motivations for Challenging the Predicate-Final Word Order in Japanese Discourse and Its
Pedagogical Implications on Interactional Competence

Yi Ren (University of California, Los Angeles)

The Japanese language has been generally characterized to have a predicate-final word order. While written
Japanese texts maintain the SOV word order rather rigorously, prior scholarships have noticed the frequent
occurrences of post-predicate constituents in Japanese natural conversations and discussed the various pragmatic
and emotive factors behind. The use of post-predicate constituents in Japanese discourse thus bears significant
interactional function, the understanding of which has become an integral part of the development of
interactional competence for L2 Japanese learners. Nonetheless, traditional Japanese textbooks tend to
overemphasize the SOV word order of Japanese, often in contrast to English, and neglect such usage of post-
predicate constituents in natural speech.

Therefore, the present study intends to further investigate the potential pedagogy of post-predicate constituents
by asking the following research questions: (1) What interactional functions do Japanese post-predicate
constituents serve, and why is it significant for the development of interactional competence? (2) Do current
Japanese textbooks and learning materials offer instruction on the non-SOV word order, and if any, how? By
addressing the research questions, this study aims at shedding some light on the potential future direction for
teaching the post-predicate constituents as an interactional resource in the Japanese classroom.

2. 3RTOBERDZEER: NBER+TLE] EOVWTDER

Hironori Nishi (University of Memphis)
— AN [CHAERBE (CHEWTEEEFADVWDWS [T - FI#H] TOBERE(E [EN272TY] DX
S(OBERICSNWTEREDEDIHRAER AU [T CR2OMEUIREEESNTNT, ZNEE
ERBAEEMTRNSND [~BNDETT] 280 BRI DZTT ] . [FROPIINDIETY
1 FORR(CHENWTERRTHD. 2T, [@EhofeTuiel . [BXapozTLil o IR0
wRMDETUR] OXRDICEERTODBELDEIC [TUZ] BN TZRIEEEN TS . H
REHBORBG TIETEDMRERD ZEN N THD. ULHULEAS, REOBAEDSEEA
(CBEBULTHDE, BEDKRRATICHNWTF DBEF+TUZ] OFEE. kRSN TERICRBAR
EIRICRRSIBRNEND T ENER SN, AAF T NRABAEESEFEIH /(R ZFEAL.
MEER+T U] PMERSNTUVSERIDT —XICDWTEMRDZIT Oz, TR, NBER+
TU] MERSNBBEICEARS S ZEBODIZENH D, —DIHBER TOEGRN WA LT DHLENE
THD [2F] MERASNZBE. B3 —DOBABEDOEREENHUILIHEE. HDVIETHEN
BEDERICDVNTOHERZIEFICKRODIBETH DL, AARTE [BRTZARDZ] DK TA
TY | ORIEm ([CBERMEDNTVDIEE EOLEEROH T, SCRICBEMEAZEIHIHELU TSR
RICOWTERT D,
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3. Doing Pragmatics Learning in L1-L2 Interaction: “How to Be Less Humbly Humble?”
Yoshiyuki Hara (University of Wisconsin-Madison)

Second language (L2) pragmatics learning has increasing been gaining scholarly attention over the past two
decades. Previously, the vast research focus has been devoted to examining the effectiveness of explicit instruction
or awareness-raising activities on the development of pragmatic competence (Hymes, 1974). However, despite the
effectiveness of such explicit intervention, in-class L2 pragmatics learning remains limited due to its constrained
array of social contexts, fixed institutionalized roles, and lack of instructors’ negative feedback on pragmatic
aspects of learners’ language use (Taguchi, 2015). This has led to an increasing necessity for studies on how L2
pragmatics learning can occur through social interactions outside the classroom; yet, such issues have remained
largely unstudied (Mori & Mori, 2011). The present study aims to fill this gap by investigating the way in which
participants bring attention to, treat, and make pragmatic issues into a learning opportunity beyond the classroom
setting. The corpus data comes from approximately 10 hours of video-recorded interactions between a female
Korean intermediate-level learner and other speakers of Japanese. The study employs conversation analysis as the
primary methodological framework to conduct a single case analysis on a selected segment. The segment shows
how a learner instigates a learning moment to find a phrase that adequately expresses culturally specific
humbleness while accepting a compliment on her improved pronunciation. The analysis strives to illustrate two
significant aspects of L2 pragmatics learning. First, “pragmatic appropriateness” is sequentially oriented to and
negotiated in and through interaction; and second, “doing” learning pragmatics in non-class contexts involves both
a learner and more proficient speakers to co-construct and co-achieve a learning moment. Pedagogical
implications are also discussed in relation to the study’s applicability to more concrete pedagogical activities in
teaching L2 pragmatics.

