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Preface and Acknowledgements

The 29th Central Association of Teachers of Japanese Conference (CATJ 29) was held virtually
on May 21st and 22nd, 2022 sponsored by the Center for East Asian and Pacific Studies
(CEAPS) at the University of Illinois at Urbana-Champaign (UIUC). We were thrilled to carry
on the tradition of bringing together Japanese language professionals from across the United
States and Canada to network and share their research and ideas on best practices in teaching and
advising. The participants had many fruitful discussions and exchanges that contributed to the
success of the conference. The proceedings provide a written record of the synergy that already
exists between these communities, and further strengthen new interactions that will result in an
even brighter future for Japanese language education.

The theme of the conference was “Preparing for Post-Covid (?) Japanese Language Education:
Leveraging What We Learned.” Teaching during the pandemic has given us opportunities to
learn (rather quickly) a wide variety of technologies and instructional modes to keep learning
diverse and engaging, which has yielded both successes and challenges. From asynchronous, to
synchronous, hybrid, and in-person classrooms with social distancing, each of us has recognized
how difficult it is to build equitable and inclusive education. It was our intention that this
conference would be a space where each of us could reflect on and share experiences and ideas
about what we learned during the pandemic, and how we can move forward from here. A total of
16 papers were presented that formed the heart of the conference and provided ample
opportunity for discussion. These talks covered the full range of the conference themes and
beyond.

There were three keynote speakers: Ann Jordan (Immediate Past President of AATJ; Laurasian
Institution) talked about the importance of “belonging” and our role as Japanese language
teachers to provide students with opportunities to look beyond the window to see themselves
reflected in the mirror; Shinsuke Tsuchiya (Brigham Young University) discussed how language
learners and teachers can take advantage of their identities as multilingual speakers; and Tomoko
Takami (President of AATJ; University of Pennsylvania) addressed the significance and
possibilities of “connections” based on what we have learned from the COVID-19 situation and
the prospects for the future. These keynote talks were insightful, engaging, and thought-
provoking and addressed complex issues from critical perspectives.

We also held a Roundtable Discussion with three former learners of Japanese as panelists—Matt
Alt (Vice President of AltJapan), Daphne Iskos (Diplomatic Assistant at the Embassy of Japan,
D.C.), and Jason Jones (Monash University, Australia). The panel was moderated by another
former learner of Japanese, Roderick Wilson (Associate Professor of East Asian Languages and
Cultures/History, UIUC), and provided a space where the panelists, who joined virtually from
Japan, Washington D.C., and Australia, shared their experiences and the benefits of learning
Japanese in their careers, and offered helpful advice to current learners and educators.

The assistance of a number of people was crucial to the success of CATJ 29. My most
indebtedness goes to Satoko Suzuki (Macalester College) and Junko Mori (University of
Wisconsin). | am so grateful for their help and advice for everything from the conference theme



to the composition of the panels. I would also like to thank Shingo Satsutani (College of
DuPage) and Nobuko Chikamatsu (DePaul University) for their support in reaching out to people
for a keynote talk and/or a panel. Many thanks to Chie Nozaki (UIUC) and Tsutomu Nagata
(UIUC) for their excellent work as session chairs. | cannot express my gratitude enough to Aria
Santos for her work as a session chair and a technical editor for the proceedings. Her thorough
and thoughtful editing and proofreading were an indispensable part of the completion of the
proceedings. To my fellow crew at CEAPS—Yuchia Chang and Mike Yu Chuan Shen as well as
three graduate assistants, Kyoko Sawada, Zhengyuan Wang, and Yihan Zhou—I couldn’t have
done it without you all!

Lastly, we thank all the authors for making insightful and invaluable contributions to this
volume.

Misumi Sadler

CATJ 29 Organizing Committee Chair
CAT]J 29 Proceedings Editor

University of Illinois at Urbana-Champaign
2022



AR (Keynote Speech)

Belonging Matters: Now More Than Ever
Ann Jordan (Laurasian Institution)
Slide 1: Ann and Tei
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(Tei)Ann Jordan
Laurasian Institution, J-LEAP
AATJ Immediate Past President

Los Gatos High School, North Salinas High School, Gavilan View Middie
School, Chualar Elementary School
teiann@gmail. com

I’d like to start by explaining who is with me on this slide and why.

This is my mother, Tei Yajima Dacus, who was a wonderful teacher, and my biggest influence.
Like many of you today, she left Japan to study in America. She intended originally to return to
Japan, but stayed, became an elementary school teacher, and later a Japanese teacher when she
started the first Japanese class in Salinas, CA. My mother made a life and a lasting impact here in
the US. She was also a person who really had a gift for connecting people and making them feel
like they belonged, which is the theme of my speech today.

My mother passed away in the fall of 2020, at a time when people couldn’t gather together to
remember loved ones in the way that they deserved. So, speaking to you today gives me the
opportunity to honor her, by weaving parts of her teacher story into my presentation, so | thank
you very much for that gift.

Slide 2: Belonging

So, first...what IS belonging?

It’s related to inclusion, but different. Inclusion is what we do to bring in others, to make them
feel included, and belonging is how we feel. It’s about feeling accepted and connected to a group
or community. In the case of education, it’s about how students feel in our classrooms.



It matters now especially because a strong sense of belonging helps students to cope with life, to
manage stress, to deal with challenges, and to be more engaged in school.

The challenges of the past two
years of COVID have really Moea e
dISFUpted the pal"[S Of our |IVES that sense ofbelonsmg from ourpphysical and

It matters because...

- mental health. The social ties that
prOVIde the Usual sources Of accompany a sense of belonging are a
i B acioghepinalapascieess The Mental Health Crisis Among US Teens

b3|0ng|ng, and even though mOSt and other behavioral issues. When we feel 9
Of yOU are baCk 18] the Cla_ssroom’ we have SUPP_OW and are no? alone, we “Therise in loneliness is a key factor...teenagersin the

. . . are more resilient, often coping more United States and worldwide increasingly report feeling
what you’re flndlng Often IS that effectively with difficult times in our lives.” L;:;E’a:;en in a period when their intemet use has
ita s not the ClaSSI'OOI’Il or the (Mayo Clinic Health System 12/8/2021) ;;I.I'hey’re I,-|anging out with friends, but no friends are

ere...|t's not the same social connectedness we need
- 1 and not the kind that prevents one from feeling lonely.’
StUdentS Of the pre COVI D tlmes (Bonne Nagel, psychologist, Oregon Health & Science
University)

Last month, the New York Times (Now York Times, 4/28/2022)

published an in-depth and

excellent article on the explosion of mental health issues in young people, and if you haven’t had
a chance to read it, | encourage you to do so. It describes the numerous factors for the alarming
increase, most of which are outside of teachers’ control. But something that IS within our control
is doing things for our students that foster the social connectedness that they so need.

The classroom is one place where we do have power, where what we do or don’t do can make
the difference in whether a student feels like he, she, or they belong.

As teachers, we also know the strong link between a sense of belonging and engagement in class,
and how connected it is to motivation and academic success.

Slide 3: “The Ba&4" — New Kid 4 ever
Remember these worksheets
where you pick the one that

—_
Circle the item in each box that does not belong. Always r“fiﬁhi] doesn’t belong? I liked tO dO these
O Kindergarten Salinas, CA hld b t | |f |
ﬁ? 1 ’% ij 1 Grade 1 Ft.Ord, CA as a cniia, put in real 11 e,' was
o—% = QO Grade 2 Yokohama most often the one that didn’t
® O 6 O o g;:g: :'4 Tokyo belong, | was the vacuum cleaner
Baltimore, MD among the dinosaurs.
Q 3 Grade 6
\\,:@ # & Salinas, CA 7 - 99 . .
| Grade .8 2ama, Japan Belonglng was an elusive thing
0 Grade ilinas, CA for me in school. | was almost

ve $ 8

always the “new kid”, the forever
#i5F% 4. | had to figure out at each
new place, the classroom climate
and the social and cultural rules. Where it was easiest for me was grades 3-4, at an international
school in Tokyo, and grades 7-8, military base school in Kanagawa, because there were others
like me, racially and culturally.
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https://www.nytimes.com/2022/04/23/health/mental-health-crisis-teens.html

At that time in education, when I was in schools in the US in the 60’s, the emphasis was on
getting the new student to “fit in” as quickly as possible, and I really wanted to fit in. But making
yourself fit isn’t the same as feeling like you belong.

Slide 4: Marriage of Tei and Hayes — Who belongs together?

Belonging extends to strongly held
beliefs that people held about who
should marrF))/ WF;]OWI. Laws prohibiting Wed@mg gets OK
interracial marriages, were based on W ‘
these beliefs and fear of the children
produced from these unions. Little by
little, these laws were struck down,
state by state, but in 1955 when my
parents married, Oklahoma was one of
several with anti-miscegenation laws
still in place. It seems incredible to me
that it took until 1967, when | was just
starting junior high, that the Supreme Court finally got rid of these laws in the remaining 16
states.

from QK

When my parents celebrated their 50" wedding anniversary, the gifts that were particularly
meaningful to them were the letters of recognition from the governor of Oklahoma and the
mayor of Norman, the city where they were married. It was an official acknowledgement, fifty
years later, that their union belonged.

Slide 5: MPUSD, Tei’s first job offer — \WWho belongs in this job?

Belonging is also about who
belongs in what job in what
communities. My parents moved
from Oklahoma to Monterey, CA
in 1958 for my father to study
Korean at the Army Language
L sty vt veina o ey School, now the Defense

o fnatege fandcap WHEh vodd wortfo your dsdianio® - |_anguage Institute (DLI), and

. taught idren the prog my mother applied to teach at a

' "&2’?."'&#1‘:3.".‘2'3.'2"@7;";‘.’3:; though, e el you v 50 local elementa_ry school_. This isa
jo= photo of that first teaching job

+ (Empioyment cffe fom Wonterey Peninsua uniied schoal Dt offer my mother received in the

- US. from the Monterey Peninsula
Unified School District (MPUSD) and her very first class.

g 29 \'z“{ 1““2 p

In 2022, T can’t imagine a superintendent so honestly expressing such reservations in writing
about a candidate, even though plenty of times behind closed doors, doubts about whether
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someone is the right “fit” for a position are shared among members of interview panels. | know
this because | have been on some of those panels and heard those comments.

My mom spoke with an accent; her race and cultural background were not like the students at the
school, and she was not even an American citizen until just a few months before applying for the
job. How could someone like that connect with the students? Did she belong? Not really.

But in 1958, this school superintendent saw past his doubts and took a risk, launching a
wonderful and long career with a profound impact on students and teachers.

Slide 6: Shifting mindsets — Who belongs in Japanese class (learners)?

The superintendent was willing to shift his thinking about who could effectively teach the
students in his district.

In Japanese language education, there are sometimes mindsets about who should be a Japanese
teacher, about whether Japanese belongs in a school, and what kind of students belong as
learners.

My first 10 years in teaching were at a tiny, K-8 school in the Salinas Valley of CA where a
majority of the students either came from Mexico or whose farmworker parents did. The other
15% or so were children of farmers, either white, second or third generation Mexican-American
students, or Shin-nisei students whose parents had immigrated from Kagoshima.

Slide 7: Chualar School, 1981

This is that first class. Some people
might think, hmmm, this doesn’t look £ 9 H a
like a school with a Japanese language il ‘

class. It was not a place where E e a o B ” E

Japanese belonged, but it’s the school

that provided an unexpected door to gﬁ-a a. E
teaching Japanese for me. Eu. a M
LTl [
Most of the students were second - e iy
language learners of English and a few ) aa S

years after | had been teaching there,
we decided that each teacher would
teach a level of ESL for the first 30 min of the day to increase language support and move more

students more quickly into reclassification as Fluent English Proficient.

But we also had to figure out what the other students would do—the ones whose home language
was English only or who had already reclassified English proficient. At a staff meeting, one



teacher said, “Well, I can teach Spanish.” And I said, “Well, maybe I could teach a Japanese
class...”

I wasn’t credentialed to teach Japanese, I had no experience teaching Japanese, and Japanese
language instruction didn’t really seem to belong in a school like Chualar. But circumstances
opened the door, not just for me to teach Japanese, but to students who otherwise might never
have had the opportunity to be introduced to learning Japanese language and culture.

Slide 8: Los Gatos High School, 2018

And this is my last group of AP
Japanese students at Los Gatos High
School, in an affluent suburb in the
Silicon Valley of CA, very different in
almost every way from Chualar and
Salinas, where | taught for the first 20
years. But Japanese didn’t belong here,
either. At first.

Slide 9: Italian, Japanese, Spanish, French, German

When | was hired to teach the first

Japanese class in 2001, the languages Which one doesn't “belong™?
offered were Spanish, French, German,
and Italian, in a community that was
predominantly “white”. [For most
students,] the home language was

Italian Japanese  French Spanish German

English or, occasionally, a Western b e
European language, and there was a bl s

class” —_—

“mindset” among most that the kind of
students who “could” learn Japanese
had to be of Asian background.

Sometimes concerned parents of incoming 8th graders would ask, “How hard is Japanese going
to be for my child, who, as you can see, is not of Asian background? We don’t speak any
Japanese and can’t help him.”

The Spanish, French, German, and Italian teachers were never asked this question. These parents
seemed afraid to let their kids take a language that was too “foreign”. And they assumed that a
key requirement for being successful at learning Japanese was to have Asian heritage.

So, one thing we need to make sure of is that we’re not reinforcing that perception:
Think about the make-up of your classes.



Do the students in your classes “look like” the rest of the school, in terms of gender, race, and
ethnicity? Which affinity groups? Band kids? The badminton team? If the make-up of your class
is disproportionately one group of students, for example, Asian background, relative to the rest
of the school, why is that? Is kanji acting as a “gatekeeper” for your classes? And what message
is possibly being projected to potential students, other teachers, or parents? Are you being
exclusive without intending to be? Are the guidance counselors interpreting it that way and
steering potential students in another direction?

I’m not saying that your Japanese classes should look exactly like the demographics of the
school, but if it does seem disproportionately skewed, could there be potential students who
hesitate to try Japanese because they’re not sure they belong there? Who might we be missing?

Slide 10: Shifting the mindset of who belongs in Japanese teaching and expanding the
pipeline How do we shift the mindset of who “belongs” in Japanese, and how might doing so
help to expand the pipeline of Japanese teachers?

We’re all concerned about the increasingly smaller pool of teachers of Japanese language in US
institutions. Programs that have expanded are finding it challenging to find teachers to fill
positions.

One thing we can do is change the mindset of who belongs in the Japanese teaching profession.
Because it can exist among our own students who love Japanese and are successful learners and
continue to study in college and to study or work in Japan. But if the only teachers of Japanese
they encounter in their own experience as learners were teachers born and raised in Japan, those
whose first or primary language was Japanese, or are Asian or Japanese presenting, they may
have a hard time seeing themselves as “belonging” in Japanese teaching. That’s why it’s so
important for us to expose our students to the diversity of teachers in our profession.

Slide 11: Sensei! Why Japanese?

Help your students to see themselves as B & && #&f One thlng we can do is to plant the
seed as early as possible.

Students have assumptions about how
one becomes a Japanese teacher, but
the reality is that there are so many
different pathways and twists and
turns.

11 teachers sharetheir diverse
paths to becomingJapanese
teachers, the struggles and the joys

Share your own stories.
If you are a teacher who began as a
JFLA video series:
SenseilWhy Japanese Japanese language learner, share that
journey with your students. If you are a
teacher who was born/grew up in Japan, share your story, too. Students assume that the path to
becoming a Japanese teacher is a straight path, but it usually never is.
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We are all language learners, whether we had to learn English or Japanese, and even if you grew
up speaking both, there were most likely some gaps that you needed to overcome. Sharing your
own challenges and joys can provide a mirror for students to see themselves and it can strengthen
their identities as language learners.

When we introduce them to Japan related careers, or have career panels, make sure to include a
couple of Japanese teachers.

One great resource is Japan Foundation (JF) Los Angeles’ series of videos, Sensei! Why
Japanese? Several Japanese teachers share their Nihongo no sensei stories.

And, if you haven’t yet read the recent special issue of Japanese Language and Learning, “Our
Challenges and Triumphs-Female Asian Faculty in Leadership Positions in U.S. Colleges and
Universities”, please be sure to do so, the stories are each so unique and inspiring and moving,
and be sure to share with your students.

Slide 12: How can we facilitate belonging by giving our students the opportunity to look
beyond the window to see themselves reflected in the mirror? (Ann’s background)

Facilitating belonging is also about giving students lots of opportunities and access points for
them to see themselves in the content. Interracial families were very unusual when | was growing
up, at least in the places we lived in the States, and | was always very aware of the fact that my
family didn’t quite fit. On those rare occasions when | did see a person or a family that looked a
little like me, I can remember being excited and fascinated. And if | found a book at the library
that had a Japanese adjacent character or storyline, it was like finding buried treasure.

Slide 13: Ainoko, Japan 1960’s

When I was growing up in the 1960’s,
the Japanese words used to identify [a
mixed race person] were ainoko,
konketsu, or gaijin. In the early 70’s
came hafu, then later daburu for a
short time, and then back to hafu, and
recently, one that I kind of like,
mikkusu ruutsu. 1 do find it interesting
that since the use of konketsu and
ainoko went out of use, there have
been no substitute Japanese terms that
I’m aware of, only katakana kotoba.

While Japanese terms were unsatisfactory, it wasn’t any easier to find the right term in English,
either. Half-Japanese, Half-American? Eurasian? Amerasian? Hapa? It always seemed like

11


https://jll.pitt.edu/ojs/JLL

neither part of me was “enough”, like I was of two worlds at the same time, but also not fully of
either world.

Classrooms today reflect a different world than the one that | grew up in. According to the 2020
census, the largest increase of any racial category was people identifying as “multiracial”.

As the US becomes more diverse and data shows that multiracial families certainly do “belong”,
one thing we can do in our Japanese classes is to find ways to hold up a mirror for more students
to see themselves.

Slide 14: Windows, Mirrors, Sliding Glass Doors — Beyond Hajimemashite. Watashi wa
John desu and Watashi no Kazoku wa yonin desu.

As teachers of Japanese language and culture, we spend most of our efforts on the windows part.
That’s understandable.

Our students sign up for Japanese because of interest in the “other world”, traditional culture,
anime, Japanese technology, cuisine, very different language, etc. So we tend to focus more on
this. But to foster belonging and connection for our students, we should be mindful of BOTH
windows and mirrors in our teaching, planning, and selection of resources-readings and visuals,
the video and audio clips. Of course,

look for material that’s level

appropriate, accessible, engaging, Bring in a mirror to go beyond...

and doesn’t reinforce stereotypes, but — x oshE LT, BET 3 VT,

also look for those that might And

provide a mirror for your students. MOREITPARKETY . R &FEblablabla

For example, in the unit about

family, strive to include images and

stories of families that reflect the

reality of some of the slowly

increasing diversity of families in

Japan. You might introduce students to members of your own family, or colleagues in interracial
marriages whose children only know life in Japan, attend Japanese schools, or international
schools. Examine the units that you teach and see if there are things you can tweak or revise to
help students personally connect to the content.

Slide 15: One example — Muslims in Japan

How many of our students are aware that there is a growing Muslim population in Japan? The
number of Muslims in Japan doubled from 2010 to 2020, including second and third generation
Muslims who have settled down and established families in Japan, according to Tanada
Hirofumi, author of Mosques in Japan: The Communal Activities of Muslims Living in Japan. In
the 1980’s, the number of mosques in Japan was 4. It’s now 110.

12


https://www.census.gov/library/stories/2021/08/improved-race-ethnicity-measures-reveal-united-states-population-much-more-multiracial.html#:~:text=Multiracial%20Population,-In%202020%2C%20the&text=The%20largest%20Multiracial%20combinations%20in,Other%20Race%20(1%20million).
https://www.waseda.jp/top/en/news/53405
http://imhussain.com/english/2233

This is something that you could
include in a unit on religion,
obviously, but, why not the “Daily
Life” unit or chapter? Or the
“Family Life” unit? It’s an example
of one type of family that lives in
Japan.

Imagine the excitement and
engagement for a Muslim student in
your class to find her family’s
traditions and culture reflected in
what she learns about families in Japan to be able to look in the mirror.

Be sure to include biracial and bicultural Japanese families among the families that you feature.
They’re not in textbooks, but they exist, increasingly so. By including these among the Japanese
families that you showcase, you not only are showing a growing reality of Japan, but also
providing a way for your own students raised in biracial, bicultural families in the US to see
themselves and share with their classmates.

Slide 16: Hafu
I know several teachers
HAFU TALK who have started including
BABSAETXUHTEEN, MROBEE = >AFIC, 1O CAKEE ML E the stories and experiences
L. 47, HRTBEESLETH. IROBCBOEROARFORICE L, H ;
BEARBCETSNEEVWWET, WFRRFSBLTAZL. 20k, SHOBEEEED of half Japangzse or mixed
CNFBE=EENSBRETETICKETAS L. BROKZICAD E U, WEidTwiler roots people In Japan as
ARTERREE > TEAEE w0 a o k0T, B ALR-TEoTesTyy N teir classes. Some have
;»_‘\D;)E:)Dainio £ ;VZ??TEB?Z\E!K‘;ELE HA YU E A, :TE;E also shown the
CORREM, BEBATAFABTERIF Ui T, MRAEA—N—ITfTo1 5, 3 .
DEEE B AD BANA-TENS] 2 TH 1Y F—ETDREDEED () , A& documentary film Hafu,
WL, BEFERD A -TCRELTAEIVELIR. D, "BLW, 2 TE-T. and it’s great that these
B BIVERWNE > OB, BUZ EbBE3AEPNIATTFE, TRRNTTE . .
B, BICED LB e BWTTHE, MSHNSES AL, (Th, &7, >TSo stories are starting to be
T, £D2FE| RSN DIEED, . told. Another resource,
ittps /iwww_hafutalk com/post/inter - - -
viewi especially for stories is

hafutalk.com.

This is an excerpt from Anna’s page. Anna mentions that after her parents divorced, she moved
from the US to Japan to live with her maternal grandparents, and later, after her mother
remarried, she spent much of her time in the States. Though the locations may be different, many
of our students can relate to Anna’s experience of parents breaking up and having to move. It’s
another mirror.

To foster a greater sense of belonging in your classroom through your curriculum, think about
what you currently teach, and just view it through a slightly different lens.
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Slide 17: The Student Experience Project

The Student Experience
Project is something that |

found out about recently in

i i “It's particularly helpful to share times when you questioned your own belonging-
an article in Greater Good
Science Center out of whether it was something that happened during the pandemic, or something from

The Student Experience Project

the more distant past, perhaps when you were a student yourself. Learning that

University of California, successful adults have also questioned their sense of belonging is reassuring to
Berkeley. Six institutions: students and helps them see that people succeed despite such challenges.”
Colorado State University,

University of North 9%

Carolina Charlotte, Portland  ntesistudentexperienceprolect ora/ < f,

State University, Colorado z* l

University Denver, v*ﬁ\ Y

University of Toledo, and

University of New Mexico

were involved in a project to support and increase student belonging, and came up with some
great resources, including the “First Day Toolkit” modules. | think these can be adapted for any
level and will certainly give you some ideas.

Something that they stress is the importance of normalizing challenges to belonging and
providing strategies for students to overcome them. This is another reason that sharing your
stories is important.

Earlier I encouraged you to share about being a language learner and how you became a
Japanese teacher, but sharing with your students some of your own struggles with belonging and
how you have dealt with those can be very helpful.

One idea in the article was “My favorite mistake” activity, where everyone, including the
instructor, gets to shout out their favorite mistake, which reminded me a little bit of the show, %>
H AR 03 7 42 K2 It described how students sometimes get excited because the instructor
has made sharing a mistake fun and something to celebrate, rather than be ashamed of.

Making a mistake, doing poorly on an assignment or test, is normal, but sometimes can confirm
students’ doubts about whether they belong in the class. They can become disengaged or
unwilling to take risks. And mistakes are how we learn, everyone makes mistakes—even sensei!

Slide 18: What are ways to provide opportunities for the discovery, sharing, and
celebration of who we are?

Connectedness and belonging also come from sharing, discovering, and celebrating together.
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Slide 19: Why students stay in Japanese

Language programs like Japanese are
generally smaller than other languages
like Spanish. This provides an
opportunity to really nurture the sense
of connection and shared community
because the same students are together
for several years with just one or two
teachers.

| used to survey my students on the
first day of school to find out why they
chose Japanese or at the end of a unit

or term to get feedback. But I realized that it’s also good to find out from students who stayed for
the entire duration of a program, all four years of high school, to learn what kept them connected.
| want to share with you the responses to a survey a few years ago of my fourth-year students
because the responses really show that a strong sense of belonging is one of the things that kept

them in the program.

Slide 20: “Like a family”

Why did you continue to take Japanese for four years?

+It's @ community.
+| like my classmates and the things that
happen in this class.

It's fun and exciting

+Encourages cooperation and collaboration

+Qut of the ordinary.

+Variety not offered in other classes,
+It's super fun and | love it.
+The class feels like a tight community.

+I'm interested in culture and language

«'Family”- being together with friends you know
*Fun teacher, fun activities

*Meeting students from Japan

«| had to get one more year in of language for
college, but | like the people in my class. We're
like a family

«Everyday | come out laughing
*Knowing everyane really well helps me leam
«lt's challenging, but not stressful

+| didn’'t want to leave all the great people in my
class. We have basically grown up together
through the language.

Scanning the responses,
you can see,
highlighted in yellow,

Learning became more
colorful because more and
more connections were
made.

become our second home in many ways

| felt at home. | felt secure and comfortable. Now
four years have passed and Japanese class has

feel more confident and outgoing.”

Taking Japanese helped me participate more in other classes and to

words that pop up
frequently are similar:
Family, community,
collaboration,
community, knowing
everyone, connections,
feel at home, bonds...

The students may have
started Japanese
because they were

interested in culture, history, kanji, etc., but they stayed because it was where they felt “at

home”, where they felt a sense of belonging at school.

Slide 21: Know your students

One of the students’ said, “You make great bonds with people you usually don’t hang out with.”
They are people that our students might never have known if their common interest in Japanese
hadn’t brought them to the same place.
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What are those bonds that the student

Know your students was referring to? They are things that
connect, that make your students feel

e Who are they? ;

o What are their interests? like they belong and that yf)u’ the

e \What might we be able to do together? teacher, have the opportunlty, and

e What connections to prior knowledge can we make? especially now, the responsibility, to

e What are some ways | find out different things about help build and to strengthen.

them?

The first step and one that is ongoing, is

to know your students. The better you

know your students, the better you can
design activities and lessons that connect to students’ backgrounds, interests and their prior
knowledge. For instance, you’re able to choose stories, resources that reflect the students in your
class culturally, racially, and socioeconomically. You can weave in students’ hobbies or
extracurricular activities.

Survey your students early and often. They don’t need to be long surveys, but it’s important to
check in with them regularly. Knowing your students helps to build community, which
strengthens belonging.

All of you do many wonderful activities to enhance your students’ engagement with their study
of Japanese language and culture. You may think of these activities as extracurricular, or as
activities that are for promoting advocacy, but they are actually ESSENTIAL to creating a sense
of belonging

Slide 22: Build Community/Strengthen Belonging

I’ve met so many teachers of all
levels across the US through J-LEAP
(Japanese Language Education
Assistant Program) and AATJ
(American Association of Teachers of
Japanese). Teachers doing wonderful
things to build community among
their students, and I’d like to share
just a few.

Prefume sensei of Baylor University,
is an example of someone who
always seems to be “nori nori” when
it comes to getting her students involved. Most recently, | learned that she joined her students in
their dancing and singing video submitted to the JF’s “yasashii rappu” campaign, Perfume sensei
seems to be constantly giving her students opportunities for joy and connection.

Build community, Strengthen belonging =
-

=

Yuko Prefume, Baylor University, Texas
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Slide 23: Carla Swick, Alaska

I was lucky enough to visit
Carla Swick sensei’s
classroom in Alaska,
where my favorite routine
of hers is Watashi no
iikoto, which students in
all of her classes do every

“Discard isolation and build a community”

Carla Swick
Growing Communities:

Locally, Virtually, and

Globally!
day' Carla Swick, Palmer HS
3 G}' NATIONAL FOREIGN
Palmer, AK ?s LANGUAGE CENTER
H “The world language classroom helps students
I WaS gOIﬂg tO ShOW yOU connect —socially and academically. Students
- crave to feel they belong. My effective
the CI Ip from her language teaching strategies discard isolation
- and build a community where students « : . il
Dl’esentatlon at the collaborate and connect with ideas and people Search “NFLC virtual sgmmlt Carla SW|ck.on yf)u_tube to
- . both intids and ofitside the classroom see her great presentation about community building
National Forei an (also lots of other great presentations!)

Language Center Virtual
Summit 2020, but there isn’t time. You can see the whole presentation as well as many other
great ones by searching NFLC Virtual Summit 2020 on YouTube.

In Watashi no iikoto, students briefly share some kind of “good news” and everyone in the class
responds in unison with “Sore wa (clap) iikokoto”. It’s positive, it builds community, and
everyone does it together. Not all students share each time, but everyone usually shares at least
once during the week. It’s a classroom routine that doesn’t take too much time, but has a strong
impact, for strengthening belonging and connection.

Slide 24: Hanna Brandt-Harding Senior High School, St. Paul, MN

Sometimes belonging comes from
everyone getting their hands dirty
and building something together.

Build something together

© | | _—
‘

at Harding High School in St. Paul,
worked together to restore a Japanese
garden at her school that was in dire
need of a makeover. They came up
with a new design for the space,
collaborated with students in
environmental science classes and
the Earth Club to create something
new that gives them all a sense of pride and accomplishment.

"8 HardingHS
< Japanese Garden

Hanna Brandt, Harding HS
St. Paul, MN
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Slide 25: Steven Balsomico-Shaler High School, Pittsburgh, PA

A sense of belonging also
develops from being part of
something with a far-
reaching impact. Steven
Balsomico sensei in
Pittsburgh sent me this
email message recently

about how all of his “3 years ago | was invited to that program in Philadelphia, and one of the things that was talked about
StUdentS Worked together concerning advocacy was the Seal of Biliteracy. So, | had my students begin a letter writing campaign

th th th |d to bring the Seal to PA. After about 600 letters sent by my students, PA decided to adopt it! We had
wi € other wor the PA secretary of education and a state senator come in to Shaler today to talk about how my
|anguage students at Shaler students facilitated the change. |just figured someone should know that the program paid off
ona |etter Wntmg somewhere The admins are working on a press release, and I'll forward it to you when it comes

. . h h.”

campaign to bring the Seal ~ “"°®
of Biliteracy to
Pennsylvania. What an exciting, empowering, and bonding experience for all of those students to
see concrete results of their group effort.

% Steven Balsomico,
Shaler HS, Pittsburgh, PA

Avre there initiatives or potential projects in the community that your students could get involved
in? They don’t have to tie directly to Japanese language or culture because just by your students
being involved, it creates a tie with Japan.

Slide 26: Cameron Chien, Salinas, CA

|

This is Cameron Chien
sensei who teaches at North
Salinas HS, which |
graduated from. He was

“We found this to be a really great opportunity for students to - -

not only learn Japanese, not only learn about the content of the |nterV|eW9d IaSt WEEk for a
5 }Ji:zat::i?ia:'asgicca; immigration experience, but also really Story in the |0ca| news in
| my area featuring Japanese
language students in the
district. He and the other
district teachers designed a
unit on Japanese American
immigration that provided a
mirror for Japanese
language students to see
similarities in the experiences of their own parents and grandparents, immigrants from Mexico.
The students wrote and published the stories of their family members in “Our American Stories”,
vol 2, and received a seal of civic engagement for their participation in the project.

Cameron Chien and Salinas Union HSD
Japanese teachers, Salinas, CA

Our American Stories, Vol. 2

“Writing this book really connected me to
my family because | was able to make .
their voices heard. And my peersas well. ...

It was a really bonding moment forall of .
us.” AT -y
(senior, North Salinas HS) @

| think that the most critical outcome was that a class project became something with so much
personal impact for the students, something that connected them to each other, to their families,
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https://www.ksbw.com/article/salinas-students-honor-aapi-month-with-new-book/40028363

and to the past. As this student said, “Writing this book really connected me to my family
because | was able to make their voices heard. And my peers as well. It was a really bonding
moment for all of us.”

Slide 27: Marcia/Tei story

ili‘ ;!ﬁq Il-' I would like to end my presentation today
Em by sharing one final “teacher story”.

About 10 years ago, | received a message
from someone who recognized “Dacus” in
my name in a Facebook group we are both
in. She was wondering if | was related to
her third-grade teacher, Mrs. Dacus, in
1969. Her name is Marcia, and she is in the
photo, in the front row, first one on the
left-hand side, wearing white knee socks.

Marcia wrote:
| was a shy, timid, malnourished child back in those days. My Japanese mom died when |
was three and | had been living in Tokyo in a foster home before moving back with my
dad after five years. The three of us siblings felt distant from him, and though we had
experienced abuse in our foster home, for the strangest reason, we still wanted to go back
to them. | guess not being able to speak English to my dad, and being somewhat of a
stranger, | lived in fear and confusion most of the time.

So, five years after losing her mom, she and her siblings reunited with their dad, and she landed

in third grade in my mom’s class at Sagamihara elementary school, a US military dependent

school in Kanagawa prefecture.

Marcia continued:
I couldn’t speak English. Your mom favored and nurtured me, but she never spoke
Japanese to me. She spoke English slowly using gestures and showed me how to do
things by placing her own hand over mine and showing me the actions. She was born to
be a teacher. I thank her for being the “mother hen” at a time when I needed it the most.

Once we had a project where we were supposed to scribble and “find” something in it,
like a flower or a face, etc., and make a picture with it. | saw nothing. I just started to
color all the spaces in the random scribbles. | remember your mom asking me, over and
over, “Are you sure you don’t see anything?” But I didn’t.

My creativity was warped. But your mom took me in under her wing. She catered to my
needs and always made me feel special. | loved her and | will never forget her! She
taught me to trust. I’'m sure she treated all of her students the same way, but it made a
huge difference in my life. When people say, “teachers make a difference”, often it’s an
overstatement. But in this case, it’s the truth.
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The reason | share this story with you today is that it directly connects with the topic of
belonging. Marcia was lost, sad, and “at risk”, and instead of trying to make Marcia fit into the
classroom environment, her teacher found ways to make the classroom fit her. “Your mom
catered to my needs. She made me feel special”. Over time, Marcia began to trust and to feel a
sense of belonging.

Slide 28: Closing

Like Marcia, our students have been
SEERYMNESTSNVELE, going through a lot these past two
years, and even before the pandemic.
The ups and downs continue, and we
have no control over all of the external
factors and challenges.

Ann Jordan
teiann@gmail.com

But as | said in the beginning, the
classroom is where teachers have the
greatest power, where what we do or

- don’t do can make the difference in
Whether students feel that they belong. I’ve taken you on a bit of a long and winding road today,
but I hope that you have found something in my presentation that resonates with you and that
you can use to facilitate belonging in your classrooms. | hope you have a wonderful conference,
and I truly thank you so much for giving me the opportunity to share.

Tei Yajima Dacus
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ETRHIS (Keynote Paper)

Multilingual Identity, Oral Narratives, and Mental Health:
Purposeful incorporation of learners’ L1 or proficient language in Japanese
language classrooms and immersion programs

Shinsuke Tsuchiya (Brigham Young University)

Abstract

Many language programs and teachers strive to follow ACTFL’s (2010) recommendation to use the target language
for 90% or more of classroom time or to use the target language exclusively in immersion programs. While this type
of target-language-only policy may be effective in providing comprehensible input and opportunities for learners to
practice communicating in the target language, some discourse-level grammar features are difficult to acquire
without explicit instruction. Further, providing emotional support as well as guidance on how to take advantage of a
learner’s identity as a multilingual speaker may be difficult without using the learner’s L1 or proficient language.
Moreover, having experienced the COVID-19 pandemic, many teachers are dealing with issues related to mental
health and anxiety in their language classrooms. This article will discuss ways to purposefully incorporate learners’
L1 or proficient language in language classrooms and immersion programs to help them develop and foster their (1)
identities as multilingual speakers, (2) oral narrative skills in the target language, and (3) emotional resilience in
dealing with mental health challenges.

Keywords: multilingual identity, oral narratives, mental health, L1 incorporation, language immersions

1. Introduction

ACTFL (2010) has recommended that instructors should teach a foreign language by using the
target language for 90% or more of class time. In immersion program models, they recommend
that the target language is used exclusively. These recommendations are based on studies related
to second language acquisition that have shown that learners need as much exposure as possible
to the target language for acquisition to occur (Krashen, 1982; Long, 1981; Polio & Duff, 1994;
Swain, 1995; Turnbull & Arnett, 2002; Vygotsky, 1986). However, it has been reported that both
foreign language learners and teachers experience “foreign language anxiety” (Horwitz, 1996),
or a feeling of nervousness that foreign language speakers feel when speaking in their foreign
language in front of people. In addition to foreign language anxiety, both foreign language
teachers and learners are dealing with challenges and uncertainties related to mental health on a
daily basis that may have been amplified by the COVID-19 pandemic. For example, according to
a U.S. federal survey of public schools released in May 2022 reported in the Washington Post,
seven in ten schools saw a rise in the number of children seeking mental health services, and
76% of faculty and staff expressed concerns about depression, anxiety, and trauma in students
since the start of the pandemic (Meckler, 2022). For schoolteachers and staff, three in ten schools
reported an increase in workers seeking school-based mental services, and six in ten reported a
rise in staffers’ concern over their own or their colleagues’ mental health.

In response to the recent increasing trend of mental health challenges, |1 would like to
suggest ways to help our language learners develop and foster their (1) identities as multilingual
speakers, (2) oral narrative skills in the target language, and (3) emotional resilience in dealing

32



with mental health challenges. Instructors can achieve these goals by purposefully incorporating
their students’ L1 or proficient language in language classrooms and immersion programs.

2. Learners’ L1 and identities as multilingual speakers
2.1 ACTFL’s guidelines to stay in the target language for 90% or more of class time

ACTFL’s (2010) recommendation on the use of the target language encourages and guides
language teachers to expose learners to the target language as much as possible for acquisition to
occur. Guiding principles such as the input hypothesis (i + 1)! (Krashen, 1982) and the zone of
proximal development? (Vygotsky, 1986) help language teachers prepare and execute lesson
plans that can effectively and meaningfully expose learners to the target language through
comprehensible input (Krashen, 1982), interactive activities to practice negotiating meaning
(Long, 1981), and speaking and writing activities related to the input (Swain, 1995). ACTFL
(2010) cautioned that the decision to use the learners’ L1 during language instruction should not
be a default choice. They recommended that language teachers make careful instructional
decisions and reserve L1 use for strategic purposes, such as discussing why the immersion
approach is worthwhile, articulating what learners should expect in class, explaining a concept
that would take too long to act out or demonstrate, and allowing students to briefly process an
idea.

2.2 Code-switching and translanguaging

There are studies that talk about how teachers have incorporated learners’ L1 into language
instruction. For instance, Polio and Duff (1994) revealed that the ratio of target language use
varies in different language classrooms and identified six areas that often trigger L1 use. These
include classroom administrative vocabulary, grammar instruction, classroom management (i.e.,
giving instructions), expressions of empathy/solidarity, unknown vocabulary/translation, and an
interactive effect of student L1 use. Turnbull and Arnett (2002) added more areas to the list in
their critical review of the use of code-switching, or the process of alternating between two
languages, in language classrooms. These include disciplining, socialization, and relationship
building (Macaro, 1997). These activities provide a reference point for learners—especially
those with learning disabilities—to process the target language more easily and more readily
(Arnett, 2001). These activities also help students check their comprehension and transition from
unilingualism to bi- or plurilingualism (Castellotti, 1997). Cook (2001: 405) further argued that
the long-held tradition of discouraging the integration of L1 in the target language classroom has
sharply limited the possibilities of language teaching. This is partly because discouraging the use
of students’ L1 in language classrooms and immersion settings may make it seem like code-
switching is a sign of failure or linguistic incompetence.

In more recent years, translanguaging, a pedagogical process of utilizing more than one
language within a classroom lesson (Wei, 2018a), has been implemented in various contexts to
help multilingual speakers take advantage of their linguistic resources by making sense of and
interacting with the world around them. Translanguaging is considered different from code-
switching in that it is a process of meaning- and sense-making as the language user deliberately
draws upon different linguistic, cognitive, and semiotic resources, including their target language
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and their L1 (Wei, 2018b). While code-switching practices the notion of separating languages
(Lewis, Jones, & Baker, 2012), translanguaging seeks to focus on learning both languages (i.e.,
the target language and the L1) at the same time without separating them. It seeks to challenge
boundaries between languages by defining language as a multilingual, multimodal, and
multisensory sense- and meaning-making resource.?

Whether it is code-switching or translanguaging, the ability to strategically incorporate a
learners’ L1 or proficient language into everyday conversation in the target language is regarded
as a healthy, empowering practice for multilingual speakers. For example, Moody’s study (2014:
77) showed how a white American intern in a Japanese company built rapport with his Japanese
colleagues by playing the role of a stereotypical foreigner who is “presumed to be . . . culturally
clueless, lacking proper deference and unable to use Japanese correctly.” Doerr (2009) provided
an example of a racially Japanese American who was proficient in both English and Japanese.
This person intentionally used English to get “better service” in Japan to avoid being expected to
act like other monolingual speakers of Japanese. Similarly, in Tsuchiya (2016), | described one
of the Japanese student instructors in the Japanese program in a U.S. university who tactfully
took advantage of his multilingual identity as a multiracial Japanese and American.* Despite his
upbringing and his fluency in Japanese, he connected with the learners he taught by considering
himself a non-native speaker of Japanese and strategically using English in and outside of class.
Finally, in her keynote speech at the Princeton Japanese Pedagogy Forum, Sakurai (2022) talked
about the possibilities and challenges that culturally and linguistically diverse children face in
public schools in Japan, especially in the areas of reading and writing. By talking about the cases
of a second-generation Chinese student and nikkei Brazilian students, she discussed how the
incorporation of students’ heritage language in school curriculums helped them develop the
cognitive skills to understand content materials and become proficient in Japanese and in their
heritage language in culturally and linguistically meaningful ways.

Due to the effects of globalization and ethnic diversification, situations in which code-
switching and translanguaging are taking place have increased in number and variety. As the
cases above illustrated, multilingual speakers can use code-switching or translanguaging to take
advantage of their multilingual identities in numerous situations. To prepare our learners for such
multilingual experiences, some class time can be used to practice code-switching and
translanguaging. At the same time, we should set a regular schedule to prepare learners for
situations in which they cannot rely on code-switching and/or translanguaging by following
ACTFL’s recommendation (2010) to stay in the target language for 90% or more of class time.
To provide support and guidance in conjunction with ACTFL’s recommendation, instructors can
intentionally use learners’ L1 to facilitate a discussion on communicative and learning strategies
in order to provide guidance as well as emotional support. By integrating both multilingual and
monolingual contexts into the classroom, we can help our language learners develop and
embrace their identities as multilingual speakers while still preparing them to interact with those
who only speak the target language. By purposefully and selectively incorporating students’ L1,
we can go beyond the curriculum mandate of staying in the target language in language
classrooms and immersion programs while still acknowledging and respecting students’ prior
knowledge (Cummins et al., 2005).
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3. Learners’ L1 and oral narrative skills in the target language

Narratives consist of a series of related events or experiences that can be presented in spoken
words, in written words, in still or moving images, or in a combination of two or more of these
means. The ability to provide oral narratives by organizing a set of meanings in and through an
event (Bloome et al., 2004: 33) can help us derive a general theme or principle about ourselves
based on a narrated sequence of that event (McAdams, 2006). Some studies have suggested that
the ability to produce oral narratives is related to and can be helpful for one’s mental health;
sharing details in oral narratives provides a context to receive social support for symptoms of
depression, anxiety, and negative social interactions (Vanaken et al., 2021). However, the
complexity of producing narratives in the target language poses a great challenge for many
language learners. In fact, contrary to the common belief that learners are simply able to

“pick up” discourse-level features, certain items of discourse-level grammar, such as the
Japanese particles wa and ga, anaphoric reference (i.e., the use of ellipsis), sentence-linking
strategies, aspect marking, and the no da pattern, are difficult to acquire without explicit
instruction (Bourgerie, 1996; Christensen & Warnick, 2006). It is also challenging for language
teachers to conduct oral-narrative practice activities and give feedback in a structured way
because students usually tell stories that are unique and different from each other based on their
life experiences. Providing feedback on someone’s ability to produce oral narratives can be
tricky because oral narratives can take up the bulk of class time as they are typically much longer
than sentence-level responses.

At Brigham Young University (BYU), we start practicing oral narratives in second-year
Japanese language courses by having students produce a narration based on an assigned
dialogue. Using the same dialogue provides consistency, which allows us to give feedback and
guidance that can benefit everyone in class. When practicing oral narratives as part of class
(usually at the beginning), we set a cultural context suited for narrative production. The class is
conducted in Japanese following ACTFL’s guidelines. However, as a warm-up, we purposefully
use English to fill in a chart representing the narrative’s Kishatenketsu i 78574 (i.e.,
introduction, development, twist, and conclusion) as a guide for students to structure their
narratives and help them incorporate target vocabulary and grammar patterns. When the assigned
dialogue does not have a twist and conclusion, some class time is used to brainstorm ideas that
are memorable and worth sharing in the narrative. In response to each learner’s narration, the
teacher demonstrates how to be an engaging conversation partner by providing aizuchi (frequent
interjections that indicate attentive listening) and evaluative comments at the appropriate time
(Labov, 1972). This is important because narrative practice can turn into lengthy monologues in
the absence of an engaged listener. We also switch roles so the teacher can demonstrate how to
give narratives while having the learners practice providing aizuchi and evaluative comments.
Regular demonstration of narratives by the teacher can expose students to effective use of
discourse-level grammar. If grammar patterns useful for keeping a coherent subject in narratives
have been introduced (e.g., giving and receiving verbs and passive patterns), the teacher can
incorporate these patterns in their narratives to demonstrate how to keep a consistent subject and
then assign the students to follow their models. We also have students practice telling the same
narration to a different person—someone not familiar with some of the things mentioned in the
narrative. This change in context allows learners to practice adjusting their narratives by adding
necessary background information.
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Given the difficulty of discourse-level grammar acquisition, in addition to practicing in-
class oral narration in Japanese, we dedicate some class time to using learners’ L1 or proficient
language to discuss and analyze narrative structure and discourse-level features of grammar. For
instance, the teacher can explain how discourse-level features are used in the narrative and how
they help keep a coherent subject. It may also be beneficial to have students reflect on and
discuss their learning strategies. This type of debriefing discussion allows the learners to share
their successes and failures freely, and the teacher can provide necessary guidance and emotional
support. Teachers can assign learners to practice listening to Japanese narratives outside of class
by using media resources such as podcasts and online video channels. We can also assign
learners to practice producing narratives with other Japanese speakers. As an extension of this
assignment, we can instruct our learners to have a Japanese-speaking partner provide a model by
retelling the same story that the student narrated to them. In preparation, the conversation partner
might need to ask for clarifications or additional background information. This process can help
the learners recognize what was unclear in their narratives. With permission, the students can
record the model narration to analyze the narrative’s structure and discourse features as well as
any background information or evaluative comments that are modeled by their conversation
partner. Some class time can be used to have the students discuss in their L1 what they learned
from this experience.

Oral narrative practice can be incorporated efficiently in a classroom setting when the
practice is based on an assigned dialogue. Learners’ L1 or proficient language can be included in
this process to provide students guidance and emotional support.®

4. Learners’ L1 and mental health

As mentioned in the introduction, there have been more and more individuals experiencing
mental health issues since the COVID-19 pandemic started (Meckler, 2022). Unavoidably, in
addition to the foreign language anxiety that is common among language learners and teachers
(Horwitz, 1996), we as language professionals are seeing more issues related to mental health
(e.g., depression, anxiety, and trauma) within ourselves as well as in our students. My experience
at BYU is no exception. For example, compared to the pre-COVID-19 pandemic era, more
students seem to be experiencing issues related to their mental health, resulting in the following:

=

Increased requests for accommodations

2. Difficulties dealing with challenging problems and tasks in and outside of class
(including academic assignments as well as personal and work-related tasks)

3. “Multitasking” as a coping mechanism instead of focusing on instructions provided in

class

Hesitation to socialize with others in class; more students preferring to work alone

Lower class attendance

More sensitivity toward error corrections

Anonymous course evaluations that are harsh and critical

No ok
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4.1 Core cultural identifiers

In a recent American Association of Teachers of Japanese (AATJ) workshop held in May 2022,
William Matsuzaki, the diversity and inclusion director of AATJ, explained that our sense of
insecurity is often related to one or more of the core cultural identifiers (shown in Figure 1) we
think about the most.

SOCIO-
ECONOMIC ABILITY
STATUS

SEXUsL  AGE

ORIENTATION RACE/

ETHNICITY
GENDER

FAMILY
RELIGION STRUCTURE

Figure 1. Core cultural identifiers (Glassgow, 2021)

The core culture identifiers we think about may change from context to context. This is
because, as Crenshaw (1989) describes in her framework of intersectionality, we have layered
identities as members of multiple communities, which create unique and complex experiences of
oppression and privilege for each individual. For me, being a native speaker of Japanese can be a
privilege or a source of insecurity as a Japanese language teacher. This is partially due to my
limited educational and work experience in Japan. I have been in the United States since high
school and have received a PhD from a U.S. university, but as far as my formal educational
experience in Japan goes, | am considered a H7 %% (chuusotsu), a “middle school graduate.”
Besides being a Japanese language teacher for the last 16 years at various institutions, my work-
related experience in Japanese communities is limited to being a lifeguard during the three
summers | spent in Japan during my high school years, being a volunteer missionary for two
years in Japan during college, and being a sixth-grade teacher and high school teacher for a total
of four years at a H AFEAE % (nihongo hoshuuko), a Japanese language school in Ohio. My
sense of insecurity is sometimes triggered when | feel like my Japanese language ability is being
challenged by other “native” speakers of Japanese, sometimes including my own teaching
assistants, who received college-level education in Japan. While this sense of insecurity can be
overwhelming at times, it also allows me to relate with my fellow language teachers whose
legitimacy is questioned on a regular basis because of their unique identities as non-native
speakers, dialectal speakers, and multiracial individuals (Takeuchi, 2021; Tsuchiya, 2016). It
also motivates me to improve my own Japanese by regularly listening to Japanese podcasts and
reading Japanese articles and editorials on current issues.

As a father actively involved in raising three children, another core cultural identifier I
think about often is gender. On the surface level, fathers are encouraged to participate in
parenting (and to take paternal leave when a new baby is born), but there is still the reality of
social pressures and expectations for fathers to “work” outside the home. The term & £ >
(ikumen), or “men who are involved in parenting,” was regarded positively when it was first
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coined in the early 2010s, but it now seems to carry a negative connotation after people started to
question and criticize the act of “overpraising” men for “babysitting” their own child(ren) or
doing the simple house chores that parents, regardless of their gender, should be doing. Even
though fathers are expected to take on more house-related responsibilities than previous
generations, society still pushes them to fill the role of the stereotypical, incompetent parent
figure commonly portrayed in so-called “dad bashing.” The changing perceptions of fathers can
make it tricky for fathers like me to figure out what is appropriate to say or do in various
situations with individuals who have different expectations regarding fathers.

Gender, along with sexual orientation and family structure, also plays a big part in the
lives of LGBTQ+ students and teachers. In language classrooms, such individuals may have a
difficult time when they encounter situations in which heterosexuality is regarded as the
“standard” in language textbooks and classroom activities (Mochizuki, 2022). Educational
institutions that are affiliated with a religious institution holding certain beliefs about one’s
gender, sexual orientation, and family structure, such as BYU, face complex issues in this regard.
In an effort to address these issues, there are more and more support groups for individuals from
minorities, but defining minorities is a complex process, and the act of seeking support can still
be intimidating for such individuals with complex and sensitive matters.

As language teachers, we need to consider how we can promote equity in our language
teaching by acknowledging students’ intersecting identities and designing our instructional
approach with a range of identities in mind (Kwak, 2021). When students visit our offices or
classrooms in hopes of receiving our support, it probably is appropriate to allow students to use
whatever language they feel comfortable to communicate intricate matters.®

4.2 Microaggressions

What adds another layer of complexity to the issue of mental health is how individuals perceive
microaggressions, or “the everyday verbal, nonverbal, and environmental slights, snubs, or
insults, whether intentional or unintentional, which communicate hostile, derogatory, or negative
messages to target persons based solely upon their marginalized group membership” (Sue, 2010).
Microaggressions may be embedded in typical day-to-day conversations (i.e., small talk), in
transactional exchanges (e.g., making a reservation at a hotel), and in remarks and situations such
as the following:

e “Where are your people from?” (You are an alien to this community)

e “You must be good at math as an Asian!” (All Asians are good at math)

“How do you speak such good English? I can barely hear your accent!” (You are a
perpetual foreigner)

“We need a few strong men to help lift this.” (Women are not powerful)

Someone avoiding or being suspicious of a person of color (You are dangerous)
Someone mistaking a faculty of color for a service worker (People of color are servants)
Being forced to choose male or female when completing basic forms (LGBTQ+
categories are not recognized by mainstream society)

Whether intentional or not, these remarks and behaviors can be perceived as microaggressions,
especially when the recipients feel that the totality of their identity is generalized by a single
characteristic such as gender, race, ethnicity, accent, or in-the-moment behavior. Recent trends in
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diversity, equity, and inclusion have made many of us aware of our social identities and have
made instances of microaggressions more visible. Minority individuals may regularly experience
emotional stress when they are constantly “othered” by these microaggressive instances that
remind them of their status as “others” in their community.

On the other hand, as more people have started to scrutinize and label other people’s
comments and behaviors as microaggressions, some (automatically) attach the
“microaggression” label to any comment or behavior that makes them feel uncomfortable. Some
of such scrutinization can be unnecessarily critical. For instance, | was surprised when | saw a
comment on my course evaluation about how I was “bullying” students in class. Since the
student did not mention what I did to “bully” students, I can only imagine that what this student
perceived as “bullying” was how I provided error corrections in the classroom. The comment
saddened me. Even though my intent of correcting students is to help them improve their
Japanese, this student negatively perceived my corrections. In the context of language education,
such an attitude can make it difficult for language teachers to discipline and provide guidance for
students because of the fear that students might anonymously start labeling instances of well-
intended error corrections as “bullying,” power harassment, or microaggressions. Unfortunately,
it also takes away opportunities for students to learn from their mistakes and make
improvements. While it is critical that we as language teachers reflect on and strive to improve
our teaching skills, it is also important that we regularly remind students that the intent of
providing error corrections and educational guidance is not to devalue them as socially inferior
beings but to help them improve and succeed in their interactions with other Japanese speakers in
and outside of class, as well as in their future careers. Receiving linguistic feedback and
academic guidance may be unpleasant for students at times, but not all things that are unpleasant
are microaggressions—especially when they do not fit into the larger pattern of social inequality.
Since teachers are socially expected to provide error corrections for students, error corrections
need to be given and received in the spirit of educational guidance, not as microaggressions. As
teachers, we should help our students learn to tell the difference.

4.3 Emotional resilience

The new “normal” in the post-COVID-19 era is and will continue to be filled with uncertainties
that will trigger challenges related to emotional and mental health on a regular basis. Attempting
to protect our students from all instances of uncomfortable or unpleasant feedback is nearly
impossible and may not be productive. One useful strategy to deal with day-to-day uncertainties
is to develop emotional resilience. According to the American Psychological Association’s
Dictionary of Psychology (2022), resilience is defined as “the process and outcome of
successfully adapting to difficult or challenging life experiences, especially through mental,
emotional, and behavioral flexibility and adjustment to external and internal demands.” Figure 2
provides a list of ideas that can help develop one’s emotional resilience, as suggested by the
University of Warwick’s Wellbeing Support Services (2022).
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» Set boundaries. » Look after yourself—practice self-

* Practice acceptance. care.

» Connect with others. » Keep things in perspective.
* Find balance in your life. » Be positive.

» Develop your self-awareness. » Express yourself.

» Allow yourself to be imperfect. » Notice your warning signs.

» Allow others to be imperfect.

Figure 2. List of strategies to develop emotional resilience
(Wellbeing Support Services, 2022)

With emotional resilience, we can change negative experiences into opportunities for
self-reflection and growth. For example, the native speaker fallacy, a still-common belief that
native speakers are more effective and qualified as language teachers than non-native speakers
(Phillipson, 1992; Tsuchiya, 2016), can pose a challenge for many Japanese language teachers.
These teachers feel that their backgrounds and behaviors do not align with expectations for i H
AN (jun nihonjin), or “pure Japanese”—those who are ethnically Japanese and proficient and
educated in the “standard” dialect of Japanese. With emotional resilience, non-native teachers
can turn their insecurities into opportunities to help them connect with their learners, such as
being comfortable with and sharing their journey—especially the imperfections they struggle
with—as life-long language learners and multilingual speakers. This can be done by designating
some class time to purposefully use learners’ L1 to create a safe environment to display and talk
about insecurities. | often share my own experience as an L2 learner of English by talking about
how difficult it was for me to pronounce English words like plural and silver as a Japanese
exchange student at a high school in Michigan. As appropriate, | also share my insecurities about
not having a high school or college education in Japan as a Japanese language teacher and my
efforts and strategies to improve my Japanese. On days where | am struggling physically or
mentally, I make it a habit to let students know how | am doing so that they know they can do the
same when they have similar feelings. | believe these down-to-earth practices help us connect
with our students. Together we can develop emotional resilience to face challenges as life-long
language learners and multilingual speakers.’

To provide an example of a student who demonstrated emotional resilience, I would like
to briefly talk about one of my former students who started taking first-year Japanese in 2017.
Toward the end of the semester, this female student came to see me and asked what she could do
to pass the class. | checked her grades and saw she was failing because she had missed many of
the speaking classes. | usually only allow two make-up sessions for students during the semester
unless they have unforeseeable emergencies and circumstances. However, seeing that she was
determined to study Japanese and do all the make-up work necessary to pass the class, | decided
to allow her to try. I was skeptical at first because we only had two weeks left in the semester,
and she had to prepare for at least two or three days’ worth of materials in one make-up session
for two straight weeks! | thought the student was going to give up at some point, but she was
resilient. She made many mistakes, but she kept her positive attitude and kept on going. We were
both excited (and relieved) when she managed to pass the class! It was a big commitment for me
as a teacher, but I am glad that | decided to work with her because she continued to study
Japanese and just graduated from BYU in 2022 with a degree in Japanese.
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After talking about the student at the end of my keynote speech at CATJ, one of the
participating teachers kindly pointed out that what | did for her is the opposite example of /X7
/N7 (pawahara), or “power harassment” during the question-and-answer session. We good-
humoredly coined the term »X7 7K (pawasapo), or “power support,” as a way to encourage
ourselves as language teachers to provide support for students with diverse backgrounds and
needs.

5. Conclusion

As a concluding thought, I would like to briefly share how Miss Dorie (pictured in Figure 3), a
preschool teacher in an immersive English language program in Utah, helped my own children
embrace their multilingual identities. Because we speak Japanese in our household, none of our
kids spoke English very well when they first entered preschool. With her background in
Japanese, Miss Dorie went beyond the curriculum mandate of staying in the target language (i.e.,
English) by purposefully using Japanese to connect with my children when they needed
clarifications and emotional support. She also helped other preschoolers in the class appreciate
foreign cultures and their differences by teaching them some phrases in Japanese and
incorporating short video clips. She also invited my wife and me to visit her class to talk about
Japan. Thanks to her efforts and support, our children had a very positive schooling experience,
and as multilingual speakers, they continue to have a positive attitude toward and a connection
with Japanese and English. As language teachers, we can have a meaningful impact on our
students by following Miss Dorie’s example of acknowledging and respecting our students’
cultural backgrounds and by purposefully incorporating their L1 in our language curriculums.
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Figure 3. Miss Dorie and my culturally diverse children from BYU Preschool?®

As language teachers facing the post-COVID-19 era, we may feel inadequate as we strive
to address the unique needs of our students, who have increasingly diverse backgrounds. We
may also feel like we are not legitimate because of the ways in which we differ from the
common “standards” used in Japan or in the U.S. However, regardless of our circumstances and
backgrounds, we, as language teachers, are able to have a meaningful influence on our students.
We can do so by striving to set an example of competent language learners and multilingual
speakers who resiliently deal with our day-to-day challenges and help our students to do the
same.
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Notes

1. The idea that most effective learning takes place when language learners comprehend language input that is at
their current level (interlanguage) plus one more level of difficulty (+ 1).

2. The space between what a learner can do without assistance and what a learner can do with adult guidance or in
collaboration with more capable peers.

3. See Wei (2018b) for a brief overview of the difference between code-switching and translanguaging.

4. Please note that in my dissertation published in 2016, | used the term Ahdfu (sometimes spelled “hafu” from the
English word “half”). It is a loanword from English used in the Japanese language to refer to a person who is
ethnically half Japanese and half non-Japanese. It indexes the individual’s non-Japanese heritage with certain
stereotypes and ideologies. Hafu are often considered a minority in Japanese communities. Some people now
consider the term Adfu to be derogative and have suggested using other terms such as mikkusu (mixed) or
daburu (double).

5. Please see Tsuchiya (in press) for more details on the narrative structure in Japanese and how to incorporate and
provide support for practicing oral narratives in language classrooms.

6. Interestingly, Gawinkowska et al. (2013) report that the main factor triggering the language choice in bilinguals
is not necessarily the different emotional power of both languages, but social and cultural norms. This implies
that there may be situations in which bilinguals may feel more comfortable using their L2 to discuss sensitive
matters, especially when social and cultural norms in their L1 make it difficult for them to discuss such matters.

7. We can also keep things in perspective by reminding ourselves that the native speaker status does not guarantee
one’s authority. In fact, there are cases in which competent native-speaking language teachers have been passed
over in the teaching job market for social, political, and economic reasons (Kubota, 2009). We should continue
to question the native speaker fallacy, but, at the same time, it is also critical that we set models of life-long
language learners for our students by striving to improve our language abilities through various communicative
and learning strategies.