4. VIR XZ(CEITBIZHRECDONTER D EEDRERES]

Hiroe Akimoto (St. Olaf College) and Miaki Habuka (Carleton College)
AFERTIE. KFOBEATRE UK DN DERECDNWTOREZITD. FEE IRV IMAICFR
T DIILNERZE 2 RICBNTHTONZEDTHD. JIREDOBN(E. FE (C [Z4ME] (CDNT
EADEIONIZESER. MERHZES. BEXZRDDIETH DI KEKRTE 3DDLAN)L -]
ik, R ER— ORET. EOXDRRMEYIERD EIF. ED LS (CEREZEDTEONZIRET
Do

VIFRODIRZETI(E [BEXY)] ZHD EiFffz. €2 T, BAR(C)ICH T L REAY)(inter- cultural
variation). FE/z. BIUTDVWTDFIABBISBER(CDVNTISK T D EH(T, KEW® FEDH Hitb(cl)
([CHIT DKL IREAY(intra-cultural variation) (CEFBE T D ET. S (CDLWTORIDEZR U,

PIROIFEICHBNTIE, SPTE—BARRKEKRDORO—H> [oneTeam] . TBARICHIFTD Tatoo (XTI D
EZA . TAFARRBEMNEAN] ZhEVDOELUTRD ., BBEFZHINS. £S5 LS XEEHR
MERDANCEEDSFHETEDDONZER. BNOETIFEDKD (CTNSDRE BARHDN TS
DT A APV 3> ZTDITETERZRD,

FROEETIE. [ZHEDOEETS] BLUVRE [H5IEHRE] ZRofc. BREFCE(ELTSE 2ttt
DEEHEZHICIT S TEDERNSHHFD., Fleo BARTEICA>FIE1I—2& $3T0OTY
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bEITOfC. BRE [HEIEKE] TE [FE] OERMITZRAFDZET. S KRIEDSHDTF(CD
WTERRRZ LT,

5. Language Instruction for Students with Accommodations
Carly Born (Arcadia Charter School)

Itis incumbant on the language teacher to work hard to update her own teaching strategies to suit the
environment and students she is teaching, but all too often it’s easy to fall back to teaching the way you were
taught yourself. However, when you have students who have documented learning disabilities which require
accommodations in instruction, homework and testing environments, you have to get creative. This presentation
will talk about the presenter’s experience in teaching Japanese to high school children with a wide variety of
documented, and undocumented, learning disabilities and psychological conditions that make traditional
instruction challenging. Following the presenters examples and suggestions, she will lead a discussion amongst
participants to share other ideas and strategies for teaching Japanese to students in non-traditional ways.

6. BARBATAODF—REBLUTDEFIAX
Yuko Takahashi (University of Massachusetts Amherst)

[AZ2="F 1 DA/\=(FFC. IERCONDYTVWE TS B EEEZRAWT, Oz 1=
FA DOFEE(CHUIAZT 1257« OREERZIADN. SBATAOF—DOBEEEBRREDS D
DEREE. FLCUTRAICKWVWETITONSDEDTHD. ] (Riley, K. C, 2011)

ARKRTIFFET. VAUDEEICHDIERBHBRICENTITO 2. #MEGEEEZ FHISH DIFLED
A2 AEa1—"BEIC. BFRE (EFE) DREDEFIAZINBLEFETRAT 1 TIREECDVNTER
ID. RIC. PAUDREBBOKRZCHNT, BAEBRETITOITEFIA XDEFOEZIEOBE A H 7%
HBDERBHEIROSEZE E(C. BARERECOWVWTHARSEATAOFT—HNEDKIS(CBEE. 17
BENTVKDMNCDWNWTHNZEITD. EFEHSDNESRT U741 EF« HNEARBA T AOF—DE
B[RO TWBIERFZEDINT D ET. RAMT 14 T AE—H—THIH0HEN, BEHCZE N1
AOF—EBEEL TR EZRMU. TTHSMRRSNTFHDFE(CE > TRHMTNEERDNVE
RIBHDCFED LIZBWVWWDHIZEERT D,

7.Neither Hero nor Heroine: Representation of gender-ambiguous characters in Japanese anime/manga
Rika Ito (St. Olaf College) and Catherine Gilbert (St. Olaf College)

Previous studies have revealed the constructed nature of gendered speech in Japanese popular media regarding
modernity or heteronormativity (Hiramoto 2013; Inoue 2006; Nakamura 2013; Occhi et al. 2010; Shibamoto Smith
and Occhi 2009). However, the characters who are not male or female are understudied. The non-binary
community in Japan is relatively young, and poorly recognized either in real life or in media (Dale 2012). Gender
nonconformity in the public eye is generally limited to flamboyant celebrities with their distinct speech styles
(Maree 2013).

This paper examines ten gender-ambiguous characters from ten recent Japanese manga/anime, and how

14
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gendered expressions are allocated to these characters in Japanese original and English translation for
investigating indexical meaning (cf. Hiramoto 2013). We also discuss pedagogical implications.