8. The photograph was included with the teacher’s permission.
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Finally, the third, opportunity cost account of the negative relationship between HWTime
and outcomes posits that the amount of time spent on assigned homework can affect
outcomes in a counterintuitive manner by way of preventing students from spending time
on activities that would help them to perform better on the given outcome measures. In
other words, spending time on homework may hinder, rather than help, students, because
assigned homework imposes an opportunity cost of not engaging in tailored and/or self-
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regulated study activities that may provide a greater benefit to students’ performance on
these measures. This does not exclude the possibility that assigned homework may
contribute positively toward other FL learning goals that are not captured in the given
outcome measures. However, the basic argument in this account is that traditional
homework (i.e., homework assigned generically to a class at large) is not particularly
helpful with respect to these outcome measures, and, therefore, spending a lot of time on
this kind of homework instead of more beneficial study activities is detrimental to
outcomes.
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Example Sentence 0086 « o B

Hrelid LIz L5303 ZVHKIC
WEFET,

watashi-wa ashita juuji-goro-ni daigaku-ni
ikimasu.

I will go to the university at about 10 o’clock tomorrow.

[New Vocabulary]
~Z'% [~gore] around [time]; about [time]

*

< 22 > : D Google Slides

|
5\ AVWAT%E : @
AET, '

last week - watched ~ MOVi€ |ast week - DIDN'T watch

ALY AV E L ALY AV
Jo : &iﬁk—('l/r:o

O e — B % Youlube 8] I3
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Dunlosky 1% Telaborative interrogation| [self-explanation] [summarization |
[highlighting (or underlining)]  Tkeyword mnemonic| [imagery use for text learning |
lrereading] [practice testing) [distributed practice] linterleaved practice] &9 10 ™D
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= self-explanation underlining)
* interleaved practice = keyword mnemonic
= imagery use for text
learning
= rereading
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Video Exchange Program Between US College Japanese as a Foreign
Language Students and Japanese Middle School Students

Tomomi Kakegawa (University of Wisconsin-Eau Claire)

Abstract

This paper discusses a video exchange program created for Japanese as a foreign language (JFL) learners in a 5™-
semester Japanese class in Fall 2021. They exchanged a series of video clips with Japanese middle school students
in Hiroshima. The JFL learners made video clips introducing themselves and their friends/family, talking about
childhood memories, describing their town, and explaining cultural differences between the US and Japan. The
middle school students created short videos about self-introduction, interests, and favorite times. This paper focuses
on the JFL learners’ side of the experience: how the project was set up, what they did, and the results of an end-of-
semester survey about the project. This type of exchange was made possible by the educational contexts created by
the COVID-19 pandemic, as both teachers and learners had to learn various technical skills needed to survive it. All
JSL learners knew how to create, edit, and publish a video online at the beginning of the semester, so the instruction
was focused on the language and video contents. As we advance, the skills we learned out of necessity during the
pandemic will enrich how we teach and learn languages or anything else.

Keywords: video exchange, college-middle school exchange, age gap, asynchronous virtual exchange

1. Introduction

The COVID-19 pandemic forced us to stay physically within our immediate environments. In the
spring of 2021, the Japanese as a Foreign Language (JFL) learners at an American Midwest
university were back in a face-to-face classroom but still missing many opportunities to interact
with Japanese speakers outside their classroom. Study-abroad programs were on hold; no
students went to Japan nor came from Japan. The situation was similar in Japan, which was in a
state of emergency, and students’ daily lives were restricted to minimal interactions at school. To
improve the situation, an English teacher at a middle school in Hiroshima, who was formerly a
Japanese exchange student at the American Midwest university, reached out to the author with a
request to establish interactions between the university’s JFL learners and her middle school
students via videos and letters. At first, the author was unsure if such an exchange could work
well, as the students might not have many common interests due to their age differences. Many
studies report positive outcomes of virtual communications for language and culture learning,
but they are commonly done between similar age peers (Du et al., 2011; Jauregi &
Bafados,2008; Hirotani & Lyddon, 2013; Risner, 2021; Young & West, 2018). The English
teacher shared her idea of introducing her students to the different career paths and dreams held
by American college students and using it as an opportunity for them to start thinking about their
own future careers. For the college JFL learners, serving as role models for younger students
might give them an extra sense of responsibility for their work. Perceiving a potential for
meaningful exchange, planning of the video exchange program began in May 2021 for the
following semester. The video exchange program provided a much-needed connection to the
target language communities for the JFL and English learners, as well as the opportunity to
practice their communication skills, covering many essential goal areas of World-Readiness
Standards for Learning Languages (National Standards, 1996). This paper describes the video
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exchange program created for a fifth-semester Japanese course at the Midwest university in the
fall of 2021 and discusses the student feedback collected through an end-of-semester survey.

2. Video Exchange Program Participants and Format

The video exchanges were set up between nine JFL learners enrolled in Japanese 301 in Fall
2021 and 120 middle school students. The middle school students were in their final year of
middle school (corresponding to the 9th grade in the US system). Japanese 301 is a 4-credit
hybrid course that meets in person twice a week and provides asynchronous online assignments
twice a week.

Due to the time differences between the US and Japan and because the middle schoolers
were minors, we ruled out synchronous virtual exchanges. Virtual exchange in foreign language
education generally refers to groups of learners from different locations interacting with each
other using an online platform for cultural and language learning. While synchronous virtual
exchange provides an opportunity to develop spontaneous conversation skills, and many studies
have shown its effectiveness (Lenkaitis, 2019), asynchronous video exchange has some benefits,
such as creating a sense of connectedness through more than text-only interactions, ease of
interaction for people from vastly different time zones, developing presentational speaking skills,
and raising learners’ linguistic self-awareness (Du et al., 2011; Hirotani & Lyddon, 2013; Young
& West, 2018). The format for our video exchange program was also an asynchronous virtual
exchange.

Since the COVID-19 pandemic prevented the learners from studying abroad,
opportunities for college students to have synchronous virtual exchanges with their own age
groups in the target language were created, such as the Kyoto Consortium for Japanese Studies’
bilingual conversation table, which some of the author’s students participated in. Our video
exchange program provided an additional opportunity for our students to connect with a target
language community and interact with different age groups. It is not uncommon for the JFL
students to apply for the JET program and teach English in Japan after graduation. Without a
study abroad experience, teaching English in Japan would be their first time interacting with
Japanese students. This video exchange program provided them with the chance to meet middle
schoolers and learn what they were like and how well they knew English, which would be
helpful for them if they pursued a career teaching English in Japan.

3. Design of the Video Exchange Program

The video exchange program was included in the curriculum of Japanese 301 in the fall of 2021,
with 15 % of the course grade assigned to it. Following the already established contents of the
course from the previous offering, the students produced four videos. The videos were simple,
speech-style recordings, PowerPoint slide presentations, and edited video recordings with sound
effects depending on the learners’ preferences. The learners uploaded their videos on their
YouTube accounts and submitted the links to their videos on the Canvas discussion page created
for the video exchange. A discussion page was used rather than a drop box so that the learners
could watch each other's videos. The course instructor, the author herself, made a list of students
and their video links and sent it to the middle school English teacher in Japan. The teacher
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showed the videos to her students during their class period. The middle school students created
videos responding to JFL learners’ videos, sometimes asking questions about the person whose
video they watched. Each video included a recording of five to six students. Their teacher
uploaded all the videos on Flipgrid and established an access code to each video. She created a
list of video links and access codes and sent it to the author. The author assigned each JFL
learner two links with the access codes so they could view the videos and make comments. They
recorded their comments on Flipgrid. They were instructed to record one comment/question in
English and another comment/question in Japanese. Their comments/questions could be directed
toward a specific student in the video, or they could be a general comment/question for
everyone. After the deadline, the English teacher in Japan showed the Flipgrid video comments
to her students during class. The JFL learners created four videos in total, and the middle
schoolers created three videos and a written message.

4. Video Topics and Timelines

The JFL learners created videos on four topics: 1) introduction of self and family/friends, 2)
childhood, 3) hometown, and 4) cultural comparison. In the first video, the students included
their future plans related to their majors, as the middle school teacher wanted to use them for her
students' career discussions. These topics were chosen because they align with the topics covered
in our main textbook, J-Bridge to Intermediate Japanese, and they are topics that are familiar to
middle school students. Those topics were already a part of the curriculum in Japanese 301, and
the video exchange program provided an authentic outlet for their classroom learning.

Each video was 3 to 5 minute-long, recorded in both Japanese and English so that the
English segment could be used for the Japanese middle schoolers' English study. For each video,
the JFL learners prepared and submitted a script, received feedback, revised the script, and video
recorded themselves. The preparation time for the first video was the shortest because the
content required mostly basic vocabulary and sentence structures. They made their script a few
days after the semester began on September 2nd, turned in their script on the 7th, and video
recorded themselves after receiving comments and corrections on the 8th. The rest of the videos
were created similarly but with more time from the beginning to the end. For the second video,
after working on the relevant vocabulary and grammar for a few days, the students had an in-
class writing assignment on the topic of childhood memories on September 15th, which was later
incorporated into their video scripts. They turned in their scripts on the 23rd, received feedback,
recorded their video, and turned them in on the 28th. Therefore, we spent about two and a half
weeks preparing for the second video. The learners were instructed to talk about how they played
as a child, who their good friends were, and to describe their personalities and most memorable
events. These instructions were intended to help develop the Advanced range of proficiency
skills (giving description and past narrations) (ACTFL, 2012b), although the learners were in the
presentational mode of communication (ACTFL, 2012a).

After viewing the first two videos, the author noticed that the videos lacked visual aids
for the content being discussed. Since the third video was introducing their hometown, the author
instructed the learners to include images of various places and things in their videos while
talking about their choice of places. The instruction period was again about two and a half
weeks, from October 7th to the 26th. The class spent the longest time preparing for the content of
the fourth video: cultural comparison. The class discussed differences and similarities regarding
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how people from diverse cultures behave, follow customs, and observe taboos based on what
they had learned from their main textbook and online sources. The learners were also cautioned
to avoid stereotyping people from different cultures based on their perceived cultural differences.
The students created a video that explained cultural differences to middle school students,
focusing on useful information that could help the middle schoolers if they came to the US in the
future.

5. Feedback from JFL Learners

An end-of-semester survey was conducted to gather student feedback on various components of
Japanese 301 in December 2021. Eight of the nine students enrolled in the course responded to
the survey. Among other questions that were not relevant to the current paper, there were five
multiple choice questions regarding the appropriateness of the number of videos, video length,
instructions given to create each video, and the time given to make the videos. There were also
two open-ended questions: one regarding the topics of the videos and the other about what to
improve in the future.

Seven out of eight students rated the number of videos they were asked to create as
“about right”, but one student rated it as “too few”.

The length of the videos, which was three to five minutes, was rated “about right” by all eight
students. All students rated the instructions they received to make each video as “sufficient”. As
for the time given to make the videos, six students rated it as “about right”, but two students
rated it as “too short”.

The answers to the question that asked how they felt about the topics of the videos, which
were self and family/friend introduction, childhood memories, hometown, and cultural
comparison, are as follows: “I think they lined up well with the lesson materials and were a good
opportunity to connect with students in Japan,” “I think that the contents of the videos we made
were very good. It gave us the chance to try and get to know the students we were talking to
throughout the course,” “I think it was okay. I've learned a lot of things while making the
videos,” “I think it was a good way to practice Japanese and figure out how to say phrases or
words we aren't as familiar with,” “I can appreciate the informative content meant to reinforce
practical use of the language,” “I think that the videos were a lot of work, but I think they were
worth it because we could see and communicate to the Japanese middle schoolers that were
receiving our videos. | think that this was a good amount.”

Table 1 describes the answers to the multiple-choice question that asked to choose the
ending to the statement “Giving comments to videos made by Japanese middle school students
was:” It shows that three students chose exciting and four chose interesting. One student chose
"other" and wrote, "Indifferent due to lack on [sic] interaction”.
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Table 1: Responses to the prompt “Giving comments to videos made
by Japanese middle school students was:”

Answer % | Count
Exciting 37.50% 3
Interesting 50.00% 4
Useful 0.00% 0
Motivating 0.00% 0
Boring 0.00% 0
Time consuming 0.00% 0
Other: Please 12 50% 1
comment.

Total 100% 8

When asked for suggestions to improve the video exchange program in the future, six
students provided suggestions for improvement as follows: “"When creating the videos, |
expected to have the same group of students reply to my responses each time. | was surprised to
see a new group of students every time | had to respond to a new series of videos. | think that if
we as college students can continue to learn from the same set of Japanese students, it would
help each party learn about each other at a different level along with create[sic] some sort of
comfort. It was difficult to be asked a question from a new group of Japanese students when |
personally didn't know the whole conversation that had happened with the previous Japanese 301
classmate," “Add more visuals, memorize the scripts not reading it, research more,” “Maybe we
could see similar videos from students from previous classes as examples,” “Greater creative
latitude can never hurt,” “I think that having them upload individual videos would be fun, and
then depending on how many people there were having uwec students respond to two or three,”
“I think that the time to make the videos should at least be a week and a half to give ample time
to polish our videos.”

At the end of the survey, the students were asked to choose their favorite class activity or
assignment from the entire semester. There were many activities they had engaged in during the
semester, such as playing Japanese games, email correspondence with Japanese college students,
presentations, and extensive reading. Two of the eight respondents chose an activity related to
the video exchange program as their favorite. One chose Flipgrid interaction with the middle
school students and the other making the videos.

6. Discussion
The JFL learners’ feedback regarding the appropriateness of the number and the length of the

videos and the instructions given for each video creation was all positive. They also affirmed the
choice of the topics as appropriate and useful. The age gap between the college students and the
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middle schoolers, which was a concern for facilitating an engaging interaction, was found to be
no problem as “exciting” and “interesting” were the common answers to how JFL learners felt
about giving comments to videos made by Japanese middle school students. It suggests that the
video exchange was meaningful even though the participants of the two groups differed greatly
in age, and their communications were indirect. However, one respondent wrote, “Indifferent due
to lack on [sic] interaction”. The meaning of this comment is not clear. It may be possible that
this respondent did not watch and comment on middle schoolers' videos as some students
skipped their assignments. Another possible interpretation is that this respondent did not consider
watching and commenting on videos as interaction.

The students’ suggestions for improvement are worth thoughtful consideration for the
future program. In particular, having the same group of middle school students exchange videos
with the same college student throughout the semester should be pursued as it may foster deeper
and more meaningful relationships. In the current study, there were 120 middle school students
and only nine JFL learners. It was not possible to simply divide 120 students into nine groups
because the middle schoolers were in four different classes. It may be difficult but possible if the
initial calculation to have the same middle school student group interact with the same US
student was done carefully from the start. If the number of middle schoolers is significantly more
than the number of US students like this case, it may mean that the US students will have to
spend more time watching the middle schoolers’ videos and giving comments. This will raise an
issue of the overall workload for the JFL learners. It also relates to the issue of improving video
quality suggested by some students. Some students read their scripts on video, and some did not
have many visual aids in the videos. To demand more time for the video exchange program and
encourage better quality videos without overwhelming the students, various components of the
course curriculum need to be re-evaluated. Currently, the curriculum includes weekly email
correspondence with Japanese college students, 50 minutes of Extensive Reading weekly,
Integrated Performance Assessment, and regularly scheduled quizzes. The pedagogical purpose
of various components must be analyzed before making such a decision.

Other suggestions had to do with the timeline of creating the videos and watching some
videos from previous semesters as examples when making theirs. Since it was the first time the
video exchange program was implemented, there were no videos to use as examples. In the
future semesters, however, the author has sought permission from the current students to use
some of their videos as examples for future classes.

Regarding the timeline of creating the videos, what one student felt was lacking was the
time between writing the script and doing the rest (recording, editing, and posting the videos),
which was one day to five days, depending on the topic. Most students’ videos were static, in
which they talked about their required topic. Giving more time after writing the script and
providing them with some examples of more creative work could encourage the learners to make
more dynamic videos.

7. Conclusion
The video exchange program was incorporated into a fifth-semester Japanese course to make up
for the lack of contact with the target language community due to the COVID-19 pandemic. The

feedback from the US JFL learners suggests that the contents, timelines, and instructions given
for the video exchange program were appropriate for their learning. However, we need to make
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some improvements for the future semester, such as making the JFL learners comment on the
same groups of middle schoolers throughout the semester, encouraging a better quality of videos
and giving more time to do so, and providing exemplary videos to emulate. This paper focused
on the JFL learners' experience, but it would be beneficial to study the middle school students’
experiences and perspectives in this kind of exchange. The author did not pursue it this time due
to the concern that the middle school teacher was already under strain to deal with various
pedagogical and administrative issues raised by the pandemic. The author wishes to pursue that
line of inquiry to improve both Japanese students’ learning of English and US students’ learning
of Japanese as well as the cultural exchange if she could find a collaborator at a Japanese school
in the future.
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HAFBOFARNE L RRINBRWEREFOHER
—HBFOFN EZFFOXFICRAON D FEICEREHTT—
Joyokanji which cannot be displayed properly:

Attributes observed among kanji structured with a common component

/NE D —HF (b bR

=2E

HAZED SEERE CRWT AL AT S r— g VEICEFRIND LFOHICIE, HARBHEE DR
CFIEMRED LR EINDLFERERAIND, ZOX )T ET + > b EMER., BARBEDO LT
DHEGE 7 & A ARGELUAN O SFERRE CRR SN RHIBNG S, T2 CHET + > MEBEOER TH S
Unicode D#EATET A5 L., BAEHBOHRSE CHEENLER LT Z2HE LZ, SWchiz-> T, 3
FHAGRL T DEALOE NS TEFEMRIZE ] L WO fRETR L, ZOHEMREZ b &I HAREOHET
EHHET R EDEWE TETRBE] LT 0] ~ 13) O4BEBETELE, ZORE, ETRE
FE T3] OEFITII LT ZMRT 2 MMmICIEE T 2REB L AoN D Z ERHA LN R oT, £z, ¥
FREEBECTHIE T 4 v b OFFE & 2 OFFEE 28 LERRT 2B ERH IR, £ O%kOETFEICH L
ThdZ LITRBENTZ,

F—TU—F: T PFHE I+ b Unicode TEFEMIRILE EFRIVE

1 ZC®IZ

AU a—F = U H—Fy FORBIZEY, FEBFIIAREOT A MIRHIC
TIEATEDLEL )T oTo, OTETE T, Bio7FH - I CIEL BT o
— RZ2F-WVWTXFEDOLYVIY 2925 Z ENRAGETH - 7= (20 « 220 2017) A3, [H
BERA 72 SCF A% (ISO/IEC 10646, Unicode)! 23BE%E SN2, 4 H TIIEH L TV 5
TNA AN HAGER RIZREZEREIZ/RSTH, BARBEOXL T2 RIZVITBHLED T
HZLEWTE D,

UL, HRFEOSERE CTRWT N AT SV r— a VEICERREND LTF-O
HICIE, BARGEREE NS & EZDARARTH 120, FTINE D & S5 SCFER
AR END, BAREDL I THOLESTWDLZD X D R UFOFR « FRIL, 1T HiE
T IhET L 2EFINTEY . ZOFEETTFa— RE2H I A2 DB TEL M
5T &= (KE 2019),

HHEEZ ¥ MIHAGEOSCTFEN, WEFER EHAREUAND 7 > P TERRSNTZ L X
2B 5, Unicode IZHIASIZE TR T (DOFHR) IBEDERIZ, HT V7 OFE - Hug DR
Fa— R CTIICEWNZZNWEROT-L 0% 1 DOF S EICHRAESES., T/hbb
RLa— REZZRLENVI ZEEITo70, L LEBRICIFHEMICHE Z L ENN
IFEAERNEDET TR, BORH> THEWVWRDH D LBDDLMNER RN
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Unicode 23|t L 728302 2 FF o CF 3z oW T b AN Tz, TORE, R a—
RBRONT- TR, F=X—HRICE RSN, T 7 MckoTheEb E
FIELTWEEWRBND LR TH D, ZNNRHFET > N TH D,
F1id, BAREOXLTEREGEO 7 4> b (FE T+ F) TERLEZLOER, =
ZICRBNDEIITHET + 2 MIUFIEAREELEENZEAEZEDLRNEDMNG, BD
—BIT S D WITBHE RE VAR OND LD E THEEL TS, FRICHFEMICHIZ D
NDERNRELRLFICOWVWTITIHABHEBSG CHREL 720 5 2RE - FEOBEWVR
BEINnD,

K1 BERFBEPETH D FEDLE (F)

AAES, MEEOSERETELNINETIV DR
a) HE. & -SBZOEHABALZFERL
b) PEEEE - BEOTHAZFERL, BREZELS
o) HELES SBEOFHARLGD, AALLELS
Tk d) HELES - SEOFTHARLD, FLoh—HIFARERC
AAE a) DAMD VAX FEETR
MS Gothic b) BERBEREIE o 1tEx Jd)ELREBEBR
hEE (hE) a) ) A D >R Tk E AT R
Simsun b) BEMEEEEE o) e Jd) EZLLEHEE K&
PEEEE-EE) (a) DAD I X TS T
PMinglLiU b) BB EeEE o) (B25#E d) ZLUREE K

LZAN, PETF U MI, HrD—F—DF A ADOZFERE., 74+ FOR
E. HEHT LT TV r—a VEIZL o TEND N E D DB RR D120, HAZIT T
FORTND HAFEOFREARCLENHFIET 4+ 2 MI72> TWDNENZ EEM DM
W, Fo, FEHEIIT AR EW D O L TEMEW & OFERE (1713 2014:148)
DY, BIRSTIETOMIGENRH > THEOEWITITERNLDIIZS WEE XD
N5, O, HEhL FEHENFHET + > MIEOFEIIK O oldix, BEmIic
EOXTFICHERZRENBNDINEMBL I ENEETHD EEZ D,

Z 2T, AT AAREHAETOBENLFIET + > FOF THAREOTIE L OFEWN
DEE 2 VL ETFOERLE L, BEIGICAR R HHRERMET 5 2 & 24
ZEAMIE Uiz, BAREICIE, BT 2,136 FICOWTCHAGED 7 4> b & HEfE7 4 o
bt U CHEe ) ORRE L 4 BEBEIT T, HEET 4 MR o 2RI HARGE & O
NBER SN D LT EZIT->T-, AR TIE, RIEE RV B IEFICHOWTHE L, =
O CTHIBDTNL A2 FFOLTIC A SN D FFEICEREZ Y T TR 5,

BB, AETHWS 78] 5K &) R, 5 (2003) 12k, [
o) X TEBICRCTEMNZY, JFFCTHR SN LTHIZRZ 2 BRI’ |
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(R 1 MElx NORNEIZH D, FOREMBILLTZEMAR] 2Tt Ed5, F
RN JL BN D SCFORERREMNLZE DBEWIZHOWTE KT H80%, Biz B 235FE U
TERERD ] OLHTERBZZELH D,

2 SEATHRZE

AEITIIANEICED S SO E LT, Unicode, BEFOXIRIFZE, EFHE D = HIC
B3 2 e Tt 2 D EiF 5,

F 9. Unicode DEET-a— RIZHOWTCOMIEILIERBFZOLEICR DL Z LR TE 5,
220 - 220 (2017) 1. WHET L, TRUCKHET A HE, FE, BEOET a— K
F LD EEER L T D, HHET & FEFEEROET a2 — FOxtL, & RoR
0 22l « ZN (2017) DIZTHED R BATEBFBRG CHMEM T 28k L oo
TW5, LOLARRL, ZOXMBRITZNZENOMIE CHHIN TV D PR EHET o—
REdt St THDH20, FHET 42 MOSHTIZITERT 2 Z £ TE R0,

Unicode DIETHEA & 2R b T2 b TRIBEIZOWTIE, a7 ~DifaiETH D
KB (2019) 12, TOE R EMENER Z D A D =X LRFEREINL TS, LML, K
IFHAGEBRIE CHAGEA W S 70 7 7 <IZmiF CEPNLTWA D, HHET + > M
IZOWTIE,  TBLZEIZ Unicode 2 3228 L 785, Tl BARBRIETIZIEAD, FEFEER
BCIITEREAO 7+ FRBIRENLIDTE ) LEHRBITIANT > THRAELTVEYE
Al (2019:110) L DFERICE EFESTWD, AREFEHBEOT A AD X HIT, AARGE
BREILIAN DT NRA ATHARTEEZTL D E VDRI OWVTIEE L STV,

N, A H—Fy b EOT —T LETIE, EBUIT HARGED CESCFEA] O
74 hEBICL, EIICMEE#RER S, AU TA DT =T T r—v g Uk
D —H— (HFREFICEED D ANx HRFHET o MTEZIRY EFTERICEmE LT
WHDOBRBIEIND 4,

WRIZ, AARGEE & FIEGFEOEETF O gt 222Dk, KiE (1980, 1981), 11
(1991), F 5 (2003, 2005, 2006), A (2004), /hE Y — (2019) HL L oL H 3, Wi
NHEBRIEDLON TSI EHFOE TH Y | FHET x> N OWFE L 1T HT x50 B
B, 17272, ZOHFTKRA (1981:60) I%, XTFOXBIFIEICB N THRBOME HEV
ELTCRET OO L AHHL TR, FHET + > FOSHITIZONT S Ak ng
HHZT<NTWD,

fEROL Z A, WMEBOXFD LT, EOEHHN., EH5VnIr59ll, FOREET
FEDRE S TN ThH, WFIETERNEZRS IR0 o T, BT E LTEIL
25 E0, EOBNNIT I /WL OO0, EORELLERZ > TuhiuX, HiZ
FTHOENTII 2L, TERPES TND ERDDLRENE, &K - @EmiceE
WHZLIIMDTEH LN & TH D,
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ZOEHT, FEREOENEFBIICIEZ D Z L NES TIERWSTFEO S BIFFEIC R
W, AR (2004) 1% THEIZE ] bW O BEEZER L. FRECBIEZEINSE W E 10)
~ T4] OSEMICEMELTHELTVD, BEWOREIZL>TT I &ni=y
FIL, TNE CTOXLFORBIFICNNIRNWEBEDRT O b d, 7272, FRDGH 5
X, BARGEOET L fRFE2EAT2TEOLFETHY, FIBERINDIFROAER
X, BAROFIEFET > N EORICHA BN D 2R L FMCRERENR2 > TND, £
D=, RO HIITH TR AR ET DHLERH D,

B, HETOTRLEICEE UaFge & L Cidh (2014) 22507 5, adid, féiik
FaAE O PEREREEO T 1404, HARGEHEN 724, B ARGEHEN ClI e H AGER
FINHIZT o r— MREZITo TR, FEBEBIIPEE L EORL D B AGEOHET
(MHORFET TRFTEET ) )2 HbAEFN -0 EB-o TS Z &, BARGEHMITA
FTETOREOLEMZE T TWD Z & BARGEEE X B ARGEDO SCEO FI RT3
I TOWD EEMEZE LD, BABOETZELS RELELEX2H0ICHD Z LN
B O MDZ 7o T2 LR RTN D, FREL T TR OPEAGEEZHHT 5 B ARGELRIZ
BWTH, AARGEL LTUAKBOLN TV DI TFROERANLEEN TS, £ ORI & B
FxbL, BRFBEBOLFEFIENERDLFHET 2 MTONTEH, [BFEFET] L[H
BREOEEPHEBL CHA SN, FBHEIENSND I ENEEL L WD Z &2, A
(2014) OFHERE RN O REIND,

INSORATHIE 2B E 2. ARAFFETIIEA (2004) © TRIEFE ] #EH L7 TET
EALERIEEE | WO A TT/ERR L, FET > MR L 2 D 55 ETFORER
O ZITV., HBEHESE CER A2 BT WX ERiH LTz,

3 o
3.1 ZHTOBLE : Unicode DR AEFT L hET 5+ MEE

9. Unicode DFEAEET-EHHHET + > MU E ORRIZOWT T8 & TH] %24l
2T, T OBlLE R RS,

(B W) SXFIE, A K] OFERKITAARATORMELATEY, M1D X5z
E Ik T, B8 & FETITBRTRFEHE

NTWB, UL, PESENE - BB THA S L e AL
MV DTy M, i Dk o Tl b | P AL A

FIELTEY . D75 Unicode T 2 d L B aalE= 548
AT, AHURD T ANEE S 4T 6B6F L1 M1 &HETERSNTLGFE ()

IaA—RKBIROHNLTWD, T7bb, Zhbd
HIR O SFEREICBWVWTHLZENENDSFEDO 7+ > T [ OFREMHT S Z LR
TEXHL9Z7>TWB, LENR-T, Bl TRV SV BAGEDO L, £
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6B6F [ ST | =R =

= -
ks K] %{ K w [i

GE-3E51 H-8BF7 T3-3C47 JO-3BT5 K2-3E53

L

®2 Unicode DHEAEF ZEALHE. FH. A&, BA. BE. AL (BL) OFK
ISO/IEC (2020:723) L Y
TNOHIKDOFFERIL T TIER 2D L 51

s j : &2 PEFEORETOH &AL
FRENED, ZZICRHRD LI —

W) OERICEE s, | DR EAE L
(B | A2 DWTIEHRIEET + > F2SREIC R R EEE (R E) o

5T EEBELLRNVEEZLND, Simsun B 23R L
ZTHUSHK L TH O5EIFRRS, K3 hESE(E%-4F) .