The majority of non-binary characters are represented by mixing elements of masculine and feminine expression,
sometimes allocating both strongly masculine and feminine expressions to construct their uniqueness. In English
translations, these non-binary characters were assigned to he and she or even it. However, the use of these
pronouns was not internally consistent.

As for character roles, the majority of these characters are morally ambiguous, nonhuman, and/or villains. The
results are strikingly similar to Disney featured films that teach children how to discriminate minorities (Lippi-
Green 2012). These representations are the case of indexical regimentation (Bucholtz 2011), thereby reducing
non-binary characters as undesirable. We propose a few ways to incorporate the findings into Japanese language
instructions in order to increase critical awareness of issues regarding language and culture among students.

References: Bucholtz, M. (2011). Race and the re-embodied voice in Hollywood film. Language & Communication,
31(3), 255-265. Dale, S. P. F. (2012). An introduction to X-Jenda: Examining a new gender identity in Japan.
Intersections: Gender and Sexuality in Asia and the Pacific, 31. Retrieved from
http://intersections.anu.edu.au/issue31/dale.htm Hiramoto, M. (2013). Hey, you're a girl?: Gendered expressions
in the popular anime, Cowboy

Bebop. Multilingua, 32(1), 51-78. Inoue, M. (2006). Vicarious language: Gender and linguistic modernity in
Japan. Berkeley, CA: University of California Press. Lippi-Green, R. (2012). English with an accent: Language,
ideology, and discrimination in the United States (2nd ed.). London: Routledge. Maree, C. (2013). Writing
Oné: Deviant Orthography and Heternormativity in Contemporary Japanese Lifestyle Culture. Media
International Australia, 147(1), 98-110.

Nakamura, M. (2013). Honyaku ga tsukuru nihongo: Hiroin wa “onnakotoba’ o hanashi tsuzukeru [Japanese
language that translation creates: Heroines continue to speak feminine language]. Tokyo: Hakutakusha.
Occhi, D. J., StrutzSreetharan, C. L., & Shibamoto-Smith, J. S. (2010). Finding Mr Right: New Looks at
Gendered Modernity in Japanese Televised Romances. Japanese Studies, 30(3), 409—425. Shibamoto Smith, J.
S., & Occhi, D. J. (2009). The green leaves of love: Japanese romantic heroines, authentic femininity, and
dialect. Journal of Sociolinguistics, 13(4), 524-546.

8. BRREUANDHFEERUID: EROL D OREHNSRATL SREDPRDERE
Michiko Kaneyasu (Old Dominion University)

AAFRIFEEL C EECBITDERMUDERZRDDEZBNET D, EELECRAT DT ITHIR TIHIE
FAWEEEHREE(CC EEDE(CERNDTONTET. U L. RN BN SDH TIIRFED
RICRONDERMOABEZLESRDZLEFH# UL, FICHABDOXSIC, BFENBEVORRZRFIR
I BRCARSNRVXIRILBRHOEEEN BUSEDIHFE. RO C & SHONRURAN
SDEZENMVE(CIZDTL D AR TIFERBEORFEDR CHEFENTBRICRUILRE (CERZD
T, TOEHZE oz, BANCE MEEQEARE] Z2FES LTSNS LESL Y MNBRAL
D FEBEBDOFNSABRTHDEBIONDEDZDITUIZ, TORER, HLDORBRIIFHTED £ < (IX
ERCIELWVLWAY, BEEEEMNME 2 OHASRREEN S/ (T —ALLHBL TS & EXSNSERAH D
L — AZFETZx$5E T L — A (Fillmore 1982, Matsumoto 2010) (TR D 725& UANDEFZEY > TS &N
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9. Curriculum change to address students' diverse needs and proficiency levels
Tomomi Kakegawa (University of Wisconsin-Eau Claire)

This presentation discusses the attempt to create a course that meets learners’ diverse learning styles, interests,
and proficiency level. In addition to addressing these differences among the student body, this curriculum change
also allowed the researcher to continue offering an upper level course in a small Japanese program facing
budgetary restrictions. Courses are traditionally set up so that the students go through Japanese 101, 102, 201,
202, 301, and 302 without skipping any course. This curriculum design is problematic when not enough students
continue to upper level courses, which are then cancelled due to low enroliment.

By creating a course that meets learners’ diverse needs, Japanese 302 in Spring 2020 was able to include, with the
instructor’s permission, any students who had taken up to Japanese 201. To address students’ different proficiency
levels as well as diverse learning styles and interests, the Extensive and Intensive Reading based curriculum was
implemented, combined with hybrid/individualized instruction. This allowed each student to choose their own
learning materials and progress at their own level. Reading speed was measured at the beginning and end of the
semester to measure improvements. Additionally, the instructor assessed each student’s oral proficiency level at
the beginning of the semester via OPI and built a plan to address each student’s weaknesses and improve their
proficiency. When engaged in the Intensive Reading, students were required to create their own vocabulary and
kanji lists. Each student kept an electronic portfolio which included their reading logs, the vocabulary and kanji
lists, and a self-reflection of what they learned.

The presentation will include details for course structure, data collected from assessment, and the instructor’s
reflections on the course. The presenter hopes to exchange ideas with attendees about different ways to structure
course arrays that are not as linear as the traditional curriculum.

10. The Correlation between Lectures on Topics Unrelated to Language in the Language Classroom and Learners’
Motivation for Language Learning

Keiko Kawakami (University of Minnesota, Twin Cities)

Foreign language learning is foreign culture learning. Thus, the modern foreign language classroom is
inseparable from its cultural aspects. However, culture introduced in language classroom setting is likely to be
limited to those connected to the language, and it might be perceived as secondary or supplemental
information to the language study.

This presentation will discuss one classroom’s attempt to further cultural understanding of topics such as inviting
Caren Stelson, the American author of “SACHIKO: A Nagasaki Bomb  Survivor’s Story,” to class as a guest speaker.
Her lecture was conducted in English not linked with the target language, but it brought about an unexpected
increase in learners’ motivation to continue their language study. We will discuss the use of cultural and historic
topics and their impact on learners through several years of post-event surveys considering learners’
backgrounds.
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11. Non-Native Speaking Teachers in Second/Foreign Language Education: A Meta-Analysis
Yasuyo Tomita (University of Toronto)

Diversity has been discussed in second and/or foreign language education. Particularly, one of the teacher
characteristics---whether a teacher is a native or non-native speaker of the target language---has been debated in
relation to teacher identity, power relationship, and race in second and/or foreign language education (Amir,
2008; Medgyes, 1992; Moussu & Llurda, 2008; Selvi, 2011). Although researchers such as Medgyes (1994) and
Canagarajah (1999) argue that non-native speaking teachers can be equally good and effective teachers as native
speaking teachers, the native speaker fallacy (Phillipson, 1992) still exists in language education (Swearingen,
2019). This native speaker fallacy is also reported in Japanese language education (Tsuchiya, 2016).

In spite of great amount research on native and non-native speaking teachers, there is little empirical research that
directly compares the effects of instruction provided by native speaking teachers and non-native speaking
teachers. Thus, in this current study, | examined the effects of instruction on second or foreign language learning
with native and non-native speaking teachers as a moderator variable by conducting a meta-analysis. The goals of
this meta-analysis are to (i) investigate whether the effect of instruction on second/foreign language learning is
influenced by the teacher’s L1 background (i.e., native and non-native speaking teachers) and (ii) whether this
effect varies with the types of outcome measures used.

More than 1000 studies were retrieved, and each study was examined in relation to the inclusion criteria, such as
methodological designs and provision of sufficient statistical information. The results suggest that non-native
speaking teachers are equally effective overall as the native speaking teachers. The results will be discussed in
relation to research on native and non-native speaking teachers, as well as instructed second language acquisition
(SLA) research. The pedagogical and theoretical implications for Japanese teachers will also be provided.

12. AE=FRIAMINERATA TRAE—D—)I\A P X:AEB 2 EEHSERDCE
Jae Takeuchi (Clemson University)

EBNEADBAGEREN (CH T DELNEFELTED TLD. PIXEVEE. EHSMEA NOBARELEH
EEDRIL, FeAUEYOCHEIFTTHEADIZHIC 2EUWHEH FRFE] ZFESSEVSENS <H
ZRAD. SMEANDOBARGEEND LHNE. BRAED HENTE D EOHENER D, W7 DEEDR
EEFRVWERILZEVWSDE>HENTH . LHMLI SV EBENHD—HTRA T« TAE—H—/A
T ANEDH, HHE ANBARENFE R TELT UEHEC DN D EFR SR,

AR (FTEHBAEIESGEGE (L2 sa58) 22 MEE L. BHSDEAREB(ICEFDOND ERPIPERZTZEZRL
fzo IRJDVSTA4vIA2AFETI— HMER, 1>5—3Ry MRAOT—4FZFIRAL. SiM&EDH

EIRER, HABHEB(CHIDIREZANT. NS DORBR. SHIIENBAREBOIALE —FX5F1)LER
B, HEZ)ZEESHEDOIN. AD OEARAADHBFICXLZRUDNAHINEG S BS5Nlz. 5 UEREM
5. ZATA TR E—H—)ATFIAPN 2 FEEDRE-H—LZFT 4 I>—DIBIF(CIR>TNDEND S
ENPNB. AE—H—LSF 1 IS —(Bourdieu 1991) & (&, FEIHER]. REZHM LWTESSHENEE
KD, LEECEDT. RE=HD—L T Y>—DRUFH ABTOEEDIHIT(CIRDEND D
ahorz.
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FEBNEANDBEARZBEANHEDHF(CRDIEDIC. FIERATA ITRE—D—/INATFRZRLL T
ENDD. KEICHITDIERBHEG DO imziEo> TS, 2L T, R BEEPEEMNEADZHDH
REBEHBIHEZZTDHSOBRZER U NERSRRN, KRERTIORR., TUTCRECSIT
DARELZENDREZIRNRD, (700 F)

ZZ A Bourdieu, P. (1991). Language and symbolic power. Cambridge, MA.: Harvard University Press.