DEHIC T bHALBE, Bl G | PMingliU R

THHIN TV DLFEN R > TNDH DT

2, HEEFE - BETHEDNLTWS 7+ b }j 9] 5’]

IZIXFEARERT TH] OFROIFEFITRL

Unicode TIiZX 4 @ K 5 IZ HAGE S IXTFIED R B [ 55

DXAFDHESHNT, 523 VNI IELEES gy ammcrMshTLaFR ()

e I} ]I AN I ]

G0-4850  HB1-A452  T1-4443 JO-3F4F KO-6C53 V1-4CT1

®4 Unicode D#EEEF EMNoHE. FE. BE. BA, BE. A bFL (BL) OFHK
ISO/IEC (2020:560) £ v

PIRONTWD, D), PIZIETELEHE - BEEOFFERE TIE FEAOR]] L
I HAFENRID L IICFKRSNGFD,

o)c]: 5 ﬁ HZIKAE@,‘—%)EHn‘P,—'—.@EPa &i *3 EPE%EO)I%:[%'GO) r?ﬁﬂd}ﬁljj
ZOX ST, BAGEOHE MEFO I,

M) 0L Icke ShFicE gy |BRE =T D&
A ERBIVRG, TP BT o M e e

DLEBRNEDE . TH] OEHTEDD | smsun BT 0 R
B CHARBHABTERE THEY + » M ME | nEsEs.4) N
ERDHLDOENRELTWD, KBFFETIL, PMingLiU an I DR

Unicode DFESETM S TR O X HIc%E
Tx v IRMEE RV ESEHETEIRD L, TORSE L LIS EEITo T,
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3.2 irxts

IR G T 0 2,136 5 (CU{EFT 2010) & L. TN OMEET (BA, H
E, F#k, B5) % ISO/IEC (2020) F &L U Unicode DAY A & HWTHANZ, F
7o WEFITHWD 7 4 2 FOEWIZ X AR 2R D FET 208, R biIFoTr ¥
A UFETH> TEENELD LV Z T b7, LarL., Unicode IZIXZ—2DF
LB I TW WD, BAR, FE, &, BB TEHINTWAIEFOT A
VRER T X 5725, Unicode DTFIEELLTD 7 40 N TERINDTEED
1T o 72,

MS Mincho, Yu Mincho, HG Mincho, HGP Kyokashotai, UD Digi Kyokasho,
MS Gothic, SimSun, PMingLiU, JhengHei, Noto Sans HK

T, MUK - ECHE L STV DFERIZONWTIE, LFTOEREZZB LT, S5
ICAAGEICBWTIE, SUETR (2017) Z W TR S 2iEFEB L OFEEEX THASH
TWBFEIEONY) =—3 g BT,

HE o RS R (2013)
38 F ALY Y 2B A ) (2020)
T HANEEBETERE (AT A EE
B B TEETREEIEEEN (F T4 VB
MBI LT B IR (2011)

3.3 ot Ak
331 HWME

AARLHE - F - BBEOXTFTOMBONIE, T HHRCTHERTE 2 VNEFEETD
WE D IS LI EITo T2, ARIRECETOT VA V2, HDWIEENICHE
CDRREDZE PR Lz XTI W TR, PRETFELRVWEDE L,

FTRZEN S D EHIW L7 CFITO0 T, B2V RO DN OFREE - FiEE £
2O EFHEARIZE] L) ISR SO TE 2 O RIS T VAT & Lz,

BB, TETEREE) 2blicd2E0 BETREE) 2IEL, ETRE
FEREW, TROLEROBENKE S HEBL CHEREZ AT TEWTFEERE LT,
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332 EFENEBE

VESFENL BICEE | 1R AR T AL OB DESNERL, 4D L HIZ
(0] ~ 3] DAEPEZ I TWD, EFOEMNDR/TH, My L TR T &
NARE/R —TEDE RO % T EMESZELH D,

K4 EFHUEMEOSEEE

EFEM
ERE DIERE
BERZEOFARELFARTHS.
EFDTHALVE. HAIVI TN ERFITRAIEEDHMLERDABRESND,
1 BXREBEOFEREFFRBTHS,
FESTHHBTINDFRTH Y. EFTRHEHHAHELLVNSEEELABEIND,
2 BERFEOFREEDELGD,
RE DA ELEMICASNLENABREIND,
3 BFREBEOFREREELD,
BEFERATHBmOEHOINIRENRLTD.

o

EFEALEZE 101 & T1) 1%, {EFOEHAIZ AARGE L OFEWRR2D, HDHWILHAR
FELEIEFICE BTV DT, SUTFRRRICHEN 72 <, IHFFO L HITENVTHRME L 722
HZENDRNWEEZENDHLLERL TS, DTNREVDRRDONIHEED.
ZZIEWRDH D ETFODLN> TORITIUTEVDFEICRODZ I WEED LD LE
EF LR

—JF . IETENCREE [2) & 13) %X, BVOFENERCTES ICHERIND DO
T, UTRRRICHENE /D VIV ERT, XTI HHIRN R | PIHET &
Y EIMEEIZR DL DLV THDH, LU, FRIFEIZOWTHIT 5,

(1) BEFEARFBE 10

IETFENLERIZEE T0) X, HARGEOSLTFOEN « SN ERIETH D Z & 2K T, il
T T OEALIE. WTHILBIETEARIEE [0) HESND,
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Fo. BUODNHREN DA BIEFOTYAL U ETH o720, HDHVILZN & RIS
2D OWHNINENDOGE ., TN EEE LS (0] & L=, IEFENEEE 0] 12
WZUATFD 200X A4 7R 5, X512 BEE] S %2R~

BAsE74F  EE7#4b
AIETOT YA 7= " o
C B LACE D E TR LA L S OEN il Alk
N AN @# ﬁﬁ
b. IETFDT YA L7 & RIS D M 7 2= 5
L SES O 1 H O E D 15 (=
() %0 5 EEKEOEERDIE, 5 9% 91
1
2) EEEA RIGEE 1) 5 BEFEHULERE 01 Ol

JEFEARIZEE T1) 1, BAGEOXFLIZERETHD Z L aRT, IETFENEL
FET0) ER2DO, REOMEE, PR KR RORE, OB, EF0T
WA L ETIT R, RPN DN EVDPHERINLIETHD, L, ENbHIX
FEETHBEINDIFR LAFEDO LD TH -T2 | — IR CEETWOIEFEY A X
TIFZDORBUBEE L NS DRE Y, 272, EERIZZN DL DEWAFEZ OBRIZFAESH
DMENMIONTIE, FEEFIOGEIVHEENCLE > THRIBEL 25 Z LB WVTID, &
BHYG CIIFEETHFAEINTOVDFIETHLINE I ETD, ZRBELINDEAL~
DHEBEPBLEL 2D, EFEHMRIZE 1) IZEEn5E

WIZIEBL R B 5, X 6 Bl 2R, Moy  |BASE7sVE PEEA
Y ME TR OBEFUANANTIS HAFECIIFES THA {K {t
SNTWAHFI LB LTS, N N
a. fAEEDEN T ’
by #o 3 E ZEICBL DENSAIC % ?
77 v MZELHDEN
T4 ) o 3T A EACEICELS BN SAT PN )
RV TEL pOE, 5 i
b. HEEL x
(R HO 2, SEEAORNRY LEICR>T  me mrau®RBE (11 Of
WD DO

[R) o 3, 41 H AN 2 [l H OREEIZHER L TV D ENOEN, %
C. MEDFEFEDDEL
- SUHSED 4, 5 H OFEEDOE
[FE] #D 1EH ZLICRWN TV S NIEREIZ FIZFY TWADEN, %
d. HOEHEDE
[y %5, TR] #o 2 ROREE O/ OEN
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e. WmONIE (BLE) O
) % o

(3) IEFENL BRI 2]

IEFELRIZE 12) 13, FEHEE THASIN TV DLIFRE bR ODﬁF’?Tﬁ
ﬁﬁ‘i iﬁ%fcﬁ@b\ﬂﬁﬁﬂhéo ZDT=D, LFINSZT HHIRBRRY | ?i’awﬂ‘i’r
FLELEIIZENWZGE, AARBEOXFLDENRIT-X ) ERND, H“jfﬁuaﬁ'\:ﬁ/
& T2] ’aiﬂéib\ iMT#%Zy X 71 Z BB 2 7R

a. AEOE
) D LE HDKENE BB TIZ80RWD TV D O
(2 BED 3, 4 HPACEDRIDOE, S

b. - Hfil & BAE74  DEE7A -
[P Ho 1, 2\ E D> TWVD G D

D ' =

[E2) Fole FE O FEE OHEE S TIZE < 2 e, [,
ENDR, R P
K K

X7 EFEELEME 2] O
(8) TRFEALERIEE 3]

ST I [3) XETZMERT 2 MICEHEREVR RN S, IET-HEN R
Efmzmﬁmﬁﬁkﬁﬁ@@w ZEANRE 25> TNDOIZR L, 15T R E
me TS EAER T 2 =Y BRN Rz > TND E VNI ENRH D, =Y DR
DAZITREEIC AL RIET L O & BMEEIITIEERN Wb ORH 5, X 812 BARH]
/T?“o

HAEZE 74+ SEE7A-
a. MR DL Z LIk o TREENE DD H D .
) DARORED 3 A% 2 KB DM V55 54
&) OFR EERO /NS 7204 N H SN E ﬂ% i@
FEDOEN,
b. #EITRAL DD, REHIILED LRV D +J J]
(R S OE
) O RO O, 5 & |

X8 JEFELIEME 131 Ofl
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333 [EFRENMEBE] X7V 7L TEFERBE)

DX D 7R T Unicode THEA SN TV D HIE, FHE, BiBE. HARDIF
DFRE I L, FHIKOSFERE CENG L FHET + o MK ULIEFBAEIEED Z
RY T w#ToT, ZLT, IRV VT ORERES LI, HOEWVERES S W7 30T
ELTORRY OREZRT WETEREE | Z2HERICE L, SEIICHE, &,
BE LW ENENOHIRD NEFREE ] 25bE TEOXLTOREN: NETRE
FE| ZRE L, TOFEEZESO M 2HICRTHRE I,

X

®5 EFHMIRMELFFRME
SES & &R 8k

STAN L gL
(RS SIS <N <
BT ML R E 1 1.2 1.2
=T R =
ik B EF R E .3 2 2
|
3

(REm)EFRRE

] &) XXFIE, PEFEOBREE T CII/AER OEAIZ—2 AT 2 B AKGE & OEWR
BlEInD, £7. Ao Tk X, BAGETIESHENEEOMRTHDLDIZR L, F
EEFE - BETIIWTROLEAERD FICHWRRIZ > TV D, T OEWIIETFEA R
ED 1) 24T 5, —FH., ARlo BB, BARGEN [\ ThDOIZx LHET
X TJL) DX HITRoTEY., ZOBEWIIETEMBEIE [3) 12475, FU T\
DERNLY, FHE « BB TIXARIOKREDOT N HITIETIHNREE [2) OFEVWRE LN
5, bz 13 & 12 LworEXHFTELE,

WIZ, Hl = E G TR A E O R KEZTY 7, ey THIsBNETRIEE ) (2
OEGEHET 13) . FHk - BE8IX [2)) & Lz, &E&IC, 3SHIBROIETRIEE DK K
EEID ., ZOMEEZFDOXLTORENRIETRIEE ( ) o84 13) ) & L,

ZDEHITL T, WHET 2136 FICHOWTHE, Fik, BEOFNEFNOSERE
T CORIBHIETRIEE, BLUWMANETREBE 2T LT,
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4 FERELBLE
41 2fF

RS- 2,136 7D Unicode D AT % /0 #r L7 R, IEF-RIBEOEWNZ L 557
HfRIIE£ 6D L IR oT728,

TR 1) LA EOSCFE 770 F (8 AET 2O %6 EFEMERNDETH
£136.0%) T, 205 bXFORMPLEHICHEL RIFFr BFREE RFR

BEMEASERVETRIBEE [2) & [3) O30T 399 5 (4 ik X s
FAROK 187%) T -1z, BIRNAREFORY A M 1 =
&k 2ZRShiou, 0 1,366

* 7LC\ i&f&%lj@{ﬁ$§\=ﬁ2}§ %tti& I/\ {§$§\=}%}§ YR &=t 2,136
0] . T2 b HEREOTIEOBITENRR VD, 2
ETFTRZEDN 1) Db, 3720 bEVRHERINDL D, £
LTEVWRHIEEIE. TOEVHHE, FE, BEOSHEEE N THEL TV E
MEFRRTZE A, ZORRLVDOIATRRIO2LEEH D Z ERbIroTz, FHNOD
(=] FEAOHIBOTENFE L, [+ ZEEOMIBEOTENERD Z L E2FK L,
[72 L] X Unicode (ZF ORI O ATEFTNIRH SN TWRWE E2F£T 9, fil 21,
a) DX A TITEAR, HE, HEOFRNILE, BEBEORNELRY ) OX AT ITAAR
BENILE L TWT, RENPERZRY | FEOFRITEELI 720,
IDIBLELEETDHLTOENL OO, e) DAKREFEOTNIE, Fikl
BENLET A XA 7 TL196 75, RIZEZVDOIE, m) OHE, Fik, @ E@EL, H
KIZTNEIe DX A7 T182F, 3FHICZWODOIX, a) DHAR, HE, FEILEL,
BIBOHRNERILD LA T TL06TF, 4FBIFHEZTNERDL D) DX A T TI8FTh
STz, FHRODXATINTNE B0OTFRBE CTHHoT=, ZDOXHICHET o MRBEE
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®1 WBEANOEGYDEAT (£217E5H)

a) [BAX=rhE=F#] » 8% ) [BAR=8E] + hE FEGL
b) [AX=FE=6Z] # HE m) BEX z [PE=FF=HZ]

c) [BX=thE=8587Z] » &% n) BAX z [hE=FE] » &
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CIEH D Z EMMB, T, KRFETHAREEZHER L TWLFEINER THAELZH A THEH 9 &
WH a— 2 &L, INPEEORSLERE A ZR LS H 7 T AFHAEZ S, EEL LT,

BTV EIRE S DR IIRINGER S D [EE DT DD REWM R SULA~DT 4 22 ) F 2 — | B L

7o HARFEZ 7 AI/NNFE4 - 584, 1004 =223 0AM., B—R—RMsEE L. =58 & bicE
TR EOPTEILEEIM EOIEE LTz, INFEEDBRULMEE IO EIXHAFEa—ARNT
ARETH D L E X, ZOFH L TIEFDIEBNEDOH 2B Lz,

F—U— N BIUUEMRES), BB, NGRS, MiE. 7 7 ZA5E#)

1 ZC®IZ

A, 7 a— Uit BRO=—XZEbETfa R AX LV ERD NS KD
272 oz, FIE DT T, 2009 05 2012 2T T, AR REE~A 71 Y
7 N EOEZENILE T ATC21S (Assessment & Teaching of 21st Century Skills) 7' & 3 =
7 haATW, BHEN 70— iR TAEZHLS OO X F )L 21 iR 2 %)L (Binkley
et.al. 2012) Z#RE L7, Zhud IEXF) . M) . M=FEoYy—iu) o HiER

DHTHEZDLAXI] OD4OOHT IV —O I0HEENLRAIAFILTHS (F1S
)

o

# 1 21 kB2 %1 (Binkley et al. 2012: 18-19)

1. % %77 (Ways of Thinking) 3. %= o> —/ (Tools for Working)
QAN EA ) = a v OfF®RY 77—
@ #LHm B Mk, BERE OFHEEHE OV TF7>— (ICT VT T )
@ FHZLFE, A2Bm @M 1 RATONT
FSIE )
2. 8= (Ways of Working) 4, R o CTHAE B A% (SKills for Living in the
@Waza=fr—var World)
®agRr—vary (F—LrT7—7) @l & FEBRE T o RME
QANELXX DT
OfH A K OE2 1T 5 BT (b0 BRfiF & b
~DWIS ) T Te)
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Zo 21 AR R R LRz HROPTHEE B ATV EWHTHARHD, D
PCIZEBEHESTHE, B L TWIT D AT 08 b ER iR & B b~ )5S 138 A
IZHB>TND, 7 a— BB E TEET 27O B TEN =D |
BYAbTHE oAbl asia=br—arvrlo-) LARTIER RN &2
5. BYXAb~OHRIIEE CTHD EFEBRINTE =N THAH, AARGBEEZHLL TWH
LHFEDEL T, BARRLT AU AENTHAROSAIIEHD D Z EE2HLEALTWD, £ 9
WO REE T — NV A E L CERT 2 72 DI 3 B2 S BRE ) % 1) b S 5 S BEpER
bHEBZEZD,

T2, T AU D KEEEREC T 2 v 7 2T, DENCHE L TR RSZER, 2 L
TAA R TA LA NAE—FEZHIZT DL T EETHDABLENTEA
Vo BTN T I v 7 ORI, VI F U 2 DOF 2 JTOMEBL OE NS
BRA 72 RINEDE Z o7z, BIZ, NUTF Iy ExBEL, ERX0ERPESTEZFED
S TWDZ EMBEFEICHNT, FRICBHEIZIERNTONY A I7RU I FUAEREORY 2—
KT AERORISTH D, ZO XD 72BN, 4 F TULEICRZ 2 SO fE#,
PREBRE LD O ZENBBTE LB L, ULEERIIORPR > TVDHEFiEI— A TSl
EULEHZ 72N D BUEMRE I 2 LS DIEE 21T H 2 L 2RO T2,

2 FITHRSE
2.1 RB3{kfEeeA1 v 5 ATEOHE

FABRIRE ) &y 9 FHERIE. 1950 ARSI TENO TW e EFE AN ORER 2 &3 5
YRR LT, 1990 FERIEL Y, U—L RU A Ro = 7RI A[REIC A2 B I2oh
T, A& PMSUEOME N & &S 2B OED BRI LTc, £D7-), BIbAL
DT O\ FHENERT 5 2 &N LD EEIZ/2 > 7= (Garrett-Rucks 2016), = 512, F3C
{ERTRE NI E R D /3 BF I B U, Bk x e 0B TR S, B HGEICEZ 2 5T
W%, Deardorff (2006) 1%, ZSCLRE ) O HFEIZH —MEIZ /2y &k~ Fantini (2006)
I 138 DR CROEE A L Ea— L, S EIERMHENRIUBLBIEEIICE - T -
TWHZ xR LTe, UTIIEINE TICE BN OGRS L TELbI - HiEE &
IF T % 1 (Fantini 2006:72),

Transcultural communication (B 3k 2 I =2 =7 —3 3 V)
Cross-cultural communication (B3ft2 I =2 =7 —3 3 V)
Cross-cultural awareness (2 b #85#%)

Global competitive intelligence (7 @ — 3 /L4 71 FNHE)
Global competence (7 17—/ 3L 72 HE 7))

Cross-cultural adaptation (¥ 3CAkiE i HE 1))

International competence (& BHIHE 77)
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International communication ([EFEHI72 2 I = =4o— 3 VHET))
Intercultural interaction (22 C{kAS )

Intercultural sensitivity (¥ 3B O s 14)

Effective Inter-group communications (R 7 —T7 2 I o= — a3 V)
Cultural sensitivity (SC{EROEEZ M)

Cultural competence (SC{LRIHE T)

Communicative competence (2 X = =% —3 = »HE))
Intercultural cooperation (3 b1 77)

Enthnorelativity (SC{bAH %)

Biculturalism (—30{b.EF)

Multiculturalism (£ {1 38)

Plurilingualism (% S 38 £5%)

Metaphoric competence (LLMRAIHE 77)

2.2 B3{bRERES L i

Association of American Colleges and Universities (2011) 1%, & SULRIGES 2 ESHH I
BT DR RARFADFEKEREE LTHIF TS, BIYEMEES L 1X7R2ATEA 9D,
Torres and Rollock (2007:11) (330D ERIZ 38T 5 BUERIRE &2 TS RICREE T % 5y
B OFEE L BT T EHAEDAX V] EEHEL WD, F7=. Byram (1997)
%, EIEHEES & SREME L OSUBRIIC SRR s FiD AN &2 S bl o 2 Raviz =
Ra=l—variE b BHRENEFEFEL TS, Barrettetal. (2013:7) 1ZENFEES
(Council of Europe) % 312, HIYLMBAERE ) 1T E T L X2, 4D T =
U —. (a) REFE (attitude). (b) &% (knowledge). (c) #f# (understanding). & L T, (d) A
XL (skills) Z B, & HWIXFRIFFZEX BN AT L ER L TV 5, BLFICERERR
IZHF 5,

Hor&ED UbiciTE T2 N2 L, BETHZ L,

b. TOXIRALR LR L, aIa=lr—ardE A%, @y, 7o
RN EEZ D> TR TEDH I &,

C. TDOXI7p ANx EEHEERN TEBRMREBERES LN TEDH L,

d. bMEWEOHEWZE LT, B RS & A0 B S OO SLrIpT

BAHEfE x5 L,

tad

RILMRES Lid. B L3RR oMmEZHE L. AN, FRISHIGET DR/ T
b5, O TIEREIAVEMRES) & 13, B2 MM ReFNEALaI2=7
—Ya &L DEANET TR, FUEDOANL MR, e, B3, HaH, ttarsy
IR ERIRDMEBEFFOAL EHABICala=r—vark DN EBRD,
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2.3 AIYLHEADEITHR

7=V AN EBERT AHT2HOIZIE, BXHFCEE S, AFEORAX LN SRR
7. BACERRE ) 2 EN B L 72 D, EIRRIICTE T D12 0IE R Yk a R 2 = —
¥a IRIERVA, Byram (1997) 1X, EXfba I 2= —32 9 VBB OFERIZIEL,
A a=r—va e ERIUYEMBEN OBFRITII BEE RV b 2 LRI L T
%, ¥7-. Lindholm and Myles (2019) & 4MEREDREII N H LB EE- T, Z ORI
FBE I3 m BT 5 S IFEWEINRNWEBRITWD, ZNTIE, EIXo TEBETFTOR
26 BIAVIIRE S O] EZ I FUX DN WNDTEA 5 Iy, FEATHFSE T IS b T b
DT 5% LTcGi THEAN & DA E L b, Bagfbicfiliin 2 & BT RE ) A3 W
FTonEEXLNTVWD, EEICETTDL8IDBMET W HIERHRBH TS
(NAFSA 2003; National Task Force on Undergraduate Education Abroad 1990), & Z 76,
Fbicfiiin s = & NELBIGRE S Df) EIco72 3 5 &% % Lantz-Deaton (2017) 134
BRIEDN & 2 [EIBRAY 72 % v L /S A ThR &2 I SRR OTEEh 247V SbgeEm k4
o723, BB BIZIZES R o Tle LW ORI R ZHE LT, —Ti, 05D
FHREAFOFROFPAEMNMT O V=T aTZRL—a 777 48T 45T D5 ET,
HAvMBE ) O B35 (Lazar 2015), D5\ ik, Bk I o=/ —v a VNN
M =9 % (Hirotani and Fujii 2015, 2019) X WO fER B TTW D, SHIT, /1 v—Ta v
REDFRTEFTN—3 9 o E RN OB ZHRE LR R, B _SHEG0E
F_X—=v g UREWFAFE RN b BT LS 2 & bbb o 7 (Semaan &
Yamazaki 2015), Z iU E TIThE & 2 CEIUYERIEE ) 2 M LS 5098088 Z 72T
XN, TAVIOFEHROAARFE— AT, BRANLNE OBESHEARNE AR
BCala=r—alrrEbBEaNTEAERY, ZNTIE, £HWVIHIFEFTEIR
> TR 2\ LS UL DTEA 9 v, BIUEASH A T & 22 1T U E S BH]
RENIEM ETERVWDOTHA I 0, ZORMERET 5720, K7 vy =s FTidvh
FROAARGFEa—AZE L, BN EZM ESEL 2 LT TERVMNESZ X T,

3 uv= hMZ2ONT

FT. 20T e Tl NEBROLHIIHTY, BARFEHEDOFZAD/NE 4FE L A
WCHARFEZHZ DLWV a—R &Lz, Z0Oa—AZBETLFETEITANLOS
BRCTHZDZ EICHRRH Y, HODORFROF ¥ U T OI-DICFEBRICH 2 2%k % LT-
WEWIKRFATH D, TORPENEZDDITASI/INFERED AFELEL 5HEE, 47 5
AKJ1004 T, HANLD/NFAEZANZ, RiiTHZEE2TELTWDL T HETH
5o £, 2B ZOTNHR 204N ARIITLS FETH 5,
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31 BHAEa—ADHK
COHAREa—RIIIFICSOORHINRD 5,

a. /INFAEICEARGE L BARICN S BARO/NFEE E O E HBICITX
HEDTTHZ L,

b. /INFEAEOESACHIEN Z M LsEbZ &

C. RFAEITAN/INFRTHZ DI E S5 L,

d. SfEEULZEHZ D Z L2 FEEBRIE, AL THAA I ENTEDH LD
29T AZ &,

e. BRXDHMMORFADEIALBE 2R LxE5Z &,

3.2 HARFEa—RIZHOWNWT

KFEOHAGE T — AFTBEIZ 75 pfRFE 28], KIEHEARBERICHD . KIEHITH=E
ICEFVIBEOREDONE ., BULMBEN Y 2 N OWR, S OREDTFEBNAICE L
TORELEWR EEITV, KIEBIZAN/ NI THARGEY 7 ANE SN, /NFE44E
W20 T A, FLT, BEEN27TAHDHED, REOAAKFEI—ATITHAEL 4
DD N—TN55 T T2, 1O T N—T1L3AE 4 AOFERL T, 213 AN D a—
AEJEE LT, KFEAIX LD HARFEORZ#EAZ 5658 2077, SUBREIT 2077, B3k
FREEEN 20 3 & WO RED S & HAGES H A UL Z 7572 D Ofk 2 72k #) 2 5 T
FEFE AN T, BEUeMReE M EOTEEN I o — A 2R TERIUEEEES U A R
HBEINTZ 200 BEEE S LICHEIS Nz, £, TOEMEERE M _EO T OIGE)
EEICUERBEN ONE L BT CRHBEEND Z L3S otz, INERD ARGES 7 ADIE
AL I LV—TTHELEWVWE L, KIERDZ ZATHMO I V—TDEE|Z 5
EVCEKEITN—T DI T ATFEERNLCHL B o7, LT, KEHDZ T ZADHIZ/N
FROBARGEY ZATHI VY AT T NIT—RA b, ELTY—7— &
T FEOFEEEHR AT A Canvas IZT v 7 — KL TH BV, KiEHORERZIC
FEONE., BEMNICIE (@) 4 BORETMEHZ =D, (b) TOBEIIESI -7
DN, (€) BALRHIRE ) OFEEN O EOHEBE ZHEE L LD, () FEOKISZEEH T2
STeDM, (6) BEDOHBER LA B OBEDT MR EEENTHL LT,

3.3 E{kre S DEiE

FHIACMERE OFEIE & LT~ 72 O AR & T 5 (Griffith et al. 2016) 23, /N
A ROFRIRITITIER VY, TDT2D, B E DFRIEICIZE —r v D E % T
S, FELSNTWD TEHEOTODORFENLRIUL~DT 4+ A7 ) 75 — (Descriptors
of competences for democratic culture for younger learners) | (Council of Europe 2021) % {5 H
L7-. Z OFEEIIME (Value) . HEEE (Attitudes) . A /1 (Skills), % L C. Znak & #tH)
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19 /E% (Knowledge and critical understanding) &5 4 5O U —D4 166 THH M 5
TETWD, ZOLI6HBIZIIFER LD 7 FATIIRWRHE LD EEN DT
W, BRI NEB O BAEIIZ A ARGE Y 7 A OTFENIEE D IT T WIHE 28R L
7o

4 BETEUEMEAZA ESEDSHE

Barrett et al. (2013) (3% CEULIEE M L& B985 G. &8, ik, o8, N
B, M7 7 var ) —HOEEEIT) 2 EN—FBHRNUTHDL EFEL T
%o UTIZZEO—HEOTEEZERIZHHA L2t O TH 5 (15-16),

TRER © 7 — L, IEE), AT 47, Q. ELTANY M la@ml, EECHE, TR
S & B T, MU OBER 2 RO 2 THH),

a. Mk B L3RR UICHTET 5 Ne bz g, BWET 572012, Xk
D NEW] TR 2 SIFIERFICRUITH D, AR OAHIE R 2 RS L 72708
5. THHEHIBIZ RS, HUITHEZR L B0 LM TE 2 X 5 (e d7EHE,

b. AT« B RCAIE ST IR E O SUE D H1 T < O NED AT D MfEsL &
BEPENTND, THLEZEmREZITWRNOITSELZ LT, FEE
DOAEBL 72 SN EBER 2 f 78 5158,

c. WA : BUHIRFERK - BRORFEDO DI, B, ik, o OmEE) L v E7
HENTEZERD IR Z 5 R,

d Wh77var NELELZEZLLICL, BAOLERRRDIYUIZHET S
NEWII LR b, 25 BNOOICITE L, BiE L EEAZ R IIET,

Zo7uYxy FTCEEICER, R o, WALV —EOTERE 2TV 6, Bk
FIRE I L2 B4R L7z,

5 275 AIEENDOH

ZOETIERIMuMEESIOm EA B LEIEEZ 2 ST 5, 1 DHOBEMIT Tt
TL=] T, #RER, ik, otr. WA DIEE TIHEN L., /N7 4 F4E DR IBERES D1 L
ZHIE L2, ZOHOREMCEREIEEO BEET (@) AR, MiESL, ke, A6
[CONWTHSZ LIZHBRZ R (B #21) & (b) 5872 2 SULRIZ AT B T 2 N DR RXCUT
LERIT L (BEH#22) ThoTe, £, IR & LTOFEHTIE, NT—FA
FE)REET ER=] L3I0 bDNa/NEAZHEBELE b7z, L
T, TR EWOTEEITIET A U OB OFERO HE MOS0 Hicid Tk
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=] ISEVTHITZH LD E W ERIIK L7 7 AR TEHE LA 27, RIS 5547
DIFETIL, EOLTIZDORIBRITERDLON, ZOXIITEEZLEHIE I OIEE
7T AR TEREZHLE-T20, GELAE-720 Lz, T L THREICY—7 2 — h2)E
L. (a) Would you have liked to do as a child? Why? (b) Do you think that Japanese people
having holiday for children is cool? Why or why not? (c) Why do you think they celebrate
children? ERIIZX L— AT OREIZEEZ T —7 2 — MZENTHE LW, N DKM ZE-
7o

i Tl SH

e Celebrated atages 3,5,and 7
o 3 and 7 for girls traditionally
o 5 (and sometimes 3) for boys traditionally
e 3 - Hair cutting
e 5-wear hakama
e 7 - wear obi with kimono
e Odd numbers lucky

X1 LEH=ZOFHADNNT —KR Ak

Would you have liked to do this as a child? Why?
}/f?t) -. Oy l’l ‘}3!03/ hat (o10hasss
Ciildeen ond winines.  anl come
C B ind \;1 ;

Do you think that Japanese people having holidays for children is

cool? Why or why not?

VoS o ot of uailoys

Celabray  otnep SHUFE UK eolier

" {

of CVinC L amase

Why do vou think they celebrate children?
C . Al ,
y U '\\W_\_( hay ©
Vo o
O Wy yfe

X2 bLH=EDU—r— L/ FAEORZK
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FACMEEN M LD 7= DIREID 2 5Dl E LT, FKIEDOL v 2 EHY HIT 5,
Z O HDEREAVERE S OIFEENO BAEIL () H 2y OMEBSCE AR5 Z N TE D
(% & PUEIROBRAR #141) Th o 7o, &M TRER) & L COTFEITIINYU —&RA > K
(X3, X4, M5 RHTEERELHEVIREEZBI LN 6, RIE &I Z L
oo £ LT i) OIFENE LT, 7 AU ADRLEBEOHE R L Fio T bk
BRI L DR bDORHLNE I NER, BRIERDDL, 7T AR THRDOIKE &
e U=, I T3] ofFEhE LT, RIREE AZ =T ESEI DO, £, &9
L CHRIZIZZLS SADIRENRNDL OO0 E% 7 T ARIKTE 2=, TD%, WA
DIFEE LT, 2D Ly A TRIEHRSSHE 2 T2, B CTIRIEZAEL, @l L
Thbbote, BT ETHAEN T, BARDKEZ D AT B ORKEE 2 1ERR T
HFbWnie, T I L < ARERRIEENCEI D s Z LN TE 12,

HAEDIKE - ICIFAD LD AW

* Yokai - Japanese monsters, ghosts, goblins, and even

inanimate objects; specifically for unexplainable
phenomena.

Jd
TN
.j} 7

* Yokai come from Japanese folklore

CXW”@

3. KEDFHANT —RA  F D1

A& - Ao |E - kappa

* Has frog skin, a beak, and a turtle shell
* Not typically dangerous but known to cause people to

drown q ‘

* Loves cucumbers ~ -~
* Weakness is the dish of water on their heads ‘ '

\"\

X 4, REOFH T —RA > ~OF] 2
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MNeodE - S A E - kara kasa

* Haunted umbrella with one eye, one leg, and a large
tongue

* The kara kasa hops and is a more playful spirit

* Old or forgotten umbrellas may become a kara kasa
* They lurk in umbrella racks waiting to surprise and
frighten people

X 5. fKEOHBENRT—RA > FOfF 3

Name/&#l:

Create your own Yokal

Directions: Draw your own Yokai, or Japanese monster, in the box below and answer the
questions.

What is your Yokai?

What is your Yokai called?

Where does your Yakai live?

Are there any monsters that scare you?

Do you think Yokai are much different from American monsters?

Why or why not?