Holliday, A. (2018) Native Speakerism. in Liontas, J. I. (ed), The TESOL Encyclopedia of English Language
Teaching. Oxford, Malden: John Wiley and Sons. https://doi.org/10.1002/9781118784235.eelt0027

13. Emotional Personal Japanese over Practical Useful Japanese
Chikako Cooke (University of Texas at Austin)

As language teachers, we have focused on “practicality” and “usefulness” of the target language in our language
instruction. Textbooks and workshops talk about practical language usage and situational practices. As a result,
language instructors have historically designed curriculums that are known as proficiency oriented instruction.

With the recent concern of implementing diversity and new movements toward building an inclusive
environment, our language curriculums should also evolve to meet the needs of new generations of students. The
current generation of students have always lived in a world surrounded by personal technology. Many technology
tools can facilitate basic communication, so there must be a higher purpose for studying a foreign language. We
use language to share emotions and concepts beyond practical situational usage.

When students can emotionally connect with a language, that language will exist forever in their lives. To do this,
we must move beyond the practical and connect the language to their personal and emotional core. To make this
work in my classes, | use a variety of techniques to assist my students in making a personal connection to
Japanese:

e Laid-back style Extensive Reading: students explore and choose their own reading materials.
e Read Aloud: students explore and choose their own read aloud materials.

e Expressive Writing: students write about emotionally charged subjects in Japanese, but this writing is
never shown or discussed in class

¢ Three Line Diary: three sentences describing emotional state and personal goals.

e Self-directed Study: students relate some aspect of their lives to the Japanese language. The project output
can be in any medium (ex. booklet, play, short video, etc.).

| feel strongly that my students should leave my classes with a strong connection to th Japanese language and
culture. To achieve this, | have tuned my curriculum to connect their inner lives to their chosen foreign language.
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14. [IFAZE) ORHFMEEOTEATERBE (cB1) DA

Ayumi Mita (University of Minnesota Twin Cities)

HAEHE (CBVLWTAHABTER(CB)DEBHMRIESIN S, TR CORKRSEIHITLE ZNEEF
SRR\, BAGEIMBEFEBCLERTESHH U <. RMOZFEIBRIZB (SO > EE ZEEDZR/R0)
EVWSONMBHDKI S THD. £zl OF7TO—FZ2RDANZTOT T U hETOIREERBER

WEWSIRBOBEIDEE/M <. ULHULRAS, URTILF—YE UTOERERHE. SHRFEBED
T —XEEEIDIRSE. BUEETEDKISICBIDTT O—FNBATETIN. 52257 EHEm

BOMENNETHS D,

IERDKRFTILLERATNTND [ITAE] OFHE. EFOEB. FTUWEEDREIMT, 15 B0 E
B/ E&{ED 28 A (pre-reading tasks). T X b, &L THBDERR (post- reading tasks) & LN DIRALICIR
DTHD. TITRXBDFEHHIFHBRSNTIIVR, FTEA EHEDEEEFEDSHRINEERTR
(CEBEMNTDEENIZIED> TLD EFSWVEL.. UL BED RSN ICABTERO 7 IO0—-FE2EAT D
CECKRDBIFDFHNEFEFHRDIRD (CEHT DT ENEIRETH D,

HASBDOARF DOFIROBARBEOFETSCE - SBEDXARE. interpretive task(fFIRY 0D IGAC LD T
DA NDHRHAHAI TS5 TA W « A—=HF AT —ZE> EHmAHMORELEIR DIRD . FEOIIL—

T FARAYVSIIRE,. ROBRCHNTHRL BRI RV ERMH I R, FEOBBNRSIINRES

N, XMEWSEEZADEFNRE Do, TOERBRERET D EH(THTIRICHS TS cBl DATEEMICD

WTERUEZL.