6. KiEL vy AL DT =27 —h
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6 READHNEA

ZOETIE, RFEEOWNEZ RN G, /NERTORILRHBE M EREHTE S
bLOBROPEHZT\ LUFICRFPEDN PRSI LI2A— b7 4 — D A0 6840 0
W’é %%/‘JVC HZIKHDHR@%)@%% j—f\_o

KFE 1 ONE

(A ARSI N 2 H 2 D DITREE L BWET, R bIXELERSD
z%ézvx&~bfwiﬁhﬂ6\ﬁim%@%ﬁ&8®:17yx%%&k
BB HDFD LEE L7 TY, Th, RAFEITZOa—REZ@EL, b
(ZHE AR ﬁ%ﬁzé&woﬁ%%w%&ﬂf%temwiﬁ %W RN 6
TR A2 H 25 LM TEE L, LT, FHEBDICAEDOFZDOIT
%zéﬁ\mk@im%%ﬁmﬂﬂé:em%%éﬁibtoit\%&kgﬁ
HARSAL O 2 B L, %E#é*&ﬁf%ibto%ﬁt TRADT A7
ABZA NN ER T, BOT-bOEBEEZ2HZ LICHEXDIFETLE,
7o, T 6 iﬁ&éikﬁ@ﬁaﬁ&%Uﬁ%mwm R BN = 1 R BNl

MTETNE L, |

KFA 2 ODNE

F%ﬁt ITHLWZ 2SR EVWS Tl L TETHFIKRT L, 2D

I SN R E v 7 L TEN LW, BEELKE U250 H D F LA
%Mi%@mﬂéMtimFE/&ﬁﬁfm’ NEWVWIH)BRTIEIH D FHEAT
Lic, £2, M DREREEESTEE Iy 70616 H 0 £ LN, Z0OHRIC
HHEREHHA LS, FHEBDIIEBEZEZE L2, BUEZTWEIEEBMLLIZ
ZRNIRN T L TV E Le, FEMAVICEZ D DD L WESTERIEE N 372 < &
IO FELTEDN, B TEXTHAIEDL, T TICEULMRE I OFMEN T 72 BT
RKNTWE LTz, BN M EOIEENK LTerE S v s 72 61X, FA
IR B L= T2 unmE BunEd,

KEFE 3 DN

(RS VRIRE ST EOIEE A —FBZE Lo 7= EBWET, FAE- BT~ AARD
SAEDONBENRFW THHAWE K E TWE LD, FAEEZBIIZL 2%, Ly A
YORTEH ZORLERE M EOTEBI N R LI X o LB nES, 2o
FC FRICRSUERI AV EFICOT S 2 ENTERZERWET, BENEEA
ERNoT-DITZDL vy A TL, FAEDIFE MBI 2R LTS5

DOIREY & T, ZOIEINIFHAEZBORTHFET L, FAETBIXAARGEORR
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HERLTEENI LW E B TWT, ZOIFEAERTULICEBZR L TWVWA EE 5T
HDOEEICLE L, |

7T Fe®

Zo7uYxl FTIERPEDAN/NFIRTARGE Y 7 A2 FE L, S50k
Hi a2 571200 T, BN Z1m L3 2158 b7 -7, EBED T T AT/
AIWCERILIZE 2 A, INFRAFEAL SEADEZNAAREL BALEFESZ LICE T
HIFENTHRAZ D, BLATRELZZ T W EN™ 0oz, F72. K0 EL<o
INFANSFERE PSS & L0 UL B YERREI N I & Th o722 E N oo Tz, EEE
IZSHED L AN D E LD EL OF DR RPEIERME LZ0, Bol-boi
SABIZHRET 2 RARIZOWTREIZEB LD LW, Ly A E2ENQD I LI, it
THBIXASO b E BROIbZ EFRICHHIT 2 2 &< BT, ka2 B 2 27
LW, REFEAEONENL b D L Hic, BUbMmENEEE - SUba— 2 %@
LCRESEDZENTELHEENRH Y, - bIISEa—A 2B L CSEUED
TLERRILENTEDLLEEZLND,

Fo. RPALEYVBRE I OFEIE L 7 T A TR LN G, TN—T A =L
— IR SAEBIRE N ORI Z HRIC L vy AU A E X TN 2T, BbRgE L1389
WD HDOMEN D BIRIRAGERNE X, BT LS E o, EORXo T, Fimé Uk,
HYALBRE N Z M ESE D00 E WD Z L 23 TR L OREFTm 230 €T IR
DAL, EFICL Yy RN EED 2 ENTE TV, NEAEICHASU b 2
720, BeRgE I m EOIEENZITH Z LT, BObOME L L TV B ) fHE
NRD D S TeDTIIIRNTEA D Dy, BEOEKRE, REEDHAFEI—ATH, LD
TAAB v a i EETWenG, B Em ES®5 2 L3 TEHEE2L
e o EREICED ANTDS REFZLE|ELTV,

1 FEINIEEFEORGEEZFIR L2 b0 T, EEICHCTHEMA SN2 b D TiEkuy,

ZE IR
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Efficient Vocabulary Retention: How to Implement Spaced Repetition in a
Japanese Language Classroom

Miho Nagai (Winona State University)

Abstract

The goal of this paper is to demonstrate how long-term retention of new vocabulary can be improved by utilizing (1)
spaced repetition strategies and (2) the combination of cues (or texts) and images. The first important tool is spaced
repetition that boosts vocabulary learning. Spaced repetition is a memory technique that involves recalling
information at spacing intervals until the information is learned at a sufficient level. A follow-up retrieval exercise
further strengthens students’ ability to remember vocabulary in the long term. The second important tool is an
association technique using memory principles as image associations and storytelling (cf. Klemm, 2017), where
students can associate what they have already known with new vocabulary. In so doing, cues and realistic images
together are used, which works best when associations are explicit. It should be noted that the first ten to twelve
minutes of a class session would be so-called retention times where the mind is most ready for the information (cf.
Elmer & Elmer, 2020). Therefore, | claim that important learning activities should be conducted at the beginning of
class. In summary, effectively and strategically using spaced repetition and associational techniques contributes to
improving long-term memory recall and supporting efficient vocabulary retention.

Keywords: vocabulary retention, spaced repetition, association, retrieval exercise

1. Introduction

This paper suggests powerful tools supporting vocabulary retention and learning, providing a
strategic way to create a fun activity (online or in-person) that goes beyond the traditional
flashcard system. As Wilkins (1970) mentions that nothing can be conveyed without vocabulary,
vocabulary is a crucial element for second language learning. However, it is hard to form an
instructional emphasis (Langfeng & Anokye, 2018), and vocabulary instruction has become a
neglected area in teacher education (Brabham & Villaume, 2002). For instance, cramming is
often employed in academic courses, but it cannot produce long-term retention (Kornell, 2009).
To tackle this challenge, we will examine how class activities can support vocabulary retention
and how an effective activity can be created in order to foster learning that is long lasting. The
goal of this paper is to demonstrate how long-term retention of new vocabulary can be improved
by utilizing spaced repetition as well as associational strategies from a neuroscientific point of
view.

The paper is organized as follows. In Section 2, key concepts and methods to promote
long-term retention of knowledge are presented. Section 3 discusses pedagogical implications.
Section 4 demonstrates how spaced repetition and associational strategies can be integrated into
learning activities in a classroom. Section 5 concludes the paper.

97



2. Background
2.1 Rehearsal

Researchers have generally agreed that practice over time or repetition is one of the key factors
supporting efficient vocabulary retention (e.g., Uchida et al., 2019; Vidal, 2003, 2011; Webb,
2007).

To gain productive vocabulary knowledge, repetition practice is aimed at transferring
information into long-term memory so that learners can access stored information and retrieve it
accurately to understand and communicate with others in the target language. On this view,
repetition practice should not be just mechanical drills, but it should deal with the processing of
information. That is, repetition strategies should facilitate learners’ storage, retrieval, and use of
learned vocabulary items (e.g., Nation, 2001). Therefore, repetition practice needs to focus on its
effectiveness to ensure that stored information is available for use at a future time. Sousa (2017)
emphasizes the importance of rehearsal in a classroom session, pointing out that “there is
almost no long-term retention of cognitive concepts without rehearsal” (p. 96). Rehearsal is
different from rote memorization since it promotes transferability to apply in different contexts.
According to Elmer and Elmer (2020)?, rehearsal can be identified as “meaningful” repetition,
which leads to developing the ability to apply knowledge to different, new situations. Rehearsal
or meaningful repetition involves:

(a) repeating the information in one’s own words but remains true to the original meaning
(b) seeking personal application
(c) connecting an idea with multiple contexts
(summarized from Elmer & Elmer, 2020)

Although Elmer and Elmer’s (2020) discussion represents teaching and learning in more general
academic settings, the concept of rehearsal can apply in vocabulary learning. In language
learning, we expect learning activities to build students’ knowledge of words and phrases as well
as enhance their creative use of vocabulary in real-life situations. Rehearsal is a powerful tool to
promote learners’ learning process. Class activities that include rehearsals should be created
carefully in a way that allows learners to repeat newly learned vocabulary items as well as use
them in different situations. This will be discussed once again in Section 3.1.

2.2 Spaced Repetition

As mentioned in Section 2.1, rehearsal or meaningful repetition is essential to transfer
information to long-term storage. In order to make rehearsals more effective and to support good
long-term retention of vocabulary, we need to consider the timing of the practice and the spacing
effect.

Hunter (2004) claims that repetition with intervals produces durable, long-term learning,
rather than learning intensively in a short period of time.? Long-term retention increases when
the delay interval between each recall or review session continually extends. This method is
called spaced practice or spaced repetition. Compared to massed repetition* where there is no
need to retrieve from memory, spaced repetition requires learners to retrieve the previously
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learned items, which enhances memory and in turn results in long-term retention (e.g., Cepeda et
al., 2006; Kang, 2016; Rawson & Kintsch, 2005).

The theory of spaced repetition lies in the idea of the forgetting curve (Ebbinghaus,
1913). The forgetting curve indicates that learners forget approximately 50 % of what they learn
within an hour and an average of 70 % within 24 hours. Within the first seven days, learners will
forget an average of 90 % of what they have learned. To bounce the curve back, review sessions
(rehearsals) can be spaced out over time. For instance, once students learn new vocabulary, early
review sessions or rehearsals should occur soon after the initial learning. Then, subsequent
rehearsal sessions can be pushed further and further apart in time, separating the sessions by days
or even weeks (see Figure 1).

Fist ~ The Forgetting Curve _
learned Review 1 Review 2 Review 3 (spacing out Review 4
activities)

Memory

1 2 3 4 5 §)
Time remembered (days)

Figure 1: The forgetting curve with spaced repetition

Spaced repetition takes advantage of the forgetting curve: it forces learners to review
previously learned material right before they forget. This way, the curve does not reach the
bottom. It is worth noting that spaced repetition strengthens our memory when we revisit
information after forgetting some of it. Thus, forgetting some of the learned material can even
help remember it better later on (e.g., Bjork & Bjork, 1992). What is important here is that
review or rehearsal sessions should involve “retrieval” or “recollection” exercises, rather than
conducting merely “recognition” exercises such as multiple-choice questions. Retrieving
previously learned information takes more effort and can be time-consuming than passively
recognizing the information. By trying to recall the learned information from memory, learners
force themselves to identify gaps in their knowledge and actively deal with them, which will help
learners consolidate and maintain knowledge over long periods of time (e.g., Kang, 2016). Thus,
spaced “retrieval” rehearsals should be incorporated into vocabulary learning activities (see
Section 3.3 for the discussion of retrieval exercise and class activity ideas).
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Overall, language learners benefit from spaced repetition, as opposed to massed
repetition, and recent experimental studies show the positive results (e.g., Bird, 2010; Seibert
Hanson & Brown, 2019; Uchida, Webb & Yanagisawa, 2019).

2.3 The Effect of Primacy: Honoring Retention Times

Neuroscientific research, using fMRI, has shown that part of the brain that is associated with
thinking/reasoning/logic is most active during the first ten to twelve minutes of a class session
(e.g., Stephane et al., 2010). This phenomenon is called “the primacy effect” (Sousa, 2017).°
Figure 2 below shows how a typical brain functions during a forty-minute class:

Retention During a Learning Episode
Prime-time-1

Prime-time-2

Down-time

€ New Information = ¢ Closure =

Degree of Retention

] T T
0 10 20 30 40
Time in Minutes

Figure 2: Retention during a learning episode (Sousa, 2017)

As shown in Figure 2, new or important information should be taught first during prime-time-1.
This is the time of retention. After prime-time-1 (around the seventeen to eighteen-minute mark),
the brain activity drops significantly and enters a downtime, which is least optimal for retention
of learning. Therefore, learning tasks need to be switched to be less intensive, and students
should engage in low-stakes activities such as pair work during the downtime. The graphic above
shows that the degree of retention increases towards the end of the class (prime-time-2). Prime-
time-2 can be a good time for rehearsal (cf. Elmer & Elmer 2020) since the student’s brain
refocuses on the learning content right after the downtime. For example, students can do a role-
play or storytelling to apply what they have learned in real-life situations, which helps the
learning content be transferred to long-term storage.

In sum, there are so-called retention times during a class session. Understanding the
primacy effect helps instructors design and carry out a lesson plan constructively and effectively,
and retention times will not be wasted. One class session should be divided into three segments®
(prime-time-1, down-time and prime-time-2). To increase retention, new (or important) material
should be presented in prime-time-1 (instead of the day’s lesson objective, announcements,
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attendance, and so on). After prime-time-1, it is important to change a pace and to shift to a brief
review time (i.e., a down-time) to re-engage the students’ brain activity. Prime-time-2 can be
used for rehearsal to summarize the lesson on the day.

2.4 Learning and Memory

We have seen that spaced repetition techniques and recognizing retention times during a class
session are very crucial to enhance retention. In this section, on top of techniques and retention
times, the role of emotion in education will be considered as the important component in
learning, which takes us beyond cognition and is also supported by brain research.

Klemm (2017) mentions that learning and memory are mutually dependent, and that
learning is the processing phase of memory. In other words, how much students remember
learned material affects how much they can understand new material. The question here is how a
student can memorize learning material or vocabulary items well. All memory is promoted by
associating what one has already known or remembered with new information. It is important to
be aware that something ‘memorable’ comes from some experience that is emotionally impacted
in one’s life. Emotion can be the most important factor for learning. fMRI studies show that
positive emotions activate the rational part of brain (including reasoning, thinking and logic) and
that learning would be long-lasting in a positive affective state, compared to the brain in a
negative emotional state (e.g., EImer & Elmer, 2020; Zull, 2011). Clearly, emotions do affect
memory. Information combined with emotion can become a long-term memory (e.g.,
Immordino-Yang & Yang, 2011; Kwik, 2020; Sousa, 2017; Sylwester, 1994). If that is the case,
learning and memory (and thinking) are state-dependent; thus, emotional states have a
widespread influence on learning. How one approaches a learning task would greatly influence
how much of it is remembered.

That said, it should be reminded that positive learning experiences can increase working-
memory capacity, which accordingly enhances retention of knowledge and further the ability to
think and solve problems. A teaching strategy that can generate positive emotions about new
learning is a very powerful tool to help keep learners engaged because such emotions can
provide crucial cues that would help learners recall the information when faced with similar
events in their real life (Sousa 2017). Instructors need to incorporate real-life examples and
activities that have meaning for the learners.

2.5 Learn through Association

As discussed in Section 2.4, learning and memory are interdependent, and memory can be
boosted by associating what we know with new information. This indicates that the human brain
learns through association (e.g., Genesee, 2001; Klemm, 2017). Klemm (2017) states the idea
that learning is taking an unknown and connecting it to something that is known, suggesting
using memory principle as image associations and storytelling. In light of this, a learning task
should involve using images to represent the facts/ideas that a student is trying to associate.
Using such images, students can further practice storytelling or story drawings (Klemm, 2017).
Storytelling exercises will additionally help students forge strong associations for future recall.
It is known that a complex brain network (visual, aural, kinetic, etc.) stores and retrieves
information more efficiently than a small network (e.g., visual only); therefore, using multiple
components would be more beneficial (Macedonia, 2015). Second Language Acquisition (SLA)
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studies also confirmed that language learners with both text and image inputs showed long-term
retention of new vocabulary items better than learners with text-only or image-only inputs (e.g.,
Hashemifardnia et al., 2018; Yoshii & Flaitz, 2002). To increase learners’ vocabulary acquisition
and retention, associating the cue (or the text) with the specific image that corresponds to it
should be included in class activities. In addition, when learning content is emotionally
meaningful, students feel ‘connected’ to the knowledge they learn (Immordino-Yang & Yang,
2011).

The following Table 1 summarizes the key methods (a) — (d) to increase long-term
retention of vocabulary:

Method How
(@) Meaningful Rehearsal (repetition) -Apply and use the same vocabulary items in
different situations
(b) Spaced Repetition -Space out activities based on Ebbinghaus’s

forgetting curve
-Include ‘retrieval’ exercises rather than
multiple choice questions

(c) Positive Emotions -Positive emotions will affect memory and
lead to increased retention

-Strive to bond positive feelings to new
learning/vocabulary learning activities

(d) Associations -Associate cues (vocabulary items) with
realistic images

Table 1: Methods to increase long-term retention

Having these key methods in mind, we will move onto the next sections: in Section 3,
pedagogical implications are discussed and in Section 4, in-class activity ideas will be
demonstrated.

3. Pedagogical Implications

Now, the question to be addressed would be how the theories and methods discussed in Section 2
can be incorporated and integrated into learning activities in a classroom.

To promote long-term retention, flashcard applications such as ANKI are very effective and
useful since those applications administer the user’s flashcards according to a spaced-repetition
algorithm (e.g., EImes, 2018). Research findings suggest that students with higher language
proficiency benefit from such applications, which accordingly proves that spaced repetition
techniques work. However, there are some concerns revolving around students’ unwillingness to
use ANKI despite its effectiveness. Although a mobile flashcard application is readily accessible
and required as homework, many students, showing their reluctance to use it, said that the
application was too simple and not engaging (Seibert Hanson & Brown, 2019). Students tend to
get bored with using flashcard applications on their own even if it is beneficial and required as a
course assignment. Given this result, instructors should put effort into promoting more
stimulation and excitement for learning, strategically utilizing spaced practice in class.
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Implementing spaced repetition strategies in class sessions may provide more engagement and
motivation for learning new vocabulary and supplement the assignments.

In the next section, | will talk about how we can implement spaced repetition and
association techniques as part of class activities, assignments, or assessment tools.

4. Implementation
4.1 Rehearsals and Spacing out Activities in a Language Classroom

As discussed earlier, rehearsal or meaningful repetition is indispensable to promote long-term
retention of knowledge. Thus, practicing vocabulary items over time is crucial until the
information is stored in the long-term memory. However, just giving students a list of vocabulary
items or picture flashcards and then assigning daily quizzes could not motivate students to
effectively memorize and use newly learned vocabulary words. The goal of rehearsal is to apply
and use the learned vocabulary in various real-world contexts.

Once vocabulary items to be learned are introduced in class, a learning activity associated
with newly introduced vocabulary should be conducted for the next several days in a row.” It
should be reminded that each vocabulary activity should not take more than 20 minutes (see the
primacy effect discussed in Section 2.3), and should be created in a way that helps students seek
and apply the knowledge they have learned in any relevant future situation. The following is a
sample activity to show this point. For clarity purposes, the sample activity is simplified:

e.g. Places

«¥AZS5 Bank

* AT x Café/coffee shop
W S5UVAE &L Postoffice
« kA4 L Toilet/bathroom

e &L L&MA Library

(GENKI I, Chapter 2)

Figure 3: Vocabulary list (from GENKI 1, Chapter 2)

In this example lesson, students are assumed to learn various “places” (from the textbook GENKI
1) indicated in Figure 3. Here, in initial instruction, teaching phonics together with the meaning
of the words and their meaningful use would be more effective than teaching them separately
(e.g., Genesee, 2000).
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Dayl Places
BANK]

Post office

. Library

POTTE

Figure 4: Day 1 activity: picture flashcard (from GENKI 1, Chapter 2)

Day 2 (Conversation)

Day 3 or Day 4

* Looking for some building. Ask someone where the building is.

* Use the (same) learned vocabulary
items in a different context.

For example,

* You are at a restaurant. Ask the
waitress where ___is.

A: Excuse me. Where is ?
B: is over there.
A: Thank you!

Figure 5: Day 2 ~ 4 activities: conversation

Figure 4 and Figure 5 demonstrate how students practice the new vocabulary items for the first
few days after those items are introduced. Here, students are asked to use the same learned
vocabulary items in different contexts (i.e., rehearsal). Once students start to get familiar with the
items, the activity can be skipped for a day or two. An instructor should pay attention to the
words students are struggling with and focus to such items, instead of going over all items.

After taking a break from vocabulary activities for a few days, then, revisit the items (i.e.,
spaced repetition). By taking a break, students start to forget what they just learned. Now, it is
crucial to review the learned vocabulary items right before students forget them. That is why it is
necessary to revisit in the right timing. We use our brain’s natural cyclical processes for moving
new information into long-term storage to our advantage. Our brain has to work harder to recall,
and previous materials are remembered better over time.
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{Restaurant)

— N
Day 6 or Day 7 ags ™S~

18 |

+ Revisit the vocabulary items.

* Role-play. At a restaurant, you order
food and ask the waitress/waiter
where ___is. ( bathroom, bank, etc.)

Excuse me.
Um.. Where
is ?

Figure 6: Day 6 ~7 activity: role-play

As time goes on, those vocabulary items can be revisited less and less often. As shown in Figure
6, a role-play can be used as retrieval practice. Ideally, retrieval exercises are preferred over
recognition exercises such as multiple-choice questions (which will be discussed in 4.3).

4.2 Location-Image-Text Association Method

The Location-Image-Text Association Method | adopt and claim here is developed based on
neuroscientific evidence. Making associations amplifies the brain’s ability to retain information.
SLA studies have already shown that using texts and images together is an excellent way to
provide vocabulary input (e.g., Bui & McDaniel, 2015). As touched upon in Section 2.5 above,
students who were tested with both text and picture inputs outperformed the students tested with
text-only and picture-only inputs (Yoshii & Flaitz, 2002). Associating texts that correspond to
realistic images can lead to increased vocabulary acquisition. Moreover, cognitive
neuroscientific research suggests that using ‘multiple’ components (visual, aural, kinetic, etc.)
better stores and retrieves information more efficiently than using one component only (e.g.,
Macedonia, 2015). Considering this evidence, | suggest that students use multiple components®
to stimulate their brain while engaging in a learning activity.

Let us consider the example in Figure 7. Suppose that students are learning verbs® such as

odor-u (¥ £ %) ‘to dance’ and ninki-ga aru (A 523 %) ‘to be popular’ (see Figure 7). To
demonstrate a class activity with this association method, the first two PowerPoint slides of the
activity are presented, as shown in Figure 7:

You are at a nightclub... FOF4A bS5 TIE.

FAro357T
popular

FDFA LS5 TIZA—-F Y REANVET

He’s popular, too.

Figure 7: Sample activity, using the assoc.iation method (storytelling)
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Each slide includes a picture with some cues (or texts) and is connected together to tell a clear
story. Sound effects can also be inserted, if appropriate (to stimulate a brain network). As
illustrated in Figure 7, an association between ‘dancing’ and a ‘nightclub’ is clearly presented
with a relevant image (and sound effects) inserted into the slide. The reason why this nightclub is
‘popular’ is also clearly illustrated by inserting the nightclub image in which there are many
people dancing. To make the learning activity more enjoyable and memorable, extra information
can be added (e.g., a “popular’ person appearing in the second slide shown in Figure 7).

To use the association method, the following points should be kept in mind:

1. Use picture cards with some cues (texts). If appropriate, add sound effects/music.

2. Add “location” (or where an event happens) and associate it with the corresponding
image and text(cue).

3. Associate what students have already known with new vocabulary.

4. Connect each slide together to tell a story. Make the connection between slides explicit.

The reason why a ‘location’ is added in this activity is that it is claimed that people can retrieve
the memory more accurately when the location of an event is reminded (e.g., Kwik, 2020). It
should be noticed that this technique works best when associations are explicit. Thus, it is
important to select an image that is clear, unambiguous, and closely relevant to the new
vocabulary. Since slides are created to tell a story and all connected as one story, students can
also practice narration through using the learned vocabulary items.

4.3 Retrieval Exercise

Retrieval exercise is a technique to rehearse already learned information by recalling it from
memory. Karpicke and Roediger (2008) showed in their experiment that retrieval contributed
more to the long-term performance and testing that induced retrieval was very effective to retain
information. As mentioned previously, retrieval exercise is more effective than recognition
exercise such as multiple-choice questions since retrieving a memory requires deliberate effort in
reconstructing the pathway to the stored information. Therefore, a forced-recall testing (or active
recall) is recommended for long-term, durable retention of vocabulary (cf. Klemm 2017).

For example, the slides used in class can be modified, as shown in Figure 8 (modified
from Figure 7). In Figure 8, less cues are given to facilitate students’ recall process.

Forced-recall testing (active recall) (not multiple-choice questions)

] |
You are at a nightclub. .. ‘7’& of.)'_}‘ ’{ l‘ vd :7_ 7k’i\ : o
Verb 1 Verb 2
- S The story
L Verb 2 continues...

Figure 8: Forced-Recall Testing (Storytelling)
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This exercise can be used as an assessment tool, too. In such a case, students are forced to
recall and retrieve the information that they are trying to memorize. Feedback that follows
retrieval exercise will enhance learning. Eventually, students should aim at telling the whole
story without slides or creating their own story by using the learned vocabulary. It is important to
develop recall skills which relate to communication skills; that is to say, recalling is the ability to
remember a word and to use it to communicate.

In summary, retrieval exercise is a crucial phase of a meaningful learning process that
enables students to use the vocabulary they have learned in any new situations. Compared to rote
memorization or rote learning, retrieval enhances long-term memory performance, which is
evidenced by scientific research. Since retrieval exercise takes effort and patience, providing
sufficient support (e.g., in-class retrieval exercise or interview/feedback) would be certainly
beneficial to the students.

5. Conclusion

This paper has discussed how long-term retention of new vocabulary can be improved by
utilizing (1) spaced repetition strategies and (2) associations. | have suggested powerful tools and
methods supporting vocabulary retention and learning, providing a strategic way to create a fun
activity (online or in-person) that goes beyond the traditional flashcard system.

| have argued pivotal points to support long-term vocabulary retention. First, once
students learn new vocabulary items, vocabulary learning activities should be spaced out, rather
than practicing every day. Second, class activities should involve meaningful rehearsal (or
meaningful repetition). Third, retention times should be honored; that is, a learning session
should start immediately since that is the point at which the mind is ready for information. Due
to this, | claim that important learning activities should be conducted at the beginning of class,
and that class attendance or announcements should be moved to the end of class. Fourth, since
the human mind learns through association, associational strategies (the Location-Image-Text
Association Method) should be utilized and included in class activities. Lastly, retrieval or
forced-recall testing is strongly encouraged for long-term retention. Instructors also need to
understand that emotions affect all aspects of learning, retention, and recall. And past experience
does affect new learning. Thus, setting a positive emotional climate in class will allow students
to have a positive learning experience that helps them acquire new vocabulary.

It might be true that many instructors often default to conventional teaching methods
(e.g., massed repetition) and depend on their intuitions (Kang, 2016). This could partially
because textbooks are usually organized in a modular way, which means that course
materials/learned vocabulary items are hardly revisited after one module or chapter/lesson is
completed. This is in favor of massed practice. However, since scientific evidence strongly
supports the spacing effect, language instructors should increase awareness about spaced practice
and take into account what factors influence learning as well as how the human mind learns, and
design lesson plans based on the science of memory and learning.
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Notes

1. Sousa (2017) defines two different patterns of rehearsal — rote rehearsal and elaborative rehearsal. Rote
rehearsal is used to store information exactly as it is entered into working memory while elaborative rehearsal
is used to associate the new learnings with prior learnings to detect relationships. Though the present study does
not delve into each pattern of rehearsal, both types are necessary for learners to acquire knowledge. In this
paper, the term rehearsal used is oriented towards elaborative rehearsal.

2. In Elmer and Elmer (2020), rehearsal or meaning repetition is discussed in a broader teaching and learning
context, not limited to second language instruction.

3. Sustained practice over time is called distributed practice or the spacing effect while cramming is an instance of
massed practice (Hunter, 2004).

4. Massed repetition or massed practice (as opposed to spaced repetition) is referred to as practice sessions with no
time lag between the initial study and the review session (Hunter 2004).

5. Sousa (2017) also mentions the “recency effect” (as in the primacy-recency effects). In this paper, | focus
particularly on the “primacy” effect since the primacy effect shows that the ‘most’ effective retention time
comes first (prime-time-1) during a class session although I briefly touch upon the recency effect (prime-time-
2) in this paper. The “recency” effect shows that the second most effective retention time comes last (prime-
time-2) during a learning episode.

6. The proportion of prime-times to down-times during a class session could change (decrease or increase),
depending on how long one session takes. One important point made by Sousa (2017) is that more retention
occurs when lessons are shorter and meaningful.

7. This lesson plan is designed based on the class that meets 4 days a week and that gets a 50-minunte lesson per

class.

People receive information by using vision and hearing, which is by default (e.g., Katz et al., 2014).

9. For expository purposes, only two verbs are presented here. Students usually go over 10-15 vocabulary items in
this type of activity.

®
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AR 1
KL TIE% DT > /77— b (Google Form)

1. Your Academic Year:
o Freshman
Sophomore
Junior
Senior
Other:

O O O O

2. Your Major:

3. Your Minor:

4. Did you enjoy COIL project overall?

o Yes

o S0-s0
o No

o Other:

5. What did you enjoy? Select ALL that apply.
o Speaking with Nanzan Students in Japanese.
Speaking with Nanzan Students in English.
Learning more about environmental issues and daily practices in Japan from NU students.
Doing research on your own about environmental issues & practices.
Learning vocabularies related to environmental issues.
Giving a presentation in class.
Listening to oral presentations given by others.
Writing a paper.
o Other:
6. What skills’lknowledge do you think COIL Project helped you attain?
o Listening Skill
Speaking Skill
Reading Skill
Writing Skill
Vocabularies
Confidence towards speaking to Japanese students
Japanese culture
Environmental issues & daily practices in Japan
Sociolinguistic aspects of Japanese language
Other:

7. How much (approx.) did you use Japanese language during the meetings?
o 100%

90%
80%
70%
60%
50%
40%
30%
20%
10%
0%

O O O O O O O

O 0O O O OO O OO0

O 0O 0O 0O OO O O OO0
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8. Did the project make you think more about environmental issues?
o Yes
o No

9. After researching about the environmental issues, do you want to become more eco-friendly now?

o Yes
o Maybe
o No

10. Would you mind sharing your suggestions/opinions on a better COIL project in the

future?

&k 2
AMA%BDT 4 — b (Google Form)

1. Are you more environmentally conscious than before after COIL Project?
o Yes
o No

2. Are you doing the following practices? Select ALL that apply.
o Dividing trash into those which can recycle and can NOT recycle whenever possible?
o Buying imperfect vegetables whenever possible?
o Trying your best to save more energy (electricity, water, gas etc)? Using more public transportation
than driving cars?
Using reusable bags as much as possible when you go shopping? Creating a compost system at
home?
Donating old clothes to Good Will or any other places?
Telling your family and/or friends about what you learned through COIL project?
Creating "Osakana Batake"-growing vegetables and fish at the same time?
Joining a club at ASU which focuses on environmental issues?
When you buy things, checking its package and/or products and see if they are made with recycled
materials?
Buying things produced by environmental conscious companies?
o Other:

O O O O O (@)

o

3. Do you feel that COIL project provided you with ample opportunities to interact with
Japanese students?

o Yes
o So0-s0
o No

4. Do you feel that you gained sufficient information on environmental practices in Japan by interacting with
Japanese students via Line, Zoom, or any other social media?

o Yes
o So0-50
o No
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5. Which social media did you use to communicate with Japanese students? Select ALL that apply.
o Zoom
o Line
o Instagram

o Facebook
o Facetime
o Email
o Other:

6. Did you become more motivated to study Japanese while communicating with Nanzan students online?

o Yes
o So0-s0
o No

7. Are you satisfied with the connection which you have established with your group members in JPN202 class
via COIL project?

o Yes
o So0-s0
o No
o Other:
8. Are you satisfied with the connection which you have established with your Nanzan partners via COIL
project?
o Yes
o So-so
o No
o Other:

9. Did you feel LESS isolated while working on COIL project?
o Yes
o Sometimes
o No

10. Are you still communicating with Nanzan students after COIL project?
o Yes
o No

11. If you are not communicating with them anymore, would you be interested in getting connected with Nanzan
students once again?

o Yes
o No
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12. In your opinion, did COIL project give you similar experiences which you could gain through study abroad
program in Japan? How?

13. What was the MOST valuable skill/knowledge which you learned through COIL project?

123



BT 0ol S 3514 PBLIODELE

iR 3% (X v R - ALhE ERREAR i v % —)
TR R 7 (AbyE E A v & —)

2E

AFErT 2021 £ E ([ dbiE O BEFEE I Tbh -4 v 94 7 a7 MEEOEBERETHD, Y0
77 NFAnTRIIBIT DA T A AN, BEERER SN, £ 2T [Z3¢edid] TERR
IZORN LT ZRBHICBE, #HREZ2EbRNWT a7 MEEEZITHI Z LI LT, TORIDT
DIZIX, RO L & ERl O r i, BHESEE. HZ->TH 5 O HEMD 3 SOEHENPMLEZL
3o Tz, F7-. High Quality Project Based Learning kA & THIEKTHER) & L TOEBE WD S5
MT 7T BERGELTIAER, ARBRA VY T7A VEZICEBW I E 2 F THEEEVNHIROBEZ B 5
DD EERGEL 0D Z LV LTz, FEHBEOBKZ LT TS ERR b, 2 s
RAOBEWBKIZORN D, [HEKT 27wy =r NEE LiE, FORVOSREIED | 23k E L it
HHDOTH S,

F—U—F: Tuvzl b EE AT % lEEmR. Ny 2 U= TV A
F—=IT 4= av

1 WBUDIZ:HIFFaeZZ A () OMEE F 2 T4 ARZmiF T

AFEIE 2021 400 B\ AL E E R AL E v # — (LT HIF) TiThbivi-4 v 54 7o
Y/ NMEEHOEERHRETH D, HIFIFILEBEREETICH 2 RIEOFIKT, [Z30fbdt
Al EVWHIFREOL LEEARFEELAZEL TS, 09 b0 10, HAEEICHEL
TV THAREBAEHEZEEN I —) Thb, MREHEERE Z2Aa—F 1z
., TAARFEI TR [FR—2AT7A4) LT XUTFT U MAZT 4 (LT IS) ]
AEARELE LTS, ZAbDEEZE L CEEE RN ?%@ﬁﬁ’ﬂ@ﬁ@:
LI LD, FEELHEREREOMGHOFREG VBN NS, BRI, #8E
P A NITHAFEORELE DM E, b - SR OES, 2I2=7 14— @R%\A
SRMT~OEBRRENH Y . —J7, WA FIZHISEMALSCEBEAST 2 EniT 5
2o

A FHTEDLICT BT A EFHRSE TV nEeEX -, TEAEY 7 X
PTEGIVER -S> TAY T A ML T D2 BN W EE 2=, EoThuE. 2o
HIFELé%ZL/74/T9@B%ﬁ“é <E7D>T”a°%>0>717)973> %@/@Z%ﬁff«?bfb\é
RIS T2 D, ZHETD IS ORBRTH 7=, fil5h (2013) (IH 5@ . 1S
iso@%@ﬂ%é TP, A=A ThD EHEEERK &, %%”%@Eﬁm
T —)LIERD T DD — %T%é Lo 2081, ISITEEEE B FETHY |
[Nk - Bk - B - REEE ) OB LDIEY K NERENHZ E, 30 E LT, BHA
%VNWK%%&< FERENTEERAICV DL T2 PTHAHZ EThD, ik

FIZBI L Cid, IS 1% pass/fail TRHII L., L& —2 L— RiZon7e, 20O IS DB
T HIF CIlIF8H E Mg ERN 9 L 2N 0 20720 O HENRH HFEE TX HN

124



STWLEFAD, TDIED, AT MUCHIZy | BRELEDRNT BV 27 |
FERENDITAT T, BARRENTAEENZ, -, HIREROGFE D Rl Kl
D, HIERZBRZIAALTLZE A I 070l I MEY EBIEETZ & Eo Tz,

2 ATHFEE . THEBR &iX

WMTn 7T ATIE, TNETOXMNHE T 1T T LORERNS THER) &) BERITK
PERNWEDTHYD, FNUIA L TA v THoTHEEDLLRNE W) Z L AHERL
77o T ZTTIXEBR SN OWNT, ZITiFEE & L ITHREEL T <,

2.1 KREZEOMFEME L TCOHBERR

I, REZEOMda L L COMBEROARD 5T, CER72E S THilg a0
AR 2 SR U OTEMEALSO BT 72 22 IE DO RIE ~DOFERA) 7 Bk | OB A VS %
TW5, SHf (2014:60) O [RFPIZET HHUROMES T O] (K1) I2kd &,
HE. WLt A T, EEIRARTO [HFE=offim] L L ESToNATNDSZ L
Db, HIFIZRZETIHARWDS, ZNETRFEL-SIVOAARE T 07T LEffMt LT
X TWAHIIEE LT, HIF bIRERICZ oS EEROEMmZIH I b D L EX 5,

e e
HielEE
BWES

1: RFPIZHT D U OALE D1 D284k (B Hth 2014:60)

F7-. EIE (2016) b 21 AL DS FEEE IZF51F 5 Social Networking Approach 23 H 59
HLODOHIHEETEIROZIHEHABZ AN TS,

125



22 Ta—\LHESEROT-DDEBER

AR L7z . HIF OBE&IE 230kt Th oo, 2 2 Tidg e Efaic
BIFA2EBKIZOW TR TWE 72, [LH (2015) 1% 3014t ﬁﬁh\ VAT 23 0 B > %
T HPT HERTR)] LWH SEAEB L, MERKHR) SvwHroix, Za—L
R TDEHEETTHY ., (M E LU ZBT DO OHENLETE & £k
LTWb, BEmiciz, oo RO RS ZFExHb L., &0 THRORS ] & o
%%%ﬁ%%o_&\ég_ﬁhf%%@Fﬁﬁ@ﬁﬁjﬁ%%hﬁw\méﬁéFﬁ
RO ODNT=2BHEEBITFATEVTHIETHD, TOEOITHIBMLSL L TYH
TEHZ L& LT, 2tk THRORT ) OEMOMENZZT, £ OEMMIZ X 5570
@ ETDOANLIZE S THAELT VR DOEY FORBEIZ SN S Lk _Tns, oF

. HUBHESITB W TSR THIER O R BT 2 2RIt 5 2 213, Fe
*AwﬁAﬂm®tb®Eﬁ&%zé EMTEDHIEAD,

3 HIFZVIA4vFal T A (2021 4EK) OEBEHE L BRIE
31 B=

[Z30fvdE) THEBY) 28RS 2 EREER, 2104747 u s
SAT, BT —~E2HREL-Ta s NEEETO L ELE, Y7
OTF—=<ZiE, PR TR L) [Wax+r T [HEVIERY ] O 4%, HIH
FPERD 8N G 5~ & FME L7z, Ml - AGEICE L CidL 4 — 27 L — Rigolf
T, [FHEI A N] EWOILARIOL EF—I 74— a b OFREEHNT, N—
FXYNVTHEEZRLENL (A7 AR, FEHBRATLE Ny 7 OT AT L2E2EDD
c&fﬁ:xzh)kwijﬂz%@oﬁw ZOEEE 7 = A N OFEFRIC OV IR T 5 03,
FRBEOERE & A ET 5 L3 [EEEICOW TS ] &) AEIRAE 2 TV
toit\)7»54Af@xm%ﬁﬁbfwékwoﬁmﬁ% ZINE 1L Zoom D
HAFIZONIZLTH BV, &kl « 77— A 7TEAFIT Lo 7,

WA 2a—IE1OEY THDH, TAY IOKER EAREHDORBRIZHAZEY 7
A ABREHOBICHIER E ORREEIT> T2, RINEEIE LCO HARZET — 7 Vi,
TA T v TR THEZ DAL NI LT, HWEEOHIB(ERIT, AARFET —7 V&L
2Lz,

126



F1: MR Y 2 —)1 (2021 4E HIF %5 35 [A] H AGE H A UL B 8 & 2 ) —)

<Weekly Schedule>

11:00AM-1:00PM 9:00PM-11:00PM
(0:00AM-2:00AM, + 1 day) (10:00AM-12:00PM, + 1 day)

Mon Assignments due Tuesday Office hours (drop-in hours with HIF staff)
JAPANESE LANGUAGE CLASS JAPANESE LANGUAGE TABLE

Tue Mandatory, Delivered from the U.S. Optional, Delivered from Hakodate
by Japanese language instructors by HIF staff, Local Supporters

Wed Assignments due Thursday Office hours (drop-in hours with HIF staff)

JAPANESE LANGUAGE CLASS
Thu Mandatory, Delivered from the U.S. Assignments/preparation for Friday’s class
by Japanese language instructors

LANGUAGE & CULTURE EXCHANGE CLASS
Mandatory, Delivered from Hakodate

Fri A ST (2 IR EE0T) by HIF staff Japanese language instructors, Local
Supporters

Sat

Sun

Office hours are available during the drop-in hours or by appointment, through text, audio, or video, with a
Japanese language instructor or HIF staff member.
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. BRI EEHRNICH, BAREEFZATHD EMELCND, 7272, 2O peer
pressure GCOD\Tli\ INEE—FRX—Ta IEZAbNDFEL F ) TRWEAEN
WADTIERWD, EWVWOIEFLOKXRDEZRH Y, ZNICHOWTIEDOE Y v a > Tk
L<EBILTZ0Y,

45 FHERLOREE LR SE
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L. BADFAEDA 2 a—0boltk, R (2 2 Tlk, EERETHSH
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¥YYDEEREICHIFETED LBRXTWERE -T2 b, BT, A& E
2— DRfsE, REZAFEL T, HFE2HF- T, ICLWLWHFTHANEN LK ot b,
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T, RAPBZIEONE TR, BEDRBS Lo T LLRNTT D,
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D EHIELI, TZHOoTHANPDILTHIEL HIEL EOSFEHE > TV ol
FIZBWTHICARZ W, BIZRAD2 DU EOaIa=r— g U EE
ThHoTZ ETH i, FAMT,

b FEM TR, BAEWOR, TEEXHAEEFRWATZWER (K)

D EHIEIES () | BRW ! ZoRD, FEiL...

b O AR, &L ITBREIRER -> TW S 2y,

D FIFEIFI N HET A RNTHR S THREL D,

H:bé, (BED®) Ko THEREY THRELD, WOBEICLELE IS
BHPETILEDN, ZOVIDOTHDEDAI 2 =T L B2 02TV ) D,
DORMY ZRM L TH0 6, zoom Z#5k LT, in-person (2 T 50 HREf
IZFNINDOIND DR & - T,

W} EFHITLEINR, RYIZIANESTEATLEYIR, ok,

H IV TANKEDS TRy > T Uy 7 LI, £TH 9 leave room T, /X

EEZTCLEY LR, Eobh, KL (B, —HICHEEZHS
AWl T, ZDRHDHRNVT, E—T A X—va L EBDLDONR, 7}
AIEA ? EEEIVT D &,

W, TREESBEWVOFEMRDFZAIT & - TUIRIZ THE] & v 9 ZRIZFEFERD
7T AAA NE BTV DRFRICERID KERATT R, | EF2 &, BFR TZ250
VREEIZWDHZ LT, EREWVI D, FIME I ITHATLEE S, | LRIELTWS, F
Too BEIRT, ZIPDHIROFEESLHZORIIRLD ETO TFRFERF] OXREIS I
WTIRTAER L, THOVoEWKRRICAEIN DI 2l a=r—2 g Uy, FAERO
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R LS TND, AT exfe vy, FEERO ] (XiE> T THR%D
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W=D TH DL, FAEMNST D L, ZiUIZ < OJE LW (F) 24 AT
7-koThotm,

46 FOBAHT Vr— MEROTRYIRY

FHEOFBRBNEN LTV EFELOR DT 2 H LI, 20214F5 ADEXT v /7
— MOFERZ FLIE 9 & . open-book DFER A A L 7= 72.7%D 74 1% Topen-book TH AR
FEEES] EWOERBEBENL L TWENLIE, ZOLIIZEXTZOTIERWEAS D
D, & BT AU, FARANL open-book D5 ANEETZ NG AT open-book DFRER AU
EESTWVHDEA) EHMIZBEZTLEVRLTHD, LrL, HREOL ZIZAH
AWTWDHLHERD LM E Lonh EHEL, FRZOR=VEADTHND Z &R0,
BREZV 77 LR LTHEWRR D AARGEZFET, EL LW FEHEBZ PAED
SELTCWEEA. W& 72D closed-book DFRERIZEI D 2, FHlZIT 9 DIX, 7F— LD
=V EEE I LICEET DX b DTN TEA D b,

KIEN S A T A AR o 728, open-book TilBR &2 1T - 7= B AL, TN
A FROF LWERBI THLINE LD XD, =0T 2BBTFR0nnb, iicw &
HBREEZRDIEA500, EWHHEMIOBZIZLDEZANKEN-TZL 5 ICEbR
b, EFHEOLORFTYH, IR ->72%, A% open-book (279 % 7>, closed-book |Z
TLHWE, T r— hEFEMLIZS ADKRRTITRE > Tniehho e, 7272, PSR
7% open-book ZDZ A TWNH DT TIERLS T ¥ U LY ZROTWNDLFELEND, &)
7 o — MEFRIE, BB % closed-book IZFRE T Z & A% LI HEKN & 7R o 7o DV
Th D,

5 E£ L FEDFEE

I SREINLARA FaaE T, BERFAEIRD ZFEBOREANT R4 THY
LCT&52¢8) ThD, antWMotr o4 oRE L XTIyl ilioTleET
BAHETHY, MEIILT L ITA U TITHIENWD B OEFIIH 7278, ZEHH o5
BEIZEAZ DS TR, LL, 7o Fr— b A VX Ea— L, ZNNETOT—
ZairT 5 &, FEOTFEBIZIIEMN A ONS,

I FEETORMERETIL, A THE L TTELZ 0N KREUIT, £DEHIZE T
D EWHSEEBIN, HETEFECBWTHEREEN TV, AT A UREL WD
BN DS T BT THREEZ A TEZLNIUIWY, FRICRZDENE L7 TH, b
T LU AREBENRR L TEIUTIV] E WO FEREEHBNE DL, SBHIZASD
HET, LATRELZT D LV RREOZIL S M7z, £ LT, 2021 45k
IHHEICTN R 72, R THE LT TELZ N KR, 20018 a4 5,
TR TEE TRT D] LWV ) BEHRIOWERDZLEHBICE RS MG TE D24, 2F 04
B U TR AGEEZEZ T FAEEN W, ZOXIICHEFED B OZLITIE T T,
HEDOFPEBZF R AR LICFEFEEL, ARTIE [BATIMEIS D 8 5P AE )
ERESZ LIZT B, BATEIG ) O 5 5 FAE, RIS ERE > 7% O peer pressure %z, L
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EDO—HT, T—FDOFEED TV HT, EFLITBIT - EIC 1055574 &
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KBRS By OFEBBICHEZ R > TV DTt E2 b5, LvL, xE
R o T, BATHOMIS I Ob 5 FAEL T 5 &, FEHEEDNREENRT
LEoT-, HlzIX, T4 VEFEORFEN AT, XHEIZE - THHOREN C £ TH
HLiFEB W2, T X9 74T & o T opeer pressure 13 TAAZE = anxiety | & HEK S
ELHLDIMR SR oT2THA D, 77 ADRTEMIZEZ DNV, 7T AAAL |
B2 E > TNDEDPONLRWINLEEIITEDLL D, IKANHEZ, T EIHE
MO TN, TARERRICHY . BETSZEN I otz EFT7 4 X
T U= TR WIS, Rl TO AARGEFE ORBRN 2 < A T4 2 THARES
BEBOTFEIIZDOE IR —ANE AN EEHEDITZEATWD, 02, AR
HMERRTIE, A2 a—T —FITEZ ) LEPAT LA EZRVWTEENRTE LT,
AR OT —Z IR B 5 Z EEFEHEHITHRIER L TWD, FHBIAFER AL
SH LN T FEERIZOWTHONITEIT 2 I2iE, BIFESTIET — 2 BNED 20 e s5H
D&z, 1277, ZZCTEERZOIZ, ZH0Vote ) OEF L, F#EHEOFEE
IZEDETEEDDOTIEZRL ., AIRERIZEDZ ENZNEWVWI HTHD, /ST 2
I LD, FT7 I uP—0RELNY, A= T EESEDEVSHEB LAY TH
Do

51 XERFEICR Y BEPKIBICIET L72EERLD

F2DE4IE, U TA URETHAELZMIRL T LERFORKE & . *ImiEEIC
BooTle 2FRFORAEZ T D & 2FREORAEDNRIEIZIKR T L EETH DL, —
HEOTVVEERE 441213, ARPERFLTA A E2—FT 5T ENRTEI TR,
N— =T VT A Z =M THEEEZRL TV, —— TR
DT RRNE LS 20 A U Z Ea—nRbd, TUT7HEIA v Za—%2 1L Lo &
L7elIZiR#E%A e vy 7 L,

LFEAZET LERORGEIL, 220D EEN A, —FEKSTBTHo=, L
L. 2FAEDOKFNK T LIRS CTHlEN C+EIT Cic>»TLEI»RELBD, 2
FAOFEFHNKET LTERR T, 3ADOFRAENRELE L Lz, ~—3—1%, GPAM
T2 EERICLTEY, BAGE 221 ORELZBE L -7, 2 Vi, 2022 5K
FHNCHAE 221 2BE L 0D, 2 HDOEETREICONVWTWS OREEL W E R
v LTz, BARFEEFT VN, LELADREO SUERHETZEE LR, 2FE0H
LWIEHE HR58 L U7 S0k, IEFICAIZR > TWDA Z AN E 2N D
AL T\, T U 7L, AL D AAREE 221 Rl TV e, SARICZ—A%E R
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2 IR Y IR T AR S A

RUTFI v
Y3 RIRZEX T 1R 5
(2021 4E %K) PN ESE DFEER BiEZ 5 A

1 7 U 3L HAN T AU IA HY JPN110/111/220/221
2 J—— 3L HAN T AU IA L JPN110/111/220/221
3 SN — 2HEAE TAU BN L JPN110/111/220/221
4 N 2 TAUIN L JPN110/111/220/221
5 TUTF 24 A RANTAUHA L JPN110/111/220/221

ZDI3NIZHOWT, T4 ORIFEREZ L THRBREZZ T2 N TE bR
BROAEN Lo T2 E 20 fHE, LrL, b LAV T I v I REFIWT,
VIAURENT o LHBENTWEDL, HITE IR TWEDEA Dy, AARGEOfA
EHlEFEfT TWeob LitZen, HEO T AR BERIZE > TEE I, £
DEACIZFE R NS U FEBZEZ RO T2 Z 2 bR &2, BARGEOMRE
T ONZRWEEZEE LIzh, BAHENIMET DREESTZDEA 9D,

5.2 ZFME DOEEE : peer pressure 25 lanxiety = RZ] ICEDLBZZREB NS

UTDOF—F1Z, FAEEDA L ZE2a—IZOWTEELNETELY L, Z Okl 24P
L7=bDThHD, BEELZ Ry T LT3 ANOND LA, SVYRBAREDY 7 ATKD &
anxiety DLW END EESTZ N bDOT I v a v 7 EoT2 L E ) BEHRT (D)
IZxF L, EERT (D) 1. YO X RPFAETADOHENORELZIT TCNDEN
Bo TN LW EEFEZTWVD,

b AETOTF A rZa—LicPAaE) T, 72<EmB TR ELOH DA
HENRELTINIEZAT, b LELHHNIE- LV ROTFEN.. .,

D IV IAUFHAEICWDIE T TRILND, Eb AR anxiety 725725
TEbNTHLDOT IV avriZolz,

b HOFIIZLHERICVTCAAREZTTLHR, b L TLLL TN

P

<9,

:Z 9. T peer pressure, MikEE TR FNAWDH EBS ATT L, ZOETR
FICL O THATA PR TZ ST I > TV D r 35D L ZHRT
RVDT, £V FAEICEEE ...,
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b Fo5ho, Fhbh, IVPEALEA—R—XA, FIICEFELENLEL
Eo

KD A 2 a—IZSM LT PR, REPmREDOTNA L T4 ARFEX
D H WD EE X peer pressure bR EARD [ BRI T- L S o TV, BREOZEL
IR, FEHB 2 ERLS LS ED LIRS LI b 0FE R 2M &, s
T T A ROV TEESTEIWVDTEA I D,

DEEDFZBIZIB TN [T EALEN— =&, ZZXETELIENLEL] EE-
TW5, ZIUIHBFO TRHEREITEFTE T4 URECKDA TV =0T v
IRNTIZEZ b D TH D, EELIXZ OV oo ikamt, ) o it
HEOFREBILEOL SRR ELBIIET O, £72 )] OERICERBEILTE 5%
L TERVEAENRND LN IR ICE -T2, b, HED ] 2%
8 BN R CE AU LV &V D Simonson (1990), £ (2020) O [ EFE RG2S K.
HELTWERTIEZRWnnEE 2T\,

6 HAH & RAEDOZHBRIEX
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WG TECE. EE.
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FEER - A
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FEE - METE
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ZITIE, AMFROMBREBEEZK 2IRIELE LTELED D, [AMIERERO S & %f
MCHA T4 ThH, HEMANLE UFE BAE L EZ BT, FEBEZRICEZTICH
BEf T 50, FAEMTa e T RmEioWbws FA OB F2T7LDF, IR
DOHNDFEE, MR HTIEEHBEL, FEEELZEZERL W Z 2RI hibivs, £
LT, T4 ) FaT 5TiE, BMORRIZRERE EEORELH Y | AR
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D W) ICRE D FHEBLLE MR GTIEZMESL L, FOREB 2~ TCAH 40U F
2T A TOFEHBEEEZZER L T -o728 ) ThD, 0%, MHEICBEBITL, 22 CTER
WRBAT ) IS 03N D FAE DI, Bricls A T ERFRE A~ B L, fif
FlEEEA CTFEBEZER L TCWolo, —FH T, AU 74 0 F TS LT EE0M
BRTIEN D OBATOXE OBRE~DEIGHEHE L <, FICRERAVPELCTEFEL D
Tre TOXORFEIT, Ao IFA 0B X2 T LATIHERTECWEF2EAETH- T
B, RAEICRSTHHIE, TRUNRERTERNVEWIRBUCHD Z & L7eoTn, EHD
DRFETIE, ZOXDITFRBUC R L BNE U E L, o — A0 BEO M #
L<220, AL TR, st CREAHIT b o T, FHo@rbPTca—x%2 R
2 A MHE D E o T,

7272, T2 TORERIL. 20X 9 7RPICHa - 7oL, Fx OB BT L
T, BIIFE., HEDLDORREN, RDEEANRNEWNWI XA TORETEHRLS, LA, 4
YIA ORI, T Nk DB A BERICHEM L, hiREAMEN L, BEEEIC
avay bFREETLIFATT, A TA L TOREITADFESTE 722 L TH
Do

7T Fe®

AWIE TNl Z EZUTICE LD D, £, ZE - fEA ) ¥ =27 20ZF0EN
O R K> T, PAEOFEBOMEHELEDY | Hil-/2 78 b Z UL <
WS ZEMPRBRENT, ar TRETOXEFEBRR 2, T T4 T o T E B
DT 4 7 ANV RERDFAEICE ST, IR DBICFEBO XL NAE LT, £
(ZBE T D RIE B A X R UTR B RWTr— AN H 5, KFETO 21 T HaioxtmF
KORER, B OFEBORTINZ L > T, FA[A N TE D30 biEN, £z, A
FETEBBRP IR LIV DFERF O, ] OB = e vwE B
N2,

T, BATH (RBRMEZ2 & 7= B COREICHT 2R 0F bETe) Ll /) (o o
peer pressure = E—7 4 X— 3 VIEZ N5 E) OHHFEAET, EHYRIZE N T
b, FHEEZENRTEDAEENEWVWE D THD, MmnrbA 74 0, HESmIZ
2o Th, JLOXEKEDOTFHBUIRED L W) DIF TR, T T4 v REORERZ @
L CHEICR S 2RI, FEL O 2 ORERE[DE NG, Filee P 8Bl b HFEAEZ T
WDERTD3 9 s biviz,

LN, BIZET L2728 ) X2 T AOBRIC X 5 EHEOFRBOE(LX
VIZEEIAR ST, FEBELZER TERWEENRESEVICINTLE D /D
b, BT FEBOENICEIE TH D& T, FEHEELRERF L, £z 1)
EEALSEDGAIENN, RENSAT L TA L THAI E, A TAUDLIHTH
A &L Ien 7z scaffolding 232 _X& TIHRWHEE 2 D,

MIRIC, EHELIL, FHIRTFHRELZ E-CHAMMOXIEEIZLY | [oONINbdZ &%
MoleZ D, 5% 20 KD RRFEO AR L O FECHIEN GG D, XD,
AL TOFELDA X Ea—4B LT, an T Micrrbbd, HAGEHEIZBIT
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5 BB OAGFEEN B - T2 BB A NE & & BICHRAIBICIE 2. £ 7= 20T ot 36 % 18
LT, COXIRFHEXENTEXDN, DX T AT A UNAETHDHNRE,
B ERAYZEEL (Schon 1983) ICE D A2 KU S 2D TEZ S bz, 4. o4t
ICHRTHERLS BTN LIS N RIETE o2 ED I v 2 Ea—FEE L, &
Uo7 MERT RO, FEBUCEAREEZ G 272 ZEhn ) 2%
2 DR E IR T LA E S THIZNWEEZ TG,

BE CHR

Schon, Donald A. (1983) The reflective practitioner: How professionals think in action. London: Routledge.

Simonson, M. (1999) Equivalency theory and distance education. TechTrends, 43 (5), 5-8.