15.Students’ perspectives on using Google translate in a Japanese writing class
Jun Xu (Colorado State University)

The omnipresence of machine translation in the digital era has brought challenges and opportunities to language
learning and instruction. Some instructors avoid machine translation in the language learning classroom because
of concerns regarding academic dishonesty and possible negative influence on language acquisition. However,
more educators have agreed that, rather than ignoring its presence, machine translation should be integrated into
classroom instruction so that students can apply machine translation responsively into language learning. Some
research studies report the advantages of using machine translation in writing in Spanish, Chinese, French, English
as a Second Language, and English for Special Purposes classes. However, most studies concerned the potential
use of machine translation, and only a few studies provided practical guidance for the implementation of machine
translation in the classroom. Also, no reports exist of machine translation studies in Japanese classroom instruction
at the college-level in the United States. The presentation reports how students perceive the use of Google
Translate in an intermediate-level Japanese class. During a semester, the students used Google Translate to post-
edit their four different compositions. By examining the students’ reflection papers on each composition and the
final reflection survey, the present study found that students valued the use of Google Translate in the post-writing
process although the extent varies according to student proficiency. The present study will present the practice of
using Google Translate in class and discuss the potentials and challenges for the integration of machine translation
into classroom instruction from students’ perspectives.
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16. [BHR(LTIFEBEEKRFEOBREI OIS AT L > REFBHODOMRE LRI
Magara Maeda (University of Wisconsin-River Falls)

ARFER(E 2017 FRZFEANS D4 XA > AFE U= T A —)LARUAT UWRFBEARETO IS AICH
WTRIASMNIZ Canvas ZAVVZT L > REVFPIIEOBER E ERIRE THD. UWRFOBEAREBEITOIS
AFERTIA XA KREDDR CTHD. BlID—DDF+ > )R (C BAAREI—-AZRZMELTU)
2. RIEMEL TV EOVRN S 4 FHBDI -2 TH, M EAFBEAS S >FBZHEHIT DT
SEVWDSEFILOT L > REFEE(CIR DTS,

TERDOMEIEEDH DN ST L > REFE(CIDBZX D LT B RIC(E. EExER BED
—ZAHVRD Z EIC KD BEAREBAENR, T CETRNEV D TEEBEDOREN D D, SEIDYIDE
ZICKD., EEEHEEOENDOHRST . FBEDOBARERENDCAF— 70> 3> OREZEEIC
IR ERL FTU/OS-ZHRNCAWZEBETAR. FBE HEEN (CERDEOFZRENEIR
AlREEIRD Tz, Fo. BETBEEI(CED TIFEARDMDEE B> A NSO 3 HILTHAF—ED
BAPEERTOTI VI3 FILTAROVI RS MIEDRNAD TS, ZD—F T Canvas DIERKRT Y
A2 ASAZFBICRITDIFEDE #MilE. A2 SA 2 BMOFBZRI AR XFHEEDHDA
IREDFRBEE DO TS, AFERTIFT LY REFBEDMFE LEEBEDBE TEFNU N> TEZ=DD
F—<. Canvas T H 1> )AL SAFB I DIEZEORM - MDA, 3)y7o./0>—%
B UIEEBEAND T« — R\ O EFHRED 3 RICDWTEMRFIE EE(ICEERT D,

17. 2T 3FBE - FERRICHDT BLEDICHBL NI TRERAVFIS LAEBHEER

Yoshiro Hanai (University of Wisconsin-Oshkosh) and
Shoko Emori (University of Wisconsin-Oshkosh)

IHEDOFBEEGAZH—RY b ETHRAILY A MCT7OTAERD XS (TR0 SEBH=ZHNUL. B
DN BB IBERENEZ CHELRDIREICVND. AFRDT—XD—DRFFBRIEOZSHKELTH DN
BAZEOERETEFRRALDLANILICEHUTIE. SR8V Y — X 725ER UTZEIRRV AN SHIRE S
ncnsd. LML, FIRLAILICEL TR FEREOZRESHEUZAYF IS LDBETHTHONT
WBEERDIESShH.

ARERTIEIRICBNTEFBRIBEDSH IS UL T DL SIS A B ETZEERT D,

1L RTOAHVF 1S ATEASCEDEA (CREZMNTTETTND. ZFBENFBDOIDRNEET
AUV —R7EERERD LD (CTBZHIC WHkE U THTTWVDEFREIDORTF(#)ie &RAID 4 FHA
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EERDGEEFRYID 2 FH) CEEETOUNRCEZEA L., BHECKIDBSRMEBEITDXLD2HY
F1SLBETHD.