PRI (2020) THAGEBEICB T 2EBHEE — A 74 D REDTFA Aabt 25— [THAKRS
REEpEie A 2 Mt sefif ] 21, 177-188.
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BAORY ZHINFv—: P LEBOFREELZHNBL LI-AAFEa—XR
SLRESC (T T U v KER)

=2E

2000 FERAJEH, HARDKR » T INF ¥ —D NKEZT, KETHARDT = AT % a2 — X 23555 TH
T D RFEDBNIGO T, TENEFENMDHIBY, SiEO7 7 AL LTSN TWDHIZAS H THHR T
HD, THUFXREROD, TTITFEEDO LIV BEEE,. BV X2 T L, A0 & B,

k2 RBERDBE A TWDNDTHA D, W, EFITKEFREFOFNLRFIZT, 3FEL~LOHARGE=
—Z & LT, Japanese Pop Culture &\ 9 a2 — A Z Bk 2 Z L N TE 7o, ARKRITLDOEEHRETH

Do
FPFZOa—RF, WBHEONV F 2T LEMMTIET, BKROHI2EIMEEICEET HRHTH

Lo MEBOREHICENENASA—R L, 2L LTHYTA o THEE LT, #ITFE 13 8F T, 65 0%
M2, BEIXFEE 6 BT, 1S RENE AR o7z, FABIIKNSATEN AL, TDHIH 14
Wil a2 — R g, L L CEBIESST = AT TR, =27 A4 KA ELHW, §- il & LT,
PER DR Z BROMELEICE LEZ, BRRRHMEOE L L2, £ L CERMRICBEA DT v ir—

FRAEZITV, MBI L CORAEDOKISE TN, SEIEZEDOF THEHI/S— K 2D a3 —R(Z
EREHTD,

EBIKE LT, Vo A=l DFESC, =074 =2 a RN S D 2ENE -T2, £
oo FERIZOWTORETITRL, TOEMAGRZEEL, Sl )i B b7, TLTH
& SERT, ERTO R & Bk o mEM A EK LT,

Bz, BEOF LR FATYH, BHMO—EE L THEZLREEDH LRy T HNLTF v —DBEM %
T 5,

F—U—FR . KRy Fx— T=X EHE LKL~ Content-Based Instruction

1 XL®IZ

BHARDOKR Yy T HINF ¥ —EEHNT, BWNENPSLDIEMIEAI N, BELLS T =AR
B & WS ONRAINZEWDENSTH A 5, H5E (2016) 13K v T HVTF v —%
[FRK D E L, HZHROBNRBEAZEZDHD] LERSTTBY, Z0flE LT,
B, T=A, BE, F—A, T4 /UL R T—FR, T LEREEFET TN
5o ZOFRTHRHZ, WA TIET = ATHT 2 ANKBEmWE 972, TIEEREDOANKIL WD
TAMDBEESTEXTZDTHA DD,

AnimeCons.com (2L % &, KETHIOT = A A X2 MR- OE 1990 - THh
%o T XY AT [Project: A-Kon 1990 &\ 9 A X2 EABME S Lz LRk ST
5o TNUHNZH KK PZ b DIFBIE STV, T = AR b LT2A Xy MIEB*
EINDBHTHAD, FLTRANRY ME, e rMidRkEL TW=b oo, 1990
FELESREFRRRPINL TS, 290V olRy T NNTF v —~OHERII N T I v 7D LD
MR AIR K ENIL A EHOERNE Y7, DLAFET - CE DO TIERWEA
DD, BIE, KEME BTG AT A - O Box Office Mojo (2021) (2 k5 &, [TEI%
W TSRO F) | ERYIERR] 23, A5 23 B O2KBITINAT % 7 C LA &5 L
oo fEMMBEROBENNEIE ) ETHRV, a0 TMICETRI T EREhoTcl &
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HEBO—2E LR, WTHICEXR, 20X BRy T I LFr—DANKiTam
FHOARBHB BV THERTHZ LI TERNWES S, AR KEESCRIMNIL
ETH, Ry T INF v —ZHREZROFEETTFIC—ERFELTBY, 7T=AE
BN E ST THAREZFZIRD LF D7 vy,

WK, RFHBFICBVTH, 29V o P EDOHKICAEDbYZNAEHROSET— A
MNEAFE CEUTFEN TH S, Anime News Network W5 7 =79 A Mo kb L,
2000 FARAMIEA, KEOKFIZT, 7T=AIZHTHa— A= G55 T SIRD T2 &
DHERTE D, ZOZENLHERT DT, D7e< &b 20 RPIBRIZIZT TIZ, 7=X4
VRS X ST CHAGEFEICHE 2 RO AR —ER N2 L 525D TIERNWEA
I, £ LT 2015 4E DI AT, The Japan Foundation (2015) OFfA& I LD &, RNy 7h
NT v —BKREOFLEENARELFSLIFEOHB E SN TS, EREFEDMDIR
D, Ry T INF ¥ —NEEOIT—AL LTHESNTWAHITD 0, ZHU3Eh
DP, FRUTITFEBZO L~V BEE. BV X275 FEMOHG & BKSE, FEx
RERDIEATNENLTHA I,

ZOEIBNEEMRDOa—X (2K EBE L THNEEHRD a2 —RFT VA1 V) 2k TIT
IDIE, BEELNLEWVW) T, TEHZENRRLNTL b, - T, FEHZDO L1
TITOND ORI TH D, £ 9705 LAl FHE DN . £ O CTHLEE
DHDLFHELLDESIBIZAEBIELNTLS 5, £, RERCFEHOT Y 27 A E,
FLVWa—2RZHETX 500, HBEIOEITEY TWDHOMNeE, BREOSRMZT=7
T TA—=RABREY, ELTELZE S, FBAIAKR Y 7T v —I1TxF U THEECHLE
L BHLEDE TV RWESLH S,

FEV, BEOLGEIXINO T X TOLRMNwTZ S, KEFRBOFANL KFIZT, 34F
EL UL HAGEZ— A L LT, Japanese Pop Culture &\ 95 22— R &2 BT 5 2 LN T
7, AREIIFOFEBERETH D,

2 ANAREMRDOSFEEE (Content-Based Instruction)

A—ZOHUCADLHNC, WEEHROFFHEAT (LLT. CBI) 2D\ TOSATHIFEIZ fi
NTHEE7W, @ERIEN015) ICEDE, TAUMIZEITDHCBHIRELLLLFD 3D
IZHEEND, FLT, SEEENHF LI —RI2FADT —< X=X EF /LT Y
-5,

1) BV x =T LEWANEREZCE (Foreign Language Across Curriculum: FLAC)
2) T —~~X—ZE7 /L (Theme-based approach) & % DIRAFEHE
3) LSP (Language for Specific/Special Purposes)

F9. FLACIZA XU A TCHBINTEEBENEELHOMITLA2HEN L > TEH
D, HEFEOIGFEOERICHIERE T AE X R R 2 T AIEEI 2 B0 AL TV D IEREN
2\, Ry T INVTF v —%E -7 FLAC OfF] & L Tix Hanabusa (2009) ® [ HADK v
THILF v —] LWV a—ARPEISNTND, ZIITFEEOHERICHARECORE %
B0 ANARED a2 — AT, HAIEOHFEMZFE & HARGEHMO ~ NOHEBEIZ X - CTH#E
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SN, RIZ, T—<_X—RET /L ENI DM ENOT—~ (B : 0%, BHR, &
AL B b LI FOHEAED TV a2 —AD 2 L EFFETN, ZHICITIREE T AN
BB, TOREIIZIGIZDI%, ZvETIZ, 4H (2008) & &K (2012) D =2— R
DMESINTEBY ., flAIE8AK (2012) DGHA. 7= AEBBE BB BENA X 7 %
T—<&t L, TELTENICHET AR ETA, ffimd A2 2B LT, AZ 71X
HEMFEAIRD D A — R T > TWD, BT, LSP &) DIEFEE O B8 TR
SNBRENDOM EEZBEHE LTEY., EICE YRR, HilfE. EREBREROFEDT-
HOAAFEIT—AL L TH#EINDIGENS,

INHIFEHEDOCBIDHI L, bSEMEICEATHNDIONRT —<vXR—AET /)L TH
5, WRERET L TlE, a—AREKE —2DT —<IZESW TR T 20708, 20
IREETVIZEWTCIE, BFEOaI—RZ My 707y =7 hEWHI B THREMRD
HMEMZTHWDEH0EH5, IHIC, SEEBEARFEHORIZEBNTIL, E661C
ENIZEDHEZBNTWDLOMNE, FEHED L~ (B fI#k vs. k) L= —2ADH
FIZ L - TR D,

3 “Japanese Pop Culture”

AR L7z L Hic, SRIEENHEHFE LI a—RIT —~_X—REF /L THY ., THAD

Ry THLNFrv—] LD TF—<%HL LI la—RAeEKETFTFA L L= A S04 5,
2 LZ0a—ATiE, IEEfEICE EE 67, 21tbidM A vom B B L7,
20 AR L &N D DX, 4 H DIEFRIEAES TR T HTOICHBR A LOZ &
C (Stauffer 2022), HLHIFUEZS, AlEME, a9 KL —va v, ala=r—va VS
REDZEERT, YR, NEEHBTICBWTYH, SUESRRER E O SRR T2
ZF A TOIUT O W TIE AR, BARDOR v 7 VT v — 2B DM 7210 2l
AREZR RV IRAD & Himma TN ORI EHT Z L 2l AT, 7o, SREEOmICE
WX, FAEOT U Ny FeBEMA L, BiELHEO L T EMmMIcECHES 5
7o o T, ZDOa—ATIE, BRORy T OINF ¥ —LWnIHT—<DH L2, Bix7a
FEiEm L. FIRFICERERE & 2L AR v om EZBIE L7 TH D,

3.1 a—RADEE

£, 2O =R TE O3 —ADNS OHAL - RFEE TR SN DEIRFHE TH
0. SEFEOMABNLE LTRO LN DT THARW, o T, BN D 57 EDH0
JBIET D, £V oBHHbHY, BHEOFHA—ALFRIZBETE L1277 TR
D Z I LTz, o, SN—=h1E2N=F 20 20BN T THREL. L-UL0RHE
BREFIFRLETHL DD, BMIIETRRLIBDEEW LIz, A A=Y & LTI, —
FHyOa—2% NS TR LD LA TH b o THEDZRWY, LT, a2—
ADERNLEROE L O TH D (£ 1),
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F1: a—RAOFRKIEHR

Japanese Pop Culture N— K1 IN— kK2
IRF 4] 2020 4EFk 2021 FEH
JEhe I T A (R
EAE 654y, W 2[m, 130 | 754, W 4mE. 6K
L~ IFEAELL
R 54 | 44
B A

32 PRAREEH. MR, Rigk

MPNIHERE Y . Tk EFO LN > Txli CHET 2 TELE 722, 2o
HETZOFRIZRY =FHIH & 72 o7, FEMITRIET 208, £ 9 W ol RFHHOHEE
b, BKEBICAH T A 2 (FI]) TGRS D2 Ll o7, #KIT 6555, 1 2[F], 13 3]
TH X9 EWHEOa—Z2A0¥0OkME, ZUix L TEIFEFRMT—a~ DR E
WA, BB 754, @ 4lE], 6 HMTE o7,

33 TI—RADL_LEEREE

S ZAD LA E LTI 3EA L L, 28/E (4 2814)) & & 2 -5 ST A A ZEAE
NHDFAEEFHE L, TOMRE, LS54 F 24088 O 3HFAEa— A & [FRFICE
&, ZOH>HL0— NFFITTELN— 22 EBEL TN, BVITTL—RAXA T

Ké%bfﬂof%k?i@\ﬁk??4$$%@@bti$ﬁ$iotoE®$
EHLHARDOR Y T HNTF v — KT = ACEBBICHREZFFOE NS o T2, BREICE
LT, BROFAES A H, 585N 24 CTHIEGED 344, E@%$i4%k%%5 =72
LED D H— NFREEFEE DAL U T NTEoT,

3.4 Hht - EM

HITEZE DNy FEER LTz, BAROR Y FHNF ¥ —IC B3 5 ELO 1k
FHREIZOWTENPNRLFOEE O, FhEEY A N AR THEDILZ L - REL
O & ZDFIEFLH LTe, 2F 0, /BB ROEEITRIKRE L, ERMIZITZN
IZONWTEINTZLOE L EICLTEmMT D EWVWIRIZ LT, BlAIXT = A BB OEIF
BEIZOWCakim 3 2B, B3 2 /EM O 58l % YouTube CTHATNICA S, £ LT,
HIFERIZOW T U CW AR A, 7 TATT A Ay arw#i1H EWVWHE
Thbd, 2T9THI LT, HEBIGBEOT =A% -2 LW EANnzE L ThL 7
TATLEDPDOERNEZDTHAH) EE 2T, T, SHBDOBEDZHIZFHED R
ERHLEVWIBERLH-T-, EBE, FANBEAZREDL, B mcET 2NED L
DEETOIIEHE Lic, U FIdH-7Z Yy 7 DY A N THD (F2), KiT22, =L
TEIZ 21 BHEOEM 2 HE LT,
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R2: #MO e Y7

2020 4EFK 2021 FFE
1. ¥ BEARDT = A TR TAEN 1. 797
HDHDN? 2. R« Vvyas3
2. HRTHWATHDERDT = A L1X? 3. Bt/ NE E
3. AR—TIZANFEITHDDMN? 4, V7V T 43—
4. i vs.FRELD HH 5. HDHEEY
5. EBHET = A BT HIRERL 6. YouTube o [HRHE A
D FEAE I ) 2? 7. VTubers
6. BOTMIT & LDOT WM OFM 8. LT IXBLIZZR®DDDN?
7. BLITHEZEZ D ENTEDLD 9. %) %) oY= ¥ —1%E
i e 10. BRE] [XA 84 Ty 7]
8. HARDT A RN TIEHET S 11. B o
7=l ? 12. 7 — BTE/2 DN ?
9. 7 A RILOWEZTEILEFT &N 13. Pokemon Go
10. Al 2BHEF I /o726 2 14 AERE DB % fif e
11. 2.5 IR IE O FERE AT (Gatebox) 15. Blader
12, 4% 7 16013 D75 5 B % 16. NiziU
13 KEOF 5 7wk A Ly | ST
FHEN? 1&7%//
14, [E10D = ¥ | HE 4B G < .5
15. 7 — L LRV AR ZQEQTjV”¥/7‘
16. BB 2LIEDT Y =L

17.
18.
19.

20.

21.
22.

TV a FEITEREID 2

BT = A O E M & 1T 2
[FEHT-HD=0DT = AW
H 21X ? (EIRFEE)
[ZOWVNHHRNEZNTH - T
<NT=6 CHriERk)

ek 25

T=ATHIRBZ L

CORTRHICEE O a— A THWZ D A[REMENRE WV D Z W OEN L TR L,

a) Bl vs.EZB D HH

I By T A(016) EVHIHARADAI YT « T =T A ARBT AT
THARKREBEZHKT 5 Z L0 L IO N TEWETEHE, 7 AU I TR
DIEFHICEIL S, FRICI =D, RNy Ry—r | BERY LW o T2 REH BT il
RN TLES, VIARATIET = ADR—H T B — a3 0L T, #H
BINRBEOEBENE NS HICOVWTEELE T2, —MRIIC, 29 W =50 xR
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BoOBBIZE®EICR-72Z &TidZew, 7 Le, B, B, SNS, =i L
M DOBARIZEI T 2 im 2 D IAT TV,

b) 2.5 ot DREEATE (Gatebox)

Gatebox L IZIAKNICFOOSLY A XD 3D F v T 7 X — S+ A80 - b
T (FFARBE 2019), DX v T L RFEAR LTI LN TE D, HERT7T =A%y
TEEE L, ST L CER BRI T L ARETH D, EE. Rt
Xy T ThHDHHEIZ & THEE] LBHEREBY . I3 Z O Gatebox [Z# 5 L7-
WE 7 Lt fEAEE 2> T (BB AT 2018), ZDOZEnD, R
KDOFEME DL NEE R 2 5, IS I3FLZBMR0N, £, A X=X
8T ) u T —0ORFEIZL 5T, VK Gatebox PL_E DB — B A A3 B
HKENDLDTIERON e L, EiaeloEED LR TELHTHA I,

c) HEGE

7K (2003) D THREFEE] OERZWRICE DL L, EHEE L1E3HD
FEONDBEZBESELSESHODOZ LT, BIIEARMLTFD bl <
SCRFRBO (255 O0ZE%xHET, TbL) [TIEZBABPENE S A A—T0
b, [ZTX5) 13D X I R AERENELTRT VY, 7 = A CEB O FK
7l Uik, TAEEa ] ICHTL 205 LD ThbL Uk &)
T U7 THAI, 7 TATIEHIGEOR Y 7EFGRT HEE, EOXH72SHESH
DY PEELE -T2 L2, @0 a—AThH, BEE, ZSE., KBFEOM
WHRELHIZ I T AT BT R TEZESITHD,

d) Pokemon Go
ITRrEGO] EWHF—LT77VICEHLT, ZZATIHH LW~ —FT 1~
7 L RS OERIED —SORENSH Uz, . ZOF =LA TR T
ERLTCEBHTLHIOT, TNEFAAHL C2—F—2BEICFEETDHZ ENAEET
o5 (M 2016), S BT/ —ADtAER B, (LEFREBETLILERNH DHT-
B, 22— =TT A ERPPUE SN D, BEEE DAY N—« 2 h—
RITZ O ENEHERERSCEARERIC DN S LFERI L T 5 (iPhone
Mania 2016), Z 9 W o Il ADITENCRET 27 — 2 2 WUET 5 Z L1377 —AC
[Ro7zZ & Tid7ewy, AFHREZMNEL, Z2FH L sz B 5 HF AT
T TITFEL TR Y, Google NRFHIRBITH A 5 (NEFRAED 2020), *
7o, TEREARTZ] L9 Ol Zuboff (2019) 28 H B OFECTESE A IS Lz
ZETHERZBO,
35 FHilFE
FEENA L TA L ENH b0, kD L 9 72RO %GR T EN
TIHRWEHW Lz, £ 2 T/HT A MRV v —F b7 ETRRBIRHE 2 80 L7z, TR
FEIZ 3N Tik, Goertler & Gacs (2018) 23 KA Y 5EDFEE Xt GU LT-E T2 DA
AMEERE L Vs, £72, 202 rvom B2 BfET ET, Uy—F 1o
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THNEZRTHREITE L TS EEZRD, U, Fa—A0OFHMFIEEERA LT T v
K74 —2LDYARNTHD (33, 4),

#* 3 W ORI 5

Fall 2020 Platform %
1) Attendance & Participation Zoom 15
2) Weekly discussion posts Canvas 2
3) Class preparation check Pear Deck/Zoom 5
4) Quiz Canvas 6
5) Vlog (oral) Flipgrid 10
6) Journal (written) Canvas 15
7) Project Canvas/Zoom 26
8) E-portfolio Canvas 21

Total 100%

#* 4 AW ORHIE YT 5

Summer 2021 Platform %
1) Attendance & Participation Zoom 15
2) Individual Presentation Zoom 6
3) Class preparation check Pear Deck/Zoom 6
4) Quiz Canvas 8
5) Vlog (oral) Flipgrid 10
6) Journal (written) Canvas 15
7) Group Project Canvas/Zoom 22
8) E-portfolio Canvas 18

Total 100%

EBE TR DA E LTIE, EIZ Weekly discussion posts & Individual Presentation MDA
BTHA, £, MOBRBERIIMALOITH L, EOFHIIRT « Z—TFTHE
SR, FLT, EXRBORDYICTF 1Y =7 =0 E-portfolio Z 4 H S H7-,

36 TEOIHh
KRR BZEORIUIIROUSD AT » TNt b,
1) BEMOTH  FAEIT T v NORLFELETRA, ETONE, ROGHERLKRE %
THELTEL,
2) %% : PearDeck Z i L. WM 2 A X (Class preparation check) 17 9,
ZORERZEEE 2. FAOIEN F b AKD > To AR O T & B ABIICHEA T
W<, TLTHESPEKIABMREL, VI7ATT A Ay ar%17H
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(breakout room TX7 TaE LA ->7-%. mainroom (2 TZ 7 A THERAH), &%
BICHER - RBLZ A X%1T 9,

3) XFEZROIH 1 : Flip (IH Flipgrid) Z6EH L. 1506 35REDOET A TH
BOBEREELEW (VIog), 7 v 7 B—KT5, TLTIFAX— FDEFH
iZa X hbT 5,

4) REHEZOBRE2  HESFlip CEALRHMLTENEZEEE 2, HIZ—FY vy —
FTriEEL,

BREHROREL L 22 —2L LTRANEL b =208%nEH ACTFL (2012, 2015)
@ Three Modes of Communication (Interpersonal, Interpretive, Presentational) (ZFH24 3%,
Flo. WEOHEZ BT 5700, Vry—TF N a2EBESETIZLI TAA— N EERAZNTE
DS (VT AT 4 ABvardE Vlog a AL B BRGRITIZ,

37 T U — MEER

HEMORMIT > — NIRRT, A T4 CHEME TS, ZilERESH
ALTRIEE R, AR O THIFIRRDIITIERI A, ZnTh b HRIES
BloTE BEACHAS SN, AR TP ORE 4B R HTH, UT,
ZORMEFERTH 5.

1) Which material did you find MOST interesting? (Max. 3)

R8 B FIIBLICIZRHS...

R1 Z¥7 |0 (0%)
R2Ry - Ywa=
R3 BENYHIER

R4 UYF7ZUT 13—
R5 BRDRZED

R6 YouTube® &S
R7 VTubers

2 (50%)
i, ™%, oIzvy..
R10 XA N1, Tr> T
R11 BOiR

R12 7' — LZEADH 0 (0%)

R13 Pokemon Go|—0 (0%)

R14 {EREN LB ZHE|-0 (0%)

R14.5 Blader—0 (0%)
R15 NiziU .1 (25%)

R16 A/8% |0 (0%)

R17 7=V |0 (0%)

R18 AR k[0 (0%)

R19 A A x> 1(25%)
R0 T )L ———————— 1 (2%

0 1 2

2 (50%)

X1: 77— M1
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S ko THBBRINDH, KT & BOM (L 7 Ol 12 DA
TNBIemnn LT, ARV = ¥ —EEONEICBIR 2 B2 500 L
AR

2) Which assessments did you find most helpful? Check all that apply to you.

Individual Presentations

Class preparation check via Pear
Deck

Daily quizzes
Vlog via Flipgrid 4 (100%)

Reflection Journals

Group Project

X 2: 7 v — R 2

AR CIEEEN Viog AT, BIEIZIREZ RO N7 T ANDT 4 A v =
v EVTEVY, Viog lTEKEIT HRNCE 2 DMK H D | IRVELHAETH D, *
72, BHLOET AT TAA—RL T AV NLAESTEIE LT TR o720 L
72N, WRITEE N 7)x o 7= DI class preparation check TH 5, ik L7z L H12, 7 7 AD
WIHIZ PearDeck &\ 5 7 7 U Zffi o TR ONFREREIT -T2, TLTROSTELT
WAILIRIEfR CTE HREAMEL, T SIZEZADLELE LTc, 7 7 ATRILEFRA LD D
ATC, BRI L TV i ENRIEIZ 005 2 E R E o Todnd L7y,

3) In which of the following areas do you think you have improved through this course?
Check all that apply to you.

Creativity 2 (50%)
Critical thinking skills 2 (50%)
Problem solving skills 1(25%)
Digital literacy skills 1(25%)
Collaboration skills 2 (50%)
Speaking skills 4 (100%)
Listening skills 2 (50%)
Reading skills 4 (100%)
Writing skills 4 (100%)
Vocabulary 4 (100%)
Grammar 4 (100%)
0 1 2 3 4

X 3: 77— MR 3
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bR ELIZEEED AF L LT, [§EF) [§ite) TEHS) A e BERLEX

EERENRAL, 77U Ny VBB LTEa—ZA 0T, TRBYOFKRTHL, -
72, creativity, critical thinking, problem solving &V 572 2 /v Da] L% & U7 Di%Z <
THEEWVWIRERIZR o2, TE- T, 2L HERBRI R T Ll Ea B9 &0y 9 Rz
TIHAHORETH 5,

4) Do you have any suggestions or comments regarding this course?

| would suggest adding a section during each class meeting for questions/discussion about the homework
reading, and more direct engagement with primary sources (like the last reading assignment where we
directly read manga) instead of reading exclusively secondary sources

I loved it so much! My favorite course at Columbia

AAPMIHEHD LI, FEOHISRE LTHHRAEICE o THIHEIZZ 72 L o1& T
%, LU, EEEZEETDRE, ERconToRETIERL . (EREKEZEET S
ZEERDHFL DT, EIIAE, FHIEZEOHAME LT [FHEEOT Y —1L ]
(I - 7X2020) LW O EEZFEATL, ZOEBZEACERBE E LTI, AME
T2 Dh, Z L THELIEERFMIZOVWTHLEZ SELNAERENLTHD, OF
0. BML LT WE SR D, 727, FAERNEKEZREDL, 2B M E L THHEZD
TEShE D e BOBROLNTLEY, ZOMITISHOMETH D,

4 St DOFRRE
ASBOBBEITXOMSTH D,

1) FAEDOBIRIZH > - M

2) 1R BIEDOER L

3) WIHESCHH D 2 — A THAH 2 25 M
4) a—ADOHIE - BB E DD MRY

FP. FAEOIKICH ST EM RS L, T — MERNL YV = X —IZBRT D
FRMPREZITELEER D, 22, TOMEMBEZEM E LT L d L. BEON
L, Yo A —ICBRT A0 TRV, BERE LT, ZRRRRLE T —v &
L7-12M [BEASTARS] (HIEEE 2017) 0, LA WEET—~ & L [T —F L
FALT —v] (D 3BF 2019) BETF Hid, HIEILT = AMb3h, B&EITLERT
~fbENTWVWS, KT, YIELEFEDOa— 2 THE2 HEM AR T2 L b5 % DK
ERPETH D, Ak L7z X 212, ARIO KL S e a— XA ORIk A 223
VERDH DL, RNFIV, BEOaI—ATHEMO—HE LTHRYy T HNVTF ¥y —%2H0 Aivd
DOPRBEATHA D, ZHUEHLTE, 1 EEO 3 —RATHEXZ 9 7k 23 Tlaun<
OFET Tz, 1272, Wk E 7D b e LV, ENLIETZ, CBI Z ¥k TIT 9
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EHERRRE I TH D, KEIC, a—AOHE - HICHE L7ZEM AT D L0 )
RTho, AEIBfE L 21 M2 vom B —o08kikCTho7c, a—AnNHEE
LTWEHDIZE»TE, BHMBPEWISWEE L TTLL1ES 9, FITHHho = —2X
DY E . AR IOESLHEEOERZBALNITERY, £o405 L, RITVMEN
DLRDLEIZIRDIES S,

5 BRI

BN R L D12, BROR v T NTF v —CHR A2 FF ORI —EEB Y .
RUT Iy 7 EVo MR EOEET LZ T2\, TARFEEELOREET
I EM A= ADBEEBROEINI b DN 572459, £, Ry T AT y—L ) E
MEZBLTESZET, ILWLWEERRHY, FriLWVEAREONLZEbH D, Ry
ANTF = OEFHUFE L E LRI CTH Y | FHREMEICTD T, A %ITHH O = —
ANZHARDOR TANTF ¥ —% WD AINDFEZHEF L TWETZ0,

ZE 3T

iPhone Mania (2016) 4 U /N— « 2 h— BB [R7 €2 GO X &R ER] 1227 5] & tH)
https://iphone-mania.jp/news-126809/ (2022 4~ 8 A 19 H 7 7 & X)
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Unconventional usages of Gender-based Japanese Sentence Final Particles:
A study of wa and no in youth conversations

Yan Wang and Jessica Childress (Carthage College)

Abstract:

Japanese society’s traditional gender norms are reflected by sentence-final particles (SFPs) in daily conversation.
However, recently Japanese young people have started to use gendered SFPs in “unclassical” ways.

This study examines the male usage of the so-called feminine SFPs wa and no. In total, 68 cases of wa (43 by males
and 25 by females) and 84 cases of no (47 by males and 37 by females) were collected from casual conversations of
Japanese college students in TalkBank, a public linguistic database. This study demonstrates that the “feminine
SFPs” wa and no are used more frequently by males than by females. Different from the females’ usages of
softening the utterances and enhancing conversational rapport, wa and no used by males carry other functions. In
particular, wa directly indexes self-centeredness serving for the speaker to express emotion, share personal ideas, or
perform speech acts such as teasing or amae in a self-focused way, while no directly indexes truthfulness, which
allows the speaker to share a story in a vivid tone, reconfirm the speaker’s prior statement, or provide the speaker’s
explanation/reasoning in an assertive tone, rather than the females’ usages of softening. This study suggests that the
new unconventional gender-based usages of SFPs reveal the social changes of gender dynamics in modern Japanese
society, which should not be overlooked by language education.

Keywords: sentence-final particle, gender, feminine, self-centered, assertive

1. Introduction

Japanese society has been sensitive to gender throughout history. Stereotypical women are
expected to be gentle and polite while stereotypical men are strong and powerful. Japanese
society’s traditional gender norms are marked both syntactically and lexically. The sentence-final
particle (SFP) is one of the major linguistic features that represents masculine and feminine
speech in Japanese daily conversations. Typically, SFPs such as na, sa, zo, ze are regarded as
masculine, while wa and no as feminine particles (Matsumura,1969; Cook, 1987; McGloin,
1986, 2005; Adachi, 2002).

Inspiringly, Ochs (1992: 340) suggests that “few features of language directly and
exclusively index gender.” Instead, the direct indexical meanings associated with SFPs evoke
indirect meanings of the social gender images in certain social contexts. As examples, Ochs
(1990) argues that due to the fact that the SFP wa directly indexes softness, which is regarded as
a stereotyped feature of women, it has developed to be a so-called female or feminine SFP;
likewise, ze and zo that directly index affective intensity are more used by men who are expected
to be tough, intense and powerful. However, it has been noticed that in recent decades, those
gendered SFPs are often used by young people in unconventional manners; in particular, young
females are often seen to use masculine SFPs such as ze, sa, while more and more young men
frequently use the feminine SFPs wa and no.

This study will focus on the SFPs wa and no that are used by young males. By examining
their discourse-pragmatic unconventional usages in conversational discourse with approaches of
Discourse Analysis and Conversation Analysis, this study hopes provide implications and
inspirations on social gender issues and Japanese language teaching.

169



2. Previous Studies on wa and no

Many social linguists have examined the feminine SFPs wa and no since the 1980s. Researchers
(cf. Cook, 1987; McGloin, 1986; McGloin, 2005) consistently agree that as a typical female SFP,
wa expresses exclamation and emphasizes emotion. Yet, some researchers (Martin, 1975;
Kitagawa, 1977; McGloin, 1986) have noticed that the so-called feminine SFP wa can actually
also be used by males. The differences between wa used by males from by females appear in
intonation, syntax, as well as modality. Martine (1975) points out that wa is overwhelmingly
used by older males, never associated with the polite form, and never combined with other final
particles. According to McGloin (1986), the feminine wa typically occurs with a rising
intonation, while the masculine wa is conducted in falling intonation. More significantly,
McGloin demonstrates that while the feminine wa directs its emotional emphasis toward the
addressee; the masculine wa does not. In other words, men tend to use wa to express their own
emotion. On the other hand, in contrary to the claims of previous studies, in our data, we found
that up to 63% of wa was used by young men who are 19-22 years old rather than “older men.”
In addition, cases of the male SFP wa that is associated with the polite form and combined with
other SFPs are also observed in the database of the present study.

Different from wa, studies on the SFP particle no are not limited within the gender
perspective. Since no is regarded to be an abbreviated form of no da, which is a grammar
structure combining the nominalizer no and the plain copular da, some linguists such as Kamio
(1997) suggest that no indicates the marked proposition is a piece of fact. In contrast, McGloin
(1986; 2005) focuses on its gender aspects rather than its factuality by claiming that the SFP no
used in declarative sentences is mainly restricted to women, who use no to “emphasize particular
information by claiming an appearance of shared knowledge with the hearer, thereby creating
rapport or involving the hearer in the conversation or the speaker’s point of view” (1986:17).
Partially agreeing with McGloin, Cook (1987) proposes that by using no, the speaker indicates
that they are speaking as a spokesman of the group they are a part of, and the group commonly
shares the same idea that the what the speaker is saying is true. As a result, no can indirectly
index interpersonal harmony since the speaker shows the addressee an attitude such as, “We are
in the same group and we share the same idea.”

3. Data

This study has collected data from the public online database called Talkbank, which is a
conversational data corpus organized by Brian MacWhinney at Carnegie Mellon University,
contributed by hundreds of researchers from various languages. Sakura in Talkbank is a Japanese
Conversation Analysis section that includes 18 video recorded conversations. Each conversation
has four native participants who are college students in Japan. Those participants hold intimate
relationships with each other and thus mainly use casual forms or da-tai in the conversations.
They are provided with a few simple prompt questions, such as “Are you a dog-person or cat-
person?” “What do you think about international marriages?” to start the conversations.
However, the speakers are allowed to go off track and change topics, so the conversations are
generally free-style and can be regarded as semi-authentic.

One of the limitations of the database is that the geographic information about the
participants, such as their hometowns, are not clear. Therefore, it is difficult to identify whether
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their language uses in the conversations are subtly influenced by their dialects. Also, their sexual
orientations or gender identities are not provided and mostly not able to be identified in the
conversations. There could be a possibility that some of the speakers are LGBTQA+ individuals,
which would have significantly impacted their usages of gendered SFPs. Yet, considering the
sufficient numbers of participants (24 males and 13 females), the potential influences caused by
the dialect uses or the gender identities of one or two speakers would not invalidate the overall
research results of this study.

Regarding the scope of the data, please note that in the cases of no, only the SFP used in
declarative sentences, as in Uchi kara chikai_no “ It is close to my home” is examined. The
question marker no, as in an interrogative sentence, such as Doko he iku no? “Where are you
going?” is excluded from examinations, due to the fact that it is considered as a gender-neutral
particle equally used by both men and women without differentiation. In addition, double SFPs,
in which, wa or no co-occur with another SFP, as in Iraira suru wa na “(I am) frustrated” or
Sugoi mite kuru no ne, jiitto “(He) stares at me, for a long time,” are not included in the scope of
the present study. Although intonation is an important factor that has drawn many linguists’
attention in examining the gendered SFPs, due to the limitation of knowledge, training and
equipment, the prosodic features of the SFPs wa and no are not the focus of this study and are
not investigated closely in a strict manner.

In order to obtain gender-balanced data, this study has selected 14 conversations from
Sakura, including 6 conversations with 2 males and 2 females, 4 conversations with all male
participants, and 4 conversations with all female speakers.

Table 1: Summary of the data of the SFP wa and no

Data Length Participqnts wa by wa by Total No by No by Total No
information  males females Wa males females
Sakura 1 26'00" 2m,2f 6 1 8 2 0 2
Sakura 2 35'30 2m,2f 4 4 9 0 1 1
Sakura 3 11'45" 2m,2f 0 0 0 0 1 1
Sakura 4 26'25" 2m,2f 3 0 2 2 5 7
Sakura 5 27'20" 2m, 2f 5 2 7 0 3 3
Sakura 6 26'00"  2m, 2f 6 3 9 13 0 13
Sakura 7 25'00" 4f 1 1 14 14
Sakura 8 28'25"  4f 4 4 5 5
Sakura 9 27'00" 4f 9 9 8 8
Sakura 10 25'15"  4f 1 1 0 0
Sakura 15 25'50" 4m 3 2 7 7
Sakura 16 23'30" 4m 12 12 15 15
Sakura 17 26'45"  4m 1 1 5 5
Sakura 18 16'50" 4m 3 3 3 3
43 25 68 47 37 84

VEiE] (63%) (37%)  (100%) (56%) (44%)  (100%)

*Note: “f” refers to female, and “m” refers to male.

As shown in the last row of Table 1, in total, among the 68 SFP wa, 43 of them are produced by
males, which occupies up to 63% of the total cases while only 37% are conducted by females.
Similarly, among the 84 cases of the SFP no, 56% are produced by males, and 44% are by
females. Hence, although they have been traditionally called the feminine SFPs, unexpectedly,
more young men than young women are using the SFPs wa and no in casual conversations.
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4. Findings and Analysis of the SFP wa

Previous studies suggest that the SFP wa expresses exclamation and emphasizes emotion. The
present study, based on examination of the 68 cases in casual conversations (43 by males and 25
by females), also demonstrates the same functions of wa. In particular, wa used by both males
(12 of the 43 cases) and females (9 of the 25 cases) frequently follow adjectives that connote
feelings or emotion, as listed below:

Emotional lexica followed by Male wa: Emotional lexica followed by Female wa
kimochi ii “feel good” ureshii “happy”
tai “want (to do something)” hoshii “want (something)”
urayamashii “admiring” omou “think”
ivada “dislike” kirai “dislike”

The following is an example that the male speaker IM uses wa in Line 1 and Line 3 to enforce
the expressiveness and emphasize his feeling of admiring.

1. IM: Ore, U nishuusyoku shitai n da wa (.) iku desyo
I at find a job do-want NOM COP SFP go probably
“I want to find a job at U. I would probably go.”
2. EF:  Nande? Ikuu
why  go
“Why? You would go?”
3. IM: Urayamashii wa 7
admiring  SFP
“1 am jealous of you!”
4. EM: Hontoni?
really
“Really?”

Note that in all the conversational excerpts of this paper, “M” appearing in the speaker
pseudonym indicates the speaker is a male, and “F” indicates the speaker is a female.

In (1), both tai “want to do something” and urayamashii “admiring” attached by wa are
emotional words. Urayamashii wa ““ I am jealous of you!” is produced in a rising intonation,
which contradicts previous studies’ claim that the SFP wa used by old males, different from
females, is always associated with a falling intonation (Martine, 1975; McGloin, 1986).

In the following case, although wa is not attached to an emotional word, it still strongly
expresses the speaker’s emotion.

)
1. AM: datte ore ga sa, koe hikui toki tte tenshon hikui toki dake da tte
because | SUB FL voice low time QM excitement low time only COP QM
“Well, people say that my voice is low only when [ am depressed”
2. DM: soo na no

172



so COPQ
“Is that so?”
3. CM: tenshon hikui toki aru no?
excitement low time exist Q
“Is there time when you are depressed?”’
4, AM:. aru_wa
exist SFP
“There is ”
5. aru yo! ore datte nayamu toki gurai
exist SFP | evenannoy time there is
“There is! Even I have hard times.”
6. DM: fuu
oh
“«OR”

When DM and CM tease AM by questioning if he ever has time of being depressed or feeling
down, in Line 4, AM immediately responds with aru wa “there is” that appears to be a quick
latch-on without any pause to declare that he does have low moments. Without waiting for the
addressees to respond, AM further raises his voice to rephrase to aru yo. The SFP yo is called a
particle of "blame of ignorance” by McCready (2006). In this context, AM uses the two SFPs,
wa and yo, to express his emotional frustration toward DM and CM for not treating him as a
normal person with ups and downs. While yo is directed toward the addressees, wa functions
more like an exclamation marker in a monologue, or an emergency reaction of the speaker when
they are challenged by others. As pointed out by McGloin (1986), the SFP wa used by male
speakers more often expresses emotion toward themselves rather than toward the addressees.

In the present data, we found that the SFP wa dominantly occurs in the sentences with
first-person pronouns, which tend to be omitted. Meanwhile, there are also significant cases
where the male pronoun ore is overtly present in an utterance ended with the SFP wa, as in the
example (1). It indicates the SFP wa is often used by the speaker to talk about their personal
issues. In fact, the SFP wa is not only observed in contexts when the speaker expresses strong
emotion, but also used when the speaker shares their personal information, personal opinions and
personal decisions. The distribution of such usages is summarized in Table 2.

Table 2: The distribution of the SFP wa for sharing information/opinions/decisions

Share Share Share

personal personal Personal Total

Information opinions decisions
Male 11 8 5 23 /43 (53%)
Female 5 5 4 11 /25 (44%)
Total 15 10 9 34 /68 (50%)

Half of the total 68 cases of the SFP wa fall into this category of sharing, among which, wa used
by males (53%) are slightly more than by females (44%). When wa is added to the end of the
sentence, instead of sharing personal information, opinions or decisions in an objective or neutral
tone, the speaker delivers the utterances with an emphasis that what they are sharing is their own
thoughts, which often differs from other speakers, as in the following two examples.
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©)
1. AM: inugao tte. donna kao? tte. iu. ka.
dog-face QM what kind face QM say Q
“What kind of face is the so-called dog-face?
2. DM: hanaga maruin janai ?
nose SUB round NOM isn’t
“The nose is round, isn’t it?”
3. wakaran
Know-NEG
“I don’t know”
4. AM: inugao ga wakaran
dog-face SUB know-NEG
“I don’t know dog-face”
5. CM: ahaha iya neko datte marui wa
no cat evenround SFP
“(laugh) No, even cats’ noses are round”

In this sequence, responding to AM’s question, “What kind of face is a dog-face?” DM suggests
that a dog face has a round nose. However, in Line 5, after a laughter, CM utters a disagreement
marker iya “no”, and then provides a piece of information as contra-evidence against DM’s

statement; that is, even a cat has a round nose. Here, similar to the feminine wa, CM’s
disagreement is not in a defensive tone, but is softened by the SFP wa.

Yet, not all SFP wa plays a role of softening the tone of the speaker’s utterance. This
study found the SFP wa used by males seems to highlight their statement with a stressed or
assertive tone, which often differs from the previous speaker. Observe the sequence of Ex. (4),
prior to which, GM mentioned his part time job where he works with many elderly female

coworkers.
(4)
1. IM: jikyuu wa. ii kedone.
hour pay TOP good but SFP
“The hour pay is good, though”
2. GM: un.
yup
“Yup.

3. HM: tomodachiga dekin no?
friend SUB make Q
“Can you make friends?”
4. GM: tomodachi nante iran daroo .
friend like need-NEG COP-probably
“I don’t need friends, right?”
5. HM: baito ni tomodachi inai. n. da:.
Part-time job at friend.  have-NEG NOM COP
“So you don’t have friends at the part-time job”
6. GM: iruwa::
there is SFP
“I have (friends)”
7. LM: obachan bakka na nda: .
grandma only COP NOM COP
“Only grandmas~"
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When HM comments that the job has a shortcoming that he cannot make friends, in Line 4 GM
replies that he does not need friends. HM interprets GM’s response as an admission that he does
not have friends at the part-time job. Immediately following HM’s utterance, in Line 6 GM
disconfirms HM’s assumption by declaring that he does have friends. GM’s short claim is
marked by a SFP wa that has a lengthened vowel sound to express his strong attitude of self-
defense. Thus, what GM shares here (he has friends at the part-time job) is delivered as
emotional objection toward HM’s accusation instead of a piece of objective information.

The male SFP wa shown in previous examples appears to be a marker that is speaker-
oriented by putting the speaker themselves under the spotlight, or highlighting and emphasizing
the speaker’s personal opinions or emotion, even if that might be against their co-participants’
stance. It has an effect similar to adding expressions such as “I feel” *“ I think” “I am telling
you” “I know” to stress the speaker’s aspect, which, in a certain sense, reflects McGloin’s
(1986) claim that wa used by males are toward themselves. From the perspective of politeness,
putting enormous focus on self may potentially make the addressees uncomfortable, and thereby,
could be considered to reinforce or intensify a FTA (Face Threatening Act). This appears to be
the opposite to the female SFP wa, which tends to serve as a hedging or softening politeness
strategy. How could the same SFP develop divergent usages by different genders? Is there any
underlying link between the appearing different functions between the male and female SFP wa?

This study suggests that the cultural concept Amae is a key word to interpret the male
usage of the SFP wa. The noun amae, derived from the verb amaeru which means to “depend
and presume upon another’s benevolence” (Doi, 1974:145). Amae is regarded as a key concept
for understanding Japanese personality structure. The fundamental meaning of amae or amaeru
is better understood through the prototype on which this concept is based; that is, an infant’s
feeling toward their mother—an unconditional trust, reliance, and confidence about the mother’s
love and tolerance, which allow the child to be able to behave in a self-indulgent manner without
feeling guilty or worrying that their mom could get mad. This kind of dependance and trusting
psychological mindset is not restricted merely to family relationship between children and
parents or wives and husbands in Japanese society. In fact, it widely exists between students and
teachers, subordinates and bosses, kohai (juniors) and senpai (seniors), etc. Yet, as pointed out
by Wierzbricka (1991:343), although amae seems to be associated with a “hierarchical
relationship,” this term could be misleading. Rather than foregrounding the hierarchical
perspective, amae, rooted in amai, the adjective meaning “sweet,” pictures a person’s loving, and
dependent attitude to someone who is believed to be holding an “extra familiar” amae
relationship with them. In what follows, we will use the concept of amae to examine the
speaker’s attitude/feeling toward the addressee when they add the SFP wa to the end of their
utterance.

In the prior example (4), when GM hears his friend HM comment that he does not have
friends at the part-time working place, GM raises his voice to claim iru wa “I do (have friends)!”
The tone and the manner GM make the declaration or denial toward H’s accusation would sound
direct or aggressive if they were not intimate friends. The exclamatory tone of wa shows G’s
belief of his friend’s tolerance toward his confrontational attitude.

The following is another sequence that shows the speaker’s attitude of amae toward the
addressee.
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(5)

~

CM: sok kara staato shita. Tomodachi na no ka.
There from begin do-PST friend COP NOM Q
“Starting from there. Are they friends?”

BF: kekkon. na no ka.Renai nano ka.

marry COP NOM Q dating COP NOM Q
“Are they going to marry or just dating?”
CM: soo. Kekkon na no ka. Renai na no ka.
Right marry COP NOM Q dating COP NOM Q
“Right. It depends on whether they are marrying to just dating.’
EM: tomodachi dattara kihontekini kawann nai jan.
Friend COP-if basically change-NEG isn’t it
“If friends, they are basically not different, aren’t they?”
yoi seekaku da na:: toka iroiro
good personality COP SFP etc. various
“Like good personality etc. those things”
CM: maaiijan
well good isn’t it
“Well, isn’t it good”
BF: haha (laugh)
EM: °nande (.)moo shaberanai wa 7 °
Why any more chat-NEG SFP
“Why? [ won’t say anymore”
CM: a.soo. gomen yo. kore wa
oh really sorry SFP this TOP
“Oh really? I am sorry about this.”

b

In this excerpt, the four speakers are discussing dating. As can be clearly observed from the
video clip, when EM tries to express his seemingly wordy or “nerdy” opinions, in Line 6, CM
cuts him off, claiming “Okay, okay, that is enough.” EM looks quite defeated and upset by CM’s
discouraging comment. He asks “why” in line 8, and then declares moo shaberanai wa “I won’t
say anything anymore,” which is like the behavior of a spoilt child, who cannot take any
criticism. Notice here wa is produced in a slightly rising intonation, as most of the SFP wa
utilized by females.

(6)

1.

2.

(6) is another typical case of the SFP wa by males reflecting amae.

GM: nanka arun  no?
Something there is Q
“Anything wrong?’
HM: are? maa. ii ya.
that well okay SFP
“What? Well, that is fine.”
GM: nani? nani? nani?
what what what
“What is it? What? What?”
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4. HM: lya, ii, ii, ii.
nay okay okay okay
“Nay, it is okay, it is okay, it is okay”
5. LF: soo iu no ga tsumannain da yone
That say NOM SUB boring NOM COP SFP
“This kind (of person) is boring, right?”’.
6. KF: un
yeah
“Yeah”
7. HM: iya, ima h itori  de sugoku kangaeteru no
no now one person with very  think-ing. SFP
“No, I am just thinking by myself.”
8. GM: dakara, nani 0?
so  what OBJ
“So , what are you thinking about?”
9. HM: iyaiiwa
no fine SFP
“No ,itis okay”
10. GM: nani ga ii no?
what SUB okay Q
“What is okay?”

Immediately prior to this sequence, it seems HM was about to say something, but he just
stopped. Ignoring other conversationalists’ repetitive query for what is in his mind, HM refuses
to share his thoughts, repetitively claiming, “it is okay, just leave me alone, I am just thinking on
my own.” Stubbornly refusing to engage in the conversation is seen as an unmature, childish and
self-centered reaction that is often found in children’s behavior when they face challenges or
cannot take criticism from others, which is called wagamama in Japanese meaning “self-
indulgence” or “doing whatever you want to do.” The reason that children often behave
wagamama is because deep inside of their heart, they believe the grownups love them
unconditionally and would not punish them for their wagamama behavior. Similarly, HM’s
wagamama speech act in (6) also reveals his attitude of amae; that is, taking his friends’
tolerance toward his childish uncooperative behavior for granted. Interestingly, the same kind of
speech act, namely declaring withdrawal from conversations, has appeared multiple times in
male’s utterances ended with the SFP wa. In particular, there are two cases ii wa “that is
okay/enough” and 2 cases of moo shaberanai wa “I won’t talk again” among the 43 cases of
SFP wa by males.

Another finding related to amae is that many young male speakers use the SFP wa to
tease female addressees. There are 6 such cases in the present database. (7) and (8) are two of
them.

(7)
1. EF: desyoo, kyoo tyotto mensetsu ittekuru. Haha
Right today a little interview go-come
“Right? I am going to take the interview today.” (laugh)
2. GM: ukaran wa, tabun.
Receive-NEG SFP probably
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“You won’t get accepted, probably”

3. LF: e::e::!
WOW WOwW
“Wow! Wow!”
4, ALL: hhhh
(laugh)

When the female speaker EF mentions that she is going to have an interview for a new job, GM
immediately teases her by claiming “You probably won’t get the job” with the SFP wa. The
exaggerated shocked reaction and laughter by other addressees indicate everyone acknowledges
that GM’s claim is not a serious statement, but intends to make fun of EF. Being able to tease
someone without worrying that would offend them proves that the speaker understands that the
teasing target is “teasable,” and their relationship with the teasing target is intimate enough for
teasing. If there were no such confidence, GM probably would not be able to tease EF in front of
the group. In other words, behind the teasing, the speaker actually holds amae toward the
addressee.

(8) is another teasing case, in which the participants are talking about friends of different
genders can also hang out together even though they are not dating. The female speaker KF
complains that the boys have never invited them. There the male speaker HM says “I am going
to pick you up” in a teasing tone.

(8)
1. HM: itsu demo mukae ni iku yo
When no matter welcome to go SFP
“I will go to pick you any time”
2. KF: konai jan nee
Come-NEG  right
“He won’t come, right?”
3. LF: un
yeah
“Yeah”
4. HM: honto ni iku. Jaiku. Ja ikuyo. Jaa iku.
Really go  then go then go SFP then go
“I am really going. Then [ am going. Then I am going.”
5. KF: kureba kureba haha
Come-if come-if
“If you come, if you come” (laugh)
6. HM: jaa iku wa. nichiyoobi iku wa.
Then go SFP Sunday go SFP
“Then I am going. I am going on Sunday”
7. KF:  nichiyoobi inai yo, tabun
Sunday  stay-NEG probably
“I won’t be home on Sunday, probably .”
HM’s repetitive claiming “I am going (to pick you up)” triggers the girls’ counter-teasing and
laughter. Therefore, in line 6, HM adds the SFP wa declaring jaa iku wa. nichiyoobi iku wa “I am
going, I am going on Sunday.” Compared with the SFP yo in Line 1 and 4, wa is more expressive
and puts more emotional stress on the propositional content, through which, the speaker HM
shows a strong determination. The emphasis on his personal feeling makes HM sound like
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amaeta or a self-indulgent kid who takes the friendship with the addressees, the female KF and
LF, for granted to perform the teasing act. In that sense, by skillfully utilizing wa to express an
attitude of amae toward the addressees, the speaker successfully maintains the rapport of the
conversation and thereby strengthens their intimate relationship. The reason that the SFP wa is
more likely used by male speakers to tease female speakers, rather than the other way around,
would be an interesting topic to be further explored from a perspective of gender psychology.

5. Data findings and analysis of the SFP no

As revealed in the data section, like the SFP wa, the other generally regarded as feminine SFP,
no, is also more often used by males (56%) than by females (44%) in the present database. This
section examines the discourse-pragmatic functions of the SPF no, with a focus on the male no in
young Japanese people’s conversations.

Three major usages of no are identified in both men and women’s utterances

1) To share information that is assumed to be unknown and unexpected by the addressee;

2) To reconfirm the speaker’s previous statement by adding more details/evidence in a
reassuring tone;

3) To explain reasons or background situations in an assertive tone.

Table 3: The distribution of the SFP no for sharing new information, explanation and
reconfirmation

ISharlng l\_lew Reconfirmation Explanation Total
nformation

Female 23 (58%) 8 (21%) 8 (21%) 39
Male 21 (44%) 13 (27%) 14 (29%) 48
Total 44 (51%) 21 (24%) 22 (25%) 87

Note that the total number of no in Table 3 is 87 tokens, which is over the total number 84 shown
in Table 1. The divergence is due to the fact that a few cases carry more than one of those
functions. The following will provide some specific-case analysis for each of the usages.
As shown in Table 3, approximately half of the SFP no, either by males (44%) or by
females (58%) is used by the speaker to share new information. The following are two examples.
In (9), four friends are talking about music and singers.

9)
1. DM: Kkore yabee.
this marvelous
“This is marvelous”
2. EM: ore.mae Hirai Ken no konsaato mi niitte kita no. chotto
I before (singer’s name)’s concert see to go came SFP a little
“ I went to see Hirai Ken’s concert before, a little bit.”
3. () un. Itte kita yo.
yeah go came SFP
“Yeah, I went.”
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4, FF: Hirai Ken mo itta no?
also went Q
“Did Hirai Ken also go there/’

When DM gives a positive comment on the song by a famous singer Hirai Ken, in Line 2, EM,
instead of responding with an agreement or disagreement, unexpectedly shares his experience of
going to Hirai’s concert, which was obviously not known by the other conversationalists. He
marks his information sharing with the SFP no. In addition, EM adds a hedging marker, chotto
“a little ” that serves as a mitigator to soften the speaker’s impulsive acts that may threaten the
addressee’s face (Wang, 2017), and a short pause to mitigate the newsworthiness of the piece of
news, signaling he does not want to make a big deal of it or brag about it.

(10)
1. MM: hamustaa tte are yaro, akachan umuyan ne.
Hamster QM that isn’t it baby  born isn’t it SFP
“Hamsters give birth of babies, right”
2. akachan unnde kakushi toka nankan no yaroo
baby bear hide FL something NOM right
“After giving birth, they hide their babies”
3. okaachan to akachan ga issyoni  oru toki wa hito ga mitara
mom and baby SUB together be when TOP person SUB see-if
“When the mom and baby together, if they are seen by people”
akanno yatte, shitto ta?
no good (dialect) know PST?
“That is not good. Do you know?”
5. IM: nannde?
“Why?”
6. GM: nannde?
“Why?”
7. MM: hito ga miru to nee, okaachan ga akachan kakusoo to omotte kutte shimau no.
People SUB see if SFP mom SUB baby hide QM thinkeat finish SFP
“When people see them, the mom thinks she is trying to hide the babies, she eats them!”
8. IM: ee-

(9asp)
9. HM: ee-

(gasp)

e

(10) is another case of no in the context of sharing information. Different from (9), the news
shared this sequence is not personal information. Instead, MM shares a piece of shocking
information about hamsters; that is, when a little baby hamster is found by human beings, the
mother hamster might try to hid her baby by eating it! Prior to revealing the climax of the
information, in Line 4, MM actually pauses to check if the information is already known by other
conversationalists by asking “Do you know?”” which not only ensures what he is going to share is
unknown by the addressees, but also triggers their curiosity. When IM and GM eagerly inquire
“why?”, MM uses the SFP no at the end of his sharing to add more dramatic effect, seemingly to
declare, “I know it is hard to believe, but it is true!”

Tanomura (1990) proposes that the sentence final expression no da in Japanese can be
used for the speaker to share something behind the scene that is not known by others, which is
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called hirekisee, meaning making a disclosure or revealing a secret. Probably inherited from no
da, the SFP no also carries the same function as a device to share newsworthy information.

Story telling is a typical form for people to share new information. The SFP no is often
found in contexts of story-telling, in which, no occurs multiple times, as shown in the following
example. In (11), the male speaker GM uses four SFP no in total to vividly tell the story of his
hamster. Different from the feminine no often serves as a politeness marker by stressing
“sharedness” as previous studies (McGloin, 1986; McGloin, 2005; Cook, 1987) suggest, in
contrast, the masculine no in story-telling, highlights the information being shared as something
newsworthy or unexpected.

(11)
1. GM: uchino hamustaa atama ga yokatta
Home ‘s hamster head SUB good-PST
“Our hamster was smart.”
2. IM: sonnano
that COP Q
“Is that s0?”
3. GM: Chotto, keeji ga aru jann. de, ori gasa.  nanka fukku mitaini natte
Super cage SUB there-is right. So cage SUB SFP FL  hook like become
“Super smart. There is a cage. So the cage has a hook.”
4, Koo yatte kagi mitaini shimattearu yatsu ga. Soo iu ori datta no.
Thisdo lock like closed stuff SUB that QM cage COP-PST SFP
“Do this, it close like a lock. That kind of cage.”
5. Sore o gacha gacha gacha tte jibun akeru no. » (0.3)
That OBJ  (rattling noise) QM own open SFP
“He makes rattle noise and open it on his own.”
6. MM: fufufufu
(laugh)
7. GM: akereru hamustaa datta no (.)
Open-can hamster COP-PST SFP
“It was a hamster that can open cages”
8. IM: tamatama gacha gacha gacha tte yattara
Occasionally (rattling noise) QM do-if
“He just occasionally clattered”
9. GM: chau chau chau moo maikai akeru kara, soko sentaku basami de tome toita no (0.)
no no no already every time open because there laundry scissors with fasten SFP
10. sore irai
that from
“No no no, because he does that every time, since then we had to use laundry scissors to lock it”
11. IM:  ee-
Wow
12. GM: de de, sore akete, shikamo nigedashite
Then then that open furthermore fleet
“Then he opened it and fleeted out”

In addition to sharing new information, male speakers often use the SFP no to restate and
reconfirm what they have said previously. The following are two examples. In (12), the male
speaker IM shares information that the kitten he had made a strange “nii ” sound, instead of
“nyaa”, the normal cats’ purring sound in Japanese.
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(12)
1. IM: chiichai goro saa, chiichai neko o hirotta koto ga atte saa, sodateta n da yone.
little time SFP little cat OBJ picked thing SUB there is SFP raised NOM COP SFP
“When I was little, I found a little cat and raised it”
2. Nii te kanjino toki niwa moo tamaran yo.
(sound) QM feeling LK time at TOP already bear-NEG SFP
“I could not bear it when he makes ‘nii’ sound”
3. HM: nii tte naku no?
QM purr Q
“It purrs with ‘nii ’?”
4. IM: nii tte. nakuyo. Nyaa. ja nai  no. nii tte naku no. hhhh
(sound) QM purr SFP (sound) COP-NEG SFP QM purr SFP
“It purrs nii. Not nyaa, but nii.” (laugh)

Responding to HM’s confirming question in Line 3 “Does your cat really make nii sound?” IM
first uses the SPF yo to inform HM the information is in his informational territory (Kamio,
1997). Following that, IM uses two SFP no to emphasize and reconfirm that his cat does make
the sound of “nii” instead of “nyaa” with a more assertive tone.

The case analysis above shows that the SFP no can deliver new and often unexpected
information, and add assertiveness to reconfirm information. In addition, as mentioned
previously, the SFP no is generally regarded as an abbreviated form derived from the sentence
final structure no da, which is often used to explain reasons or the background situations (c.f.
Tanomura, 1990, Makino & Tsutsui, 1995, Kamiya, 2005). Similarly, the SFP no is also
frequently observed in the contexts of explanation. For instance, in (13), CM uses the SFP no to
explain the reason that he does not like cat is because he is allergic to cats.

(13)
1. EM: C chan, neko ni torauma?
(name) cat to scared

“C, are you scared of cats?”
2. HF: koko . hhhh
“Here” (laugh)
3. CM: neko ne... ore. neko arerugii na nNo
Cat SFP. | cat allergy COP SFP
“Cats? I have cat allergy.”

Behind CM’s reasoning, there exists a common logic that CM assumes the addressees are
familiar with or agree with; namely, people who have cat allergy do not like cats.

In some cases, the logic behind the uses of the SFP no is not as obvious as the example in
(13); instead, it is hidden in the context, as in (14).

(14)
1. LM: otaku wa nani o0 oshieteru n desu ka.
you (honorific) TOP what OBJ teaching NOM COP Q
“What are you teaching?”’
2. IM: hahahhh
Hahaha (laugh)
3. GM: see kyooiku
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sex education
“Sex education”

4. IM: chau nanka saa, reji toka uchi takunakute saa.
wrong FL FL cash register etc. hit want-NEG FL
“That is wrong. Well, I did not want to do casher”

5. IM: dakara saisho juku no sensee ni shita no.

SO beginning cram school ‘s teacher to did SFP

“So I decided to be a cram school teacher.”

Prior to this sequence, IM told his friends that his first job was being a cram-school teacher. LM
and GM start to tease IM that the only thing he could teach would be sex education. In Line 4,
IM denies this, and explains why he took the job with a statement ended with the SFP no; that is,
because he did not like casher work, he decided to be a cram-school teacher. Behind the
reasoning, there is assumed shared acknowledgement among Japanese youth, that is, cashiers
and tutors are the most common, if not the only available, part-time jobs. Interestingly, in the
example (13) the SFP no is attached to the reasoning clause, while in (14) it appears at the end of
the clause of result.

(13) “T am scared of cats, because I have cat allergy no,”
(14) “I don’t like cashier work, so I decided to be a cram-school teacher no”

Nonetheless, in either case, by utilizing the SFP no, the speaker implies that their reasoning is a
shared logic or common knowledge that is presumably accepted by everyone in the group or
committee. Therefore, on one hand, it justifies the speaker’s reasoning as true and solid; on the
other hand, as McGloin (1986, 2005) and Cook (1987) suggest, because of the aspect of
sharedness, no is often used as a positive politeness strategy to share common ground with the
addressee and make the addressee feel included, and thus to create rapport in the conversation.

6. Conclusions

The SFP wa and no are generally regarded as feminine expressions that give a soft and gentle
tone to the speaker’s statement. The present study examines how those so-called feminine SFPs
are used by young male speakers. By analyzing their usage in multiparty conversations among
Japanese college students, this study found the SFP wa and no do not directly index femininity;
rather, they are more often used by males than by females among young people. It demonstrates
that while the primary meanings and functions of wa mainly indexes the speaker’s self-centered
attitude, no indexes truthfulness of the relevant information contained in the speaker’s statement.

The following summarizes the usages of wa and no, respectively.

Similar to female usages, SFP wa by young males is speaker-oriented, often expressing
personal emotion. By overtly showing personal feeling, the male wa can display an amae,
wagamama or egocentric attitude. Relying on amae, young male speakers often use wa to tease
female speakers. In addition, wa can also be used to share personal information, decisions, or
opinions by highlighting them from a self-centered perspective.

In contrast, the SFP no by young males in declaratives carries three major functions: to
provide new information often presumably unexpected by the addressee, to reconfirm the
speaker’s prior statement, and to provide explanation on the reasons or background situations. In
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all those usages, no carries an objective tone as if the speaker is presenting a piece of fact, and
thereby it adds assertiveness to the statement. Furthermore, when used for explanation, no
indicates that the logic behind the speaker’s reasoning is commonly shared among the
community or society.

The following graph illustrates the general picture of the multiple discourse-pragmatic
functions of the SFP wa and no.

Self-centeredness

truthfulness

Sharedness Assertiveness

/informa tion/decision

: Sharing personal opinions o :
Expressing ap p Showing
emotion Amae
Sharing new : : ]
. gn Expla nation reconfimation
informa tion
teasing

Figure 1: The indexing meanings and multi-functions of the SFPs wa and no

As shown in Figure 1, the SFP wa directly indexes self-centeredness, which gives it
secondary functions such as expressing personal emotion, sharing personal information, opinions
or decision, showing amae, or teasing the other conversationalists. It does not directly index
femininity. Rather, in Japanese society since women tend to be thought to be more emotional and
more likely to show amae or dependency toward men, that is why the SFP wa is traditionally
regarded as a feminine item. Society changes, and now more and more young men are not
hesitant to show their emotion or amae to people that they are close to. Thus, more and more
young male speakers feel comfortable to use the SFP wa when talking with their friends.

On the other hand, the SFP no directly indexes truthfulness, and all the usages of sharing
new information, giving reconfirmation, or providing explanations are based on the truthfulness.
When something is presented as a fact, it triggers sharedness since truth is supposedly commonly
known and accepted by most people. In certain cases, truth can be unexpected and newsworthy,
which makes the SFP no a perfect device to reveal unknown information. Truthfulness also
triggers assertiveness, because when a speaker presents what they believe to be true, they
normally appear to be more confident and certain about what they are saying. Those secondary
indexed meanings, including sharedness and assertiveness, made the SFP no qualified as both a
feminine SFP that shows the speaker’s effort to engaging the addressee, as well as a masculine
SFP that shows the male speaker’s assertive tone.

In short, the traditional female SPFs wa and no can be equally used by young males in
casual conversations similarly but slightly different from those used by females. Wa directly
indexes self-centeredness, which makes it a SFP for the speaker to express emotion, share
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personal information, opinions or decisions, or perform speech acts such as teasing or amae in a
self-focused way. No directly indexes truthfulness, which allows it to share a story in a vivid
tone, to reconfirm the speaker’s prior statement, or provide the speaker’s explanation/reasoning
in an assertive tone.

As Ochs (1992) stresses, language itself does not directly index gender. Instead, gendered
usages of language are derived from the direct linguistic indexed meanings in certain social
contexts. The on-going social changes on gender norms in Japanese society today are driving
language to change constantly. In other words, the unconventional” usages of SFPs wa and no
by young men reflect the gender and social transformation behind the language changes. That is,
young men do not always conform to the traditional masculine style. Rather, they are more
comfortable using feminine expressions to express their emotions or dependence on others, and
on the other hand, they can also flexibly utilize traditional feminine expressions to express their
attitude of confidence or assertiveness.

“Identity is constructed in part through language” (Siegal & Okamoto, 2003:59). Society
is changing and individual language learners have developed more diverse perspectives and
experiences regarding gender. Students should have the right to choose, form and reveal their
own identities when speaking Japanese. It is applaudable that many new editions of Japanese
textbooks such as Genki (Banno, 2020), Intermediate Japanese (Miura & McGloin, 2008) have
removed gendered speech by replacing it with gender-neutral expressions in dialogues. However,
that is still not sufficient. The present study of the unconventional usages of gendered
expressions hopes to inspire Japanese educators to provide learners with unbiased, diverse and
authentic pictures of Japanese language, both conventional and unconventional.
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