2L BROFEBEICES T, VIV RFESLFBEEAREDICRD TVND, ERICBAREBOFEBICHL
TERRR T T IUNMERARREIRIRIEICHDICEEN ST, IRTEETNZEFRI DI LaRHRE L
#MFBFEDRSNIR, HIREEETOZEBZNZEIEU LR 1 DXDSBRHIYF IS AZTERT DITHIC,
FP7TUDERZRRE UTEBMERRE T DINENSD D,

RRESCOISIEEEROT. FBV TV ZEOBMBAFEZITV. TIRATHTREETOYIRX
EEEAL, BHECKDBZRRYY —RZE D THEIHNMTR DL DB IF IS LNADBITZITOT.
ARK T INSOXREREZEBEL T, FERROSHKE(SHS UMDY F1 S5 LDBEADE
I A=Ei=EE

18X EEROBAXEFBERBGTEIHIC : BRFEISATHEACZIBET SidH
Masaki Minobe (Purdue University)

ESTNEERZZEULBREFBEOAREFB MG EDI LN TEDDTH SN, FBE
DEFAR—23>(F, FBENOTEEEC (possible self) 25, IREHB (actual self ) EDRIDEZIRDH K
SETFTBRTETHRETDESHNTL VD (Markus and Murius, 1986; Higgins, 1987; Dérnyei, 2005), € C.
HAZEOEZEDEIZY hZB LT, £EDOR THAREZE D TODIRL RAAREIFBEZEDF LT
MBZET, FEENEREEELUCOIBROBEECZR DI, TDAA—ZbIden
TENE, BARBEBE(CTFvr v IRBHID ETDIRANBEFA—SI2EFLEDIENTE.
FEFBCEITDIDTIIRINEER T, AFEERTIE. Norton(2001)D [HBUKRDHEK (imagined
community) | DFEFBEED AN, BEEN 1 v —>—NMOAIERICTEELIE—DDIZY b
(CDVWTHBNTD. EFRNICIE. I—F1—/\—&E U TCHAREBETHKRZEBTLU CVWSHAEIFEELEE
ZETIVCLT, FBENEKRBNMOESTAZED WV SHIERFHED Iz DIREICER DL Z & T\
IREECS BB C (ideal sel|DEZIBHDEEZITOIC. Ffe. FBRBENBEOIEEZRHL. B
KREFELUCOBSENRMETED LD, fFotETAZREL. WILIV7ERAAS hEITOTE
527z, TUT. ZREROBAEBFBZREICHIC. BRUFHDOHBIEE LT, FBENEBDERD
HEBSCDVWTERDIZY hZEFITDZ EZRRELIZL,
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19. AARSEZEED T, MRK(CFV. Tk SiH
Keiko Konoeda (Bates College)

REME T EBIDD Z EDEEMMNERSN TRV, gt (FHEIHDEEN - Hi@) R2FTD
BEUTHIFSNTWVS. MEEI-RADIFE. TOSEZFEI I 25+« — N aElConE. S5E
ZES TR —X(CHRZTOZT I MITED. UKL, KEHC BREDOFEEGFBETEE
A EVWVRWIE T, BARZEI—X (g R & EOXDRBEER BEFRMENDESSh.

RREOHHR (IR EDBEDD ZRRA IR —RACMD AND ZEZHRE LTSz, K FERR(C
BAEBIZ 1 =5« — (W FCEFEFEAUEADE LN G, S5 - MEMICEHERT. &
BHWRE#ZINZ., BEMNFELESNTND, TIT. FiREHOI-X(C. B SOSEFBZIRDIR
BT E. FIEERE - XMEDBRECDWTENC EZBEICIR Tz, [EREEFZEANTECIFEARER
KN DDIZBDM] EWVWDRIVWEIL T, HIBOSEHE(CE 3 3RRZFATZLET. MERE. Ak
DINPZAE (CHABEZBZ DERBRZED ANz, O FETOTS AL BEZT DRHEOM
(C. 12 7 ABC EICRENEIRT E DMAIEW0E BI/IR E DR EIN G D DA AN GERE L TSUL
TWd, COREZEFAL. BREBEBOF N I-RD—IREUVTESNEATESEAREZHZD
ElCUfze ZHERBECHRTTV) CEZEBX CREIZERL. BERICE. BREBEFBICOVWTURD
RO ZSERU T, FHIRIC LR— MMIF &I,

RRT(E EROBIE, FEOIRDIED EFHRTR(CITO /> FE1—, TJOJS A AFYD
EDRFENS. FENFARLIE, HUISEDEDD TR OIZZ & FRADRE 2ERT D,

20. PAUBDTOREFRET—ERS—=>J0—X : EXEEOAZ1=5—>3VIcEREHTT
Nagi Fujie (Purdue University)

NEFEFBCHNTOY—ERS-Z2JBBFIOT S LPEFEMRIOT S LHE. UHL.
HAEN CTH> TEHMISIC K> TFH—ERS—Z2 T DISANEZ 5ND. EEFKEPEEPOKZF
THARZER HRL ANILOKRZEE EHISEOEFARAZWRIC, BEVNSIRRIDIT—EXS =0T
OS5 LZEMLUTND, 2017 FRFEANS KEFENBRADFHOMAZETFED [BAE I5F—X
O=)\TOJS L] . FUT 2019 FENSHARAADAAN EORFEIEESETD [S25—TOX
FI>2TO03A] ZMELUTEZ. INETEFBEMOMSEBRIEERS > T VHlTH D2
220 FFEFHICEMZMNE5TDO-REUT S5-I ORFI>2| ZBMHOANZO—X

[ Communication Skills in Service-learning] ZFEUE. K I1—XIH—EXS—ZTDEZX(CEDT
B SN. JSARNTOFEBRE (S5-I OXAFI>D] TORMENEIRDERDZBLTCI=a

22



&

ZO—2 3 EEh. BICEMEEOZ 1T -2 3 bRt aERE LTVWD, ARTIERI—X
DT A > B RUOFEBEOFUDBEREMREZFBEORDIRD (BBED S5-I OXFT>

2| EEEIRDIRDSA T+ >0)  FEAERER. FHROER>FE1—EEZERUIERZERN

B, 15 FEIRBUCOSANTREAREEE IS 1 =5 -2 ahn EniRES(CfFuem

Deardorff (2004) DEXALREENET L ZT(CHH L. AOD—RXDBERESEOI—ADEEM(C DT
ERUEZL,

21. Japanese community development for Japanese-language learners through extra-curricular activities

Tatsushi Fukunaga(University of Rhode Island) and
Aiko Fukunaga (University of Rhode Island)

The concept of “Community of Practice (CofP)” (Lave & Wenger, 1991) as a practical organizational tool has been
expanded to designing various communities in JFL settings (e.g.,Thomson 2016, 2017). Yet, to our knowledge, most
such research has been conducted at universities with a relatively large number of Japanese learners in the vicinity
of Japanese communities. However, little is known of how the CofP can be utilized at a university with a

small number of Japanese learners located in an area with few to no Japanese or Japanese-related Communities.

This study is an ongoing project of Japanese community development initiated by a Japanese program at a sea-
grant and land-grant university in the northeastern United States. The presenters began working full-time at the
university in August, 2019 and have come to realize the issue in which approximately 100 students taking Japanese
courses had little or no chance to use Japanese nor interact with Japanese speakers and peers outside of the
classroom. Although some Japanese exchange students and faculty members belong to the university, no
Japanese-related communities or extra-curricular activities had previously existed. Thus, we decided to create a

Japanese community with the introduction of several activities involving current and former students, faculty
members, and local community members. The activities in the 2019-2020 academic year targeted learners at all
levels and included conversation hours, a reading club, tutoring hours, Japanese social events, movie nights,
classroom observations, and communicative tasks using social networking services.

In this presentation, we will provide a brief description of each activity and discuss how we attempted to lead
Japanese-language learners to participate in target language activities beyond the classroom. Pedagogical
implications and practical issues will also be discussed. Despite the acknowledged issues and limitations, we
believe the present study offers valuable insight for future community development.

2. PRISRICHBIFBDTvoILEI—OS I+
lkuko Komuro-Lee (University of Toronto)

AFERTFEEN 2018 FE L 2009 FE(CEMBUIFER IO T U N [FhMEDOB XA ] DOEKRK
EZITD. BRRERLEFRZFHDOFZECHLUT, [HO] EWDEADEHFETSAEWNDHRHE
HOFTRANEELET S —Z IO ANTUTOIBRE L EORERCDVWTERD, AJO>T Y
NMIFEAHESCERZEVVEHRI—X (CEFRDBLZEMNRELELANIIL) T, I—RXDT—TJD—D&
UL CEBENENTNEN TRARXZEFm (58lR) ZHd. REICTTAA— MIElFTERDIA
NEITDEVNDEDTH D, JOZT U bDEMNIE 2 DHD. AD—RIFHAF TRIETETIRED
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O—XT. ZBEQEEZBEDON THABEZZHESETOORITNERSA., TZTREZ
—ATHROEWDFEHZEBELTC. INEFTOFEBTERBICENLITFEAREBOANDWZHZEZERLUEB
EEFO>TEBVEWEER Tz, Fo. ATOS 10 SNTHNEEBDFUDRERLLAILEBEHDT
> bO—-JLU. BONELZERFTRTFI MNEAWTESNEVWS BEFZDOHERN AR EEX T
ZHTHD. TOZTU NI BB ISAEERHDVERTYLII-TTITOBEEE L. TFX
RO—EPRERPOEE (CDVWVTDU B —FREZLANBENTITOREL THhD. ATOZTU NTH
SEEZERAEE BcDEZENTFANZHAEDDITTEERTSD [DFITE] (AR 2019) =
DTS >J EREFEBTHR— L. TFRANZRINSREFZ TEIDNTHRAID END
M THD. ARKTE. TOST U SEBOFIECNZ. TOS TV MREDTLE OBRFEFE
BNSDT 1 — RN IZBNMT U, RSHNEREICDWNTERSD,
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